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Key contextual information 
 
Aberchirder Primary School is a single-stream school which serves the Banff catchment area in 
a rural setting in Aberdeenshire. There has been a significant degree of staff turnover and 
difficulties with recruitment of teachers over several years, particularly in relation to the position 
of headteacher. It has been difficult to maintain staffing at an appropriate level. This has had an 
adverse effect on the school’s capacity for improvement. An acting headteacher has been in 
place since August 2018 because the substantive post-holder is on maternity leave. 
 
 

1.3 Leadership of change weak 

This indicator focuses on collaborative leadership at all levels to develop a shared vision for 
change and improvement which is meaningful and relevant to the context of the school within 
its community. Planning for continuous improvement should be evidence-based and linked to 
effective self-evaluation. Senior leaders should ensure the need for change is well 
understood and that the pace of change is appropriate to ensure the desired positive impact 
for learners. The themes are: 
 

n developing a shared vision, values and aims relevant to the school and its community 

n strategic planning for continuous improvement 

n implementing improvement and change 

 

n The acting headteacher has worked with staff, children, parents and partners to review and 
agree the school’s values. The main focus of this work has been linked with the behaviour 
policy to provide a positive and respectful environment for learning. It is intended that the 
school’s vision and aims will be more fully reviewed next. The acting headteacher should 
ensure that the relationship between the school’s vision, aims and values is clearly understood 
by all members of the school community. This can help them to agree a shared purpose which 
will drive improvement. The shared vision, values and aims for the school must take good 
account of the needs and aspirations of children, families and the local community.  
 

n An increasing number of teachers are taking opportunities provided by the acting headteacher 
to lead aspects of school improvement. However, teachers need to develop further their 
understanding of the value of collaborative working and demonstrate leadership in delivering 
school improvement. In taking on leadership roles in relation to improvement priorities teachers 
can develop their professional skills and capacity and meet the needs of their children more 
effectively.  
 

n Leadership roles are increasingly available to children through groups supporting their greater 
involvement in the life of the school. A few senior pupils have been appointed prefects and are 
effective role models for others, promoting responsibility within the playground and for aspects 
of the school’s routines. Improvement groups have been set up but there remains significant 
scope to develop opportunities for all children to develop leadership skills. This could build up 
greater pride in the school and promote a shared responsibility for school improvement. Staff 
and children should continue to develop such roles to ensure that all children have appropriate 
opportunities to contribute to school improvement. This can help to develop a more effective 
pupil voice and support children to become more directly involved in decisions about their 
learning. 
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n The acting headteacher now needs to develop more strategic planning for improvement in 
order to co-ordinate the work increasingly being undertaken by teachers and children in these 
leadership roles. Across the school, all staff, along with parents and partners should have 
appropriate opportunities to lead and be involved in aspects of school improvement. Strategic 
planning should clearly indicate how all involved can contribute effectively to realising the 
school’s vision, values and aims in a coherent and co-ordinated way. It should support all 
involved to understand how their work contributes to school improvement priorities and how to 
evaluate their success effectively. 
 

n The school improvement plan (SIP) is predominantly focused on what teachers will do and how 
they will adapt their practice. While this is important, there now needs to be an increasing focus 
on how outcomes for learners are improving as a result of improvement activities undertaken 
by staff. Evaluation of the success of these improvement activities should be more clearly 
based on an appropriate range of robust evidence. It will be helpful if desired improvements in 
outcomes for children are identified clearly during the planning process. This will support the 
effective identification of what evidence is required in order to evaluate success. 
 

n Priorities for spending money which is allocated through the Pupil Equity Fund (PEF) have 
been agreed. However, there is a lack of clarity about how these spending priorities will 
support specific interventions to close any gaps in attainment. Teachers now need to focus on 
how this spending will support targeted children to improve their learning and how success will 
be monitored and evaluated. To do this they need to develop a more detailed understanding of 
what the attainment gap looks like and what specific interventions are required to address it 
successfully. 
 

n Although there has been a significant staff turnover in recent years, the pace of change needs 
to be increased, with all taking their share of responsibility. The purpose of change needs to be 
more fully understood by all to secure the full commitment of staff across the school as well as 
children, parents, carers and partners across the school community 
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2.3 Learning, teaching and assessment weak 

This indicator focuses on ensuring high-quality learning experiences for all children and 
young people. It highlights the importance of highly-skilled staff who work with children, 
young people and others to ensure learning is motivating and meaningful. Effective use of 
assessment by staff and learners ensures children and young people maximise their 
successes and achievements. The themes are: 
 

n learning and engagement 

n quality of teaching 

n effective use of assessment 

n planning, tracking and monitoring  

 

n The majority of children are enthusiastic and keen to learn. However, in most lessons, a 
significant minority of children are not as fully engaged in their learning as they could be. In too 
many cases, children’s learning experiences across the school are not sufficiently challenging, 
enjoyable or well matched to children’s needs. The pace of learning is often too slow and time 
available for learning is not used to best effect. Teachers need to review the use of time to 
ensure that daily transitions and routines do not impact adversely on learning activities.  

n In most classes children have the opportunity to work together in pairs or in groups. Where 
children work in groups they usually are given learning tasks which are differentiated. However 
learning tasks and activities are not always well matched either to learning intentions or to the 
needs of individual children. Teachers need to have higher expectations of what children are 
able to do and be clear about what the children are actually learning in the activities they 
undertake. They should also develop ways in which children can be more directly involved in 
planning and leading their own learning. 

n In the majority of lessons, teachers use questioning to check children’s understanding. In only 
a few classes, teachers ask questions which probe children’s thinking, encourage fuller 
responses and require children to justify their answers. Too often children’s learning is overly 
led and directed by the teacher. Across the school, teachers do not always give clear 
instructions and explanations. In classes where activities are not clearly linked to learning 
intentions, children are often confused about what they are learning and why. 

n Learning intentions feature in the majority of classes. However, teachers refer to success 
criteria in only a few lessons. In most lessons, not enough quality time is spent in discussing 
the learning with children. Teachers should revisit their approach to agreeing clear and concise 
learning intentions and success criteria in child-friendly language. Children should be more 
directly involved in discussing and co-creating success criteria so that they can judge their 
success and understand their progress in learning.  

n Teachers use a variety of approaches to assess children’s learning. They use a range of 
summative and diagnostic assessments such as the Highland literacy project, specific 
assessment resources and Scottish National Standardised Assessments (SNSA). These are 
helping teachers to identify children’s learning needs effectively. In a few lessons teachers 
conclude with a structured plenary which informs appropriate next steps in children’s learning. 
Such effective use of formative assessment now needs to be developed across all classes in 
the school. It is important that learners have quality opportunities to review their own learning 
and identify next steps.  
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n Teachers recognise the need to review their approach to planning children’s learning. As they 
do this, they should ensure that assessment information is used consistently to plan 
appropriate learning experiences to meet the needs of all children effectively. They can then 
use the updated monitoring and tracking system to ensure that all children make appropriate 
progress in their learning 

n Teachers are beginning to develop confidence in using National Benchmarks to support 
learning. They would benefit from having more opportunities to engage in moderation activities 
to develop their confidence and judgement in the achievement of Curriculum for Excellence 
levels. They need to ensure that professional judgements are based on an appropriate range 
of robust evidence. The acting headteacher should support teachers to develop shared 
expectations for standards to be achieved through a robust programme of moderation activities 
across levels. This will help teachers to develop more valid and reliable assessment to support 
their professional judgement more effectively. 
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2.2 Curriculum: Learning pathways 

 

n The acting headteacher has identified that the curriculum needs to be updated and further 
developed in order to ensure children experience learning through appropriate progression 
pathways in their learning. This is essential to assist teachers to plan appropriately for learning 
in line with the national advice so that all children receive their full entitlement to a broad 
general education.  

n All members of the school community should be engaged to review and agree a clear 
curriculum rationale which takes appropriate account of national advice and the unique local 
context of the school. This needs to be closely aligned with the school’s vision, values and 
aims. The rationale should include how learning will be planned across the four contexts in a 
coherent and progressive way. This should provide a basis for agreement around the 
development of appropriate learning pathways for all children.  

 

n Teachers need to develop clear and flexible progression pathways which support the planning 
and delivery of the experiences and outcomes across all curricular areas. These should 
provide for more appropriate pace and challenge for all children so that they progress well in 
their learning. Outdoor learning and skills for learning, life and work should also be built 
progressively from children’s experiences at the early level.      

 

n The development of learning pathways will help to ensure that interdisciplinary learning (IDL) is 
relevant and meaningful across stages. Currently IDL is overly focused on topic-based 
learning. Teachers should review their approach to IDL to identify the skills children are 
developing. They should explore ways to plan learning through cross-cutting themes such as 
sustainability, creativity and enterprise. It would be helpful for teachers to revisit national 
guidance on IDL to inform this aspect of the curriculum. 

 

n Teachers should review how literacy, numeracy and health and wellbeing are planned and 
delivered across the curriculum to ensure children have planned opportunities to apply their 
learning and skills across all areas of the curriculum. 
 

n Across the school, there are a few opportunities for children to develop skills in digital learning. 
These should be extended across all curricular areas as staff review their practice in curriculum 
delivery. A clearer focus on the identification of key skills which are transferable will support all 
children to make meaningful links across learning and in later life. Ensuring children have 
opportunities to develop skills for learning, life and work should be an integral part of the 
curricular review.  
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2.7 Partnerships: Impact on learners – parental engagement 

 

n Teachers are developing a number of ways to inform parents better about children’s learning to 
engage them more effectively to support learning. For example, using ‘snapshot jotters’, ‘stay 
and play’ and information sessions and workshops, such as the well-attended emerging 
literacy workshop during inspection week. They are working with parental engagement 
personnel from the local authority to develop further ways to support parents and carers to 
understand children’s learning and development. They should continue to explore ways to 
support parents and carers to engage effectively in their child’s learning. 
 

n Parents and carers generally support their children’s learning by coming into school for open 
afternoons, and attending regular celebrations and other opportunities for engagement with 
staff. The parent council is working to improve communications with parents and carers to 
increase engagement and work in a more systematic way to support school improvement. 
 

n In the pre-inspection questionnaire most parents agree or strongly agree that the school 
organises activities for them to learn together with their child. However a minority of parents 
disagree. The parent council and acting headteacher should work together to ensure that 
parents understand what opportunities are available and how they can access them. 
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2.1 Safeguarding 

 

n The school submitted self-evaluation information related to child protection and safeguarding. 
Inspectors discussed this information with relevant staff and, where appropriate, children. In 
addition, inspectors examined a sample of safeguarding documentation. Areas for 
development have been agreed with the school and the education authority that need to be 
addressed as a matter of urgency. 
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3.1 Ensuring wellbeing, equality and inclusion weak 

This indicator focuses on the impact of the school’s approach to wellbeing which underpins 
children and young people’s ability to achieve success. It highlights the need for policies and 
practices to be well grounded in current legislation and a shared understanding of the value 
of every individual. A clear focus on ensuring wellbeing entitlements and protected 
characteristics supports all learners to maximise their successes and achievements. The 
themes are: 
 

n wellbeing 

n fulfilment of statutory duties 

n inclusion and equality 

 

n Across the school, staff demonstrate care and respect for children within a supportive 
environment. They recognise that positive relationships and nurture principles are central to 
developing a whole school approach to wellbeing. However, they do not yet have a sufficiently 
well-developed understanding of the fundamental importance of children’s wellbeing and their 
professional obligations in this regard. For example, while staff are aware to some degree of 
socio-economic factors which affect children’s lives, they do not yet take full account of these in 
how they support children to learn. Relationships between children and practitioners are almost 
always positive and supportive, but in a few cases can be strained. While children show 
respect for each other and their learning environment, only around half of children who 
responded to the pre-inspection questionnaire agree that other children treat them with 
respect. Staff should continue to develop their approaches to nurture and inclusion to take full 
account of children’s rights and ensure that the needs of all children are well understood and 
catered for. 
 

n Children are at an early stage of developing familiarity with the wellbeing indicators. These are 
reflected in the school’s values but are not yet embedded in practice across the school. All staff 
need to work to ensure that the wellbeing indicators provide a common language for children to 
use in reflecting on their own wellbeing. Teachers need to develop their approach to evaluating 
the progress children are making in their health and wellbeing and how to evidence the impact 
of their work through improved outcomes for all children. They should also explore ways to 
support children to evaluate their own progress in relation to outcomes in health and wellbeing.  

 

n Teachers should develop effective ways to monitor and track pupils’ progress in the area of 
health and wellbeing to help them further improve outcomes for all. This should include 
children’s progress in knowledge and understanding as well as the skills they are developing. 
In particular, staff should consider how they can help children develop opportunities to think 
and talk about their emotions, manage their relationships and reactions and develop greater 
resilience. This can help to support children to set appropriate targets for themselves to 
improve their own, and others’, wellbeing.  
    

n Whilst staff and children are beginning to improve their understanding of children’s rights, staff 
recognise the need to review their approach in this area to ensure that children’s rights are 
embedded in the life of the school and not identified only with a particular programme. They 
should also consider ways in which they can help children to develop a greater understanding 
of wider inclusion and equality issues given that their experiences in this area may potentially 
be limited in some ways by living in a relatively small community. 
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n Children report that they learn a lot about healthy eating at home and through the media. The 
school is currently trying to raise awareness of healthy eating by gathering information about 
the type of daily snack brought to school. There have been opportunities for practical food work 
in the past. These positive learning experiences should become part of a clear learning 
programme which focuses on the development of progressive skills through practical food 
activities.  
 

n Most children participate in, and enjoy, physically active play during morning break and at 
lunchtimes. Children in all classes engage in physical activity four days per week in most 
weather conditions. They enjoy active playground games and they participate in sports after 
school activities for example, multi sports and badminton. In a few lessons, children’s 
understanding of the benefits of physical activity is linked to learning about physical health. 
Teachers should ensure that physical activity is supported by high quality learning in physical 
education in line with national expectations. This will support children to develop skills and 
continue participation in a range of activities and sports throughout and beyond school.  
 

n Children can articulate how the school addresses bullying and they identify that the subject has 
been part of learning in class. In the pre-inspection questionnaires, the majority say that they 
are confident and feel safe in school. However, a few children say that they do not feel safe 
and a few feel that bullying is not being dealt with appropriately. Less than half of parents 
agree that the school deals well with bullying while around one in five disagree that it does so. 
We have asked the school to work with children and parents to improve relationships and 
promote a shared understanding of the school’s positive and restorative behaviour approach. 
Staff would benefit from engaging with recent national anti-bullying guidance to help them build 
on and improve practices and procedures.  

 

n A few parents and staff express concern about the disruptive behaviour of a few children 
having an impact on the quality of learning and on the wellbeing of staff and pupils. Teachers 
must ensure that their approaches to nurture and inclusion are consistent across the school. 
They need to continue to work with children, parents, carers and partners to ensure that there 
is an agreed and shared understanding of the purpose and value of these approaches. This 
work must be firmly and clearly embedded in the vision, values and aims of the school and in 
its approach to children’s rights. 
 

n The school has identified those children who require additional support in their learning through 
professional knowledge and informal discussion. The local authority has in place a staged 
intervention approach with clear guidelines as to the expected levels of supports and 
interventions. Staff use these levels to audit the needs within the school. With guidance from 
the acting headteacher, they now need to carefully analyse intelligence and data in order to 
focus on supporting learners to achieve well in their learning and support them in regulating 
their behaviour. The five roles of support for learning should be reviewed with a particular focus 
to ensure that all teachers develop the understanding and skills to provide appropriate support 
for all learners. Support staff work well with children who require additional help with their 
learning. They support children in a kindly and fair manner as they try to increase their 
participation in learning. They adopt a non-confrontational approach. There is scope for 
support staff to be more involved in planning and evaluating children’s learning including the 
formal preparation and evaluation of Individual Education Plans (IEPs). 
 

n Staff, parents and partners work together to develop plans to help children manage or improve 
behaviour. In addition, risk assessments and plans outline behavioural targets for children. 
Children who are disengaged from their learning, or who have other additional support needs, 
would benefit from a wider range of flexible and responsive strategies to support them to 
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participate in their learning. Individualised learning programmes are planned and reviewed with 
appropriate partners. Staff development opportunities should continue to be sought in order to 
support staff to understand these behaviours and to create smarter targets within individual 
plans. Clearer targets set within individual plans, the inclusion of names of the appropriate 
partners and their contact details along with attendance at meetings and clear evaluations of 
impact of interventions would support the child make greater progress. The acting headteacher 
and support for learning teacher should review the process of identification of need to ensure 
specific learning needs are a high priority for support as well as behaviour related needs.  

 

n Positive partnerships are being developed with a range of agencies which are helping to 
improve learning through focussing on health and wellbeing outcomes for children. Partners 
feel welcomed, valued and, where relevant, involved in decision-making processes. There is 
scope to develop opportunities for partners to be more effectively involved in self-evaluation 
activities. There are a few incidents where children display behaviour that is impacting 
negatively on others and on the learning environment. For example, a few children can find 
transitions, waiting times and learning routines difficult. Consequently, they can behave in ways 
that are disruptive to others. The acting headteacher should lead staff to review how effectively 
they support the few children who occasionally display such behaviour. All staff need to work 
together more co-operatively to ensure that the needs of all children are met more effectively. 

 

n In a few classes, children are well supported by support assistants and the support for learning 
teacher and parents are involved in identifying specific targets within individual education plans 
(IEPs). Where this is effectively co-ordinated with the class teacher, positive outcomes are 
achieved for children. However, it is not always clear how progress towards targets in IEPs will 
be measured, or whether children understand the specific nature of targets. Clear written 
guidance about the needs of children and strategies to overcome barriers to learning would 
support all staff to have a better understanding of how to best meet the needs of children.  

 

n Overall, the majority of children are developing appropriate social skills through their play and 
the routines of the school. They are aware of safety in the wooded area of the playground and 
are encouraged to risk assess, albeit informally, when building dens and other structures. The 
acting headteacher should update the risk assessment for the outdoor environment and work 
with the local authority to ensure that appropriate and secure boundary fences are in place.  
 

n There is scope to plan more opportunities for children’s views to be captured so that they may 
influence decisions that affect them. They should be supported in this to ensure they begin to 
use evaluative language. Children’s voice needs to be valued and opportunities for capturing 
their views should be strengthened with the use of a variety of consultation methods.  

 

n The school includes a statement about the parental right to withdraw children from religious 
and moral education (RME) and Religious Observance within the school handbook and on the 
school website, in line with legislation. There are opportunities for assemblies twice a term 
when the local minister speaks to the children. Staff and children attend services in the local 
church at Easter and Christmas. There is scope to develop learning in RME to link with wider 
opportunities for learning in the local community and to ensure that children develop their 
understanding of diversity and global issues. 
 

n Children in P6 and P7 are offered the opportunity to attend a residential trip every second year. 
As a result children have valuable experiences to build their skills in co-operation, teamwork 
and resilience. The acting headteacher should continue to work to ensure that all children are 
able to access such opportunities.  
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3.2 Raising attainment and achievement weak 

This indicator focuses on the school’s success in achieving the best possible outcomes for all 
learners. Success is measured in attainment across all areas of the curriculum and through 
the school’s ability to demonstrate learners’ achievements in relation to skills and attributes. 
Continuous improvement or sustained high standards over time is a key feature of this 
indicator. The themes are: 
 

n attainment in literacy and numeracy 

n attainment over time 

n overall quality of learners’ achievement 

n equity for all learners 

 
Attainment in literacy and numeracy 

n Attainment in literacy and numeracy across the school is weak. Children are making insufficient 
progress in their learning. HM Inspectors are unable to agree that teachers’ judgements about 
children’s attainment are based on evidence which is sufficiently robust, particularly in relation 
to literacy. Senior school leaders and teachers acknowledge the need for increased 
moderation against national standards, and with other local schools, to help confirm the 
accuracy of their judgements. Steps should now be taken by all teaching staff to ensure that 
there are appropriate and sufficient opportunities to support a clear and shared understanding 
of standards. Teachers should also be thoroughly familiar with the most recent national advice 
on achievement of a level. This will help to support teachers in making judgements about 
children’s progress in learning which are more firmly based on an appropriate range of valid, 
reliable evidence and robust processes. 

 
Literacy 

n Overall attainment in literacy is weak. Children are making satisfactory progress in aspects of 
reading, but insufficient progress in other areas of literacy and English. The school has 
identified literacy as an area for improvement in the current SIP. According to figures provided 
by the school, most children achieve the appropriate level of attainment at reading at P1, and 
the majority at P4 and P7. Almost all children achieve the appropriate level of attainment at 
writing at P1, the majority do at P4, but less than half of children do so at P7. Almost all 
children achieve the appropriate level of attainment at listening and talking at P1, P4 and P7. 
Teachers should review programmes and progressions in literacy to ensure all staff are clear 
about expectations across all organisers of literacy and English.  

 
Listening and talking  

n The majority of children need to be better supported to develop and apply their skills of 
listening and talking across their learning. In most classes, around half of the children listen 
attentively to teacher instructions and show respect when listening to their peers. At early level, 
children engage in play-based learning communicating well with their peers during tasks. At 
first level, the majority of children talk clearly when sharing their ideas and thoughts. They 
respond to questions and instructions but find it difficult to demonstrate clear understanding of 
what they are learning. At second level the majority of children can speak confidently about the 
activities they have been set but they find difficulty in talking clearly about their learning. They 
can articulate their views, but sometimes do so at inappropriate times. There is scope for 
greater development of awareness of audience and showing respect to others as a listener. 
Overall, the majority of children require further support to ensure they participate effectively in 
group and class discussions.  
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Reading 

n Most children across the school enjoy reading and can identify favourite authors. At early level, 
all children are learning to identify rhyming words, and use their knowledge of sounds and 
letters to read words. At first level children are using phonic strategies to decode words when 
reading aloud. The school should support children further by extending the range of strategies 
employed to support children’s ability to decode and build up fluency of reading. This should 
support children to have greater enjoyment of reading. They are not yet confident in predicting 
the next outcome in a text or in clarifying word meaning through using a variety of strategies. At 
the first and second levels, children make personal choices of the books they want to read from 
the school library and from selections offered by their teachers. They would benefit from 
reading texts from a wider range of authors and genres. This should include Scottish authors, 
material within a Scottish context and reading in Scots and Doric. Pupils on track to achieve 
second level, read fluently and show understanding of the text. There is scope for them to have 
a greater understanding of genre and especially in knowing the difference between fiction and 
non-fiction and the features of both kinds of text. They are aware of the purpose of note taking 
and the skill of summarising. However, they are not yet able to articulate their understanding of 
reading skills, such as skimming and scanning, or to describe techniques used to influence the 
reader e.g. using emotive language. Teachers need to work on supporting children to achieve 
more depth of understanding in reading by developing their higher order reading skills. 
 

Writing 

n The programme for writing needs be reviewed to ensure clear methodology in teaching and 
improved standards expected in technical skills as well as text quality in order to raise 
attainment further. Children should have appropriate opportunities to write at length and be 
provided with guidance and feedback on their writing across the different genre. At the early 
level children create drawings to describe the events of a story which they dictate for scribing. 
They engage in early literacy activities to develop pencil control by exploring with mark making 
implements. They are beginning to use over-writing and under-writing. Staff should support 
children in making the correct formations especially as the school has adopted a cursive script. 
They should ensure all children understand what they are learning. At first level, the majority of 
children are beginning to write independently, attempting to spell familiar words correctly and 
use capital letters and full stops. At this stage, the majority of children are not being given 
enough opportunity to write at length or develop many aspects of the craft of writing e.g. 
starting sentences in a variety of ways to engage the reader; punctuating sentences; and 
spelling the most commonly used words correctly. A clear structure for improving the technical 
skills of writing to ensure accuracy and fluency would raise attainment further alongside gaining 
experience in writing in different styles. At second level, the majority of children can write at 
length but a greater emphasis needs to be placed on the extension, the quality and clarity of 
writing. Staff should encourage children to be more fluent in their writing using correct grammar 
and developing accuracy in spelling of common or repeated words. Children should begin to 
self- and peer-assess their writing effectively and further explore the use of effective openers, 
extending sentences and using descriptive vocabulary. They need to be clear about the 
difference between ‘language exercises’ and the development of their writing. Teachers should 
develop a clear writing programme aligned to appropriate methodology which includes a 
specific focus on the development of technical skills and including presentation. This would 
support the children’s understanding of the purposes for writing and the characteristics of 
different genres. At all levels children should be supported to plan their writing so that they 
have a clear structure for thinking through how they will develop their writing and meet 
appropriate success criteria. Staff need to ensure that children receive constructive and 
focused feedback on their successes and clear targets for improvement. 
 

https://education.gov.scot/terms-of-use


 

 
13   | Summarised inspection findings 
 Aberchirder Primary School (5212227) 
 Aberdeenshire Council © Crown Copyright 

Numeracy and mathematics 

n Overall, the majority of children are making sufficient progress in numeracy and mathematics. 
According to figures provided by the school, almost all children achieve the appropriate level of 
attainment at numeracy at P1, the majority do so at P4 and most at P7. 

 
Number, money and measure 

n At early level, most children can count up to 10 in ones and verbalise numbers. Most can write 
numerals to 10 with reasonable accuracy. Children are making good use of practical materials 
to support their developing number sense. They are motivated by the active approach to 
developing their mathematics skills and teachers should continue to evaluate and develop this 
approach. At first level, most children can add and subtract numbers up to three digits. They 
understand place value in relation to hundreds, tens and units. They can multiply by 10 and 
100 but need to develop more confidence in multiplying and dividing with single-digit numbers. 
Most can tell the time accurately using analogue and digital twelve-hour clocks. Children need 
to further develop their understanding of fractions and calculating with money, for example, 
correctly calculating change from £10. At second level, most children are confident in basic 
number operations. They understand fractions and are reasonably confident in identifying 
decimal equivalents, but are less confident in identifying and using percentages. Most are 
confident in carrying out calculations using money and time. They have some experience in 
planning events such as holidays and travel but would benefit from an increased range of real-
life applications of more complex and connected series of mathematical operations. Most 
children are able to make reasonable estimations in relation to length and area but they need 
to develop more confidence in understanding capacity and volume. 

 
Shape, position and movement 

n At early level, children are developing the language of shape position and movement. Almost 
all can recognise common two-dimensional shapes and recognise some in relation to everyday 
objects. At first level, most children understand the basic properties of basic two-dimensional 
shapes and three-dimensional objects. They need to develop more confidence in identifying 
and understanding ninety-degree angles. At second level, most children can describe two-
dimensional shapes and three-dimensional objects using appropriate vocabulary. They can 
discuss where particular shapes are used in the built environment. They are confident in 
recognising right angles but need to develop more confidence in understanding a wider range 
of angles. 

 
Information handling 

n At early level, with help from the teacher, children can identify, check and collate data and 
represent it in a simple bar graph. At first and second levels, children can display data using 
bar graphs. They would benefit from using a wider range of ways to present and analyse data 
to understand information. They also need more opportunities to develop skills of analysis and 
interpretation using a variety of data. 

 
Attainment over time 

n Over the past three years attainment figures have been inconsistent. While there appears to be 
improvement in some areas of literacy and numeracy at some primary stages, this is not 
consistent across all stages over this period. SNSAs are being used to support teachers’ 
judgements about achievement of a level. However, teachers should ensure that they do not 
become over-reliant on SNSA evidence when reaching evaluations of achieving a level, and 
develop and use an appropriate range of robust intelligence and data to support their 
professional judgement. The acting headteacher has analysed data from standardised tests to 
identify gaps in children’s learning and skills. Teachers then work to provide appropriately 
resourced interventions to address children’s needs and improve their learning outcomes. In 
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numeracy, for example, concrete materials have been introduced and there is also a focus on 
emerging literacy in the early years. It is too early to fully evaluate the impact of such 
approaches but teachers should ensure that they identify and gather the necessary information 
which will allow them to evaluate their success effectively. 
 

n The school’s recently updated tracking system has the potential to support a more thorough 
and informed analysis of how children progress in their learning, as individuals and in groups. 
The acting headteacher should now seek to fully utilise the potential of this system, along with 
all teachers, to ensure that barriers to learning are being effectively addressed and any gaps in 
attainment are being identified and closed.  

 
Overall quality of learners’ achievements 

n Almost all staff are helping to provide a range of opportunities for children to experience wider 
achievement. They are supporting children to participate in activities and groups and take on 
leadership roles, for example in the pupil council, health and eco groups, and the rights 
respecting group. Children benefit from learning opportunities within the local community and 
from a range of visitors to the school. Teachers should now identify the skills children are 
developing, and seeking to develop, in order to support effective planning and evaluation of 
wider achievements. They should ensure that children and parents are fully involved so that 
children can build a detailed profile of their skills as they progress through school and discuss 
this in relation to their aspirations.  

 
Equity for all learners 

n The acting headteacher recognises the need to track wider achievements to also identify 
children who are at risk of missing out on experiences to enhance their learning. This can help 
to ensure that all children are able to benefit from appropriate opportunities to meet their needs 
and aspirations. She also acknowledges the need to undertake a more detailed analysis of 
children’s performance in order to identify more effectively any gaps in attainment and 
understand their causes and how they might be successfully addressed. All teachers would 
benefit from having such a detailed understanding in order to ensure that children experience 
appropriate next steps in learning to ensure their progress. This should also help to ensure that 
money from PEF is targeted to best effect and that its success in achieving improved outcomes 
for learners is evaluated thoroughly. 
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Choice of QI: 1.1 Self-evaluation for self-improvement 

n Collaborative approaches to self-evaluation 

n Analysis and evaluation of intelligence and data 

n Impact on learners’ successes and achievements 

 

n Teaching staff are developing their understanding of the fundamental role of self-evaluation in 
school improvement. They are using frameworks such as professional review and 
development, the General Teaching Council for Scotland professional standards and How 
good is our school? 4th edition (HGIOS?4) against which to compare their practice. The acting 
headteacher has carried out class observations using agreed criteria, a quality assurance 
calendar and monitoring of planning. Teachers now need to develop a better understanding of 
the need for effective collegiate approaches to support each other and drive school 
improvement. The work on emerging literacy is example of how collaborative working is 
beginning to be developed. 
 

n At present much of the focus for self-evaluation remains on professional practice. While this is 
a necessary part of self-evaluation, teachers now need to focus on the impact of their 
developing practice on securing improved outcomes for learners. They need to employ a wider 
range of evidence to evaluate their success in improving outcomes for learners. This also 
needs to inform future developments to ensure that the learning needs of all children are met 
effectively. 
 

n For the past few years some teachers, for example the acting headteacher and support for 
learning teacher, have been analysing information from the tracking system and standardised 
assessments to identify learners’ needs and gaps in their learning. This is resulting in the 
needs of some individual learners being met effectively. All teachers should now use an 
appropriate range of intelligence and data to develop their understanding of the needs of 
children individually, and in groups and cohorts, in relation to their socio-economic context and 
potential barriers to learning. They should develop the use of this intelligence and data to more 
accurately evaluate progress in learning and the development of skills. This will help to inform 
evaluations about the success of interventions designed to improve outcomes for learners. 
 

n Children’s participation in activities is being monitored to ensure that all children have the 
opportunity for wider achievement. Staff should work with parents, children and partners to 
develop a clearer understanding of the skills children are developing through their involvement 
in wider achievement activities. Along with use of intelligence and data, this can help to support 
a system which targets appropriate activities to meet children’s needs. This can help children 
develop their aspirations and understand more clearly how their skills are improving. This 
should include a more detailed awareness of their skills in learning to support their more 
effective involvement in planning and evaluating their learning.  
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Explanation of terms of quantity 
 
The following standard Education Scotland terms of quantity are used in this report: 
 

All 100% 

Almost all 91%-99% 

Most 75%-90% 

Majority 50%-74% 

Minority/less than half 15%-49% 

A few less than 15% 

 
Other quantitative terms used in this report are to be understood as in common English 
usage.  
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