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Key contextual information 
 
Burnside Primary School is a mainstream school situated in the coastal town of Carnoustie in 
Angus Council.  The headteacher has been in post for just under three years.  The school roll at 
the time of the inspection was 420 children with a further 68 children in the nursery.    
 
 

1.3 Leadership of change excellent 

This indicator focuses on collaborative leadership at all levels to develop a shared vision for 
change and improvement, which is meaningful and relevant to the context of the school within 
its community.  Planning for continuous improvement should be evidence-based and linked to 
effective self-evaluation.  Senior leaders should ensure the need for change is well understood 
and that the pace of change is appropriate to ensure the desired positive impact for learners.  
The themes are: 
 

n developing a shared vision, values and aims relevant to the school and its community 

n strategic planning for continuous improvement 

n implementing improvement and change 

 

n In consultation with the school community, the headteacher reviewed and refreshed the 
school’s vision and aims when he was appointed three years ago.  The vision of Burnside 
Primary School is to support children, ‘to develop the skills, knowledge and understanding they 
will need to enable them to generate wellbeing outcomes for themselves and in their future’.  
The headteacher has a relentless focus on ensuring that the aims are visible, understood, and 
articulated across the whole school community.  Realising the vision and aims for children and 
their families is the key driver for school improvement.  Very creative ways have been used to 
make the aims accessible and visible to all.  To ensure full engagement by families in the 
school, they have all been issued with a school aims fridge magnet and given helpful prompts 
to enable them to engage in meaningful discussion about the work of the school with their 
children.  The aims are represented on a ‘flower’ and are very well used as a tool to support 
dialogue with children, parents, and partners.  This is enabling a very consistent, high quality 
and meaningful shared language across the whole school community.  All of this is resulting in 
a very strong sense of ownership, and a commitment of all, to drive forward improvements at 
Burnside Primary School.   

 

n Across the school all staff articulate a shared understanding of the school aims and this is very 
evident in their practice.  Relationships between children and all staff are extremely caring, 
supportive and nurturing.  A clear commitment by all to create a positive and supportive climate 
for all children is a particular strength of the school.  The positive staff wall display in the 
reception area sets out beautifully what the whole team strive to offer children, as do the many 
examples of them demonstrating exceptional care and concern for children and families.  For 
example, the staff lead the school’s breakfast club, clothes station and food bank.  Ensuring 
the wellbeing of all children and their families is the key priority for all in this school.  This lies at 
the heart of all aspects of the school’s work.  Staff can clearly articulate the relationship 
between wellbeing and raising attainment for all.   

 

n A very successful ‘learners’ conference’ has enabled staff to involve all children in improving 
the school’s approaches to learning, teaching, assessment and promoting a ‘can do attitude’.  
Children and staff were asked to take a ‘learning selfie’ to identify what good learning would 
look, sound and feel like.  As a result, extensive professional learning and research were used 
to develop new approaches to building children’s resilience and confidence.  The approaches 
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and associated language is now used very consistently throughout the school community and 
has also been adopted across the authority.  The findings from the ‘learners’ conference’ 
allowed a sharper focus on promoting children’s agency and engagement in learning and this 
is impacting very positively on children’s progress.  Over the last few years, staff have 
improved greatly the way in which children understand and can talk about their learning.  They 
articulate particularly well what their personal strengths and next steps in learning are.   
 

n Children play a key role in leading change and improvements within the school.  This takes 
many forms including, voice of pupil groups, acting as learning buddies, Kitbag ambassadors 
and undertaking leadership roles.  Their influence and value as agents of change is of 
particular note. 

 

n As well as empowering children to take greater responsibility for their learning, parents are also 
encouraged and supported to be valued partners in their child’s learning.  Staff strive to 
achieve this in different ways.  For example, work wallets, which are sent home with examples 
of children’s work and developing new approaches to reporting to parents.  Staff have made 
very good use of national guidance to review and improve their approaches on reporting to 
parents.  This is ensuring reporting on children’s progress is now done in a more meaningful 
and bespoke way for this school community.  Parents are also invited to attend workshops and 
presentations to enable them to be fully informed about the rationale for new developments 
and approaches to be used.  Parents report that they found the recent showing of a film about 
adverse childhood experiences very interesting and helpful.    

 

n Staff have a very good understanding of their local community.  They are fully informed about, 
and take very good account of, the school’s particular social economic and cultural context.  
This informs school improvement at all levels.  Staff make very good use of data to support 
their planning for children’s learning.  

 

n The headteacher demonstrates great passion and energy for improving and securing the best 
possible outcomes for children and their families.  He is providing outstanding and inspirational 
leadership and is very well respected by the whole school community.  Each morning he 
welcomes every child and their parents at the school gate, reinforcing the school ethos in an 
accessible and highly visible way.  He leads by example and promotes a caring and supportive 
ethos across the school.  He demonstrates a strong commitment to research informed 
professional learning.  He shares his professional learning and knowledge in a way that helps 
staff to understand the importance, and subsequent impact, of change.  He maintains a brisk 
pace of change and is alert to the need for this to be well considered and manageable.  He is a 
very visible and positive leader of learning.  He values and empowers staff at all levels and has 
helped to create a strong collegiate learning culture.  Staff access professional learning and 
enquiry to lead change in their classrooms and beyond.  They are encouraged to try new 
approaches in different ways, for example, as planned tests of change and share their learning 
with colleagues.  Across the school, staff report that they are very well supported to develop 
their professional practice.  For example, the updated and refreshed role of the school and 
pupil support assistants (SPSAs) ensure they are now more directly involved with raising 
attainment for all children.  This is having a positive impact on children’s progress.  Helpfully, 
SPSAs are developing skills in evaluating the learning of children they work with.   

 

n The headteacher is very ably supported by the depute and principal teachers.  Collectively, 
they provide very strong, supportive leadership for staff.  They work very well together and all 
play an active role in leading school improvement.  They are very positive role models and 
demonstrate strong professional attributes.  All staff collectively take responsibility for 
supporting school improvement.  They work extremely well as a team and help to create an 
exciting community of learners.  A pedagogical team consisting of four principal teachers has 

https://education.gov.scot/terms-of-use


 

 
3   |   Summarised inspection findings - Burnside Primary School - Angus Council © Crown Copyright 

been established.  The team has been structured to enable principal teachers to support 
improvement at every stage throughout the school.  They support teaching, learning and 
assessment.  Along with teachers they track and monitor children’s progress.  Each undertakes 
a specific leadership role e.g. promoting play at early level.  This is providing high quality 
collaborative professionalism at all levels.  Importantly, this is providing staff with a deeper 
understanding of highly effective learning and teaching approaches.  

 

n All staff report that they engage in a wide range of very high quality professional learning 
opportunities which is supporting them to improve outcomes for children.  A few staff are also 
undertaking Masters level learning.   

 

n The school’s approaches to self-evaluation are exceptional.  The ‘NEAR and FAR’ display in 
the reception area illustrates key areas of the school’s work in a visual and accessible way.  A 
very comprehensive overview is maintained of improvement and impact.  Self-evaluation 
approaches are embedded in practice.  Staff engage well with the national self-evaluation 
framework to identify strengths and areas requiring improvement.  Peer observations are 
planned with an agreed focus such as mental maths to support staff to identify and share good 
practice.  Pupil voice is valued and is an important aspect of self-evaluation.  Positive 
examples include the learners’ conference and ‘rate the teacher’ opportunities.  

  

n Strategic improvement takes account of local and national priorities.  Strategic plans are in 
place to raise attainment in literacy and numeracy.  Plans are carefully monitored and tracked 
to ensure maximum impact on children’s progress.  We have asked the school to consider 
streamlining approaches to improvement planning documentation, as per national guidance.   

 

n There is a well-considered and measured rationale for the use of Pupil Equity Funding (PEF).  
This has been done in full consultation with staff and parents.  A small proportion of PEF has 
been used to restructure staffing within the school.  This includes additional support staff and 
principal teachers.  In addition, there are a number of specific interventions and programmes to 
support children’s wellbeing and raise attainment in literacy and numeracy.  Investing in 
professional learning has also been a priority for PEF.  Monitoring of the impact of all resources 
and interventions is in place.  The school can clearly evidence the positive difference this 
significant funding is having on children’s learning.  

 

n The headteacher works hard to foster strong collaborative partnerships both nationally and 
internationally to inform and drive forward school improvement.  The headteacher has been 
invited to share the school’s exemplary practice within and outwith Angus authority, which is 
helping to support system-wide improvement.  There are many examples of this such as 
sharing the school’s approaches to promoting wellbeing with headteachers in a neighbouring 
authority.  The headteacher has also shared the school’s improvement journey with other 
professional agencies such as the National Health Service.  The school welcomes many 
visitors to the school to share their very good practice such as the Chief Executive of General 
Teaching Council for Scotland.    
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2.3 Learning, teaching and assessment very good 

This indicator focuses on ensuring high-quality learning experiences for all children and young 
people.  It highlights the importance of highly-skilled staff who work with children, young people 
and others to ensure learning is motivating and meaningful.  Effective use of assessment by 
staff and learners ensures children and young people maximise their successes and 
achievements.  The themes are: 
 

n learning and engagement 

n quality of teaching 

n effective use of assessment 

n planning, tracking and monitoring  

 

n All staff are very clearly committed to the school’s approaches to improving children’s wellbeing 
and attainment.  Across the school there is consistent use of language and very good use is 
made of check-ins throughout the day to ensure that children are ready to learn.  Teachers use 
positive behaviour strategies very effectively and all children are supported to self-regulate 
using, for example, breathing beads, kitbags and mindfulness techniques.  As a result, 
relationships and behaviour are very positive and the climate for learning across the school is 
very calm and purposeful.   
 

n In all classes, children are very eager and engaged in their learning.  Learners’ experiences 
are well differentiated, matched to children’s needs and interests and almost all children feel 
that staff encourage them to do their best.  Staff encourage children to make links in their 
learning and with the real world.  Whole school approaches such as ‘stuck busters’ and ‘grit’ 
(get really into trying) support children to be independent learners and to develop resilience.  
Children are clearly given a voice in the school and are encouraged to have a say in what and 
how they are learning.  Effective use is made of plenaries to review learning.  The school 
should continue to develop children’s opportunities to lead learning and provide feedback 
about the quality of teaching.   
 

n Overall the quality of teaching across the school is very good.  There is an embedded ethos of 
research-based teaching and one that is based firmly on the school’s values and aims.  Strong 
teacher collaboration drives improvements in teaching.  Across the school, children’s 
experiences are enriched through active learning, access to a range of motivational 
environments and the effective and creative use of digital technologies.  A variety of the high 
quality of individual pieces of children’s work features prominently in school displays.   
 

n In almost all lessons, explanations are very clear and teachers make very good use of 
questioning to encourage pupils to expand their thinking and to build independence and 
confidence.  Teachers are skilled in meeting the needs of the children in their care, ensuring 
high levels of support and challenge in learning.  Highly effective differentiation is a key 
element across the school and opportunities for personalisation and choice are evident in 
almost all classes.  Staff observe children closely to make well timed, valuable interventions 
and to plan future learning.   
 

n Overall children are well supported in their learning.  A wide range of summative and 
diagnostic assessments are used very effectively to inform next steps in learning.  As a result, 
teachers are able to follow a flexible approach to differentiated grouping which best supports 
and challenges children.   
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n A range of formative assessment strategies is used throughout the school, with learning 
intentions shared and discussed in almost all lessons.  In the majority of lessons, children are 
given opportunities to formulate their own success criteria and this helps children to lead their 
own learning.  In most lessons, formative assessment approaches support children’s needs 
very well.  For example feedback is shared with children in a variety of ways, including peer 
assessment, and success criteria are revisited during the lesson and in a focussed plenary. 
 

n Written feedback, alongside effective self and peer evaluation, is a strong feature in children’s 
periodic assessments.  More regular verbal and written feedback, including shared next steps, 
on children’s daily work would enhance children’s abilities to lead their own learning further.  
Staff should consider how to embed further regular self and peer assessment in lessons to 
enhance children’s understanding of their learning journey.   
 

n The school has been instrumental in taking forward an assessment based approach to 
planning learning and children are able to talk positively about the impact these ‘cold’ and ‘hot’ 
tasks are having on their learning. 
 

n Across the school, curriculum pathways, aligned to the national benchmarks are used very well 
to plan for progression in children’s learning.  Until recently, standardised assessments were 
used to support these professional judgements and to target children who were 
underperforming against expectations.  Over the coming session, the standardisation of the 
new Scottish National Standardised Assessments at P1, P4 and P7 will support teachers 
further in their judgements of attainment. 
 

n The school should continue with their plans to develop further opportunities for all teachers to 
look outwards to share standards across the cluster and wider afield.  This will support 
teachers to develop a deeper understanding of national expectations. 
 

n Across the school, there is an ethos of staff collegiality and strong working partnerships.  Stage 
partners work well together to jointly plan and review learning across the curriculum.  The 
school’s reflective planning approach is proving successful in creating flexible pathways for all 
children. 

 

n Children’s progress in literacy and numeracy is formally tracked and monitored tri-annually.  
Teachers take very good account of each child’s socio-economic context, their level of 
engagement and wider achievement to target any potential barriers to learning.  The school 
has developed a robust system to monitor the progress of identified groups of learners, 
including those who face additional challenges, and target additional support very effectively.  
The school should continue with their plans to develop a tool to track measurable 
improvements in wellbeing, which will further support their underpinning ethos. 
 

n Support staff are very effectively deployed across each stage of the school and are integral in 
planning and evaluating children’s progress.  
 

n Learning and teaching is monitored annually by senior managers and next steps identified, 
discussed and reviewed.  The school is beginning to establish formal peer visits built on a 
shared planning approach, which focuses on children’s experiences.  The school has correctly 
identified that more explicitly linking peer visits to the experiences and outcomes and national 
benchmarks would strengthen this approach.  
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2.2 Curriculum: Learning and development pathways 

 

n Progressive pathways are in place for almost all areas of the curriculum.  They support 
teachers well to plan learning that builds upon prior learning in a progressive way.  The school 
should continue to develop a new progressive plan for writing and listening and talking.  
Positively, curriculum development reflects the school’s vision and values well.  As can be 
seen through the introduction of Mandarin into the curriculum.  
 

n A curriculum planning map is in place to ensure staff plan learning which reflects the curriculum 
rationale.  This includes a focus on the unique local context, which allows children to learn 
about the coastal, golf and forest contexts relevant to the school.  We have asked that staff 
ensure learning about these contexts is undertaken in a deeper and more progressive way.   
 

n Staff have developed and refined their approaches to teaching numeracy and reading.  A 
particular focus has been on developing approaches to support children’s awareness of 
conceptual number. 
 

n Children in the school benefit from a well-planned approach to learning two additional foreign 
languages.  The school has attained a Mandarin Hub which has enabled the teaching of 
Mandarin to all classes across the week.  Creative approaches have been developed to align 
the teaching of Mandarin to reflect the school’s aims.  This is impacting very positively on 
children’s progress.  
 

n There are very positive examples of children applying and extending their literacy and 
numeracy skills across their learning.  Children can talk about links in their learning and how 
they transfer skills across areas of the curriculum. 
 

n Good use is made of the outdoor area including the outdoor classroom to enable children to 
learn in interesting and exciting contexts.  Children also benefit from an outdoor physical 
education session each week. 
 

n Children experience a wide range of learning across the four contexts of the curriculum.  In P4 
children enjoy the opportunities they have to undertake golf lessons at the local golf club.  
Children are excited when describing what they are learning, for example in art, dance, music, 
after school and lunch clubs, through the assemblies and Friday activities.  
 

n Transitions are planned very effectively to support children as they move across the school and 
onto P1.  Relevant planning and assessment information is passed on to ensure children’s 
prior learning is taken account of.  Enhanced transitions are organised for a few children 
moving onto new classes and onto S1 to minimise anxiety and support them to move on 
successfully. 
 

n Children at the early level are learning appropriately in a play-based environment.  This builds 
well on their experience in the early years setting.  They have opportunities to engage in 
open-ended play contexts to continue their development of knowledge and skills.  Children are 
thriving in this well-resourced learning context. 
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2.7 Partnerships: Impact on learners – parental engagement 

 

n Please see QI 2.7 
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2.1 Safeguarding 

 

n The school submitted self-evaluation information related to child protection and safeguarding.  
Inspectors discussed this information with relevant staff and, where appropriate, children.  In 
addition, inspectors examined a sample of safeguarding documentation.  At the time of the 
inspection, there were no identified areas for development. 
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3.1 Ensuring wellbeing, equality and inclusion excellent 

This indicator focuses on the impact of the school’s approach to wellbeing which underpins 
children and young people’s ability to achieve success.  It highlights the need for policies and 
practices to be well grounded in current legislation and a shared understanding of the value of 
every individual.  A clear focus on ensuring wellbeing entitlements and protected characteristics 
supports all learners to maximise their successes and achievements.  The themes are: 
 

n wellbeing 

n fulfilment of statutory duties 

n inclusion and equality 

 

n The school’s very wide range of approaches to ensuring children’s wellbeing is exemplary.  
Through very carefully designed, targeted and regular professional learning, built on sound 
evidence based research, staff have developed an extensive and highly effective range of 
methodologies, supports and interventions.  These include the use of emotional kitbags, 
check-ins, check-outs, restorative and nurturing approaches and the development of positive 
mind sets.  Staff’s abilities in applying these approaches ensures that wellbeing lies at the 
heart of, and permeates throughout every aspect of, the school’s work.  All staff, partners and 
parents have a very clear understanding of the school’s approach to ensuring children’s 
wellbeing.  The school’s approach is identified very well in the school aims flower, which is 
centred around the wellbeing indicators.  The school’s vision, expressed within the school’s 
aims flower, very clearly identifies that all children will learn in a school where they are cared 
for and that they will develop the necessary skills they will need to take forward into their adult 
lives.  Children talk readily, frequently and at length about the school’s aims and how they help 
them to focus on their learning.  They can link the school’s aims to their rights as described in 
the United Nations Convention on the Rights of the Child.  The school’s aims are central to 
children’s learning and are a major visual feature throughout the school building and in 
teachers planning for children’s learning.  Parents state they discuss their children’s wellbeing 
using the school aims flower at home.  As a result, children experience learning in a 
consistently caring, supportive and aspirational environment.  Children are developing a range 
of effective strategies to support them to make improvements to their own wellbeing and the 
wellbeing of others. 
 

n Relationships between children and adults, and their peers, are very positive.  All staff model 
very caring behaviours and children are shown the highest levels of respect.  Children follow 
staff’s lead very well and they show very high levels of care and consideration to their peers 
and school community.  Children are very supportive of each other for example through acting 
as play leaders or paired readers to younger children in the school.  Children are treated as 
unique individuals with their own talents, skills and needs.  Great consideration is given to 
meeting children’s emotional needs and all staff are very adept at adapting their approaches to 
how they ensure each individual child’s wellbeing.  This results in almost all children being 
calm and engaged purposefully in learning at all times.  Children as they grow through the 
school are developing the necessary skills to support them to calm down if they do become 
upset or distressed.  In rare instances, where staff do need to intervene they do so respectfully 
and sensitively to each child’s needs. 
 

n All staff have a very good understanding of the Getting it Right for Every Child agenda.  They 
understand what this means to them, their school and the expectations of how they contribute 
to ensuring every child at the school receives a high quality education.  Professional learning 
has supported them very well to develop their understanding of children’s behaviour.  As a 
result the school culture is very nurturing and staff take very good account of each individual 
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child’s personal circumstances when talking, or interacting with them.  Children know they are 
listened to and cared for and that there are adults in the school with whom they can discuss 
and share any personal difficulties they may be experiencing. 
 

n Children are given regular and frequent opportunities throughout the school day to speak 
openly about their learning.  Staff show excellent listening skills and are able to support 
children to identify how they can use the strategies they have learned to overcome any 
difficulties and make progress in their learning.  This culture of openness, trust and honesty is 
supporting children to develop their resilience and self-belief.  Children are aspirational and 
mutually supportive. 
 

n Children are confident in their abilities to develop and maintain friendships.  They can ably 
resolve minor disputes with their friends if they occur.  Older children in the school act as peer 
mediators to younger children.  They support them very well to resolve any conflicts and help 
the younger children to develop their confidence in expressing themselves in ways that avoid 
conflict.  Older children speak very positively of how helping younger children in any aspect of 
the school’s work is helping them to develop their understanding of what being respectful and 
responsible means. 
 

n Children’s consideration for others extends into the wider community through the work of the 
school’s food bank and clothes station where children bring in food and unwanted clothing.  
This is made available to any family who can make use of these resources.  This is helping 
children to better understand the financial challenges all families face. 
 

n Staff have a very good understanding of legislative requirements.  This ensures children with 
barriers to learning receive the most appropriate support they need to ensure they make very 
good progress in their learning.  The progress of children requiring additional support is 
carefully tracked and monitored and highly effective interventions are put in place where 
necessary.  Individualised education programmes are used to identify and record targets for 
children identified as requiring such support.  Parents and children are fully involved in 
developing personalised targets and in reviewing children’s progress. 
 

n SPSAs are deployed very effectively to meet the needs of children requiring additional support.  
They support children in, and outwith class, individually and in groups.  This is leading to 
children requiring additional support accessing their learning and making very good progress.  
The school has used pupil equity funding to employ additional SPSAs and the support these 
additional staff offer is targeted very well to promote equity and close the school’s attainment 
gap.   
 

n Children have very good opportunities to learn about other cultures and faiths.  Aspects of 
diversity are explored though class lessons and as a result children show high levels of respect 
for others who hold different beliefs from themselves or who come from different cultures.  For 
example, children’s Mandarin lessons have supported them to learn more about China and 
religious and moral education provides very good opportunities to learn about world religions.  
The Amnesty school club offers children very good opportunities to explore and debate current 
moral issues.  The school should now plan more progressive opportunities for children to 
develop their understanding of diversity and equalities.  This should support children better to 
understand themselves as global citizens. 
 

n Children show a very good understanding of the importance of physical wellbeing.  They 
undertake the daily mile, competing against their own personal best time.  Children set 
themselves individual targets for their daily run, which they feel, has improved their fitness.  
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The uptake in sports clubs in, and outwith school, is high.  The wide range of sports clubs 
available to children ensures they have access to as wide a range of opportunities as possible.  
Children speak very highly of how they enjoy physical activity and they are aware of how this 
contributes to improvements in their wellbeing. 
 

n Children speak enthusiastically about their learning in health and wellbeing, which they view as 
an important feature of their school.  Children are able to talk confidently about their mental 
and emotional wellbeing, the strategies they can use when things are not going well, and how 
to support others.  They have a very good understanding of substance misuse and the effects 
on their bodies, the risks, and effects on others around them.  They can describe how to keep 
themselves safe on the internet and social media.  Those in P5 have learned skills in basic 
resuscitation and first aid. 
 

n The school’s outdoor space is used very effectively to develop children’s physical and 
emotional wellbeing.  The range of activities and games available engages children very well in 
physical activities and children enjoy the opportunities these provide for play and competition.  
The school’s forest and garden are used very well to develop children’s understanding of how 
things grow and where food comes from.  The school should continue with their plans to 
develop these resources further to enhance children’s experience of outdoor learning. 
 

n The nurture provision in the den provides a very caring and supportive learning environment for 
children.  The provision links very well with the nursery to ensure children requiring such 
support make very effective transitions from nursery into the school.  Children learning in the 
den are developing their social skills very well.  This is resulting in them being included more 
fully in the life of the school and making improved progress in their learning.  Boxall profiles are 
used regularly to track and monitor the progress of children’s learning in the den.  This ensures 
staff have accurate, detailed information on children’s progress.  Staff use this information very 
effectively to plan next steps in children’s learning.  
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3.2  Raising attainment and achievement very good 

This indicator focuses on the school’s success in achieving the best possible outcomes for all 
learners.  Success is measured in attainment across all areas of the curriculum and through the 
school’s ability to demonstrate learners’ achievements in relation to skills and attributes.  
Continuous improvement or sustained high standards over time is a key feature of this indicator.  
The themes are: 
 

n attainment in literacy and numeracy 

n attainment over time 

n overall quality of learners’ achievement 

n equality for all learners 

 

n The overall attainment in literacy and numeracy is very good.  Most children are achieving 
appropriate Curriculum for Excellence levels and a few are exceeding these.  Most children 
are making very good progress from their prior levels of attainment.  Inspectors observed 
learning, sampled children’s work, engaged with groups of learners and looked closely at data 
and assessment information.  The inspection team is confident that the data provided by the 
school accurately illustrates children’s progress.  
 

Attainment in literacy and English language 
Listening and Talking 

n Across the school children are very polite and respectful.  They listen well to instructions and 
lessons from their teachers.  Younger children engage well with others in class, using volume 
and pace appropriately during conversations.  They are able to identify different sounds made 
by letters and letter blends.  Children working towards the first level contribute well during 
discussions, offering opinions and preferences clearly and audibly and most listen well to 
others.  Older children are confident to offer their own viewpoint whilst considering the views 
of others on given topics.  They demonstrate very good listening and talking skills, such as 
making eye contact and using appropriate pace and tone, when working with their younger 
paired reading partners.     
 

Reading  

n Children at early level are using their knowledge of sounds and letters to read words and use 
picture cues well to support their understanding of new texts.  As they move through the 
school, children use strategies to decode unknown words, demonstrate effective expression 
in their reading and can scan texts to find words.  Children achieving the second level talk 
eagerly about a range of texts, authors and genre and can find information from a range of 
sources.  Strategies to improve reading across the school such as the Daily Five and Reading 
CAFÉ are clearly having a positive impact.   
 

Writing 

n Overall writing is not yet as strong as reading and listening and talking across the school.  
The school recognises this and plans to build on its approaches to improving reading to 
develop writing next session.  Children at early level use a range of different strategies to 
spell simple words and practise fine motor skills to improve handwriting.  As they move 
through first level, children use their knowledge of the alphabet to locate words in a dictionary 
and make notes to help plan writing such as reports, poems and imaginative stories.  At the 
second level, children write for a range of purposes and audiences in increasingly extended 
written tasks, such as persuasive arguments, biographies and applications to be part of the 
pupil council.  As planned, the school should continue to develop tools for writing.    
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n Children very much enjoy learning Mandarin in addition to French.  At all stages children 
confidently speak and recall difficult words in Mandarin and older children are beginning to 
recognise characters.  The school should seek to ensure continued progression in children’s 
learning in Mandarin as they move onto secondary school.           
 

Attainment in numeracy and mathematics 

n Overall, most children are making very good progress in numeracy and mathematics as they 
move through the school.  Data shared by the school shows that by the end of P1 and P4 
almost all children will achieve appropriate curriculum for excellence levels and by the end of 
P7 most children will achieve second level.  A recent whole school focus on conceptual 
number is having a very positive impact on children’s understanding of number processes.  
Children from the early stages onwards are able to make use of a range of strategies to solve 
number problems.  The school recognises that there is a slight dip at second level and can 
articulate the reasons for this.  They are confident that due to the employment of new 
approaches to teaching of numeracy and mathematics this will be addressed.  We observed 
children across the school demonstrating great confidence in numeracy. 
 

Number, money and measurement 

n At the early level, most children demonstrate a very good understanding of numbers to 20 and 
beyond.  Children can identify the number before and after.  They can identify the missing 
numbers in a sequence to 20.  A few can make up their own addition sums beyond 20.  Most 
have a good understanding of number bonds to ten and make good use of practical materials 
to support them to calculate simple number problems.  They identify amounts of number using 
arrays and five and ten frames.  They are less confident in identifying different coins.  At first 
level, children demonstrate good knowledge of coins and values.  By the end of first level most 
children can use different strategies to add, subtract, multiply and divide.  They use appropriate 
vocabulary when discussing the four operations.  Overall, children display very good mental 
maths skills and can clearly explain which strategies they use and prefer.  Children understand 
place value to a 1,000 and a few can write numbers to one million in digits.  Most children can 
identify simple fractions.  By the end of second level most children can read write and order 
numbers to 1,000,000.  They make use of a number of strategies to undertake mental maths 
problems.  This is undertaken quickly and with great confidence.  Their knowledge of 
multiplication tables is sound.  Exploring the importance of numbers in learning, life and work 
was a regular feature in all numeracy lessons observed.  As a result children can share their 
understanding of numbers and how they will be an important part of their future life. 
 

n Older children have a good knowledge of common fractions and decimal fractions.  Most 
display a good knowledge of percentages and are able to calculate simple percentages of 
quantity. 
 

Shape, position and movement 

n Children at the early stages are able to recognise simple 2D shapes.  They are not yet 
confident in identifying 3D objects.  As they move through the school, children are able to 
describe simple properties and by P7, children are able to identify features such as the number 
of edges and faces.  Across all stages children have a good understanding of time and are 
making appropriate progress.  By P7, children can identify and measure a range of angles 
accurately.  They have confidence plotting coordinates. 
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Information Handling 

n Across all stages, children are able to collect, display and interpret data.  At early stages 
children make graphs using real objects and counting and comparing.  At first level, children 
can collect data to create simple bar graphs.  Older children make use of and interpret 
increasingly complex data. 
 

Attainment over time 

n There is clear evidence of the school improving attainment year on year.  Predictions for this 
session, based on teacher professional judgement, indicate that better progress is being made 
in early and first level than in the upper stages.  This reflects the school’s strong focus on 
innovative practice in P1 in recent years, which is beginning to accelerate children’s progress.  
Staff make very good use of data and there is an ongoing focus on diagnostic assessment and 
flexible groupings, with very good use of additional support staff to support raising attainment.  
In addition, a number of other highly effective raising attainment strategies such as cold and 
hot tasks, the CAFÉ project, Daily Five and Project New York, are making a significant 
difference to raising attainment.  The school recognises that attainment in writing is slightly 
lower than the other key areas and work is underway to address this.  As planned, the school 
should continue to develop further its approaches to moderation to increase teacher’s 
confidence in professional judgements and a shared understanding of standards.  Tracking of 
a wider range of cohorts of learners for example, by gender or protected characteristics would 
enhance the school’s positive approaches to their use of data to raise attainment.      
 

Overall quality of learners’ achievement 

n The ‘Learn Anytime Learn Anywhere’ (LALA) approach supports wider achievement in a 
number of ways at the school.  Staff and a range of partners provide a wide range of out of 
school activities such as golf, rugby, dance, Mandarin, chess, photography, Tai Chi, Zumba 
and an Amnesty Club.  These opportunities are highly valued by children and their parents.  
Following an audit and an ongoing achievement tracker, staff actively encourage and support 
children who are not currently engaged in any activities, to do so.  This has resulted in the 
majority of children now being involved in at least one after school club or evening activity.  
Older children regularly learn, support and play with others such as peer assisted reading, 
buddying and structured play activities.  As a result of the opportunities provided, children are 
developing confidence, are exercising responsibility and are contributing to the wider life of the 
school and its community.  Achievements are recognised through ‘green cards’ which are 
shared with parents and celebrated at assemblies.  The school should now consider supporting 
children to improve their understanding of the skills they are developing as a result of their 
participation in wider achievement opportunities, and share this with parents though the work 
wallets.        
 

Equity for all learners 

n The school has a very strong commitment to equity and a very good understanding of any 
gaps in children’s achievement or attainment.  Strategic approaches are clearly leading to 
effective systems to promote equity of success and improvements in achievement and 
attainment for all learners.  There is evidence of any gaps, including those related to Scottish 
Index of Multiple Deprivation, being reduced significantly.  Appropriate interventions ensure all 
children are very effectively supported to access clubs.  As planned, the school should build on 
the learning from ‘Project New York’ to continue to promote equity of success in learning.   

 
 

https://education.gov.scot/terms-of-use


 

 
15   |   Summarised inspection findings - Burnside Primary School - Angus Council © Crown Copyright 

School choice of QI: 2.7 Partnerships  

n the development and promotion of partnerships 

n collaborative learning and improvement 

n impact on learners 

 

n The school has developed a wide range of partnerships with the local community.  
Partnerships support the school’s aims very well and contribute effectively to ensuring children 
experience a wide range of learning experiences beyond the classroom and school.  For 
example, outdoor environments are used very effectively to support children to experience 
challenge in a range of environments.  This is supporting children to develop further their 
resilience in taking on new challenges and experiencing success.  Children access and attend 
a wide range of clubs both within and outwith school.  The numbers of children from Burnside 
Primary school attending sports clubs is high and this supports the development of children’s 
physical skills and abilities to be resilient very well. 
 

n The school is beginning to explore how it can involve partners more fully in planning for 
improvements.  For example, speech and language therapy are soon to undertake an audit of 
listening and talking across the school.  This will support staff well to identify next steps to 
improve children’s listening and talking skills.  The school should use its learning in this as a 
foundation for engaging further other partners in identifying improvement priorities. 
 

n Relationships with partners are very positive.  Staff fully engage with partners and take forward 
ways of improving their teaching practice as a result of any professional learning.  Professional 
learning opportunities for staff have been extended to include parents and this is leading to a 
common understanding of the school’s approach to ensuring children’s wellbeing.  Partners are 
highly receptive to working effectively with the school and the open dialogue between staff and 
partners is resulting in children receiving consistently high quality learning experiences.  
Communication between the school and partners is very effective.   
 

n Partnerships with parents is very positive and parents fully support the school’s improvement 
agenda.  A range of parents volunteer in the school to support children in their learning.  This 
supports the school’s vision of creating a mutually supportive school community where 
everyone is supported to be the best they can.  Parents have visited the school to share their 
experiences of what job they do.  This is supporting children to gain a greater understanding of 
the importance of their learning and what skills they need to develop for the world of work.  The 
school should now involve parents more fully in supporting the school to identify and take 
forward improvement priorities.  Parents stated they would welcome opportunities for children’s 
homework to allow them to learn together with their child. 
 

n Partnerships reflect the local context of the school within learning pathways.  The wide range of 
partners who work with the school highlight the importance of the school’s locality as a coastal 
town where golf is a major sporting and tourism employer.  The school should now develop 
these learning pathways further to support deeper learning. 
 

n Staff across the school fully understand the local context of the school and use this to impact 
positively on the local community.  For example the school’s clothes station and food bank are 
supporting a few families to access such supports with ease.  Further work with partner 
agencies is supporting children to have a greater understanding of how different families live.  
This includes work with agencies who have helped set up a group for children affected by 
parental separation.  This group is now self-sustaining and older children have undertaken lead 
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roles in ensuring the group continues to offer support for those children who want to join the 
group. 
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Practice worth sharing more widely 

 

n The headteacher’s approach to self-evaluation to inform initial steps after his appointment to 
better understand the needs of the school. 
 

n The school’s approaches to self-evaluation to drive forward school improvement. 
 

n The headteacher’s commitment to using evidence based research to support improvement 
priorities. 
 

n The effectiveness of the school’s approaches to ensuring children’s wellbeing. 
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Explanation of terms of quality 
 
The following standard Education Scotland terms of quality are used in this report: 
 

All 100% 

Almost all 91%-99% 

Most 75%-90% 

Majority 50%-74% 

Minority/less than half 15%-49% 

A few less than 15% 

 
Other quantitative terms used in this report are to be understood as in common English usage.  
 
 

https://education.gov.scot/terms-of-use

