
Moderation in RERC 



What Counts as Moderation?
oDepartmental meetings regularly 

include planning learning, teaching and 
assessment together in a coherent way. 
Staff are able to share effective 
strategies which they know have 
improved learning and achievement

o Teachers, when teaching children at the 
same stage, share the same preparation 
time to allow collaborative planning, 
peer review and discussion of standards 
and expectations

oProfessional dialogue focuses on 
examples of learners’ work that has 
been pre-marked to help reach an 
agreed view on quality and standards, 
and to identify next steps in learning, 
particularly at points of transition

o Classroom visits/observations

o Staff engage young people in discussions about progress 
and target-setting as part of planning to meet their learning 
needs

o Standards and expectations are shared though displaying 
learners’ work aligned to levels to show progression, for 
example in writing displayed on a ‘learning wall’

o Senior staff, for example principal teachers and faculty 
heads, sample learners’ work, with follow-up professional 
dialogue which focuses on expectations, strengths of 
learners’ performance, quality of feedback and agreeing 
next steps in learning



Staff use this to plan 
units of work and key 
stages of learning 



Planning learning, teaching and assessment using the Benchmarks – Process Used in Trinity High School.

KEY MESSAGES – WHAT TO DO KEY MESSAGES – WHAT TO AVOID

 Use literacy and numeracy Benchmarks to help monitor progress 
towards achievement of a level, and to support overall professional 
judgement of when 
a learner has achieved a level. 

 Avoid undue focus on individual Benchmarks which may result 
in over-assessing or recording 
of learners’ progress.

 Become familiar with other curriculum area Benchmarks over time.  Avoid the requirement to spend time collating excessive evidence to 
assess learners’ achievement. 

 Use Benchmarks to help assess whether learners are making 
suitable progress towards the national standards expected and use 
the evidence to plan their next, challenging steps in learning.

 There is no need to provide curriculum level judgements in all 
curriculum areas 
– stick to literacy and numeracy. 

 Discuss Benchmarks within and 
across schools to achieve a shared understanding of the national 
standards expected across curriculum areas.

 Do not create excessive or elaborate approaches to monitoring and 
tracking.

 Do not assess Benchmarks individually. Plan periodic, holistic 
assessment of children’s and young people’s learning.  

 Do not tick off individual Benchmarks. 



S2 - St Luke’s Gospel 

E’s & O’s

RERC 3-11a To help me understand the message 

intended by the writers of the Biblical texts I have 

developed awareness of literary forms in the Bible.

RERC 3-13a I know that a good background 

understanding of the New Testament is important for 

living as a Christian today.  



Core Learning 
RERC 3-11a 
I know that God acts in and through the writers of the Bible and that this process is known and understood as the inspiration of the Holy 
Spirit. 
I understand that the Church herself has a task and a right to teach authoritatively (through the Magisterium) what the Scriptures intend and 
To help me to understand the message of the Scriptures, I have developed awareness of literary forms in the Bible, which gives me a deeper 
insight into the meaning of Bible texts. 
.  
I have responded to opportunities to reflect and pray using core Gospel texts to develop my understanding of God’s covenant with his people 
and to guide me in life.  
RERC 3-13a 
I know and understand why it is important for Christians to understand the background to St Luke’s Gospel.  
I know and understand what some scholars suggest about St Luke’s Gospel:
 That Luke was a convert to Christianity from a non-Jewish background.
 That he wrote from his gospel for all people, especially non-Jews (the ‘Gentiles’).
 That the main theme of his Gospel is that Jesus brings God’s saving love for everyone. 

I can describe my personal response to the message of Luke’s Gospel.  (RERC 3-13a.)

I have explored and evaluated the relevance of the New Testament to issues in contemporary life: researching organisations or communities 
who explicitly link NT passages to contemporary issues opportunity to pray using passages from the NT



Third Level Religious Education in Roman Catholic Schools –
Benchmarks to support Professional Judgement 

• Explains why the New Testament is important for Christians.

• Applies learning about literary forms to interpret Biblical texts.

• Describes in detail how God speaks to people and how 
God is revealed in Sacred Scripture.

• Discusses own understanding of the nature of God.

• Explains that Christians believe that Jesus is truly divine 
and truly human.

• Shares a personal response to the teaching of Jesus 
as Saviour.

• Presents research on the Jewish expectation of the Messiah.

• Selects information from the New Testament and analyses 
how these contribute(d) to Church teaching on Jesus’ nature and the 
development of the Church.

These seemed to 
fit well with the E’s 
and O’s which 
have been covered 
in the S2 unit on St 
Luke’s Gospel.



Learning Intentions

Learning Intentions

1. I am learning to understand the message intended by the writers of the New Testament and how it 

was written. 

2. I am learning about the Gospel of St. Luke:

a) I am learning who St. Luke was and who he was writing for.

b) I am learning about the main theme of St. Luke’s Gospel 
LI’s were derived from the E’s and O’s 
and were simplified to make them 
accessible to teachers.
These have been broken down further 
to include more key messages in the 
core learning. – These are addressed in 
the materials shared with students.

Our learning intentions for this unit are:
1.  I am learning about the background of St. Luke’s  
Gospel 

in the New Testament.
2.  I am learning about the portrait Luke depicts of  Jesus:  

the Son of Man and the Son of God.
3.  I am learning about the divine nature of Jesus through  

Luke’s account of His life.



Literacy in Luke’s Gospel

Poster and reflective writing

I enjoy creating texts of my choice and I am developing my own style. I can regularly select subject, purpose, format and resources to 
suit the needs of my audience. LIT 3-20a / LIT 4-20a

Wordsearch writing task

As appropriate to my purpose and type of text, I can punctuate and structure different types of sentences with sufficient accuracy, 
and arrange these to make meaning clear, showing straightforward relationships between paragraphs. LIT 3-22a / LIT 4-22a

I can use notes and other types of writing to generate and develop ideas, retain and recall information, explore problems, make 
decisions, or create original text. I can make appropriate and responsible use of sources and acknowledge these appropriately. LIT 4-
25a

Main message from scripture writing task

By considering the type of text I am creating, I can independently select ideas and relevant information for different purposes, and 
organise essential information or ideas and any supporting detail in a logical order. I can use suitable vocabulary to communicate 
effectively with my audience. LIT 3-26a / LIT 4-26a

The unit of work reflects a variety of Literacy 
outcomes however these give clarity to the 
task, activity and resources used. 



How did Jesus use parables in his teaching?

Definition

Parable – an earthly story 
with a heavenly meaning.

Luke likes history

Everyone loves a story, not just children. Jesus used stories – some humorous, 
some shocking – as a simple way of getting across a serious message about God’s 
Kingdom.

Jesus used parables to force people to think. The parables were meant to call for 
a response from those who heard them. The listener is given the opportunity to 
make a judgement about what the parables means in everyday life. Jesus said: 
“He who has ears to hear, let him hear”. In other words, go and work it out for 
yourselves.

Jesus also used the parables to answer those who confronted him. Different 
people were in conflict with Jesus – especially the religious people of the day. 
Jesus sometimes answered them with a story (see Luke 15: 1-7). 

Activity 5:

Read Luke 15: 1-7 and 
summarise the meaning 
of the parable in a short 
paragraph.

Activity 6:

Get into groups of 3 or 4 and write a drama script for one of the following:
• The parable of the rich fool (Luke 12: 13-21)
• The parable of the Pharisee and the tax collector (Luke 18: 9-14)
• The parable of the lowest place (Luke 14: 7-11)

You may need a narrator to introduce the play and keep it going with explanations. Act it out in front of the class.

This example 
provides 
students of 
differing levels 
and prior 
knowledge to 
develop skills of 
understanding 
and analysis.

This can be 
adapted to the 
needs of each 
group of 
learners  



In the 4 Gospels there are about 35 occasions when Jesus performed a miracle. These miracles fall into roughly 
4 groups:

1. When Jesus healed the sick 
he showed the love of God 
reaching to people who were 
suffering.

2. When Jesus raised people 
from the dead he showed that 
the power of God was stronger 
than death.

4. When Jesus showed His 
power over nature he showed 
God’s power breaking into the 
world.

3. When Jesus cast out demons 
he showed that the kingdom of 
God was stronger than the 
kingdom of Satan.

Activity 9:

Imagine you are a reporter for a local newspaper and you have just witnessed one of Jesus’s miracles. Write a front 
page newspaper story of what you witnessed. You should include the following:
• Title of newspaper
• Headline for story
• Location of the event
• The atmosphere in the crowd after it happened
• Quotes from what people were saying
• What Jesus said
• Pictures from the scene

This task 
developed 
further with 
classes –
additional 
resources were 
used (NUA 
video resources 
to enhance 
knowledge) 
and use of 
technology to 
look at 
‘Modern day’ 
miracles and 
the connection 
to faith, belief 
and 
understanding



Learner Evidence Discussions 

• Learner 1 example a 



Learner Evidence Discussions 

• Learner 3 examples 



Learner Evidence Discussions 

• Learner 4



Learner Evidence Discussions 

• Learner 5 Learner 6



Learner Evidence Discussions 

• Learner 7 



Learner Evidence Discussions 

• Learner 8 Learner 9



Art in Heaven'
In its 15th year, this competition has attracted 
over 300,000 participants averaging 2,000 
entrants per year since 2004. Hundreds of UK 
schools get involved, and we get entries 
coming from as far afield as Cyprus and 
Australia, Indonesia and South Africa.

What you need to do
Create your competition entry using drawing, 
painting, video, sculpture or other media.
You should write briefly about Your artwork. A single 
A4 sheet of a maximum 400 words should 
accompany your Art. Entries must be no larger than 
A3 in size.

Looking for God?’
We have often found the theme about God is the 
most popular in this competition: atheists and 
believers of all kinds all have something to say about 
God and where to find him – or her. Is God nowhere, 
or hiding? Is God in your heart, or in the
scriptures? Is God far away, or close? Can we find God 
in nature, or in worship? Do some people find God in 
suffering or pain? Whatever you think, show your 
ideas about the search for God in creative work that 
goes deep. Use a holy text or saying if you
like (the theme comes from the Jewish Psalms, 42 + 
43). Be deep, and be subtle: a bearded man on a 
cloud won’t win!

Competition

Activity 11
Quickly brainstorm the different ways you think God 
speaks to us:
• Think of our schools mission statement  justice, 

wisdom, integrity and compassion



Learner Evidence Discussions 

• Learner 1 example 2



Learner Evidence Discussions 

• Learner 9



Learner Evidence Discussions 

• Learner 10 learner 11



Learner Evidence Discussions 

• Learner 12 learner 13



Learner Evidence Discussions 

• Learner 14 learner 15


