Care Commission and Her Majesty’s
Inspectorate of Education

RESIDENTIAL CARE
AND EDUCATION:
IMPROVING PRACTICE
IN RESIDENTIAL SPECIAL
SCHOOLS AND SECURE
CARE ACCOMMODATION
SERVICES IN SCOTLAND
A staff development guide to support
the evaluation of quality across care
and education

A joint report by the Care Commission and HMIE

Care Commission and Her Majesty’s
Inspectorate of Education

RESIDENTIAL CARE
AND EDUCATION:
IMPROVING PRACTICE
IN RESIDENTIAL SPECIAL
SCHOOLS AND SECURE
CARE ACCOMMODATION
SERVICES IN SCOTLAND
A staff development guide to support
the evaluation of quality across care
and education

Scottish Executive, Edinburgh 2007

© Crown copyright 2007
ISBN: 978-0-7053-1115-1
HM Inspectorate of Education
Denholm House
Almondvale Business Park
Almondvale Way
Livingston
EH54 6GA
Produced for HMIE by RR Donnelley B50522 2/07
Published by HMIE, February, 2007
This material may be copied without further permission by education authorities
and education institutions in Scotland for use in school self-evaluation and planning.
The report may be produced in part, except for commercial purposes, or in connection with
a prospectus or advertisement, provided that the source and date therefore are stated.

ii

RESIDENTIAL CARE AND EDUCATION: IMPROVING PRACTICE IN RESIDENTIAL
SPECIAL SCHOOLS AND SECURE CARE ACCOMMODATION SERVICES IN SCOTLAND

Index
Page

Foreword

2

Introduction

3

Background

3

Sources of advice and legislation

4

Self-evaluation in the context of residential special school and secure care accommodation services

10

The framework for self-evaluation

12

Gathering the evidence

18

Case studies

21

The tool-kit: Aiming high through developing a culture of reflection within your service

26

Appendix 1: Calendar of activities

94

Appendix 2: The six-point scale

96

Appendix 3: Making the change from good to great and achieving excellence: How good is our school 3?: Journey to Excellence

98

1

Foreword
This staff development guide has been developed as part of a commitment we made in 2005. In our foreword ‘Residential Care and Education:
Improving practice in residential special schools in Scotland’ 2005, we said that we would work with service providers to disseminate good practice as well
as support an improvement agenda. The aim of the guide is to provide practical support for evaluating and improving the quality of provision and to
promote excellence. It is for all residential schools and secure care services. The guide draws from best practice in monitoring and evaluating across
different sectors of education as well as from the best practice in residential special schools and secure care accommodation. The guide takes account
of the key features of the sector such as the importance of collaborative working, the benefits of support and provision of learning oppurtunities across
24 hours and the need to re-engage learners through a strong focus on all aspects of health and well-being.
The guide has been developed by a working group which included senior managers from residential special schools and secure care accommodation
as well as representatives from HMIE and the Care Commission. This partnership highlights the close working relationship across care and education at
all levels within this sector and between the inspectors and regulators. We wish to record our appreciation to all the authors for the commitment to
the production of this high quality guide.
We commend this guide to you as the means to highlighting best practice to all staff. It also provides a practical tool-kit to enable staff, external
managers, agencies and placing authorities to judge the quality of provision across care and education. Through robust evaluation, undertaken in
partnership with others, the improved quality of residential special schools and secure accommodation services can result in the best outcomes for
children and young people. This is our aspiration for Scotland’s children.
Graham Donaldson, Senior Chief Inspector, Her Majesty’s Inspectorate of Education and
Jacquie Roberts, Chief Executive, Care Commission.
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Introduction
This practical staff development guide aims to help senior managers, practitioners and others, including placing authorities, to evaluate the quality of
provision made for children and young people in residential special schools and secure care accommodation services. It highlights effective ways in
which services can fully support some of Scotland’s most vulnerable children and young people. This guide recognises the diversity of needs of children
and young people placed in residential special schools and secure accommodation services, including those with physical, sensory and complex needs
and autistic spectrum disorders. They also include children and young people with significant social, emotional and behavioural difficulties, some of
whom require secure care and education.

Background
The joint report, Residential Care and Education: Improving practice in residential special schools in Scotland written in 2005 by the Care Commission and
HMIE, highlighted good practice identified during integrated inspections undertaken between 2002-04. In particular, it reported positively about the
very good relationships between the staff and children and young people. The report emphasised the importance of these positive relationships in
ensuring the promotion of trust and stability for vulnerable pupils. It recognised the very good collaborative work between therapists and teaching staff
in schools for children and young people with complex and sensory needs. It also praised the improvements in living and classroom accommodation in
a number of schools. However, the significant concern identified in the sector was the generally weak quality of leadership directly linked to inadequate
approaches to self evaluation. The report highlighted the need for heads of establishments to “take stock of their practices and compare them with good
practice in similar schools …. Self-evaluation provides evidence and direction for future development in services…”.
In addition, Improving Scottish Education (HMIE 2006) further underlined the need for improved quality assurance in the sector through the following
statement. ‘In these (residential special) schools managers need to work with staff directly in classrooms and care settings and involve them in discussions
about improvements to learning, teaching and care, through reflecting on existing practice. In residential special schools and secure accommodation services
few schools effectively use national care standards and quality indicators to evaluate their work and identify priorities for improvement’.
This staff development guide aims to provide guidance and practical strategies to improve approaches to self-evaluation in residential special schools
and secure care accommodation services.
The guide builds on advice given in the publication How good is our school? (third edition), which forms the third part of The Journey to Excellence. It is
important that this guide is read in conjunction with part three of Journey to Excellence.
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Sources of advice and legislation
National Quality Indicators
HGIOS? (third edition) has updated the national quality indicators (QIs) in recognition of the positive developments in Scottish education in relation to
self evaluation. One important difference between this edition of How good is our school? and previous editions, is the increased focus on impact and
outcomes, particularly the broad outcomes for learners within A Curriculum for Excellence1 and the vision statement for Scotland’s children.2
HGIOS? (third edition) has evolved by adopting a framework for self-evaluation common to all public services. The framework of indicators is based on
six high-level questions:
•
•
•
•
•
•

What have we achieved?
How well do we meet the needs of our school community?
How good is the education we provide?
How good is our management?
How good is our leadership?
What is our capacity for improvement?

The first two questions are particularly important because they focus on the achievements of services in relation to their key purpose, and the overall
impact of services on children and young people, parents and the community at large. Used in conjunction with the framework for self-evaluation
shown on pages 12 to 14, the QIs along with selected National Care Standards (NCSs), provide an integrated and comprehensive approach for
residential special schools and secure care accommodation services to use when evaluating the effectiveness of their provision.
National Quality Indicators, National Care Standards and focused themes
Residential special schools, or school care accommodation services and secure care accommodation services, are regulated by the Scottish Commission
for the Regulation of Care (‘the Care Commission’) following the introduction of the Regulation of Care (Scotland) Act 2001. The Act included the
power to make regulations imposing requirements in relation to all care services. In regulating these services, Care Commission officers and staff in the
schools use National Care Standards for School Care Accommodation Services to evaluate the quality of their provision. The standards are based on a
set of principles, dignity, privacy, choice, safety, realising potential and equality and diversity. In addition, Care Commission officers evaluate specific
themes, such as approaches to care planning and child protection.
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1

Curriculum for Excellence, Scottish Executive, 2004

2

Improving Outcomes for Children and Young People: the role of schools in delivering integrated children’s services. Scottish Executive, 2006
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During integrated inspections of services in the sector HM Inspectors and Care Commission officers use QIs, NCSs and specific areas of focus to reach a
shared decision about their evaluation of the quality of provision and practice across care and education for each establishment. The framework for
inspection shown on pages 12 to 14 shows how QIs, NCSs and any specific focus for inspection have been brought together to ensure that there is
close scrutiny around the critical interface between care and education. For example, areas of QI 5.4 ‘meeting learning needs’ and NCS 6 ‘support
arrangements’ must be considered together in order that the evaluation takes account of the links across targets set within plans for care, health and
learning. This process helps to inform those who are making the evaluation to know how well staff are working together to meet the holistic needs of
children and young people. Evaluations of the NCS 7, ‘Management and staffing’ and the QI 9.1, ‘Leadership’, when taken together, give a clear
picture of how well approaches to care and education are given equitable status by leaders of the service at all levels.
A Curriculum for Excellence (ACE) within residential special schools and secure care accommodation services
The paper produced in May 2006 by the secure forum sub-group Towards A Curriculum for Excellence within Secure Accommodation3 summarises the
context and key features of residential special and secure services as follows:
• the importance of close partnership working amongst care, health and education staff;
• the understanding by all staff of their responsibilities across 24 hours and 52 weeks to ensure that all aspects of care and education are of the
highest standard; and
• the importance of relevant discrete programmes, as well as permeating approaches, to developing the personal, emotional and social well-being of
each child and young person as the means to improving long-term outcomes in relation to their health and well-being, social care and educational
outcomes.
In evaluating the quality of services across care and education, staff must give careful consideration to these key features.
The Education (Additional Support for Learning) (Scotland) Act 2004
This Act introduced a new framework to provide for children and young people who require additional support with their learning. The definition of
additional support needs (ASN) provided in the Act is a broad one. The definition includes children and young people in residential special schools and

3

‘Towards a Curriculum for Excellence in secure care accommodation services’, May 2006
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secure services because they require additional support to that which would normally be provided in a school to ensure that they make progress in
their learning. The Scottish Executive’s Supporting Children’s Learning Code of Practice (2005)4 provides helpful guidance for agencies on the
implementation of the terms of the Act. For those children and young people whose needs require significant additional support from more than one
agency, local authorities have a duty to prepare a coordinated support plan (CSP). Many children and young people in residential special schools and
secure accommodation services will be eligible for a CSP. Because the quality of transition is of key importance to all young people in this sector, all
agencies should have regard to the relevant code of practice guidance on good practice in relation to transition.
No time to Lose: A Manifesto for children and young people looked after away from home (SIRCC 2006)
The Manifesto describes the real challenges faced by children and young people who are looked after away from home. It states that “Scottish society
will reap the benefits if it invests in young people who are looked after away from home”. The Manifesto seeks to ensure that looked after children and
young people are provided with education services which can ensure that they have the best possible start in life, “Children and young people who have
lived in care must have the same life chances as all children in Scotland”. Clearly residential special schools and secure care accommodation services have
a duty to ensure they provide the best possible opportunities to some of the most vulnerable children and young people in Scotland.
Extraordinary Lives (SWIA 2006)
In his foreword to ‘Extraordinary Lives’ the Minister for Education and Young People states “I want to make sure that looked after children are part of the
vision for all Scotland’s children: that is to be successful learners, responsible citizens, effective contributors and confident individuals who are safe, nurtured,
healthy and active, achieving, respected and responsible and included.” One young person (Carrie) referring to the differences that particular teachers could
make to the lives of looked after children is quoted in the document as saying: “She said to me ‘It’s only you that can change your future”. The girl went
on to say that the statement “sort of hit me … And it changed things somehow and I’ve never forgotten it.” Staff in residential special schools and secure
care accommodation services must be both professionally developed and prepared to help young people make these positive changes to their lives.
21st Century Social Work Review
In June 2004, Scottish Ministers initiated a fundamental review of social work services in the light of the increasing complexity and demand for services
and as well as repeated messages arising from case reviews.
4
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The code explains the new duties on education authorities and other agencies to support children's and young people's learning. It provides guidance on the Act's provisions as well as on the supporting
framework of secondary legislation.
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“What is driving this process is an absolute determination to change lives for the better. We are determined to make sure modern Scotland has social work
services of the highest quality. That means a fundamental look. That means we will rule nothing in and nothing out.” (Euan Robson, Deputy Minister for
Education and Young People)
The report ‘Changing Lives’ made 13 recommendations which set a new direction for social work services in Scotland. The report focused on the need
for a multi-agency approach, driven by committed and imaginative leadership across the public, voluntary and private sectors to implement fully the
recommendations. There were three over-riding conclusions which called for the development of:
• the knowledge, skills and value base highly relevant to society’s changing needs. New regulatory structures and a new degree programme raising
the professionalism and competence of the workforce;
• a commitment to develop joint services and recognition by partners of the contribution of social work; and
• an appetite for performance improvement in new inspection arrangements.
Residential special schools and secure accommodation services should recognise these recommendations and in particular, ensure a commitment to
continuous professional development and an improvement in the quality of collaborative work. Through the use of this guide they should also know
how to evaluate their services sufficiently well enough to engage in a high level of professional dialogue during inspection activity.
Looked after children and young people: we can and must do better (SEED 2007)
The report published in 2007 by the Ministerial working group, ‘Looked after children: we can and we must do better’ highlights the following
notable messages. In the effective support of looked after children and young people, these are:
• the importance of the corporate parent;
• the need to raise awareness of the educational needs of looked after children and young people and improve training for all foster carers, residential
workers, lead professionals, support workers and associated professionals;
• the need for clarity regarding the role and responsibilities of the designated person within schools and residential establishments;
• the importance of physical, mental and emotional health and well-being in facilitating positive educational outcomes;
• the need for good quality accommodation which supports the education, training or employment of looked after children and young people;
• the importance of clear advice and a range of emotional, practical and financial support for looked after young people as they make the transition
to adulthood/independent living; and
• the vital importance of stability and continuity within education and care settings.

7

Effective residential special schools are already highly committed to working towards meeting all of these important elements. The outcomes in relation
to education show clearly that children and young people who are looked after and educated in residential schools and secure accommodation
services have access to a stable and generally broad curriculum, and achieve and attain better in relation to other groups of children and young people
who are looked after. Clearly, attendance is no longer an issue for such children. They access a full-time curriculum, participate in a good range of extra
curricular activities and have good opportunities to make appropriate relationships within a stable group of staff, trained to meet their complex needs.
Importantly, these schools have understood the need to develop a broad range of programmes within a positive ethos which promote the personal,
social, emotional and behavioural needs of looked after and looked after and accommodated children and young people. In many residential schools
and secure units there is an increasing commitment to undertake sophisticated individualised assessments to identify and respond to the mental health
needs of children and young people. Most schools are developing a robust key worker/teacher/team system which helps to ensure clarity of role and
responsibility, particularly in relation to integrated planning and monitoring of progress, along with each young person. These developments are
completely in line with the principles of ‘Getting it Right for Every Child’5. Residential special schools and secure accommodation services are now
working towards achieving a better understanding of what these roles mean in relation to the delivering of ACE across 24 hours. Through-care and
after-care is a growing area of work which, in best practice, links to work in classrooms to do with preparation for work, partnership with Careers
Scotland and links with colleges of education. Many residential schools are at the stage of developing the underlying processes which can lead to a
positive impact on the quality of life for looked after children and young people. This guide will support them to improve their approaches and, in
particular, disseminate good practice and ensure consistently very good practice. However, the quality of the nature of partnership between the sector
and the corporate parent, that is the placing authority, requires considerable improvement. The tool-kit in this guide takes account of all of the issues
raised in the Ministerial report.

5
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‘Getting it right for every child’ builds on the Children (Scotland) Act 1995, and proposes new statutory duties on all agencies. Ministers have set out an ambitious agenda to encourage improved
integration of policy and practice at both national and local levels. The Cabinet Delivery Group on Children and Young People is driving the agenda forward.

RESIDENTIAL CARE AND EDUCATION: IMPROVING PRACTICE IN RESIDENTIAL
SPECIAL SCHOOLS AND SECURE CARE ACCOMMODATION SERVICES IN SCOTLAND

How good is our school?: The Journey to Excellence (2006)
In March 2006, HMIE published practical advice to those schools which are aspirinig to achieve excellence. This publication, How good is our school?
The Journey to Excellence, uses ten dimensions which describe the features of an excellent school. It makes reference to several aspects of best practice
in the residential and secure sector. For example, it describes home-school partnership (that is learning opportunities in the evenings) in one school as
follows: ‘One residential school provided additional learning experiences on three nights per week to allow students to pursue practical craft activities and
gardening. Pupils attended these classes enthusiastically. This enhanced the school’s daytime curriculum, increased opportunities for accreditation and also
developed specific interests and strengths in some pupils.’ The ten dimensions described in The Journey to Excellence focus on the key contributory factors
which help children and young people to learn and to achieve success. Appendix 3 in this document guides services to relevant chapters in The Journey
to Excellence as one means of taking forward the quality of their service following comprehensive self-evaluation.
Conclusion
There is much support and agreement that children and young people placed in school care accommodation services and secure services should have
the best quality of provision. Given the concern expressed in Care and Education and Improving Scottish Education about the poor quality of self-evaluation
in this sector this guide has been written to help these services and placing authorities to continue to improve practice and achieve the best outcomes
for vulnerable children and young people. The sources of advice and the strategies presented later in the guide will support services to make
improvements so that they can take the sector further along the road on its journey to excellence.
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Self-evaluation in the context of residential special schools and secure care accommodation services
What is self-evaluation?
The main purpose of self-evaluation is to judge ‘how good are we now?’ and for services to be clear about ‘how do we know?’ and then to decide ‘what
will they do now?’. The clear outcome of the process of self-evaluation is for staff to know their services sufficiently well to take forward relevant
improvements. In so doing, they will make things better for children and young people, make all services ambitious and seek to achieve excellence.
QIs and NCSs support services to confirm the level of quality they provide across care and education so that they are clear about priorities when
planning the way forward. This guide will help the sector to evaluate current practice and identify strengths and areas for further development. It will
support staff to carry out the process of self-evaluation through which they will:
•
•
•
•
•
•
•

look at how staff might collect evidence from more than one source in order to provide a comprehensive basis for evaluations;
recognise the work the service is doing which has a positive impact on the children and young people;
work in partnership within and beyond the service to reflect on how effective joint practice impacts positively on children and young people;
come to an evaluation of specific aspects and the overall quality of the service;
accurately inform parents and carers, placing authorities, and other relevant stakeholders about the quality of service;
highlight what needs to improve to make things better for children and young people; and
take appropriate action to improve services.

‘Reflection and evaluation – knowing where you are, what you can build on and what needs to be improved are at the heart of our work.’ (Headteacher in
‘Journey to Excellence’, HMIE 2006)
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The framework for self-evaluation illustrated on pages 12 to 14 shows all the QIs from HGIOS 3. The NCSs, which have been selected are those which
support the evaluation of the key features of practice affecting the important interface between care and education. Using a combination of these selected
NCSs, the Care Commission’s areas of focus for inspection and the QIs will provide the means to undertake a comprehensive evaluation of the quality
of residential special schools and secure care accommodation services. The framework of indicators is based on six high-level questions. These are:
•
•
•
•
•
•

What outcomes have we achieved?
How well do we meet the needs of our school community?
How good is the (care and ) education we provide?
How good is our management?
How good is our leadership?
What is our capacity for improvement?

These six questions are set out in nine key areas in the third edition of How good is our school? as shown on the following pages.
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The framework for self-evaluation: using quality indicators from HGIOS? (third edition) along with
selected national care standards
(The QIs and NCSs which are written in bold are those which are contained within the tool-kit.)
The quality framework
What outcomes have we achieved?
Key Area

Quality Indicators

1. Key performance outcomes
1.1
1.2

Improvements in performance
Fulfilment of statutory duties
How well do we meet the needs of our school community?
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2. Impact on learners
2.1
2.2

Learners’ experiences
The school’s successes in involving parents, carers and families

3. Impact on staff
3.1

The engagement of staff in the life and work of the school

4. Impact on the community
4.1
4.2

The school’s successes in engaging with the local community
The school’s successes in engaging with the wider community

Related National Care Standards
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How good is the (care and) education we provide?
Key Area

Quality Indicators

Related National Care Standards

5. Delivery of education
5.1
5.2
5.3
5.4
5.5
5.6
5.7
5.8
5.9

The curriculum
Teaching for effective learning
Meeting learning needs
Assessment for learning
Expectations and promoting achievement
Equality and fairness
Partnerships with learners and parents
Care, welfare and development
Improvement through self-evaluation

5. Delivery of care
NCS 1: Arriving for the first time
NCS 14: Supporting your education
NCS 15 Supporting your communication
NCS 6: Support arrangements
NCS 5: Comfort safety and security
NCS 3: Care and protection
NCS 16: Leaving school

How good is our management?
6.

Policy development
and planning

6.1
6.2
6.3
7.
7.1
7.2
7.3

Policy review and development
Participation in policy and planning
Planning for improvement
Management and
support of staff
Staff sufficiency, recruitment and retention
Staff deployment and teamwork
Staff development and review
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How good is our management? – continued
Key Area
8. Partnerships and Resources
8.1
8.2
8.3
8.4

Quality Indicators

Related National Care Standards

Partnership with the community, educational establishments, agencies and
employers
Management of finance for learning
Management and use of resources and space for learning
Managing information

How good is our leadership?
9. Leadership
9.1
9.2
9.3
9.4

Vision, values and aims
Leadership and direction
Developing people and partnerships
Leadership of change and improvement

What is our capacity to improve?
How good can we be?

14
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Answering the high-level questions
All staff benefit by looking across all aspects of the service every so often,6 using all or most of the indicators and care standards, to ensure everything
is working well. Every year it is important to look closely at your service’s outcomes and impacts. From this analysis and from day-to-day professional
judgment, you may identify issues for further exploration and analysis. If self-evaluation is well established in your service, a selective approach based
on your knowledge of your outcomes and impact and issues which need to be addressed is an effective way of using the framework of indicators and
standards. Since aspects within each of the Key Areas are closely inter-related, strengths of weaknesses in one area may have an effect on the quality in
another area. The framework can help to diagnose the causes of strengths and weaknesses.
Successes and achievements
What outcomes have we achieved? (Key area 1)
This key area focuses on the overall performance of residential and secure care and education provision. It will help services to consider their success
as organisations in meeting the social, emotional, health and educational needs of each of their vulnerable children and young people within
statutory and legislative requirements. It also focuses on strategic priorities and evaluates how well the priorities relate to the distinctive vision, values
and aims of each service. This key area takes a broad, long-term perspective which focuses on a service’s success in improving its quality, both overall
and in comparison with other providers. It also focuses on the service’s compliance with legislation and the extent to which it provides best value
and manages its finances effectively.
How well do we meet the needs of our school community? (Key areas 2,3 and 4)
This key area looks at the benefits which children and young people, their parents, their placing authorities, their own communities and the service’s
local community derive from the services delivered by residential special schools and secure care accommodation services. Stakeholders include children
and young people who are in direct receipt of services together with those who support them and who have a significant interest in the delivery of
high-quality services, for example, parents and families and carers, and placing authorities. Stakeholders also include the staff in the services since
their degree of motivation and job satisfaction is of considerable importance if the service is to operate effectively. Evaluation in these key areas will
take into account stakeholders’ views, together with evidence from direct observation and quantitative data. Where evidence from these sources is
conflicting or indicates significant weaknesses, service providers should try to identify and address the possible causes. In doing so, they will take
account of particular key processes or aspects of operational management (in key areas 5-8) which may have affected the quality of provision.
6

See Appendix 1 which shows one example of a calendar for self-evaluation activities.
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Work and life of the service
How good is the (care and) education we provide? (Key area 5)
This key area focuses on the underlying processes of the service in relation to its care and education functions. It relates to the quality of the
curriculum or the totality of learning experiences delivered across 24 hours, provided by all staff. It focuses on the quality of the climate and
relationships and the degree to which all staff collaborate effectively to meet the needs of young people. This key area also provides indicators for
evaluating the extent to which the service takes account of the need to ensure equality of opportunity and treatment of all young people. It takes
account of the need for inclusion within the service and the promotion of inclusion in the wider community, including successful return to the local
community of the young person. In other words, it examines processes underpinning both care and education that effective practitioners employ to
achieve maximum impact on children and young people.
How good is our management? (Key areas 6,7 and 8)
This key area examines the operational activities and inputs necessary to ensure the best possible outcomes for young people within the context of
providing best value for placing authorities, parents and carers and families. These activities include the service provider’s processes for developing
and updating policies, for involving its stakeholders, for day-to-day planning, for managing staff, information, finance and resources, and for
developing productive partnerships. Strengths and weaknesses in these areas will affect the quality of the service’s processes, their impact on
stakeholders and the performance of the service providers as a whole in relation to the provision of care and education.
Vision and leadership
How good is our leadership? (Key area 9)
The key area on leadership focuses on the strategic direction of the service and its partners, including external managers, in relation to delivering
high quality residential care and education. It looks at the corporate purpose of the service and the expression and delivery of service aspirations by
means of strategic planning with external managers, partner agencies and the community. It considers the quality of leadership at a strategic level
and within teams and organisational units. It focuses closely on the importance of distributed leadership: that is leadership at all levels. It will
therefore be applied to the work of service managers for care, health and education and include project teams, working groups and administrators.
Strengths and weaknesses in leadership will reflect the extent to which leaders at all levels make a difference to the quality of outcomes achieved by
the service as a whole and to the benefits derived by stakeholders.

16
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What is our capacity for improvement?
Judgement of an organisation’s capacity for improvement takes into account the evaluations arrived at in all the key areas. It focuses particularly on
the quality of the leadership and management of the service and overall impact and outcomes. The service’s focus on improvement and its track
record in bringing about improvement are particularly important, as is the accuracy of its self-evaluation which is used as the basis for planned
improvements. The process of broad evaluation is the essential element in auditing priorities for future development. The audit for future
development may also include the service having to take ‘a closer look’ at specific aspects of the service. The judgement also takes into account any
significant aspects of the service’s internal or external context, for example, impending retirements of senior staff, plans to refurbish accommodation
and significant changes in funding. The judgement reviews the past and also considers the future. Judgements of a service provider’s capacity for
improvement could be expressed in terms of a degree of confidence that it has the capacity to continue to improve. Evidence at the time would
indicate that these improvements were sustainable and that improvement would continue. Services should always take into account recent
evaluations carried out by the Care Commission and HMIE following inspections. The service should clarify what it is they need to improve, identify
any barriers to improvement, and outline how they intend to improve.

17

Gathering the evidence
Where do we find the evidence?
There are a number of sources of evidence which can tell us how well we are meeting the needs of children and young people, preparing them for
their future lives and what overall difference we are making. These are:
• evidence of broad achievement and attainment which is focused on the difference the service has made to the future life chances of children and
young people;
• stakeholders’ views and feedback;
• direct observations of practice;
• supervision and support of staff; and
• relevant documentation.
Evidence of broad achievement
Services have a duty to monitor and track the progress of each child and young person across care and education. Services are bound to carry out
regular reviews of progress where they meet with parents and carers and the placing authorities. The quality of the information provided from these
meetings depends on the nature of integrated planning, the specificity of targets and the way in which the information is presented. The quality,
accuracy and comprehensiveness of base-line assessment which indicates the starting point for each child and young person across care and education
is the essential starting point for this process.
Information gathered from stakeholders
This information is gathered, primarily, from children and young people, their families, placing authorities, members of the governing body, staff and
other agencies, including advocates on behalf of the children and young people such as Children’s Rights Officers and staff from Who Cares? Scotland.
Without gathering information from stakeholders it would be difficult to understand the impact of our work on children and young people and know if
we are doing the right things. It is almost impossible to answer the high-level questions with any degree of confidence without including the views of
stakeholders. In schools for children and young people with multiple and complex needs, professional judgements based on observation, careful
examination of documentation, including young people’s files and plans, and discussion with key workers will be used to evaluate the quality of
provision. The essential element of gathering information from stakeholders is the skill with which the information is analysed and used to improve
practice and provision.
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Observation of practice
For senior mangers to have a clear view of the quality of their service they must identify those staff who have a key role in observing practice directly in
classrooms, residences and in other relevant situations. They should have developed a rolling programme which involves activities such as attending
key team meetings, attending review meetings with placing authorities, parents and carers, and observing indirect work with individual children and
young people. All staff should be clear about the importance of peer evaluation as a means to improving practice.
Supervision and support of staff
The regularity, nature and quality of supervision and support given to staff is a key component of the overall approach to quality assurance. There is
clear guidance in relation to the importance of supervision for care staff.7 Effective services ensure that a similar supportive system is in place for all
other staff. The quality of the overall outcomes for the service and the impact on individual children and young people is dependent on the combined
effectiveness of each individual member of staff. Knowing the strengths and development needs of each member of staff and supporting them to
improve their effectiveness is the prime aim of supervision. Access to a range of effective training opportunities, both joint and specific and across care
and education, will ensure continuous professional development.
Relevant documentation
There are several key documents with significant relevance to the sector which can help with the identification of best practice and thereby the
practice of self-evaluation. Some background documents are contained in the references section on pages 4 to 9. In addition, all services have a wide
range of policies and guidance on care and protection and learning and teaching which will lead to improved practice. However, they will require
continual review and updating. Children’s and young people’s plans, reports to parents, carers and placing authorities, records of accidents and
incidents and complaints and the service’s improvement plan are key documents to be considered when evaluating overall quality.
Using different sources of evidence to make improve services
These sources of evidence are considered to be complementary as no single source can provide enough meaningful evidence on its own to enable a
reliable or robust evaluation to be made. Services must use all available evidence to form a holistic view of the quality of care and education.
7

Services should be clear about information contained within the regulation to do with staffing, Scottish Statutory Instrument 114 13(c) (1) (11). Also the Scottish Social Services Council Employers’ Code
of Practice, 3.2

19

The diagram below and the text which follows shows you how to test or ‘triangulate’ one set of evidence against another so that an overall evaluation
can be made using QIs and NCSs.

Observation of
practice across care
and education
Evidence of broad achievement:
such as attainment and
achievement and overall progress
of children and young people set
against service aims

Evaluation through
effective use of QIs
and NCSs of the
quality of this
collective evidence

Examination of
Relevant
documentation
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Stakeholders’ views, including
information gathered during staff
supervision and support sessions
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Case Studies which help to clarify ‘triangulation’
Managers and practitioners in residential special schools and secure care accommodation services will evaluate aspects of their service because of a range of
issues that might include:
• following up on very good practice in a particular area so that it can be shared;
• the perceived lack of positive quality of life outcomes for a number of children and young people; this may include the youngest of children, those
perceived as being victims of bullying and others with sexually challenging behaviour;
• the wish of a small group of practitioners, for example the team of forensic psychologists or a group of therapists, to find ways to improve what
they are doing in order to have a more positive impact on young people;
• issues such as poor attendance at evening activities or lack of interest of most young people in participating in the school council;
• an issue arising from a national priority or new statutory or legislative requirement; for example a very small number of children and young people
with a coordinated support plan (CSP) being admitted to the service;
• issues arising from a survey of the views of the children or young people, their families or placing authorities These might include a perception that
one residential unit offers more weekend outings than others or a teacher who does not engage well with children and young people;
• low staff morale;
• complaints from the local community;
• lack of positive exit outcomes for young people;
• an inspection, complaint or inquiry; and
• research findings or a new document which has implications for the quality of the service and the possibility of achieving better outcomes for children.
The case studies which follow show how to ensure that evaluation of practice is reliable. It is as important to recognise good practice as it is to identify
areas for improvement.
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Case study 1: Impact on learners: learners’ experiences
Teachers and classroom support staff in a school for children with complex additional support needs are reporting that a particular group of children are
more settled in class. Some previous behaviour such as persistent screaming by one child and regular self harming by another are happening much less
frequently. One child who had even refused to go to the swimming pool is still fearful, but now willing to dip his toe in the water! None of the children had
sufficient communication skills which allowed them to explain why they had changed.
How do senior managers find out why these positive outcomes for children had been so effective? Is it by chance or are there underlying
processes, inputs by staff or managers or parents which have made a positive impact on the experiences of these children?
Senior managers decided to check the underlying processes in an attempt to understand why they were making such a difference to the behaviour
of these children.
They ensured that relevant staff:
– observed the children in their class and residences and recorded the activity of relevant behaviours;
– examined their files, particularly behaviour charts, which clarified the reductions in previously challenging behaviour;
– spoke to staff in classrooms, at the swimming pool and in residences;
– attended key team meetings and examined the shared target-setting process in which all key staff carefully discussed worrying behaviours and,
along with the behaviour support coordinator and, in one case, the child, identified problem-solving strategies to reduce or overcome them;
– listened to staff discussing how they would use praise or reward children to achieve their targets;
– examined the brief note sent by staff to parents which shared with them their concerns and strategies for improvement;
– read the letter to a parent which invited her to the school, in advance of the scheduled home visit, so that they could work with her to
encourage her child to scream less;
– discussed in supervision how individual members of staff viewed the strategies to be working and how effective they believed this collaborative
approach to be;
– checked that relevant policies such as the management of challenging behaviour referred to the importance of collaborative working; checked
that policies on working with parents included helping them to support their children; and
– ensured that the training programme included opportunities for dissemination of good practice.
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Case study 2: Impact on learners: learners’ experiences
In a residential school for children and young people with challenging behaviour, care and education staff were very concerned about the behaviour and
attitude of certain young people when they returned to school after the weekend break. The performance in classrooms of these young people, particularly
on Monday mornings, had recently deteriorated and some who had previously been keen to attend after-school activities no longer seemed motivated to do
so. They was concern that some of the young people involved had access to drugs and alcohol when on home leave. However, they were not convinced that
all the young people displaying this inappropriate behaviour on Mondays were in this situation.
How do senior managers and other staff find out why so many young people are adversely affected and what do they do about it?
Senior managers checked the underlying processes in an attempt to understand why learners’ experiences were not sufficiently effective.
They ensured that relevant staff:
– observed the young people returning from home leave and spoke with them about their weekend activities; (It was clear that a few young
people had easy access to drug and alcohol whilst at home. For these particular young people and, on the basis of individual risk assessment of the
home situation, key workers contacted local social workers to arrange review meetings to agree how to ensure maximum protection for each
young person. Transport arrangements were made, where necessary, to ensure that parents could attend.)
For the other young people, they:
– travelled with the young people who were transported from the station in a minibus and taxi;
– spoke with the drivers and members of relief support staff in the minibus about how they monitored interactions among the young people;
– observed young people as they arrived in the unit;
– observed how staff engaged with young people when they arrived;
– observed and spoke with the young people during different situations on Monday;
– spoke with the school or LAC nurse about the concerns and possible strategies that might be used to support children and young people
involved in substance misuse;
– spoke with staff from relevant external agencies;
– spoke with key workers and teachers to clarify their specific observations such as poor concentration and outbursts of anger;
– attended the daily communication meeting where care and education staff exchanged important information about individual children and
young people;
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– attended key meetings to check that the concerns of all staff were shared and discussed with the child or young person;
– during supervision of relief, care staff and unit staff discussed the importance of being alert to and reporting on the early signs of substance
misuse;
– checked that key workers shared their concerns with parents;
– checked with the teacher of personal and social education that both the service programme and input from specialist agencies were effective in
terms of informing children and young people about the dangers attached to substance misuse; and
– checked the service policies on substance misuse.
The outcome of this exercise and the action which ensued were identified as follows:
– a clear need for senior managers to re-state to all staff, including relief staff, parents and carers and the children and young people themselves the
service’s position on substance misuse;
– a more robust approach to supervision in transport and a need to carry out a more thorough risk assessment of the mix of children and young
people in shared transport;
– clarity for unit staff on how to recognise changing behaviour in children and young people;
– an emphasis on the importance of the key team meeting to enable care and education staff to share their concerns and to discuss them with
young people;
– re-statement of the importance of good relationships so that children and young people feel able to voice concerns and anxieties;
– an updating of the information in the child’s or young person’s handbook about the service’s response to substance misuse;
– a focus on the importance of involving the school or LAC nurse in discussions about children and young people;
– the need to work in close partnership with parents and carers; and
– the need for all staff to have high expectations of children and young people and to respond to situations when they are not achieving their
potential.
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Improving services
Whatever the planning structure(s) for taking forward improvement, it will help if the service selects a manageable number of priorities for which they
can identify specific, achievable, measurable and time-bound targets. Even where the service can see how improvements might be made across a
number of areas, senior managers will focus on those of greatest concern. It will have a more positive impact on services if a manageable number of
priorities can be taken forward to ensure that a meaningful impact on the outcomes and experiences of children and young people is achieved. In
some cases, small changes in practice identified by a group of practitioners in one area can have a significant and positive impact.
Using the six-point scale
The national quality indicators are used to help practitioners and others to form a view on the level of effectiveness in a particular aspect of practice
using a six-point scale. Awarding levels of effectiveness is a professional skill rather than a technical process and there are many ways in which provision
can merit a particular evaluation. Whilst at the time of writing this guide NCSs are not evaluated on the six-point scale, practitioners will still, through
robust approaches to evaluation, have a sound professional view of the quality of care. Appendix 2 provides information about the six-point scale as it
applies to residential special schools and secure care accommodation services. The paragraphs which illustrate how residential special schools and
secure accommodation services seek to achieve excellence and reference to the illustrations in HGIOS? (third edition) will help to ensure evaluations
are accurate.
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The tool-kit for self-evaluation
Aiming high through developing a culture of reflection within your service
Gathering and evaluating the evidence to aim for excellence
The paragraphs in the tool-kit use the QIs and NCSs from key areas 1-5 and 9 within the integrated framework for self-evaluation to describe, in
evaluative language, what best practice looks like in highly effective residential special schools and secure care accommodation services. Staff can use
these paragraphs as a first stage in clarifying where are they now?, what do they need to do? so that they can aspire to this ‘best practice’ and start to
clarify their priorities in planning their action to aim high.
Asking the right questions, seeking the views of the appropriate people, including on a regular basis children and young people, observing practice
across classrooms, residences and external activities, and ensuring up-to-date documentation is being implemented is how you gather evidence. This
tool-kit now provides you with specific questions and strategies to undertake this process. However, the evidence gathering exercise is only as good as
the analysis of it and the evaluation of it using the six-point scale, and the action which ensues.
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What outcomes have we achieved?
Key Area

Quality Indicators

1. Key performance outcomes
QI 1.1
QI 1.2

Improvements in performance
Fulfilment of statutory duties

What outcomes have we achieved?

Related National Care Standards

QI 1.1 Improvement in performance

The particular needs of all children and young people have been met very well within a culture which ensures there are the highest expectations for each child to
achieve and fulfil their potential. Initial baseline assessment information for each child and young person is evidenced so that progress from prior attainment is
tracked, analysed and collated to provide a picture of overall progress and success. Senior managers and relevant staff are clear about the level of attainment and
achievement for each child and young person across care, education and health. Services keeps accurate, up-to-date information about accreditation. Data gathered
includes evidence on improvements in personal and social development. It demonstrates that general approaches and specific programmes are promoting positive
outcomes for all children and young people, including improving their future life choices and exit outcomes. Data shows that children and young people have been
protected and kept safe and securely where necessary. There is evidence to show that children and young people are listened to and have influenced change.
Priorities within the improvement plan take very good account of the care, health and education needs of the children and young people, and ensure a measurable
impact on their overall achievements and future life chances. The service is successful in achieving its key outcomes in terms of its overall performance, and is
committed to improvement. The service aims as stated in the school handbook and in its functions and objectives are being realised. The improvement plan takes
the service forward on all fronts and delivers best value-for-money for children and young people, their families and placing authorities.
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Q1 1.1 Improvement in performance
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Evaluation of this QI

Questions to ask

Strategies to use

Is the service clear about the needs of children and
young people it intends to support?
Does the service have a service level agreement (SLA)
with placing authorities to ensure they deliver
outcomes for children and young people within best
value practice?
How clear is the service about the outcomes it believes
are appropriate for each child and young person?
To what extent are the needs of the children and
young people homogenous and able to be met within
the current skills force and 24 hour curriculum?
How well does the service promote high expectations
of staff, children and young people?
How comprehensive and accurate is the data on the
attainment of children and young people?
What strategies does the service use to support staff in
improving the achievement and attainment of children
and young people?
Is the system to track attainment and achievement
sufficiently accurate and comprehensive?
To what extent do the priorities in the improvement plan
lead to improved impact for children and young people?
To what extent do the priorities in the improvement
plan lead to better overall outcomes for the service?
How well does the service analyse its data and respond
appropriately to ensure continuous improvement?

Check admissions criteria and functions and objectives.
At admissions meetings ensure the discussion
considers outcomes for children and young people.
Examine the quality and appropriateness of SLAs.
Check on exit of the child or young person that the
service has met the stated outcomes.
During recruitment and in on-going training, check
staff are clear about the importance of high expectations
for them and for children and young people.
At key meetings, ensure all staff are clear about longterm targets for children and young people.
Through supervision and appraisal and during team
meetings, ensure there are opportunities to discuss
overall outcomes for children and young people and
opportunities to problem-solve improved approaches.
Check that impact on learners is consistently high.
Randomly sample individual attainment and
achievement records of children and young people.
Track the progress of a few pupils within the service’s
tracking system.
During senior managers meetings and in whole
staff meetings, ensure opportunities to monitor
progress within the improvement plan and take
alternative steps when needed.
During supervision, speak to staff about use of data
to improve outcomes.

Evidence gathered and action to be taken to
improve outcomes
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What outcomes have we achieved?

QI 1.2 Fulfilment of statutory duties

The service provides care and education of a high quality which takes into account the principles of best value. It is able to demonstrate to placing authorities that
its fees reflect the overall quality of service, the specialist services provided, and the additional support required to meet the care and learning needs of the most
vulnerable and challenging children and young people. The service can demonstrate how it adheres to relevant legislative and statutory requirements. It works in
partnership with placing authorities and families in ensuring that it complies with relevant statute and legislation. The staff are knowledgeable about the importance
of complying with legislation.

QI 1.2 Fulfilment of statutory duties

Evaluation of this QI

Questions to ask

Strategies to use

How effectively does the service’s financial manager
liaise with senior managers and provide accurate
budgetary information?
How do senior managers ensure that costs reflect the
quality of service they provide?
How frequently do senior managers and the financial
manager review costs and take into account specialist
and/or additional services?
How effectively does the service inform placing
authorities about general and specific costs?
Does the improvement plan clarify costs for
improvement?
How effectively do senior managers ensure that
relevant staff have up-to-date knowledge about
legislation which affects the service?
What checklist exists for relevant legislation?

Check minutes of financial meetings.
In discussion with senior managers, check they
consider value for money and are clear about
placement and overhead costs.
Examine minutes of discussions about fee structure.
Examine documentation to authorities which requests
additional payments.

Evidence gathered and action to be taken to
improve outcomes of the service

Check justification for additional costs.
Examine the improvement plan to ensure costs for
improvements are clearly identified and that they have
been discussed with appropriate staff, including the
finance manager and external managers.
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QI 1.2 Fulfilment of statutory duties
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Evaluation of this QI

Questions to ask

Strategies to use

Does it include information on and take account of:
– Age of Legal Capacity 1991
– Children (Scotland) Act 1995
– Standards in Scotland’s Schools etc. Act 2000
– Education (Additional Support for Learning)
(Scotland) Act 2004
– Supporting Children’s Learning – Code of Practice
2005
– Race Relations Act 1976;
– Race Relations (Amendment) Act 2000
– Disability Discrimination Act 1995 (as amended by
the Special Educational Needs and Disability Act
2001)
– Equality Act (Gender Equality Duty 2007)
– Circular 4/2002 (length of school week)?

Discuss with senior managers recent legislation and its
implications.
At staff meetings and during supervision, discuss
implications of legislation

Check through minutes of review meetings, during
observation and through checking the timetables of
children and young people aspects of legislation such
as transition arrangements in line with ASL Act and
SEED’s Code of Practice, presence of CSPs, awareness
of race and gender equality, disability issues and the
length of the school week.

Evidence gathered and action to be taken to
improve outcomes of the service
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How well do we meet the needs of our school community?
Key Area

Quality Indicators

2. Impact on learners
QI 2.1
QI 2.2

Learners’ experiences
The school’s successes in involving parents, carers and families

3. Impact on staff
QI 3.1

The engagement of staff in the life and work of the school

4. Impact on the community
QI 4.1
QI 4.2

The school’s successes in engaging with the local community
The school’s successes in engaging with the wider community

Related National Care Standards
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How well do we meet the needs of our school community?8

QI 2.1 Learners’ experiences

The level of performance across care and education of each child and young person is accurately identified when they are admitted. Children and young people are
fully involved in planning how they can make progress across care and education. They understand the targets set for them within integrated plans. The progress of
children and young people is carefully monitored and tracked to demonstrate improvements in learning and behaviour, and in aspects of health since their
admission. Where possible, children and young people identify their own areas for improvement, strengths and development needs. Children and young people
presenting challenging behaviour show increased attendance in classes, are more motivated to participate in evening and weekend activities and show less evidence
of frustration, disaffection and, in some instances, anger. They are able to say that their future life chances are improving. Children and young people who have
sensory or severe and complex additional support needs are seen to be benefiting from a high level of care, specialist intervention and therapy, and show that they
are striving to become as independent as possible through access to a wide range of appropriate experiences. Through relevant supported means of communication
they say they feel safe and respected. All children and young people say they feel well looked after and are able to ask for help when needed. They show willingness
to participate in activities during the day, in the evenings and at weekends. Children and young people show a level of confidence through participating in relevant
activities. They contribute in a range of situations such as the school assembly and festivals. They take responsibility for themselves and others where appropriate.
They show a willingness to try new experiences. Their progress is in line with high expectations and they recognise their own progress in learning and overall
behaviour. They show pride when they achieve and enjoy opportunities to celebrate their successes. The service displays achievements through wall displays and
photographs. Senior managers monitor, evaluate and share information for planning the appropriate next steps for and with children and young people. The exit
outcomes for each young person are as positive as circumstances permit and, where possible, the service continues to monitor progress for a period of time.
(Measurable outcomes from the service can vary9 and are dependent on the needs of each child and young person during any period of time.)

8
9
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The service’s community includes children and young people, parents and carers and placing authorities, members of the governing body, staff, representatives from other agencies, and members of the
local and wider community
The evidence gathered using QI 1.1, has a significant relationship to this quality indicator. However, there may be apparent discrepancies between the evaluations given within Key Area 1 and those given
within Key Areas 2, 3 or 4. An improving service may provide considerable evidence of impact on its stakeholders. However, significant changes in measurable outcomes such as those included in Key Area
1 may take longer to become apparent. For example, children and young people may indicate through their views and behaviour, that they are learning and behaving more appropriately than they did
when in previous placements. It may take time, however, for improvements such as these to translate into increased achievement and attainment levels or reduction in offending. In other words, there
may be a time lag between improvements in terms of benefits for children and young people and the overall measurable outcomes of the service.
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QI 2.1 Learners’ experiences

Evaluation of this QI

Questions to ask

Strategies to use

Is the overall ethos of the service one which promotes
broad achievement across care and education?
Do children and young people participate in a relevant
range of activities throughout the week?
Are these activities linked to identified needs in their
integrated plans and do they take good account of the
four capacities of ACE across 24 hour and 7 days?

Through observation and during supervision, judge
the degree of motivation of children and young people
and the extent to which staff understand the need for
high expectations.
Speak with children and young people to ensure they
are included and feel they are treated fairly.
Observe practice to evaluate the extent to which staffpupil interaction in care and education promotes the
four capacities and impacts positively on children and
young people.

How accurate and helpful is the initial assessment for
each young person across care, health and education?
How skilled are the staff in planning across care, health
and education?
Are the targets set in integrated plans understandable,
useful, specific and measurable?
How well do key team workers take responsibility for
tracking progress across integrated plans?
How comprehensive and useful is the range of
evidence to illustrate progress?

Evidence gathered and action to be taken to
improve impact on learner

Randomly check children’s and young people’s files to
judge effectiveness of initial assessments.
Monitor and discuss with key staff at key team
meetings the quality of integrated plans to ensure
targets set match the needs of children and young
people.
Ask children and young people if they are clear
about the targets within their care plans.
Observe the quality of celebrations of success and wall
displays and the range of opportunities for pupils to
display confidence, flexibility and willingness to
‘change’.
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QI 2.1 Learners’ experiences
Questions to ask

Strategies to use

Does the data include: individual Records of
Achievement; records of attendance at evening and
weekend activities; DVD/video evidence of activities
and experiences, such as outdoor activities, talent
shows, Xmas concerts; individual success stories; wall
displays; regular celebration of achievement; and
children’s and young people’s responses to
questionnaires and verbal discussion about their view
of their progress?

Talk to children and young people and attend some
reviews to check their progress in relation to their
attitude to learning, activities on offer, independence,
future options, activities.
Talk to children and young people about the impact of
specialist input.
Ask children and young people if they think staff
listen to them during class time and in their residences.
Check that there is good analysis and response to the
range of feedback from learners.

To what extent are children and young people making
progress
– in relation to personal and social development
– across each formal subject area
– in broad achievements?
How well are children and young people encouraged
to recognise their own strengths and areas for
development and when they are making progress?
To what extent do all teachers take responsibility for
tracking progress within their subject, using a
standardised format.
How effective is the service’s overall tracking system for
integrated care and education targets
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Evaluation of this QI

Using the school’s tracking system, check the progress
across care, health and education of a sample of
children and young people.
Monitor trends in and opportunities for
accreditation through examining the tracking systems.
Sample the range and quality of Records of
Achievement.
Observe practice to ensure that staff are confident in
engaging children and young people in discussion
about how they believe they are progressing.
Check that staff ascertain the views of children and
young people with communication difficulties.

Evidence gathered and action to be taken to
improve impact on learner
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QI 2.1 Learners’ experiences

Evaluation of this QI

Questions to ask

Strategies to use

Is the level of children’s and young people’s
participation in activities reviewed at staff supervision
and at reviews?
How effectively do senior managers summarise the
progress of children and young people across all
subjects, including using attainment data for 5-14;
NQ/S-Grade; ASDAN results where appropriate; and
ensure accurate and comprehensive reports are
provided for parents and others?
How well does the service track the exit outcomes for
children and young people?
To what extent does the service monitor the progress
of children and young people when they leave the
service?

During supervision of care, health and education
staff, ensure that all staff understand the importance of
tracking and recording progress efficiently.

Evidence gathered and action to be taken to
improve impact on learner

Check reports to parents, carers and placing
authorities provide accurate and comprehensive
information about achievement and attainment across
the 24-hour curriculum.
Check exit outcomes for children and young people
and sample progress of young people beyond six
months of leaving the service.
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How well do we meet the needs of our school community?

QI 2.2 The school’s successes in involving parents, carers and families

Parents, carers and families say they feel welcomed by the service from initial contact, through admission visits, and review and exit meetings. They are provided with accurate and
understandable summary information about the aims of the service, its functions and objectives. Families report that the service makes every effort to keep them informed about
the care and education of their children through regular telephone contact and/or meetings. They also say that staff are prepared to listen to their views about these matters.
Families report that the service responds promptly to any concerns or enquiries they may raise. Families also feel confident that they are always kept informed about any
accident, serious incident, including when a child or young person absconds, or illness. They report that they receive very helpful support from the service either in their own
home or at the school in the form of introducing strategies for managing challenging behaviour, supporting alternative communication systems or assisting with medical issues.
Parents say the information they have about the curriculum being followed by their child during the day and in the evenings and weekends is clear and understandable. They say
that review reports accurately reflect their child’s progress across care and education. Families believe they are able to influence developments and initiate change in the school.

QI 2.2 The school’s successes in involving parents, carers
and families (including the corporate parent)
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Evaluation of this QI

Questions to ask

Strategies to use

How well are parents, carers and families involved in:
• initial visits
• admission meetings
• in assessment, in particular are they included in
planning and assessment and providing historical
medical information on the child or young person
• in target setting
• in reviews
• in exit meetings

Check the attendance of family member at the range
of meetings and record this in the file of the child or
young person.
At meetings, seek and record the view of the family
about the quality of the placement, support provided,
the quality of information sharing and whether or not
they feel welcomed by the service.
Check whether meeting times/ venues are convenient
for parents or carers.

Evidence gathered and action to be taken to
improve the service’s successes in involving
parents carers and families (including the
corporate parent)
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QI 2.2 The school’s successes in involving parents, carers
and families (including the corporate parent)

Evaluation of this QI

Questions to ask

Strategies to use

Are parents, carers and families involved in:
• parents nights/open days; and
• other activities appropriately, e.g., concerts?
Is video-conferencing available?
How helpful is the initial documentation about the
service which is given to parents and carers?
Are parents or carers asked to contribute to risk
assessments; are risk assessments shared with them?
Are parents and carers asked to complete consent
forms (for outings, medication etc)?
Does the service ensure key staff have relevant
information about family circumstances and seeks
every opportunity to facilitate positive contact with
parents or carers, including siblings?
How well does the key team maintain consistent,
regular contact?
Are key events communicated to the family via
newsletters etc?
Are families invited to celebrate the child’s or young
person’s success?
Do parents and carers receive regular reports and
believe they are accurate?
Are parents and carers told about changes in the
service which might affect their child?

Check records of parents’ and carers’ attendance at all
key meetings and events, including their attendance to
celebrate success; follow up reasons for poor
attendance.

Evidence gathered and action to be taken to
improve the service’s successes in involving
parents carers and families (including the
corporate parent)

Check the quality of information provided for parents
and carers, including risk assessments and consent forms.
Attend key meetings to ensure relevant information
about the family is shared.
Randomly check telephone logs and contacts with the
family which should include positive contact with
siblings to ensure regularity of quality contact.
Check quality of risk assessments.
Analyse records of incidents and accidents to ensure
parents and carers are informed as necessary; follow
up with staff and families as needed.
Sample the quality of newsletters to families.
Sample the quality of reports to parents, carers and
placing authorities.
Check reports on visits to home and parents and carers
to school to judge quality of support for families.
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QI 2.2 The school’s successes in involving parents, carers
and families (including the corporate parent)

Evaluation of this QI

Questions to ask

Strategies to use

Are accidents and incidents communicated and views
sought where appropriate?

Observe some staff/parent or staff/carer sessions.

How well does the service support the family with
relevant advice and strategies?
How effective is the training provided for staff in
working with families, particularly those who are
disengaged?
Does it contain information on attachment?
How are the family’s views on the school sought?
How speedily does the service respond to parental
complaints and concerns?
How content are the families about the quality of
provision they receive from the service?
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Analyse and collate questionnaires and consultations
and follow up as needed.
Check record of follow up action.
Check the quality of follow up action to complaints.

Evidence gathered and action to be taken to
improve the service’s successes in involving
parents carers and families (including the
corporate parent)
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How well do we meet the needs of our school community?

QI 3.1 The engagement of staff in the life and work of the school

All staff across care and education report that they enjoy their work and that morale is high. Care, health and education staff confirm that they feel supported by
senior managers and are clear about their respective and complementary roles. There is evidence to show that all staff, including night staff, are actively involved in
working groups across care and education. Staff say they are consulted about their involvement in improving the quality of the service through surveys and
questionnaires and during supervision. Statistics show very good attendance rates of staff and provide evidence of the reason for staff absence. Staff talk about
experiencing a good range of support which encourages them to stay in the service. This includes the service’s training plan which includes essential aspects of care
and protection for all staff as well as specific training related to education which can be made available to care and health staff as appropriate. Staff are able to
describe the impact of training on children and young people. Care, health, education, administrative and ancillary staff believe that the service is a satisfying place
to work, senior managers pay due regard to their health and safety and that there career opportunities are available to them.

QI 3.1 The engagement of staff in the life and work of
the school

Evaluation of this QI

Questions to ask

Strategies to use

How positive is morale within the service?
Are all staff clear about their respective roles?
Are all staff properly involved in a range of working
groups which have appropriate membership across the
whole service, for example are the food supervisor and
school nurse working together with other relevant staff
and young people to take forward issue to do with
healthy eating?

Observe, and talk with staff to check the level of
morale.
Check job descriptions are up-to-date and reflect
current practice needs.
Check composition of working groups to ensure staff
have opportunities to extend their skills and
knowledge; speak to staff.

Evidence gathered and action to be taken to
improve the engagement of staff in the life
and work of the service
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QI 3.1 The engagement of staff in the life and work of
the school
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Evaluation of this QI

Questions to ask

Strategies to use

How well does the service ensure night staff are kept
informed and involved?
How well do senior managers use the statistics on
attendance and absence, suspension, recruitment and
retention to examine their support of staff?
How well does the service manage absence through
sickness?
How well does service audit training needs?
How appropriate is the training plan in light of training
needs audit?
How do senior mangers ensure there are career
pathways open to all staff?
How does the service support and challenge staff to
ensure what is learned during training is reflected in
improved practice?
How well does the service ensure that their staff feel
safe and secure working with challenging children and
young people?
How robust are arrangements are in place to ensure
the organisation complies with health and safety
regulations?
Do the staff feel that they have opportunities to
progress in the service?

Check that night workers have equitable opportunities
for training and representation; speak to night workers.
Examine attendance statistics etc for trends which
indicate positive or negative morale; ask staff about
degree of support.
Examine recent training needs audits and check
response.
Examine the training plan and ask staff if they believe
it is appropriate and can provide good future career
opportunities.
During supervision and through observation, check
that staff’s practice is improving as a result of training.
During supervision, at staff meetings and during
informal discussion, check that staff feel safe.
Using a health and safety checklist and/or in
discussion with the relevant member of staff, check
that health and safety issues are met.
During supervision, check that staff believe there is
sufficient training and support in place to help them
progress within the service.

Evidence gathered and action to be taken to
improve the engagement of staff in the life
and work of the service

RESIDENTIAL CARE AND EDUCATION: IMPROVING PRACTICE IN RESIDENTIAL
SPECIAL SCHOOLS AND SECURE CARE ACCOMMODATION SERVICES IN SCOTLAND

How well do we meet the needs of our school community?

QI 4.1 The school’s successes in engaging with the local community
QI 4.2 The school’s successes in engaging with the wider community

Where appropriate, a range of people in the local community are involved in service activities. These may include the community police, neighbours and ‘friends of
the service’, voluntary agencies and employers. They talk positively about the work of the service and are known to the children and young people. They are
involved and consulted as appropriate on relevant aspects of service development The local media report positively on the achievements of the children and young
people and the service. Placing authorities report that the service works well with the child’s or young person’s local services to support their re-integration as
appropriate, and when the young person is ready to leave school. Staff from placing authorities such as social workers, careers officers and health staff report that
the school provides good information to ensure continuing support for children and young people. There is statistical data to show positive and appropriate reintegration. Partner agencies such as Who cares? Scotland and Children’s Rights officers are positive about the work of the service and the level of their involvement.
Local agencies such as those involved in medical, health and well-being provision, therapy, the police, careers officers and through care and after-care staff report
that the service encourages their involvement and has a clear view of the combined impact they can make in improving life chances for children and young people.

QI 4.1 The school’s successes in engaging with the local
community
QI 4.2 The school’s successes in engaging with the wider
community

Evaluation of this QI

Questions to ask

Strategies to use

Where appropriate, what degree of involvement is
there of people from the immediate community?
How well do they know and relate to children and
young people?
How well has the school developed positive
relationships with the local media?

Meet with and ask representatives of the community
how they involve themselves with the running of the
school.
Ask children and young people how well they know
local representatives and if they meet them at open
days etc.

Evidence gathered and action to be taken to
improve the engagement of staff in the life
and work of the service
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QI 4.1 The school’s successes in engaging with the local
community
QI 4.2 The school’ successes in engaging with the wider
community

Evaluation of this QI

Questions to ask

Strategies to use

Where appropriate, how well does the service support
children and young people to return to their local
community (home, residential unit, supported
accommodation; and mainstream school, alternative
educational provision, further education, training, and
supported or open employment)?
How well does the service track future placements to
learn lessons about through-care and after-care?
How well does the service check the satisfaction of
placing authorities and relevant local staff through
open days, individual visits, questionnaires, open
forums?
How well does the service survey the views of agency
staff to ensure their partnership arrangements work
well?
How well does the service respond to these views to
try to improve the service?

Observe evidence of involvement of all staff and key
members of the community in key events such as open
day, festivals and coffee mornings.
Check recent media coverage.
Randomly sample leavers to check how well they
have moved on. Check future accommodation
situations, support networks and education
opportunities. Speak with children’s and young
people’s local social workers and other relevant
support workers to ascertain the suitability and
robustness of future placements.
Check responses to questionnaires sent to placing
authorities which highlight customer satisfaction and
positive outcomes for children and young people.
Check changes in practice which take forward points
for action as a result of the questionnaires.
Check responses to questionnaires sent to agencies as
above.
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Evidence gathered and action to be taken to
improve the engagement of staff in the life
and work of the service
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How good is the (care and) education we provide?
Key Area

Quality Indicators

5. Delivery of education
QI 5.1
QI 5.2
QI 5.3
QI 5.4
QI 5.5
QI 5.6
QI 5.7
QI 5.8
QI 5.9

The curriculum
Teaching for effective learning
Meeting learning needs
Assessment for learning
Expectations and promoting achievement
Equality and fairness
Partnerships with learners and parents
Care, welfare and development
Improvement through self-evaluation

How good is the (care and) education we provide?

Related National Care Standards
5. Delivery of care
NCS 1: Arriving for the first time
NCS 14: Supporting your education
NCS 15: Supporting your communication
NCS 6: Support arrangements
NCS 5: Comfort safety and security
NCS 3: Care and protection
NCS 16: Leaving school

NCS 1 Arriving for the first time

The service has a very clear admission procedure which includes an accurate description, in its handbook for parents and placing authorities, about what it can
offer. Prior to a parent, child or young person visiting the service, senior managers have received accurate verbal information from the placing authority on the
needs of the young person. Staff visit the child or young person at their home or in a previous placement when possible. Admission to secure accommodation is
undertaken according to the needs of each child or young person and may be on an emergency basis. Nevertheless, in both residential special schools and secure
services, children and young people are helped to settle in. Medical examinations are arranged to ensure all health needs are considered. In secure services, property
and body searching procedures are fully explained to the individual child or young person and undertaken sensitively. Whenever possible, a key worker is allocated to
the child or young person before admission. Information about the service is produced in understandable language which may have been written by young people
supported by advocacy services. The information ensures that children and young people are clear about the support they can expect to receive, establishment rules,
including expected behaviour and how to make a complaint should this be necessary. Children and young people have received explanations about aspects of
health and safety, including fire safety and they have been informed about the roles and responsibilities for different staff. Key workers make clear to children and
young people what expectations there are of them and what activities and learning opportunities are available. Residential special schools have clear timescales for
admission meetings and, in secure services, timescales are undertaken according to legislative requirements. The service has high expectations of the quality of
information it requests from placing authorities, including discussion about the need for the child or young person to have a coordinated support plan (CSP).
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NCS 1 Arriving for the first time
Questions to ask

Strategies to use

Does the service have written procedures which clarify
the admissions process?

Check policy and procedures for admission.

How informative, reader-friendly and accurate is the
school handbook which is given to placing authorities,
parents and carers?
How does the school try to elicit if they can meet the
needs of the child or young person when initial
contact is made by a placing authority or parent?
Does the service arrange to visit the child or young
person prior to a visit to the service?
How well does the school use the visit by the parent,
child or young person and authority representative
prior to admission to check suitability of placement?
How do senior managers decide if a referral is
appropriate?
What arrangements are made for the allocation of key
workers?
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Evaluation

Read the handbooks for authorities, parents and the
young person to ensure accuracy etc.
Ask staff about the nature and usefulness of the initial
visit by the child, young person and their parents or
carers.
Attend a referral meeting to see how decisions are
reached about appropriate/inappropriate referrals.
Speak to children and young people and their families
and authority representatives to see how well they
believe they have been welcomed by the service and if
they believe they have good information about the
service.
Speak to key workers about the system of allocation of
staff to children and young people and check their
understanding of their role.

Evidence gathered and action to be taken to
improve the processes involved in admitting
young people
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NCS 1 Arriving for the first time

Evaluation

Questions to ask

Strategies to use

How informative, reader-friendly and accurate is the
handbook for children and young people?
What medical arrangements are in place for
admissions?
Does the secure service have a policy on search and
are staff clear enough about procedures?
Does the service ensure the placing authority provides
accurate and comprehensive information about the
child or young person at the admission meeting,
including discussing the need for a CSP.

Speak to the service health person to ensure all
aspects of medical information are considered.
Ask staff about their understanding of the search
procedure.
Attend an admission meeting to ensure that the
service requests and where possible receives necessary
background information including care, health and
education information.

Evidence gathered and action to be taken to
improve the processes involved in admitting
young people
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How good is the (care and) education we provide?

QI 5.1 The curriculum

The service has ‘A Curriculum for Excellence’10 as its reference point and provides learning opportunities for children and young people across 24 hours. All members of staff
have a clear view of their particular role in promoting the four capacities for all children and young people within ACE, across 24 hours. The service has established a clear
rationale for its overall curriculum which has been shared with all stakeholders including parents, carers and placing authorities. The service ensures that all staff are
committed to developing a positive ethos which promotes successful learning. Whilst the curriculum gives full consideration to national guidelines, the service ensures that
the curriculum for each child or young person is personalised and flexible to take account of individual strengths, interests and needs. The service provides a broad and
balanced range of subjects to ensure children and young people have the best opportunities to attain and achieve. Programmes, activities and courses are developed and
updated regularly to ensure progression in learning for all children and young people. Cross-curricular approaches to literacy and numeracy enhance pupils’ learning. The
service uses effectively appropriate information and communication technology (ICT) to enhance learning experiences of pupils. The service ensures that it delivers a discrete
programme of personal and social education, including specialist programmes and therapies11 as appropriate. Each subject and activity promotes the personal, emotional
and social development of each child or young person, and encourages responsible citizenship. Enterprising activities encourage young people to work together and think
creatively. Very good consideration has been taken of all accreditation possibilities. The service uses creative timetabling to deliver a curriculum which meets the different
needs and entitlement of children and young people.

QI 5.1 The curriculum

Evaluation of this QI

Questions to ask

Strategies to use

Does the service’s rationale for the curriculum make
reference and take good account of the aim and
principles of ACE?
How clear are care and education staff about their
roles and responsibilities in relation to promoting the
four capacities of ACE?

Check the school’s rationale for the curriculum.
Observe that it is being adhered to and that all staff
are clear about their role in delivering the aim and
principles of ACE.
Check that the school handbook makes accurate
reference to the curriculum rational and framework.

Evidence gathered and action to be taken to
improve the structure and quality of the
curriculum across 24 hours

10 The paper produced in May 2006 by the secure forum sub-group Towards A Curriculum for Excellence within Secure Accommodation accurately summarises the context and key features, including a
description of the curriculum across 24 hours, for residential special schools and secure accommodation services.
11 Therapies are wide-ranging and include specialist approaches to children with physical, sensory and complex needs. They also include interventions and support such as art, drama, music and play
therapy. For some children and young people they will include specialist counselling approaches.
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QI 5.1 The curriculum

Evaluation of this QI

Questions to ask

Strategies to use

Have they shared this and the curriculum framework
with parents and placing authorities?
How appropriate is the school’s framework for the
curriculum?
– does it take account of up-to-date national
guidance?
– is it sufficiently broad and balanced to ensure that
children and young people will achieve and, where
possible, move on to future education opportunities?
– is the framework linked to a range of appropriate
accreditation opportunities which are suitably
challenging?
– are learning and teaching policies helpful and up-todate?
– are the range of therapies adequate and effective?
– are enterprising activities motivating children and
young people?
Are class timetables sufficiently flexible to ensure each
child or young person accesses an appropriately broad
and balanced, and if necessary, individualised
programme?

Check the breadth and suitability of the curriculum in
light of the needs of the young people.
Examine programmes of study to check they provide
challenge and progression.
Check records of achievement and accreditation to see
over the past three years to ensure the curriculum
promotes suitably challenging achievement and
attainment.
Sample timetables for individual children and young
people to see how appropriately broad and balanced
their curriculum is.
Observe therapy sessions to ensure that children and
young people have their therapy needs met.
Observe enterprising activities and judge the quality of
the process and outcomes.

Evidence gathered and action to be taken to
improve the structure and quality of the
curriculum across 24 hours

Examine the framework for the delivery of personal
and social development (PSD) to ensure it is
comprehensive, includes all important aspects, and
meets individual needs.
Observe different sessions of health and well-being to
see how well staff deliver collaboratively and meet the
general and specific PSD needs of children and young
people.
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QI 5.1 The curriculum
Questions to ask

Strategies to use

How well has the service planned for the promotion of
PSD using the skills of all staff in the service?
How well do staff collaborate to plan and deliver
health and well-being?

Check ICT facilities and examine the training
programme to ensure staff have had recent training on
relevant aspects of information and communication
technologies.

Are staff sufficiently trained and is hardware
sufficiently up-to-date to ensure that children’s young
people’s learning is enhanced through an appropriate
range of ICT?
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Evaluation of this QI
Evidence gathered and action to be taken to
improve the structure and quality of the
curriculum across 24 hours
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How good is the (care and) education we provide?

NCS 14 Supporting your education

Care, health and education staff work well together to support the personal, social and emotional needs, as well as with the learning needs, of children and young
people. All children and young people have a key worker who works with a specified member of education staff and other relevant people to set and share relevant
targets for their personal, social, emotional and educational development. Whenever possible, the child or young person is centrally involved in these meetings. Key
staff help children and young people to understand that the lessons they learn during classroom activity time, such as preparing a snack, using a particular
communication aid or controlling their anger more effectively, can be carried over to evening and weekend activities, and that care staff will support them. Effective
links between care and education staff mean that the key worker knows how to support the child or young person when there is a requirement for more formal
homework such as completing folios for examination purposes. They will also will encourage the child or young person to study in appropriate locations using
computers or library resources as required. Care staff know the importance of encouraging all children and young people to engage with learning. They read to
some children and young people and encourage others to read and accompany them on relevant activities during evenings and weekends. Children and young
people are able to study in their own rooms or the communal living area which is suitably furnished with a desk, and lighting and which provides access to games,
newspapers, magazines, audio-visual equipment as appropriate. The service has ensured safe access to the Internet.

NCS 14 Supporting your education

Evaluation

Questions to ask

Strategies to use

How well do staff know/find out about children’s
young people's interests and build on these to create
opportunities for learning?
What opportunities do care and education staff have
to meet and reach a shared understanding of the
child’s or young person’s needs?

Check arrangements for care and education staff to
meet to agree understanding of the needs of children
and young people.
Attend key meetings to check level of shared
understanding.

Evidence gathered and action to be taken
across care and education to ensure young
people are supported to learn effectively

Examine education targets to see if they are
understandable and can be used in the residential
setting.
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NCS 14 Supporting your education
Questions to ask

Strategies to use

How clear are key workers about the education targets
for each young person?
What opportunities do staff have to undertake joint
training about specific additional support needs of
children and young people?

Check training opportunities to see what support staff
have available to them in relation to specific needs,
such as dyslexia and dyspraxia, ethnic needs,
communication difficulties, moving and handling and
intimate care.
Check timetables to see when staff can cross over
between care and education.

What opportunities are there for care and education
staff to work in classrooms and units and generally
support each other in different settings, for example
do teaching staff having lunch in units?
Do care staff have a positive attitude to education?
Do they ensure that evening and weekend
achievements are celebrated?
Are there displays or photographs of significant
achievements/events?
Does the environment, furnishings and resources in the
living accommodation encourage the child or young
person to continue to engage with learning?
What security is in place to ensure safe access to the
Internet?
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Evaluation

Observe in the evenings and weekends to check if the
culture in the living areas encourages children and
young people to continue to engage in learning:
resources/displays/ photographs.
Speak to children and young people about their
evening and weekend activities.
Ask them what homework they do.
Ask them what they have achieved.
Check appropriateness of furnishings and resources to
see if it ‘educationally rich’.

Evidence gathered and action to be taken
across care and education to ensure young
people are supported to learn effectively
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NCS 14 Supporting your education

Evaluation

Questions to ask

Strategies to use

What shared understanding is there about routines for
homework?

Check safe access to the Internet and ensure the
service policy has clear procedures

What joint opportunities are there for care and
education staff in provision of broad-based educational
experiences and compensatory activities throughout
the 24-hour curriculum?

Check the service’s policy on homework, ‘catch-up’
and extended learning and observe support provided
for these different activities

Evidence gathered and action to be taken
across care and education to ensure young
people are supported to learn effectively

Observe activities such as residential experiences and
special day visits to check quality of collaborative
working and its impact on children and young people.
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How good is the (care and) education we provide?

QI 5.2 Teaching for effective learning

Teaching approaches are well matched to learners’ needs and prior attainment. Teachers have clear information from care staff and others about the social
emotional, behavioural and health needs of children and young people so that they can understand their barriers to learning. Teachers work directly with children
and young people to develop their independent learning skills. Children and young people are involved in evaluating how teaching approaches impact on their
learning. Teachers share the purposes of lessons with learners. Explanations, expositions and instructions are clear and unambiguous and praise is used appropriately.
Discussion with learners promotes learning and builds confidence, and learners’ contributions are encouraged and valued. Quality discussions, dialogue and
interaction are key aspects of teaching. Skilled questioning stimulates learners’ interest and motivation and teachers welcome and build upon learners’ responses.
Teachers make sound judgements and respond quickly to ensure that teaching meets the needs of individual learners and takes full account of prior learning.
Teachers identify and support weaknesses in learners’ knowledge.

QI 5.2 Teaching for effective learning
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Evaluation of this QI

Questions to ask

Strategies to use

Does the service have in place an up-to-date policy on
teaching and learning?

Examine the teaching and learning policy.
Check the training programme for teachers.

Evidence gathered and action to be taken to
improve the overall quality of teaching and
ensure effective learning of all young people
across 24 hours

RESIDENTIAL CARE AND EDUCATION: IMPROVING PRACTICE IN RESIDENTIAL
SPECIAL SCHOOLS AND SECURE CARE ACCOMMODATION SERVICES IN SCOTLAND

QI 5.2 Teaching for effective learning

Evaluation of this QI

Questions to ask

Strategies to use

Does the service provide very good training on
teaching and learning and take account of different
approaches such as using emotional intelligence/literacy,
and different learning styles?
Have teachers been given sufficient initial information
about the young person and/or are initial education
assessments robust enough to ensure teachers can
plan appropriately for the child or young person?
Do teachers have sufficient knowledge of each child’s
or young person’s additional support needs and has
training supported them to deliver appropriately (for
example use of ICT methods for dyslexic pupils, use of
Makaton)?
Are teachers clear enough about what plans they have
to write?12
– termly teaching plans
– daily/weekly/ plans
– individualised educational programmes (IEPs)
Do the plans ensure clarity of teaching (and therefore
learning)?

Read initial education information provided and
examine initial subject assessments.

Evidence gathered and action to be taken to
improve the overall quality of teaching and
ensure effective learning of all young people
across 24 hours

Check that teaching plans are clear and can be used
by others if necessary; and that they fit with the
programme of study.
Observe classroom practice with a clear focus on
particular teaching strategies, including the use of ICT,
and overall quality of the learning environment.
Observe practice with a view to ensuring the
additional needs of young people are being met.
Check effective use of resources, including seating
arrangements and the overall quality of the learning
environment.
Speak to children and young people to check their
understanding/acquisition of skills and informed
attitudes.
Ask them if they enjoy the subject.
Discuss progress with pupils and teachers.

12 Links also to planning and assessment QI 5.5
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QI 5.2 Teaching for effective learning
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Evaluation of this QI

Questions to ask

Strategies to use

How well has the teacher organised the classroom to
ensure effective learning: seating/whiteboard/lighting/
‘special’ areas/display of relevant resources?
How well have teachers created an effective
environment for learning through good wall displays,
visual indication of progress?
Do lessons follow a clear structure?
– recap/learning outcomes
– shared/input/support/independent
– learning/summary/evaluation by children and young
people
How well does the teacher know each child or young
person and show a level of interest that makes each
one feel valued and respected?
Is the focus on teaching and learning rather than on
behaviour?
Have teachers ensured that support staff are clear
about their role?
Can teachers be flexible if the lesson does not go
according to plan?
How well do they use praise, check for understanding,
remind young people of outcomes, remind them of
high expectations, explain next steps and show
relevance of homework?

Evaluate test results and continuing assessment.
Check quality of feedback to teachers on planning and
practice as part of their supervision.
Check that support workers are clear about their role
and the learning goals.
Observe practice to ensure good use of questions and
effective implementation of Assessment is For Learning
(AiFL)
Audit software resource banks, the general use of
resources and use of Internet sites.
Check ICT competence of all staff, including support
staff.
Examine the quality of teachers’ marking and ensure it
is in line with AiFL guidance.

Evidence gathered and action to be taken to
improve the overall quality of teaching and
ensure effective learning of all young people
across 24 hours
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QI 5.2 Teaching for effective learning
Questions to ask

Evaluation of this QI
Strategies to use

Evidence gathered and action to be taken to
improve the overall quality of teaching and
ensure effective learning of all young people
across 24 hours

Do teachers use questioning for a range of purposes:
to include all young people; to respond to individual’s
level; to challenge and motivate; and to encourage
participation?
How well do teachers vary their teaching approaches,
including planned use of ICT, to reinforce learning?
Is work marked in a way in which the child or young
person can improve their performance during the next
lesson?
Do teachers consistently give out and positively mark
homework?
What support and challenge is in place to ensure the
quality of teaching is continuously improved?
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How good is the (care and) education we provide?

NCS 15 Supporting your communication

All staff are clear about the specific communication needs of each child and young person. They have had relevant training which ensures they are knowledgeable
about the best means of communication with each child and young person. When English is not the first language of the child or young person, the service has
contacted relevant services and/or parents for support and help. Care and education staff organise tasks and resources in appropriate formats to enable children
and young people to access information effectively. For example, dual language books and websites and bilingual dictionaries are available for learners who are
literate in their own language. Where available, EAL and bilingual specialists support staff are used to support staff, children and young people and offer specialist
advice. Staff encourage the use of English through structured opportunities and use a variety of methods suitable for bilingual children and young people such as
visual prompts, paired reading, mind maps and ICT. Opportunities for translation are available for children and young people and their parents when needed. For
children and young people whose have significant language and communication difficulties, care staff liaise closely with education staff and other relevant agencies
to ensure they are clear about the best means of communication. This can include a range of methods including technological support, BSL signing, on-body
signing, Makaton, sign-along, gesture, symbols and photographs. Children and young people who have difficulty with communication are given relevant support
to communicate their feelings, understand their reports and voice their opinions. When being supported by external agencies such as Who cares? Scotland,
children and young people are given the necessary support to communicate effectively with them.

NCS 15 Supporting your communication
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Evaluation

Questions to ask

Strategies to use

How informative is each child’s or young person’s
profile in describing his or her communication needs?
Have relevant staff, including speech and language
therapists, teachers of the deaf and EAL staff been
involved in identifying and describing needs?

Check young people’s profile to see if communication
needs are well identified and described.
Check involvement of specialists and meet with them.

Evidence gathered and action to be taken to
improve the understanding of all staff
towards using the most appropriate means
of communicating with all children and
young people
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NCS 15 Supporting your communication

Evaluation

Questions to ask

Strategies to use

How well does the 24-hour curriculum support
communication development and self expression,
particularly in areas such as expressive arts and
community participation?
How well are communication needs identified and
targeted in integrated plans?
What specialist training has been provided?
What opportunities exist to ensure staff update their
skills and knowledge?
Are relevant texts, ICT resources and games available?
Are there translation opportunities for children, young
people and their parents or carers?
How effective are staff in using alternative and
augmentative communication strategies?
Are children and young people with communication
needs ‘listened to’ and able to interact?
To what extent do children and young people with
communication needs participate in activities such as
the school council?
Are external advocacy staff supported to work with
children and young people with communication
needs?

Examine plans to see how well communication
methods are described.
Examine plans to ensure communication needs are
considered across 24 hours.
Observe evening activities to judge how well they take
account of and promote communication needs.
Check training programme and speak to staff about
their relevance.
Attend some sessions to check quality.

Evidence gathered and action to be taken to
improve the understanding of all staff
towards using the most appropriate means
of communicating with all children and
young people

Check the range of texts, etc. which meet the need of
children and young people with communication
needs.
Ensure that translation is provided, for example at
review meetings.
Observe staff when communicating with children and
young people.
Ensure there is equality of opportunity for children
and young people with communication needs so that
they can participate as fully as possible.
Speak with advocacy staff to ensure they are
supported to work with all children and young people.
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How good is the (care and) education we provide?

NCS 6 Support arrangements

The staff are clear about the importance of a care plan or integrated plan for each child and young person, and are confident in working with relevant staff and the
child or young person to write it. All staff have accurate information about the child’s or young person’s particular interests and needs, including cultural, ethnic,
health and educational needs so that care plans can be specific and highly personalised. The service has in place a system of key worker who liaises and has formal
timetabled meetings with relevant staff and the child or young person to update the plan and monitor and discuss progress. The plan/s takes account of health,
care and education needs so that all staff closely involved in supporting the young person are clear about expected outcomes and can provide coordinated support.
Children and young people are also helped to be clear about the importance of the content and aims of their care plan and are fully involved where possible with
their family and staff in developing and reviewing it. Staff view the child’s or young person’s plan as a working document. Regular review meetings, including
statutory care reviews, ensure that changing needs or circumstances are taken into account when the care or integrated plan is re-written. The service has in place
daily communication meetings so that the changing needs of children and young people can be shared amongst all staff who will respond accordingly.
NCS 6 Support arrangements
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Evaluation

Questions to ask

Strategies to use

Do all children and young people have an integrated
plan in place or a set of suitable plans?
How well do these plans recognise their individual
needs?
Are targets set within the plan sufficiently specific and
are roles, responsibilities and action points specified?
How effective are the service’s arrangements to ensure
team meetings take place and that they monitor and
review along with the young person progress towards
targets in the plan?

Check nature and quality of plans, including realism
and specificity of targets.
Trail information on a few young people from initial
assessment through to current plan to check quality of
planning and progress; speak to those young people
about their experience and ask them about their
targets.
Check action points are carried through.
Check the service’s arrangements to ensure key
meetings can take place.

Evidence gathered and action to be taken to
improve the approaches to integrated
planning and review of progress of all young
people
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NCS 6 Support arrangements

Evaluation

Questions to ask

Strategies to use

Have key workers been given sufficient training and
support to undertake this key role?
Are children and young people suitably involved and
how aware are they of their targets?
How well do staff use the plans: do they refer to them
regularly to inform their practice?
Are plans written in such a way that children and
young people and their families can make sense of
them?
How effectively do staff update the plan to recognise
changing needs?
How informative and honest are review meetings?
How well is the plan used to ensure parents, carers and
placing authorities are clear about progress and future
plans?
How effective are daily communication meetings in
sharing information and providing a problem-solving
forum to meet changing needs?

Speak to key worker/key teacher to ensure they feel
confident in planning and reviewing.
Attend a key meeting to see how effective it is and to
ensure involvement of all including the child or young
person.
Observe practice to see if staff are working to support
the young person meet the outcomes of the plan.

Evidence gathered and action to be taken to
improve the approaches to integrated
planning and review of progress of all young
people

Attend review meetings to see how effectively the
plan is used to explain progress and difficulties.

Attend daily communication meetings to ensure staff
are fully aware of the daily changing needs of children
and young people and contribute to discussion about
overcoming barriers.
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How good is the (care and) education we provide?

QI 5.3 Meeting learning needs

When evaluating the overall quality of meeting needs, services also take very good account of the National Care Standards 1, 6, 14, 15 and 16. These are ‘Arriving
for the first time’, ‘Support arrangements’, ‘Supporting your education’, ‘Supporting your communication’ and ‘Leaving school’. Staff must have a clear view
of each child’s young person’s learning needs and know how other needs impact on learning. Initial assessment, which takes account of prior learning and the
young person’s previous education placement, must be robust, undertaken as quickly as possible following admission and provide teachers with sufficient
information to teach at an appropriately challenging level. Other initial assessment information such as health and emotional needs should be taken into account
when planning learning. Teachers’ plans, including IEPs, should take very good consideration of individual learning needs and indicate clearly how children and
young people can overcome barriers to learning. Tasks, activities and resources should take very good account of the child’s or young person’s individual learning
needs and promote achievement. All staff should be clear about their particular role in meeting learning needs. Teachers, care staff and classroom support staff
should know the learning targets for each child or young person. The key teacher and key worker should work with the child or young person to set these targets
within an integrated plan. Multi-disciplinary meetings ensure other support staff such as therapists and behaviour support staff are fully involved in planning and
know how they will work together. Education reports for parents, carers and placing authorities include information from all relevant staff and show how the service
is meeting learning needs effectively. The service is knowledgeable about the implications of the Education (Additional Support for Learning) (Scotland) Act 2004
and ensure that it works in partnership with placing authorities to ensure young people have their needs well identified and, when necessary, recognised through
the creation of a coordinated support plan (CSP). The service uses the information in the code of practice effectively, including ensuring that very good transition
arrangements are in place.
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QI 5.3 Meeting learning needs

Evaluation of this QI

Questions to ask

Strategies to use

How clear are staff about individual needs?
How effective is the service’s initial education
assessment process and is it undertaken in
consideration of care assessment and needs?
How well do staff plan to meet needs, including
additional learning support needs?
How flexible are staff in meeting different and
changing needs?
How well do care, health, therapy and education staff
share their understanding of the needs of the child or
young person so that plans are personalised?
How effectively do all staff, including therapists and
support staff, plan and work together to meet needs?
How efficient are teachers and other staff in ensuring
they provide programmes at appropriate levels as soon
after admission of the child or young person?
How aware are young people of the targets in their
plans?
What support is in place to ensure IEPs are suitably
challenging?
What systems are in place to ensure that courses and
programmes are always at a suitable level to meet the
needs of all children and young people?

Observe children and young people, check files and
speak to staff about individual needs.
Examine individual files to check the quality of initial
assessment.
Examine assessment records to check if staff take
account of changing needs.
Attend multi-disciplinary planning meetings and key
team meetings to judge the quality of shared thinking
and collaborative working and skills in planning to
meet changing needs.
Trail some children and young people and check the
level of their courses against their individual needs.

Evidence gathered and action to be taken to
improve the overall learning experiences of
all children and young people

Observe children and young people and speak to
them about their targets to see if they are suitably
challenging.

Observe practice and examine tracking systems to
ensure course are at suitable levels.
Examine attainment figures and discuss them with
staff in light of what has been observed in the
classroom.
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QI 5.3 Meeting learning needs
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Evaluation of this QI

Questions to ask

Strategies to use

Do attainment results and broad achievements reflect
targets set for children and young people?
How proactive is the service with authorities in
ensuring that they have taken account of advice within
the ASL Act and the Code of Practice to ensure the
needs of children and young people are met,
particularly at times of transition and in relation to
having an up-to-date CSP?

Attend review meetings and check files to ensure
those young people who require CSPs have them.
Check that appropriate transition arrangements are in
place

Evidence gathered and action to be taken to
improve the overall learning experiences of
all children and young people
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How good is the (care and) education we provide?

QI 5.4 Assessment for learning

Services know how to gain very good initial educational assessment information about the needs of each child and young person so that they can plan their
programmes at appropriate levels as soon as possible following admission. Services also ensure that teachers and care staff and, where required, therapists work
together to develop an initial profile so that teachers can understand underlying barriers to learning which occur because of emotional, sensory, physical or other
needs. The service has clear expectations of teachers in respect of the different forms and purposes of assessment. Staff are confident about up-to-date assessment
methodology and have accessed relevant training courses. Assessment is used effectively to plan the next steps for learning. The service ensures that teachers
know what is expected in terms of approaches to planning and has provided relevant support. Teachers’ plans clearly state what is to be taught and learned and
are individualised as required to meet particular needs. Reports for parents, carers and placing authorities are clearly written, state levels and achievements and
clarify progress.
QI 5.4 Assessment for learning

Evaluation of this QI

Questions to ask

Strategies to use

Does the service have an up-to-date policy on
planning, assessment and reporting which clarifies for
all teachers what is expected of them?
Does the policy outline procedures and approaches to
initial educational assessment?
Does the service ensure integrated approaches to
assessment so that care and education staff understand
the holistic needs of young people and thereby make
sense of barriers to learning?
What training has there been to improve teachers’
skills in planning, assessing and reporting?
How confident are teachers about the different
approaches and purposes of assessment?
Are assessment approaches linked to plans and seen as
an integral part of teaching?

Examine the service’s relevant policy and procedures.
Check that it includes information on initial education
assessment.
Attend admission, ‘settling in’ and early key team
meetings to ensure all staff are clear about the holistic
needs of young people.
Sample some files and match them against the current
performance of some young people to check how
informative and comprehensive the initial assessment is.
Check the training programme to check what training
has taken place to support teachers.
Talk with teachers to gauge their confidence in
planning, etc.

Evidence gathered and action to be taken to
improve the approaches to assessment across
the school
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QI 5.4 Assessment for learning
Questions to ask

Strategies to use

How well is assessment information used to monitor
provision and progress, and to plan for improvement?
Does assessment involve high quality interactions,
based on thoughtful questions, careful listening and
reflective responses?
Are pupils, staff and parents clear about what is to be
learned and what success would be like?
Are pupils and staff given timely feedback about the
quality of their work and how to make it better?
How involved are pupils and staff in deciding next
steps in their learning and identifying who can help?
Do pupils and staff identify and reflect on their own
evidence of learning?
How well are attainments and achievements tracked
and monitored to inform about impact on pupils and
their progress?

Check the overall quality of teachers’ plans,
assessment records and reports to parents and
authorities.
Check that teachers forward plans show a range of
formative assessment methods to inform their planning
and direct their teaching.
Observe practice to judge the implementation of AiFL
strategies.

Is there clarity about the different types of teaching
plans? That is are there termly, weekly, daily plans?
Are there IEPs?
Is assessment linked to learning outcomes identified in
plans?
How well do education reports inform the reader about
progress and levels of achievement and attainment?
How useful are reports to parents and placing
authorities?
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Evaluation

Observe young people to see if they are clear about
what is to be learned and how they can improve their
work.
Observe practice to see how well young people are
supported by staff to judge the quality of their learning.
Sample the progress of young people through
examining the tracking system and observing young
people.
Check the quality of all plans and match them against
the current progress of some young people.
Check the quality of education reports and match
them against the performance of some young people.
Ask parents and representatives of placing authorities if
they believe the reports are useful and meaningful.

Evidence gathered and action to be taken to
improve the approaches to assessment across
the school
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How good is the (care and) education we provide?

QI 5.5 Expectations and promoting achievement

All staff set and maintain high standards across all aspects of the service so that children and young people achieve personally, socially and educationally. All staff
give clear messages about the importance of attending classes and trying new experiences in evenings and weekends. All staff show, through their own behaviour
and attitude, high levels of enthusiasm, motivation and willingness to participate. The quality of relationships between staff and children and young people is of a
high standard and staff use praise appropriately. Rewards motivate children and young people and clear boundaries and consequences ensure that young they
strive to do their best. Achievements are regularly celebrated and take account of day, evening and weekend activities. The service ensures that children and young
people have the best opportunities to attain appropriate national qualifications and have broad achievement recognised. Children and young people are clearly
proud of their achievements and talk about them.

QI 5.5 Expectations and promoting achievement

Evaluation of this QI

Questions to ask

Strategies to use

Are staff ambitious for their children and young
people?
Do they give them clear messages about how to do
well and improve their situation?
Does the service provide a sufficiently broad range of
learning experiences in classrooms and during
evenings and weekends to motivate children and
young people to achieve and to try new activities?
Do staff demonstrate behaviour which models
enthusiasm, a good work ethic and positive attitudes?
Do staff support young people through appropriate
use of praise and reminding them of their strengths
and previous successes?

Observe practice in classrooms and units to see how
staff talk about and with young people.
Ensure the service’s school curriculum is suitably
challenging.
Check the service programme of activities for evenings
and weekends and check how this is planned and
discussed with young people.
Check how efficiently the different programmes are
delivered and by whom?

Evidence gathered and action to be taken to
improve staff’s approach to ensuring that
children and young people have high
expectations and can achieve to their maximum

Observe practice to judge that the quality of
interaction.
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QI 5.5 Expectations and promoting achievement
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Evaluation of this QI

Questions to ask

Strategies to use

Does the service have a policy and procedures which
promote positive behaviour (PPB), clarifying rules,
rewards and consequences?
How does the school celebrate whole-school and
individual success?
Taking account of the needs of the children and young
people, how well do they attain national qualifications
and other achievements, for example through ASDAN,
Duke of Edinburgh Award Scheme and Caledonia Award?

Check the PPB policy and procedures and observe the
degree of consistency in its implementation
Attend celebrations of success.
Check the level of attainment and achievements of
children and young people to see if they are at a
suitably high level.

Evidence gathered and action to be taken to
improve staff’s approach to ensuring that
children and young people have high
expectations and can achieve to their maximum

RESIDENTIAL CARE AND EDUCATION: IMPROVING PRACTICE IN RESIDENTIAL
SPECIAL SCHOOLS AND SECURE CARE ACCOMMODATION SERVICES IN SCOTLAND

How good is the (care and) education we provide?

QI 5.6 Equality and fairness

The service is committed to treating all children and young people fairly and in a way which recognises their different needs. Policies and procedures take account
of individual differences including gender, race, religion, learning strengths and disabilities. Staff and children and young people are clear about anti-bullying
strategies and they say that staff respond appropriately to any incidents of bullying. Rewards and consequences are given in a way that children and young people
think is fair and individualised. Access to specialist or additional services is equitable and based on careful assessment of need. Children and young people have
access to external advocates and are clear about how to make a complaint. The service has a school council in place and also ensures that children and young
people can voice their opinions at unit meetings or at food committees. Children and young people are given good learning opportunities to extend their
understanding of diversity and differences in classrooms, during assemblies and in the community. They have good opportunities to learn about poverty or
deprivation through enterprising charity work. All staff, children and young people are clear about race and gender equality issues, and the service has clear
procedures in place to deal with discrimination.
QI 5.6 Equality and fairness

Evaluation of this QI

Questions to ask

Strategies to use

Does the service have a range of policies which clarify
equality and fairness issues including for gender, race,
religion, learning strengths and disability?
What training has taken place to ensure staff are clear
about equality issues?
Are staff clear about the service’s policies on race,
gender and disability discrimination?
Is the anti-bullying policy clear?

Check the service policies on equality and
discrimination to ensure they are up-to-date and take
account of recent legislation.

Evidence gathered and action to be taken to
improve the approaches which ensure all
children and young people are treated fairly
and with respect and that have a very good
understanding of issues of diversity, including
race, disability, gender, religion and culture

Check the training programme to ensure staff have
received relevant training.
Observe practice to see if staff implement what they
have learned through training on equality and anti
discrimination.
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QI 5.6 Equality and fairness
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Evaluation of this QI

Questions to ask

Strategies to use

Do children and young people feel protected from
bullying?
How effective is the school’s PPB policy in ensuring all
young people are treated equitably, taking account of
different needs?
How are decisions made about providing access to
specialist or additional services to ensure the needs of
all are met fairly?
How regularly do you people have access to Who Cares?
Scotland workers and/or children’s rights officers?
Do children and young people know and have access
to the service’s external manager?
How effective is the school council, unit meetings and
food committees in listening to children and young
people and responding when appropriate?
Does the service ensure that children and young
people learn about diversity and anti-discrimination
through classroom activities, input at assembly, charity
work and work in the community?

Check the bullying policy and examine the bullying
log.
Ask children and young people if they feel safe and if
they have been bullied do they believe the incident
was effectively dealt with.
Attend relevant meetings such as reviews or key
meetings to check equality of access to specialist or
additional services.
Ask the Who Cares? Scotland worker and children’s
rights officers if they think young people are well and
fairly supported and listened to.
Speak with the external manager to see if children and
young people approach them about issues.
Attend the school council, unit meeting and food
committee to judge how well they listen and respond
appropriately to the issues children and young people
raise.
Examine activities, including charity work to see how
well they help young people to learn about diversity.

Evidence gathered and action to be taken to
improve the approaches which ensure all
children and young people are treated fairly
and with respect and have a very good
understanding of issues of diversity, including
race, disability, gender, religion and culture
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How good is the (care and) education we provide?

QI 5.7 Partnerships with learners and parents

Parents, carers and, where children and young people are looked after and accommodated, placing authorities, are encouraged to work in partnership with them in
their child’s care and education. The service ensures that parents, carers and placing authorities are clear about what the school can offer through its school
handbook and during visits. They share with them the service’s aims for their children and appoint a key worker as the main link. The service and placing authority
agree a service level agreement which clarifies the aims for the child or young person. Parents and carers are encouraged and, in some cases helped, to attend
meetings which review children’s and young people’s progress. The child’s or young person’s key worker keeps in regular contact with parents and ensures that they
make regular phone calls to home where appropriate. The service provides regular newsletters and other means of communication to keep parents and carers
informed about key events and activities in the school. The service ensures that if a child or young person is involved in an incident or accident, or has absconded
or is ill, parents and carers are informed. The service actively encourages all parents and carers, irrespective of the distance they live from the service, to attend open
days, school shows, celebrations and other events. When parents and carers find attendance difficult, the service contacts the child’s or young person’s local social
worker to seek support. The service is able to reassure parents and carers that they can meet the learning, social and emotional, ethnic or communication needs of
their children and support them appropriately. The service is also committed to supporting parents and carers to help their children. The service has information for
parents and placing authorities which describes the quality of it provision. Where possible, the service encourages parents and carers to form a support group for
themselves and the school.
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QI 5.7 Partnerships with learners and parents
(including the corporate parent)
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Evaluation of this QI

Questions to ask

Strategies to use

How does the service try to engage with parents,
carers and placing authorities?
How accurate and comprehensive is the school
handbook provided for parents, carers and placing
authorities?
How clear is the service, parents, carers and the
placing authority about the aims for the child or young
person?
Does the service try to ensure there is a service level
agreement for each child or young person with all
placing authorities?
When is this monitored and changed when needed?
What level of attendance is there of parents and
representatives of the placing authority at:
– admission meetings
– progress reviews
– planning meetings
– transition meetings
– open days and other celebrations?
Does the service always contact parents, carers and/or
the authority in the event of an incident etc?
How regularly does the child’s or young person’s key
worker contact parents?

Attend admission and review meetings and speak to
parents and carers to check how well the service has
tried to engage with them and made them feel
welcome in the service.
Read the service handbook to check accuracy and
readability.
At an admission meeting, discuss with service
managers, parents, carers and placing authorities what
the shared view is about the aims for the child or
young person.
Check the quality of service level agreements (SLA).
Check if the SLAs are monitored and updated.
Check attendance rates at key meetings and events.
Attend meetings and events and speak to parents and
placing authority representatives about how well they
believe the service is meeting the needs of their
children and young people.
Check logs of incidents etc to ensure parents, carers
and placing authorities are contacted when required.

Evidence gathered and action to be taken to
improve the quality of partnerships with
learners and parents in the widest sense
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QI 5.7 Partnerships with learners and parents
(including the corporate parent)

Evaluation of this QI

Questions to ask

Strategies to use

Are parents and carers content with the level of
contact from their children?
How regular is the service newsletter to parents, carers
and authorities, and is it informative?
How approachable do parents believe the service is?
How helpful do parents and carers believe the service
is in supporting them to meet their child’s needs?
Is the service able to accommodate parents and carers
who have to travel long distances or who wish to
attend support sessions?
How well does the service communicate to parents
and carers the quality of its provision?
How successful has the service been in forming a
parent and carer support group?

Speak to key workers and check logs to see the
regularity of home phone calls.
Speak to children and young people to ensure they
phone family regularly when appropriate.

Evidence gathered and action to be taken to
improve the quality of partnerships with
learners and parents in the widest sense

Ask parents and carers if they are happy with the
frequency and nature of contact from the school.
Attend parent and carer support sessions to see how
helpful they are and speak to them about the skills
and strategies they have learned.
Check the quality of parent or carer accommodation.
Read the information sent to parents, carers and
placing authorities which describes the quality of the
service.
Attend the parent and carer support group and ask
how effective and supportive it is.
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How good is the (care and) education we provide?

NCS 5 Comfort safety and security

The service has ensured that the living accommodation is clean, in good decorative order and provides such home comforts as books, games, fruit and drinks.
Children and young people are encouraged and supported to personalise their rooms and the accommodation’s heating, ventilation and lighting is sufficient for
their particular needs. There is a rolling programme of refurbishment in place and reflected in the improvement plan to upgrade the accommodation. The service
has an accessibility strategy which takes account of suitable access for children, young people and staff who may have a physical disability. Regular day-to-day
maintenance ensures the accommodation is kept in good condition. The service is committed to ensuring that children and young people feel safe because of the
secure arrangements, particularly during the evening and at night. The service has ensured that children and young people know what to do or are provided with
the necessary support in the event of a fire and have practised fire drills during the day and at night. The service provides clear guidance about the its no-smoking
policy on admission and has a range of strategies in place to help children and young people to reduce and stop smoking. There is a suitable number of staff to
support children and young people when they take part in activities. The transport provided for children and young people is safe and staff undertake risk
assessments for a range of activities in order to keep them and others safe. Children and young people always wear seatbelts or appropriate restraints. If they have
an accident or are involved in an incident, their parents or carers and social worker will be informed. Children and young people are kept as safe as possible because
all staff are trained to deal with emergencies and a suitable number can administer first aid.

NCS 5 Comfort, safety and security
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Evaluation

Questions to ask

Strategies to use

How homely is the living accommodation?
Have children and young people been given the
opportunity to personalise it?
Has very good account been taken of privacy, dignity,
choice and safety in the living accommodation?
Are children and young people content with the
quality of their living accommodation?

Observe the living accommodation when the children
and young people are using it.
Ask children, young people and staff about their views
on comfort, safety and security.
Ensure the accommodation takes full account of
privacy, dignity, choice and safety.
Check that the improvement plan includes planned
upgrading of living accommodation?

Evidence gathered and action to be taken to
improve the quality of accommodation and
facilities and ensure the maximum safety
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NCS 5 Comfort, safety and security

Evaluation

Questions to ask

Strategies to use

Do staff report any particular difficulties in relation to
aspects of the accommodation such as the temperature?
Does the service have a good system to ensure
strategic major refurbishment can take place?
Does the service take regular account of its accessibility
strategy to ensure refurbishment is in line with suitable
access for those with physical disability?
How efficiently is day-to-day maintenance carried out?
How robust is the system to ensure security
arrangements?
Is external lighting sufficient?
In secure provision, how effective are the arrangements
to move young people from place to place?
How regular are fire drills? Are they efficiently recorded?
Does the service ensure sufficiently regular contact
with the fire service?
How effective is the service’s policy on no smoking?
Is there a sufficient number of staff on duty, including
in the evening and weekends to support children and
young people?
Are the cars and minibuses regularly serviced and are
children and young people clear about appropriate
behaviour in transport?
Are risk assessments for outings robust?
Are there sufficient numbers of staff trained in first aid?

Ensure the improvement plans have considered
accessibility issues.

Evidence gathered and action to be taken to
improve the quality of accommodation and
facilities and ensure the maximum safety

Check the maintenance log book, speak with the
facilities manager and check action with staff.
Spot check security arrangements and in secure
provision observe movement arrangements.
Check the fire drill record and ensure all extinguishers
and other fire equipment is regularly serviced.
Review the policy on no-smoking; speak to children
and young people about smoking and speak with the
school or LAC nurse and the PSE teacher about
support for those who do smoke, including staff.

Check the duty rotas and speak to staff, children and
young people to ensure there are always sufficient
trained staff to support them.
Check service records for transport.
Check risk assessments for outings and access to first
aid training.
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How good is the (care and) education we provide?

NCS 3 Care and protection

Staff ensure that children and young people feel safe and protected through the nature and level of support they receive during the day and at night. Staff ensure
that children and young people know enough about the service’s policies and procedures in relation to bullying and child protection, including the appropriate use
of touch, to be able to use them or challenge them as required. The service is committed to undertaking robust initial risk assessments and to updating them
regularly. The service ensures that children and young people know how to contact ‘Childline’ and other advocates to ask for help if needed. The service’s policies
on PPB and ‘safe holding’ are explained to children and young people so that they are clear about the rules, rewards and consequences. Children and young people
know that staff will have been properly trained and that when incidents occur they will be recorded. The service has a clear policy to ensure that children
and young people and staff are supported following an incident. There are also clear procedures in place to inform relevant agencies and families about serious
incidents and accidents. The service has clear policies on the use of intimate care which have been explained to families and, where appropriate, with the children
and young people themselves. Staff are clear about their responsibilities in relation to ensuring that children and young people have safe use of the Internet and
access suitable television or DVD programmes and have in their rooms suitable posters or photographs. The service’s policy on procedures in relation to absconding
is clear and is worked in partnership with the police when necessary. Staff feel able to challenge poor practice and, when necessary, to use the service’s ‘whistle
blowing’ policy.

NCS 3 Care and protection
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Evaluation

Questions to ask

Strategies to use

Are staffing levels sufficient and flexible enough to
meet the varying needs of children and young people?
Does the service ‘feel’ safe and secure and is there a
sense of openness?
Is staff deployment sufficiently consistent to provide
continuity of care/meaningful relationships?
How clear are child protection policy and procedures?
Are they in line with local/host authority guidelines?

Sample staff rotas.
Read records of 1:1 discussions.
Observe the quality of relationships between staff,
children and young people and ensure there are
sufficient staff to support activities and actively listen to
them.
Discuss the nature and quality of support with key
workers, children and young people.

Evidence gathered and action to be taken to
improve the care, safety and welfare of all
children and young people
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NCS 3 Care and protection

Evaluation

Questions to ask

Strategies to use

Have all staff accessed recent CP training and are they
confident in their role and responsibility?
Is there an identified child protection coordinator who
has knowledge, skills, time and contacts to allow them
to carry out their role effectively?
Do children and young people have access to
responsive and effective complaints procedures?
Are risk assessments in place, individualised, responsive
and regularly updated to respond to changing needs?
How clear and effective is the service’s policy on PPB?
Are children and young people clear about rules,
rewards and consequences?
Is de-escalation and safe holding/use of safe restraint
viewed as part of a continuum of strategies to manage
behaviour?
How up-to-date and clear are the service’s policy and
procedures for safe holding?
Does it take account of ‘Holding Safely’?
Are staff are trained and re-accredited?
How effective is the process of recording?
Are sensitive debriefing systems in place for children,
young people and staff?
Is there a system of internal and external audit?

Check the quality of the CP policy and procedures and
trail some CP cases.
Check the dates of CP training and ensure all staff
have received recent training.
Ask staff how they would deal with a CP issue.
Speak with the CP coordinator to ascertain knowledge.

Evidence gathered and action to be taken to
improve the care, safety and welfare of all
children and young people

Speak to children and young people about their use
of the complaints system to see if complaints are
listened and responded to.
Examine risk assessments and check relevant training
opportunities for staff.
Check the PPB policy and observe its implementation.
Speak to young people to check their understanding
of PPB.
Examine the policy on safe holding and see how it fits
with the PPB policy.
Check records of restraint to judge appropriate use.
Speak to staff, children and young people about
incidents.
Check that children, young people and staff are
supported following incidents.
Check that procedures are in line with ‘Holding Safely’.
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NCS 3 Care and protection
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Evaluation

Questions to ask

Strategies to use

In secure accommodation services, is there is a written
policy on personal and room searches which is shared
with children and young people, and includes
information about their rights?
Do services ensure that same gender staff are available
for searches?
Are searches carried out with respect for the child’s or
young person's right to privacy and dignity?
Are staff are trained and skilled in search procedures
and familiar with relevant policies, guidance and
legislation?
Are arrangements to move children and young people
from place to place robust and safe?
How able do staff feel to challenge or question poor
practice and use the whistle blowing policy?

Speak to senior managers and the external managers
about their approaches to monitoring and analysing
incidents of restraint.
Check the policy on searching.
Speak with staff, children and young people about
their experience of searching.
Check that staff have received relevant training on
searching.
Observe safe movement procedures.
Speak with staff to judge how confident they feel in
raising practice issues of colleagues and senior
managers.
Check the numbers and circumstances of recently
suspended, disciplined or dismissed staff.

Evidence gathered and action to be taken to
improve the care, safety and welfare of all
children and young people
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How good is the (care and) education we provide?

QI 5.8 Care, welfare and development

The service takes full account of NCS 3 and 5, ‘Care and protection’ and ‘Comfort, safety and security’, in respect of the care, welfare and protection of all children
and young people. The service ensures that all staff are committed to promoting the four capacities of ACE, using permeating approaches and a comprehensive
range of planned programmes which meet the personal, social, emotional and behavioural needs of all children and young people. The overarching health and
well-being programme is based on specific assessed needs of each child or young person, is delivered by relevant staff, often collaboratively, during the day, in the
evening or at the weekends as appropriate, to groups or individuals. The programmes take account of up-to-date research and methods, such as attachment theory,
nurturing approaches, emotional intelligence and resilience. External agencies support the service when necessary. Children and young people contribute, where
possible, to setting targets to develop their personal skills, and are supported to review their progress. Key staff monitor and track progress of children and young
people carefully and report on this at key meetings and reviews. The service provides a wide range of opportunities across 24 hours to promote the physical wellbeing and social needs of children and young people. This includes ensuring healthy eating. Children and young people are able to choose from a range of relevant
physical activities, including, where appropriate, competitive team games. Activities include accessing the arts, drama and music as well as the promotion of general
life skills for future living, such as shopping and cooking. All staff understand that these activities and residential experiences are opportunities to improve skills as
appropriate, and also to promote confidence, cooperation, enthusiasm, new interests and self-esteem. All staff clearly understand that for many children and young
people, effective approaches to improve personal skills are the important means to re-engaging them with learning. The service ensures that children and young
people are supported to study a curriculum which can improve their future life chances. There are very good links with Careers Scotland to ensure that each young
person can access up-to-date vocational information from an early stage through personal contact with the careers officer, using library resources or computer
software. Working with the careers officer, teachers and care staff encourage young people to consider carefully future options and prepare them with information
and work preparation skills. There are very good links with through-care and after-care staff and relevant pathway planning. Work experience is available and is
strongly supported as necessary. The service has very good links with local colleges which add value to its own curriculum.
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QI 5.8 Care, welfare and development
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Evaluation of this QI

Questions to ask

Strategies to use

Has the service taken full account of NCSs 3 and 5?
How well do all staff understand the importance of
promoting the four capacities as the core of promoting
personal and social development and re-engaging
disaffected learners?
To what extent has the service ensured that all
provision –subjects in classrooms and activities in the
evenings and weekend – is delivered in a way which
promotes personal and social development?
To what extent does the service’s approach to health
and well-being match the particular needs of all
children and young people?
Does the service have a rationale which describes its
approach to health and well-being?
How comprehensive is the health and well-being
programme?
What training has there been to ensure staff are clear
about what constitutes an effective programme for
health and well-being?

Undertake strategies as described for NCS 3 and 5.
Observe and speak to staff informally and during
supervision to ascertain their understanding of their
role in promoting the four capacities.
Observe classroom practice and practice in the
residences and beyond to judge the extent to which all
staff understand how to promote the four capacities.
Read the service’s policy and programmes for health
and well-being to ensure it is sufficiently
comprehensive, takes account of recent research, and
meets the needs of the children and young people.
Ask children and young people if they believe the
health and well-being approaches are supporting them
effectively.
Check the training programme to ensure approaches
to promoting personal and social well-being are fully
considered and speak with staff about its usefulness.

Evidence gathered and action to be taken to
improve the general ethos of the school and
ensure that discrete programmes meet the
social, health, emotional and behavioural
needs of children and young people. This
includes effective links with agencies such as
careers officers, employers and colleges to
promote success beyond school
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QI 5.8 Care, welfare and development

Evaluation of this QI

Questions to ask

Strategies to use

Is the programme delivered collaboratively so that staff
learn from each other?
How well do external agencies contribute to the
overall programme?
How wide-ranging, relevant and effective are the
activities provided by the service across 24 hours in
meeting the personal, physical and social needs of
children and young people?
To what extent are children and young people
re-engaging with learning as a result of effective
approaches to health and well-being?
What curriculum choices are available for children and
young people? Who guides them and their parents
and carers through these choices?
How effective are links with the careers service?
What links are there between teaching staff and
through-care and after-care workers?
How integrated are plans for ‘moving on’?

Observe staff working with individual children or
young people and with groups across different
settings.
Check the quality of collaborative working by
observation and through speaking to staff.
Observe and speak with external agencies.
Examine the range of activities on offer during
evenings, weekends and school holidays.
Ask children and young people and observe them to
see how well they are re-engaging with learning.
Check the curriculum framework to ensure there is
some degree of choice.

Evidence gathered and action to be taken to
improve the general ethos of the school and
ensure that discrete programmes meet the
social, health, emotional and behavioural
needs of children and young people. This
includes effective links with agencies such as
careers officers, employers and colleges to
promote success beyond school

Ask children and young people what choice they
have had and how they were supported in making this
choice.
Speak with the careers officer to see how effectively
they are able to work with staff.
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QI 5.8 Care, welfare and development

Evaluation of this QI

Questions to ask

Strategies to use

How successful is the service in providing appropriate
work experience opportunities?
How well do the links with colleges tie in with the
schools’ programme for preparation for work and life
beyond school?

Speak with through-care and after-care workers and
check pathway plans to ensure links with them and
other staff.
Check work experience opportunities and ask young
people how successful they have been
Attend a college link course to ensure its usefulness
and how effective school and college staff work
together.
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Evidence gathered and action to be taken to
improve the general ethos of the school and
ensure that discrete programmes meet the
social, health, emotional and behavioural
needs of children and young people. This
includes effective links with agencies such as
careers officers, employers and colleges to
promote success beyond school
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How good is the (care and) education we provide?

NCS 16 Leaving school

Young people have every opportunity to develop the skills and knowledge they need to live independently when they move on from the service. They are fully
involved in planning for their future, with their views and wishes listened to. Young people are supported to develop the skills they need to manage as
independently as possible while taking their individual situation and needs into account. Care and education staff work well together to ensure skills learned in one
situation are reinforced in the other. Young people are helped to maximise their educational and vocational potential and are given the information they require
regarding employment and further educational opportunities. Information and advice about how to access benefits, housing and other services is given to them by
staff who are knowledgeable in these areas. Young people are also provided with support about keeping healthy and safe when they leave the service. They will
move on in a planned way with the necessary supports in place. If a young person has to move on in an unplanned way the service will ensure that the necessary
information regarding the young person’s educational, health and emotional needs are passed on timeously to the relevant people. Where possible, the service
continues to support the young person often through the receiving services.
NCS 16 Leaving school

Evaluation

Questions to ask

Strategies to use

Are young people involved in meaningful discussion
about their future plans?
Is through-care preparation seen as being holistic and
ongoing and not as a short-term, programmed, one-off
piece of work?
Does the service identify and develop a young person’s
support network in through-care preparation,
especially for young people who are living outwith
their home area?
Are IEPs and care plans understood by both care and
education staff and do they contain an emphasis on
further education and careers prospects?

Ask young people, including young people who have
moved on, about which things were the most useful to
them.
Read minutes of reviews and check that through care
planning is integral to process.
Observe practice (informal contacts etc).
Sample IEPs and care plans to ensure through-care
planning and promoting independence is integral.
Check action taken from integrated plans.
Look at care plans for evidence of well established,
effective relationships with young people’s support
systems in their home areas.

Evidence gathered and action to be taken to
improve the options for all young people
when they leave school

81

NCS 16 Leaving school

82

Evaluation

Questions to ask

Strategies to use

How well do staff work with young people to set and
achieve targets which enable them to maximise their
full potential at exit from the service?
Are plans well-developed and followed through?
How well does the service ensure that preparation for
adulthood is clearly identified as a targeted part of the
role of all carers, agencies and education staff involved
with the young people?
Are appropriate professional links established with all
relevant agencies including advocacy services, careers
services, training agencies, colleges and through-care
and after-care services?
Is there relevant training in best practice regarding
through-care which includes ongoing with relevant
research?

Look at care plans for evidence of active listening to
young people’s views including acknowledgment of
possible anxieties, fears and doubts.
Check that there is up-to-date information readily
available for young people on all aspects of moving
on.

Look at training plan/records.
Check that staff are familiar with the Quality indicators
for best practice “How Good is your through-care and
after-care service”.

Evidence gathered and action to be taken to
improve the options for all young people
when they leave school
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How good is the (care and) education we provide?

QI 5.9 Improvement through self-evaluation

Self-evaluation is central to the culture of the school. All staff reflect on their practice and are committed to change and improvement. The service has a wide range
of approaches to quality assurance which includes reviewing its aims and functions and objectives, regular review and updating of policies, systematic recording and
analysis of accidents, absconding and incidents, and the considered use of quality indicators and national care standards to evaluate and improve practice. The
service has a calendar indicating the timing of quality assurance activities. Pairs and groups of staff use specific indicators and standards to identify strengths and
areas for development. Observation of practice across care and education, by staff and senior and external managers, results in useful professional dialogue in which
good practice is praised and poorer practice is challenged and supported to improve. Information about individual children and young people is well-managed by
individual staff and senior managers so that progress is tracked and monitored by all, including external managers. Senior managers play a key role in monitoring
the quality of integrated plans and in evaluating the quality of reports written for reviews. The service seeks the views of children and young people, families, placing
authorities and other relevant bodies, including children’s rights officers and Who Cares? Scotland staff, and use these views to improve provision. The service
improvement plan takes full account of the information gathered through self-evaluation and links this to priorities for development. The service has a
comprehensive, annual Standards and Quality report which provides an evaluative description of the service, based on robust self-evaluation. The report provides
information on the overall outcomes of the service as well as an account of the overall attainment and achievement of young people.

QI 5.9 Improvements through self-evaluation

Evaluation of this QI

Questions to ask

Strategies to use

How reflective are staff when they talk about children,
young people or the service?
How willing are staff to engage in professional
dialogue and learn about new or different approaches?
Is the service committed to reviewing its functions and
objectives in line with changing needs and demands?
Does the service have a rolling programme to review
and update policies?

Talk with staff about their view of the quality of the
service.
Talk with staff about any changes or changes they
believe are needed in the service and check their
understanding of underpinning philosophy.
Check that the functions and objectives are kept
up-to-date and take account of recent evaluations of
the service.

Evidence gathered and action to be taken to
improve the understanding of all staff about
the importance of self-evaluation in ensuring
continuous improvement
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QI 5.9 Improvements through self-evaluation
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Evaluation of this QI

Questions to ask

Strategies to use

Does the service have a calendar of comprehensive
quality assurance strategies such as:
– observation of practice across care, health and
education (by peers, managers and others)
– monitoring integrated plans
– monitoring the quality of risk assessments
– monitoring incidents, accidents and absconding
– monitoring safe holding
– monitoring approaches to intimate care
– monitoring reports to parents, carers and others
– attendance at key meetings
– regular supervision
– generic and specific training programme
– questionnaires to stakeholders, including external
advocates?
How well can the service demonstrate that the QA
strategies have improved aspects of the service?
Do staff talk positively about the QA strategies?
Are they able to identify improvements in their
practice?
How effectively do staff monitor the progress of
children and young people across care, health and
education?

Check that policies are dated and have intended dates
for review.
Examine the QA calendar and speak with relevant staff
to ensure the programme is implemented effectively.
Speak to staff, attend relevant sessions and examine
documentation to judge the effectiveness of the QA
strategies.

Check that the training programme responds to
identified professional development.

Examine questionnaire results and check that action
has been taken when needed.
Check what impact the QA strategies have had in
respect of attainment, achievement and improved
health and attitudes.
Check what impact the QA strategies have had on
improved exit outcomes for children and young
people.

Evidence gathered and action to be taken to
improve the understanding of all staff about
the importance of self-evaluation in ensuring
continuous improvement
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QI 5.9 Improvements through self-evaluation

Evaluation of this QI

Questions to ask

Strategies to use

How effectively do senior managers monitor the
tracking system?
Do external managers receive a report on the
standards and quality of the school?
How do they respond to this?
How effectively do external managers examine
complaints and records of incidents etc?
How well are QIs and NCSs used to evaluate provision
and practice across care, education and health?
How thorough is the audit of provision prior to the
development of the improvement plan?
How involved are all the staff in preparing and
implementing the improvement plan?
How thoroughly does the service respond to
recommendations from external inspections?

Sample the progress of some young people through
examining the tracking system and then observing
them.

Evidence gathered and action to be taken to
improve the understanding of all staff about
the importance of self-evaluation in ensuring
continuous improvement

Read the Standards and Quality report which goes to
placing authorities and external managers and ensure
it accurately reflects the quality of the service.
Speak to the external managers about their role in
evaluation of the service.
Speak to staff to check their confidence in using QIs
and NCSs to evaluate quality.
Examine documentation which indicates use of QIs
and NCSs.
Speak to staff about the priorities in the improvement
plan and judge their degree of ownership.
Examine the recommendations from recent
inspections and ensure they have been met.
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How good is our leadership?
Key Area

Quality Indicators

Related National Care Standards

9. Leadership
QI 9.1
QI 9.2
QI 9.3
QI 9.4

Vision, values and aims
Leadership and direction
Developing people and partnerships
Leadership of change and improvement

NCS 7 : Management and staffing

How good is our leadership?

NCS 7 Management and staffing

The service has a suitable range of policies and procedures in relation to care which cover all legal requirements, so that the quality of care is in line with the law
and best-practice guidelines. These include polices and guidance for staff on staffing and training, 'whistle-blowing', managing risk and effective record-keeping,
including systems for recording accidents, incidents, absconding, and complaints. Young people are safeguarded through effective, transparent recording which is
regularly analysed by managers to ensure that appropriate action has been taken. This includes financial transactions undertaken by staff. There is evidence that the
policies are implemented effectively. The service can demonstrate the full range of safe recruitment practices. The service has enough staff on duty at all times to
meet the support, education and care needs of young people. All staff are supervised on a regular basis to provide them with support and guidance. They receive
regular feedback on their practice and issues are constructively addressed. The service’s training plan ensures that all staff are suitably qualified in line with Scottish
Social Services Council (SSSC) regulations. Staff are encouraged to take forward appropriate additional professional development. This includes training in relation
to additional support needs and cultural differences. Young people know who the senior managers are, including the external manager, and are clear about the
respective roles and responsibilities of these people. All staff are committed to improving the service through their good understanding of the need to continually
develop the quality of the underlying processes of self-evaluation. This includes the external manager who has a key responsibility in monitoring the overall quality
of provision, including ensuring the head of service is suitable for the role, monitoring complaints and taking account of young people’s views of the service. All
staff know that the action taken as a result of effective self-evaluation can impact positively on the quality of care and education for young people.
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NCS 7 Management and staffing

Evaluation

Questions to ask

Strategies to use

Are all legally required policies which ensure the care
and welfare of young people in place and regularly
reviewed and updated?
How effectively are they implemented?

Check that all legally required policies are in place,
that they are dated and that they have been recently
reviewed.

How efficient is the recording system? Is it easy to
understand by people external to the service?
Are actions taken as a result of analysis of recordings
clear and effective and do they result in improvements
to the service and safety of young people?
Are they ‘signed off’ by a senior manager?

Is the practice in relation to recording financial
transactions such as pocket money, open and able to
be audited?

Evidence gathered and action to be taken to
improve the overall quality of management
and staffing

Track action taken for several incidents in order to
check effective implementation of policy into practice.
In induction training and in supervision, check that
staff understand these important policies and know
what procedures to follow.
Trail a sample of records of accidents, incidents and
complaints to check accurate recording, good analysis,
and that appropriate action is taken, including that
they have been ‘signed off’.
Check that the training plan includes opportunities for
staff to improve recording techniques.
Examine financial records in relation to young people’s
finance.
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NCS 7 Management and staffing
Questions to ask

Strategies to use

In relation to recruitment, does the service have a
recruitment policy and procedures which ensure
approaches such as:
– Disclosure Scotland checks
– checks with previous employers
– taking up references
– cross-reference to the registers of the SSSC, or other
professional organisations
– involving young people in meeting and interviewing
new staff?

Examine the recruitment policy and procedures to
ensure it is line with SSSC, SEED and Care Commission
guidance and that it safeguards the service and young
people.
Speak with recent recruits to check that recruitment is
a positive but thorough process.
Speak with young people about the process as they
know it.
Examine a sample of staff files to ascertain that
practice is consistent with safe recruitment policy.

Is the service staffed in line with the staffing schedule
agreed with the Care Commission?
Does the service ensure its staffing levels meet the
changing needs of young people?
Does the service clarify staffing levels with placing
authorities?

Does the service have a programme of supervision
which is carried out regularly?
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Evaluation

Check that the staffing schedule is up-to-date and
agreed with the Care Commission.
Observe practice across care and education and speak
with staff to judge staffing levels, particularly in
relation to young people with highly complex needs
and paying attention to night-time staffing.
Examine care plans to ensure that planned work with
young people is not compromised by insufficient staff.
In discussion with young people, listen for comments
about activities being curtailed due to insufficient staff.
Monitor the frequency of supervision.

Evidence gathered and action to be taken to
improve the overall quality of management
and staffing
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NCS 7 Management and staffing

Evaluation

Questions to ask

Strategies to use

What are staff’s views about the quality and
effectiveness of supervision in helping them to improve
their practice and to take greater responsibility?
How comprehensive and appropriate to the needs of
the service is the training plan?
Does it take account of changing needs, including
additional support and different cultural needs of
young people?
Does the service promote a culture of continuous
development?
Does it promote access to further qualifications beyond
those required by SSSC?
Do the roles and remits of all managers, including the
external managers, reflect the needs of the service?
Are they understood by staff, families, agencies,
placing authorities and young people?

Through speaking with staff or occasionally through
questionnaires, check that staff believe supervision is
helpful in improving practice and leads to further
professional development opportunities.
Check the training plan and speak with relevant staff
about the suitability of its content.
In supervision, ensure staff believe the training
provided meets their needs and the changing needs of
young people.
Check the extent of improving qualifications of staff.
Ask staff how well their qualifications and training
improve their approaches and practice with young
people.
Examine job descriptions of senior managers to ensure
they embrace modern thinking, especially aspects of
leadership and self-evaluation.
Check that the management structure and roles and
remits of managers meet the priorities of the service.
Speak with staff and young people about their view of
managers’ roles, including that of the external manager.
Ensure that placing authorities have a clear view of the
management structure of the service and how it
influences the nature of provision.
Use the QI 5.9 and the relevant questions and
strategies to evaluate the quality of self-evaluation.

How well does the service take account of
self-evaluation?

Evidence gathered and action to be taken to
improve the overall quality of management
and staffing
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How good is our leadership?

QIs 9.1, 9.2, 9.3 and 9.4 Leadership

The head of service develops and shares his/her vision for high quality provision of care and education with all stakeholders, including placing authorities and the
governing body. Self-evaluation is embedded in the culture of the organisation and almost all change is planned and proactive. The head of service ensures all staff
are clear about national priorities and guidance, including National Care Standards (NCSs). The head ensures that the organisation is committed to fairness and
actively promotes equality of opportunity in recognition of the particular needs of vulnerable children and young people and their barriers to learning. The head
ensures that the child is at the centre of the service improvement plan which uses the statement of functions and objectives as the framework. Priorities, agreed by
all staff, are focused on ensuring maximum impact on pupils’ learning across 24 hours and in leading to the best key outcomes for each child and young person.
Leaders across care and education, at every level, demonstrate up-to-date skills and knowledge, and are accessible, consultative and responsive. All care, health and
education staff have high expectations, paying particular attention to high quality safe care and protection. Leaders at all levels support their staff whilst also
mentoring them through supervision and challenging them through modelling good practice. Through effective corporate leadership, all staff are committed to
self-evaluation, continuous improvement and professional development. Policies and procedures support the service’s vision and values and are evidenced through
very effective outcomes for vulnerable children and young people.
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Leadership
9.1
9.2
9.3
9.4

Evaluation

Vision, values and aims
Leadership and direction
Developing people and partnerships
Leadership of change and improvement

Questions to ask

Strategies to use

How effectively does the head of service revisit and
discuss the aims and functions of the service with all
staff?
Do the aims promote effective collaborative working
across 24 hours and are they in line with ACE?
To what extent is the head respected for his/her
leadership skills, including providing direction for the
service across both care and education?
Does the leader demonstrate personal qualities of
honesty, integrity, good interpersonal skills and a
commitment to promoting the four capacities of
vulnerable children and young people?
Does the leader inspire and motivate staff and have
high expectations of vulnerable children and young
people and all staff?
Do leaders across care and education at all levels
demonstrate active commitment to the vision and
values of the organisation?
Does the head liaise actively with placing authorities
and the governing body to ensure the service meets
the needs of its stakeholders?

Check that the functions and objectives and aims of
the service match the needs of current learners and are
in line with ACE.
Check through questionnaire responses and meeting
relevant stakeholders that the leader and overall
leadership is valued by staff, children and young
people, parents and placing authorities.
Observe the quality of leadership and judge the
extent to which staff and children and young people
are motivated.
Observe and speak to staff to see the extent to which
they have similar values and aims for the service.
Attend relevant meetings and examine minutes of a
range of meetings to evaluate the quality and benefit
gained from staff meetings.
Check that senior managers are visible and observe
practice that they relate to children and young people.
Though discussion with governors/external
managers and through questionnaires of/visits by
placing authorities, be able to demonstrate that the
needs of children and young people are being met.

Evidence gathered and action to be taken to
improve the overall quality of leadership
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Leadership
9.1
9.2
9.3
9.4

92

Evaluation

Vision, values and aims
Leadership and direction
Developing people and partnerships
Leadership of change and improvement

Questions to ask

Strategies to use

How well does the service network with other similar
services and with mainstream provision?
Are the care, health and education needs of children
and young people given equitable consideration within
the improvement plan?
Do senior managers ensure staff across care, health
and education are given access to both joint and
specific training?
How well do senior managers deploy finances
equitably across care and education to meet the
targets of the improvement plan?
What opportunities exist for development through
‘acting up’ or ‘coaching’ policy?
How well has the service developed the notion of
positive ‘culture carriers’ across care and education?
Has the service been accredited in recognition of
aspects of its quality of care and education e.g.
through IIP status?
How well does supervision and review support staff
and also challenge them?
Is reflective practice a concept understood by all?

Check that senior managers visit and network with
other similar services and mainstream provision to
identify better practice.
Through supervision and review and a range of staff
meetings, check that all staff are clear about the
direction for and values of the school and that they are
motivated by the head.

Check improvements against priorities in the
improvement plan and ensure they consider the care,
health and education needs of children and young
people.
Through supervision ensure staff are managing
changes.
Check that the quality assurance calendar is seen as a
key activity in the service and that all staff are
committed to it.
Examine the service’s commitment to improvement
through effective use of QIs and NCSs.

Evidence gathered and action to be taken to
improve the overall quality of leadership
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Leadership
9.1
9.2
9.3
9.4

Evaluation

Vision, values and aims
Leadership and direction
Developing people and partnerships
Leadership of change and improvement

Questions to ask

Strategies to use

Is reflective practice a concept understood by all?
Are all staff involved in developing and reviewing the
improvement plan?
How informative is the service’s quality report which it
shares with placing authorities, the governing body
and parents?
How well has the head managed recent changes?

Examine records of staff training, CPD and appraisal
and look for trends.
Through observation and discussion with children
and young people, ensure they are coping with
changes to provision.

Evidence gathered and action to be taken to
improve the overall quality of leadership
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Appendix 1
Calendar of activities
The illustration below is an example of how services can spread their self-evaluation activities across a school year. The activities will vary according to
the specific nature of each service. These activities, undertaken by appropriate members of staff, form the basis of regular and efficient monitoring and
provide a significant contribution to the overall evidence for robust self-evaluation. Along with focused evaluation using QIs and NCSs, the evidence
will inform the service where are they now? and will help the service to decide where to go from here? in its search for excellence.
Activities
Examine quality of initial assessments
Examine care plans and education plans/integrated plans

Aug


Examine teachers’ planning and assessment



Examine reports for reviews (LAC/Hearings/regular reviews)

C*

Check progress of young people in education
Check attainment data

Oct





Check progress of young people across health
Check young people’s school work in jotters/folios



Check homework done in residence
Observe practice in classrooms

C

Observe practice in residences

C

Nov

Dec


Jan







Mar








Feb







Check progress of young people across care
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Check achievement records

Observe key team meetings

Sept

May












June

July











Apr
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Activities

Aug

Observe unit and education meetings



Examine data on accidents, incidents, absconsions, complaints

C

Check health and safety

C

Check maintenance of estate

C

Check finance/resources



Sept

Oct

Nov

Dec

Jan

Feb

Mar

Apr

May

June

July

























Sample views of young people



Sample views of parents, including corporate parent and
external managers



Sample views of staff
Check progress towards meeting targets in improvement plan

















* C = continuous evaluation
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Appendix 2
Using the six-point scale
The following describes key characteristics at each of six levels.
An evaluation of excellent will apply to performance which is a model of its type. The outcomes for children and young people and the wider community
along with their experience of provision will be outstanding and sector-leading. An evaluation of excellent will represent an outstanding standard of
performance across care and education which will exemplify very best practice and is worth disseminating beyond the service or sector. It will imply
these very high levels of performance are sustainable and will be maintained.
An evaluation of very good will apply to performance characterised by major strengths. There will be very few areas for improvement and any that
do exist will not significantly diminish the experience of children and young people and the wider community. While an evaluation of very good will
represent a high standard of performance, it is a standard that should be achievable by all. It will imply that it is fully appropriate to continue the
service provision without significant adjustment. However, there will be an expectation that practitioners in residential special schools and secure
accommodation services will take opportunities to improve and strive to raise performance to excellent.
An evaluation of good will apply to performance characterised by important strengths which, taken together, clearly outweigh any areas for improvement.
An evaluation of good will represent a standard of performance in which the strengths have a significant positive impact. However, the quality of
outcomes and experiences of children and young people will be diminished in some way in either or both care and education by aspects where
improvement is required. It will imply that the service should seek to improve further the areas of important strength, but take action to address the
areas for improvement.
An evaluation of adequate will apply to performance characterised by strengths, which just outweigh weaknesses. An evaluation of adequate will
indicate that children and young people have access to a basic level of service. It represents a standard where the strengths have a positive impact on
the experiences of children and young people. However, while the weaknesses will not be important enough to have a substantially adverse impact,
they will constrain the overall quality of outcomes and experiences. It will imply that practitioners in the sector should take action to address areas of
weakness which may be evident in either or both care and education, while building on strengths.
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An evaluation of weak will apply to performance which has some strengths but where there will be important weaknesses. In general, an evaluation of
weak may be arrived at in a number of circumstances. While there may be some strengths, the important weaknesses, either individually or collectively,
are sufficient to diminish the experiences of children and young people in substantial ways. It may imply that some children and young people may not
have their needs met or be left at risk unless action is taken. It will imply the need for structured and planned action on the part of the service. It will
almost always mean that there are weaknesses across both care and education.
An evaluation of unsatisfactory will apply when there are major weaknesses in performance in critical aspects requiring immediate remedial action.
The outcomes and experiences of children and young people will be unsatisfactory in significant respects. In almost all cases, practitioners responsible
for provision evaluated as unsatisfactory will require support from senior managers in planning and carrying out the necessary actions to effect
improvement. It may also mean that senior managers require support to manage more effectively. This may involve working alongside other staff or
services. Urgent action will be required to ensure the children and young people have their needs met across both care and education.
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Appendix 3
Making the change from good to great and achieving excellence: How good is our school? (third edition): Journey to Excellence
How good is our school – The Journey to Excellence aims to provide practical support for all schools and services which are ready to make the step change
from good to great and achieve excellence. The Journey to Excellence encapsulates the key drivers for such improvement and exemplifies them in a
range of contexts. It presents a coherent view of what works and how schools can achieve excellence in all that they do. It gives practical advice on
classroom approaches which focus on improving children’s learning. It is useful for leaders at all levels within schools and local authority officers who
link with schools. It can be used for whole-school and local authority professional development activities. It can also be used by individual staff as part
of their own staff development.
The ten dimensions in excellence in The Journey to Excellence address those key aspects of the quality indicators which we know are significant drivers
for achieving excellence in learning and success for all. They focus on the key activities and key relationships which lead to effective learning. The
statements in the charts in Part 2 in the document are descriptions of excellence but do not alone provide schools with a means of evaluating level 6 –
excellent. They describe strengths, but not weaknesses, in practice. They should be used alongside the descriptors in the revised version of HGIOS?
(third edition) and in this staff development guide to assess the strengths of what is observed and to identify areas for improvement. For many schools,
particularly those with a track record of improvement, the challenge now is to move on from being good or very good and to aim for excellence.
The Journey to Excellence suggests clearly that there are different ways of achieving excellence. The statements in the charts themselves are essentially
generic and provide targets for all schools. The advice to schools is to use the resource selectively to focus on the aspects which are most relevant for
the needs of their pupils.
At the heart of the document is the expectation that schools should aim to achieve success for ALL children, no matter their background. The Journey to
Excellence refers the reader to other resources such as the Missing Out report which looks closely at the needs of children at risk of missing out. In addition,
the numerous references in this staff development guide emphasise the need to aspire to excellent service for vulnerable children and young people.
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Each of the dimensions of excellence in Part 2 of The Journey to Excellence is associated with one of the key areas in which the indicators in How good is
our school? (third edition) are organised. The dimensions can help you to take a leap forward in those aspects of your work where you judge that you
are ready to go from good, or very good, to great. They can help you to make radical changes to those aspects which are at the heart of what your
school is about – learning and success for all. The dimensions are not audit tools. They do not cover everything which goes on in a school. They only
look at those aspects which have a direct impact on learning and outcomes for all young people. They are levers for ‘transformational’ change, taking
you straight into the activities and practices which are associated with excellence. The dimensions and their related features give you an idea of some
of the things you can do to make your school an excellent school.
How and when you use the dimensions will depend on the stage your service has reached on its journey to excellence and the kinds of improvements
which are necessary. It will also depend on features of its capacity for improvement, that is how well prepared your service is for making the kinds of
changes which can transform the lives of its learners. These include:
•
•
•
•

how
how
how
how

well the school ‘knows itself’, its strengths and weaknesses;
strong is leadership at all levels of the service;
successful is your ‘track record’ of improvement in the past; and
ambitious you are as a community of staff for the learners you serve.
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The information below provides some references, albeit only a starting point, for services to use so they can plan how to use The Journey to Excellence
to improve practice and provision.
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QI 1.1
Improvements in performance

Dimension 10 ‘Develops a culture of ambition and achievement’ demonstrates how services should aim
high and enable all children and young people to achieve.

QIs 2.1 and 3.1
Learners’ experiences and the
engagement of staff in the life and work
of the school

Dimensions 1,2 and 9 entitled ‘Engages young people in the highest quality learning activities’, ‘Focuses
on outcomes and maximises success for all learners’, ‘Values and empowers its staff and young people’
demonstrate how services should promote learning as personal development, and report on success
in achieving outcomes, including promoting healthy attitudes and behaviours.

QI 2.2
The school’s successes in involving parents,
carers and families

Dimension 6 entitled ‘Works together with parents to improve learning’ demonstrates how services
should develop parents’ support for their children’s learning and promote collaboration; and where
possible seek their representation in identifying improvements.

QIs 9.1, 9.2, 9.3, 9.4
Leadership

Dimensions 3 and 4 ‘The nature of the vision’ and ‘Fosters high quality leadership at all levels’
demonstrate how services should create and sustain the shared vision and lead the school
community, through managing change.
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