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This advice and guidance has been produced for teachers and other 

staff who provide learning, teaching and support as learners work 

towards developing their language skills from Third to Fourth level. 

These materials form part of a suite of resources, designed to assist 

teachers and others with the delivery of programmes of learning within 

Scotland’s languages policy.  

 

These support materials, which are neither prescriptive nor exhaustive, 

provide suggestions on approaches to teaching and learning which will 

promote development of the necessary knowledge, understanding and 

skills to progress from Third to Fourth level. Teachers are encouraged 

to draw on these materials, and existing materials, to develop their own 

programmes of learning which are appropriate to the needs of learners 

within their own context.  

The full suite of resources can be found on the Education Scotland, 

National Improvement hub or on the modern languages GLOW hub. 
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Context: 
Listening and Talking  
 
 

The materials that follow exemplify ways in which teachers in secondary schools can 

approach progression from Third to Fourth level in language learning. Although the 

materials are in French and exemplify one broad context, the same methodology can 

be applied to a variety of contexts and the materials can be translated into other 

languages.  

 

At this point in the broad general education (BGE), most learners will be 

experiencing intensive 50-55 minute lessons in the secondary context as part of their 

language learning entitlement. Some learners may still be at third level in some 

aspects of their language learning and approaching fourth level in others. The 

materials and approaches that follow demonstrate ways in which practitioners can 

support progression at this key stage for learners. 

 

These materials aim to provide teachers with the strategies and pedagogy to provide 

a platform for learners for successful progression towards National Qualifications 

(NQs) at an appropriate level in the senior phase. With careful lesson planning and 

exploiting motivating and engaging contexts, learners can experience a broad range 

of activities, which build on prior learning and which ensure that the progression 

gradient remains positive. 

  
The materials here reflect the contexts for learning contained in NQs ie. Society; 
Learning; Employability; and Culture, however, it is essential that work at fourth level 
should not only reflect the rationale of the BGE, but also encourage the necessary 
skills for successful language learning in the senior phase. Learners may have 
already experienced contexts such as ‘My school life’, and although practitioners 
may want to revise such contexts at some point, they should endeavour to broaden 
out the contexts for learning. 

In planning courses for the BGE, teachers, departments and faculties should map 

and bundle the Experiences and Outcomes (Es and Os) and benchmarks to ensure 

that the skill development underpinning language learning is covered sufficiently and 

avoiding any gaps. Without the depth of understanding, including knowledge of 

grammar expected at fourth level, learners will be unable to successfully transfer 

these skills across a range of contexts.  

 

By third level, almost all learners will be able respond readily and with confidence to 

a range of familiar questions across a number of familiar contexts, such as personal 

information, home area, school or hobbies and with extended answers. 

 

As learners progress towards fourth level, skill development should have a balance 

across listening, talking, reading and writing within a series of lessons. With 

specialist teaching, a much more integrated approach to skill development will take 

place, moving into new contexts for learning to stimulate pupil engagement.  
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In this resource, the approach is to support a number of lessons across a range of 

engaging contexts for learning, where learners can develop the four skills of 

listening, talking, reading and writing.  

 

Listening is often perceived by learners to be the most challenging skill, therefore 

creating frequent opportunities for learners to be exposed to the target language to 

help develop confidence is hugely important. It is important, therefore, that the target 

language is used in class as much as possible.   

 

Access to songs and video clips in the target language can get learners involved in 

listening and talking in an unpressurised and enjoyable way. With effective 

questioning, learners can gain confidence in listening by showing understanding 

from authentic sources such as weather forecasts, short topical news items or 

film/music reviews. This video clip about food waste in France sets the scene for the 

first set of learner activities on leading an eco- friendly lifestyle and  demonstrates  

how ‘real’ language can be accessible.  

An extract of an example of how this can be used in the classroom can be found 

below. The full task can be found in the appendix. 

 

 
 

Confidence in listening develops incrementally over a period of time. In order to be 

an active and confident listener, learners need to have memorised and be able to 

respond to an increasingly broad range of vocabulary.  With each new context, there 

are new words to remember and learners need frequent opportunities to hear, 

recognise, practise and understand their widening vocabulary. Offering a number of 

different ways to learn vocabulary will help improve listening skills. 

Environmental print within the classroom still plays an important role in supporting 

matching the written and spoken word. Key words as part of a display, where a large 

number of new words need to be learned, can support all learners. Flashcards, 

whether on card or on screen, are an easy and flexible way of introducing new words 

https://www.youtube.com/watch?time_continue=7&v=2XMwZWpw1uA&feature=emb_logo
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and can be used to introduce more abstract concepts such as feelings or 

prepositions. At other times, the use of realia is a more natural fit for introducing new 

words, e.g. clothes; food; etc. Any activity where the learners need to show 

understanding of the new words is valuable. For example powerpoint slides with 

pictures and new words, where the next slide has something missing, encourages 

learner recall. This can also be done on the board, or with a pupil removing an object 

or flashcard. At fourth level, learners need to master a range of vocabulary in 

contexts that  may be outwith their range of experience in their mother tongue, 

therefore an introduction in English to explore the general knowledge of a particular 

area can be useful. In addition, linking this to prior learning in another curricular area 

allows learners to make connections and see relevance in their learning. 

Examples of activities to build vocabulary include : 

 

Team/ group activities 

 Go fetch : Learners in teams run out to the board/ front to collect the correct 

flashcard. Fastest team wins. 

 Vocab relay challenge : Pupils work in teams, teacher says the first word and 

each time a pupil runs out with the correct card and hands it to the to the 

teacher.  

 Strip lotto : Give pupils a strip of paper that learners then fold twice to create 4 

sections. On each section they write a piece of new vocabulary. When the 

pupil hears their word, they tear off  the strip- but they can only do this if the 

word has an end edge. Words in the middle can’t be torn off. The first person 

to tear off and bin all their words is the winner. 

 Jeu de morpion (noughts and crosses). Create 2 grids. The first with the 9 

items of vocabulary to be revised and the other blank. In 2 groups, learners 

say the word they want in order to win the game on the other grid. 

 Apps : there is a wide range of apps that can help vocabulary building, from 

multiple choice voting apps to picture matching apps, where learners are in 

competition with one another.  

 Bataille Navale: Using a battleships format, learners work in pairs using new 

vocabulary to win the game. 

 Spoon challenge: Using small flashcards for the vocabulary to be revised, 

learners work in groups to get four correct cards by turning over a card and 

identifying the word. If they get it correct they keep the card and wrong 

answers go to the bottom of the pile. As soon as someone has four correct 

cards, they grab a spoon from the centre of the table. That’s the cue for the 

others to try and grab a spoon. There needs to be one less spoon than the 

number of players- in the style of musical chairs. The person without the 

spoon takes a forfeit card or is out of the game. The number of correct cards 

needed for the spoon grab can be reduced or extended, depending on the 

level of difficulty for the players. Creating some silly forfeit cards makes sure 

all the players remain engaged in the game, 

  Find someone who: Create a template using a grid of squares. The learners 

then move around the class and tick off with a name for each person that has 

the information they need. This is linked to question/s linked to the new 

vocabulary. This could be used instead of the ‘sondage’ in the pupil activity 

section. 
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 Study Cards: learners can create their own set of study cards for any new 

vocabulary. Target language on one side and English on the other. These are 

versatile and can be used in a vast number of ways : 1) Using a die and 

counting the cards, remembering the vocab, with the winner having the most 

cards at the end of the game. 2) A pelmanism game, with the either the English 

or target language face up and each player selecting a card for their partner to 

remember. Payer with most cards wins. 3) Paired learning- testing each 

another on the vocabulary, taking turns and keeping score. This also allows an 

opportunity to focus on any ‘tricky’ words. 

 Team Challenge: This can be played as a whole class. Teams are given a list 

of vocabulary on the current topic, time to prepare, and then each team 

member sets a challenge for the rest of the class/group. This could be 

translation of a word of phrase, a gapped challenge, a spelling challenge, odd 

one out, match up etc. Each player must undertake a challenge to win group 

points, however, teams can nominate a player depending on the challenge. 

This allows everyone to take part in a task within their grasp. 

 Make, mime, draw: In small groups, learners randomly select at card with a 

word on it and then the others need to guess the word based on either a mime, 

a shape made from some playdough or similar, or a drawing of the word. Player 

one makes, player 2 mimes and player 3 draws and the order continues 

throughout the game. 

 

The following activity is an example of how to build listening and talking skills 

towards fourth level. The broad context for learning is a transition around the topic of 

the environment .  Learners need to be familiar with: 

 Colours 

 General household items 

 Concept of recycling 

 

These will be areas already covered to some extent through the learning experience 

at third level, but may need some ‘refreshing and reminding’, including making 

connections with cognates. Some of the strategies highlighted above could be used 

as a ‘warm up’ before tackling this task. 

 

The first listening activity prepares the way for more complex listening and talking 

activities. Pupils identify the function of each recycling bin. Colours provide a familiar 

context and the items mentioned will have been covered in previous work or be a 

clear cognate. The ‘rule of three’ for opportunities to hear each part is a good guide, 

however sometimes more or fewer chances will be appropriate, depending on the 

learners. A word list or environmental print would provide more support if necessary. 
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Activity 1 

 

 

First steps: Before beginning this activity, make sure that there is some 

supportive environmental print or word lists available for learners. Leaners 

need to identify what is recycled in each bin. 

 
Transcript 

 

Recyclage pour la ville de Lyon. 

Dans les poubelles bleues vous devez mettre le verre. Par exemple les bouteilles de 

vin, les pots de confiture, de cornichons ou de miel.  

Les poubelles jaunes sont pour le papier et le carton. Par exemple les journaux et 

les magazines, les boîtes d’oeufs et de chocolats 

Dans les poubelles vertes on met tous les déchets du jardin ou de la cuisine. Par 

exemple de l’herbe, les branches d’arbres et des plantes, des légumes. 

Et finalement dans les poubelles  rouges on met tout le reste. Par exemple des 

vêtements;  des canettes de soda; des aérosols; des boîtes de soupe. 

 

 

Activity 2 : Listening and Talking.  

In this activity, pupils look at household items and decide which recycling bin 

each should be placed in. This can be approached with an empty grid or an 

arrow drawn to the correct bin. Learners could also do this on the interactive 

whiteboard, or as part of a wall display. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Look at the items below… in which bin should each item be recycled ?  
Work with a partner! 
 

‘Où est-ce qu’on met……?’ 
 
une bouteille de vin       un sac en plastique      des pommes de terre      des journaux 
 

une boîte de céréale       des canettes de soda des tiges-coton    une bouteille en plastique 
 

un vieux jean        un pot de confiture un carton de jus  mes devoirs 
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As this is new and unfamiliar vocabulary, offering frequent opportunities to practise 

and gain confidence is essential if learners are to feel able to use the language 

independently.  

A survey activity is a good way of allowing learners to practise new constructions 

and to focus their listening skills on a narrower range of responses. 

 

This could then form part of a class display where all the results are collated and 

would provide an opportunity for ‘walk about : talk about’ to view the results around 

the classroom. 

Having covered the productive skills in this part of the lesson, the learners should 

have an opportunity to review and internalise the learning through a more individual 

task. Here the information the pupils have gathered from the listening activity can be 

used by linking it to a reading and writing activity, where they can use the information 

they already have to understand the short texts. With some support if necessary, 

they can produce their own speech bubble. Again, this can be shared as another 

talking /reading opportunity with a partner or in a small group. 

 

 

 
 

Progression in reading and writing builds naturally from the productive skills of 

listening and talking. The materials below exemplify ways in which a text can be 

exploited, when reading for information. There is a wide range of interactive apps 

and games that can be used with pupils online, however, sometimes working with 

low tech activities can be just as effective, such as using show-me boards to practise 

and hone listening skills.  
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The reading activities that follow give learners a chance to look at the environment in 

a number of ways: Mener une vie écologique;  Les transports écologiques ; Là où 

j’habite, Mon environnement. Depending on the learners, these activities could be in 

the form of an individual, paired or group task. Some of the reading tasks have a 

follow up challenge, research or writing activity, which again allows learners to 

synthesise their skills. 

 

The activities within each reading task have varied levels of difficulty and fulfil the 

demands for learners at fourth level to be able to access texts in a range of formats. 

There are texts which require note-taking under headings, some where the learner 

looks for information and  others which require the learner to give his / her opinion 

and justify his/her answer.  Some of the unfamiliar vocabulary should be accessible 

through the knowledge of cognates, however, the activities can be differentiated by 

the level of support offered in class. Teachers could create a glossary or help-sheet, 

as well as access to a bilingual dictionary, to encourage learner independence to 

access the support they need and avoid overreliance on the class teacher.  

 

This reading activity uses a modified piece of text for a real product - learners can 

find this product online. The graphic gives a hint to the content. Breaking sections 

down, or highlighting certain words, offers more support guide the reader. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The follow up task focuses on the learners’ creativity skills by getting them to design 

their own recycled sunglasses through a ‘Dragons’ Den’ style event;  this could be 

adapted to suit any context and could form part of an interdisciplinary project with 

another department such as art and design, for example. However, it is still the 

target language content which forms a key part of the success criteria!  
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The article then builds up to a more sophisticated listening task, where the thread 

running through the context is employability. This could be used with or without 

learners seeing the transcript for the podcast. The podcast covers many aspects of 

the language that will have been covered in other areas, such as daily routine, 

numbers, transport, days of the week. The task requires the listener to make notes 

under some headings. This could be done as a paired or group task using some A3 

or flipchart paper to make this a more collaborative experience. The final question 

encourages learners to review what they have heard and decide if they can agree on 

the answer. 
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The final aspect of this task could be a lead in to a greater focus on employability. 

The text is in the form of two job adverts and the task is to identify the one that would 

suit Lola best and to give reasons for choosing this advert. In this way, the learner 

demonstrates understanding and then applies that knowledge to make an informed 

judgement. If desired, learners could write an e-mail of application for the job of their 

choice. This could be a stepping stone towards the writing task at National 4 or 5. 
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An example of broadening out this context could involve looking  at your home area 

from the view of the French speaking visitor. The activities again offer a context 

covering the full range of skills at fourth level. The transcript includes listening to 

customer feedback on a stay in Scotland, followed by two reading texts of online 

feedback to the ‘Forthview Hotel’. The setting is based on Edinburgh, but could be 

adapted to any location. The translation activity could be used creatively as a 

running translation, with groups or pairs, using ‘one person one dice’, or gapped 

made into a gapped text, to provide additional support. The text could be cut into 

sections with each pair/pupil working separately, reassembling the text in the correct 

order to complete the task. The language used in the listening is re-used in the 

reading tasks. The final aspect of this section suggests to learners that they do their 

own research and write their own review of a destination they may know well or one 

they would like to visit in the future. 

 

 

 

Offering a reading stimulus can be a supportive way for learners to write in the target 

language. They can show their understanding by adapting the text to reflect their 

own ideas and opinions within an existing structure. This kind of activity can be done 

in one lesson or completed over a period of time. Some learners could access 

writing frames for extra support, if required. The final aspect of this section asks 

learners to do their own research and write their own review of a destination they 

may know well or one they would like to visit in the future. 

This can also provide an opportunity to look at some of the grammar points you will 

already have covered , in this instance, the use of the past tense, adjectives and 

correct conjugation of verbs beyond the first and second person singular. More detail 

on the level of grammatical understanding at fourth level can be found in the  

Knowledge about Language (KaL) grid 

https://education.gov.scot/improvement/Documents/nih079-kal-table.pdf
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Using a bilingual dictionary is a key skill in language learning and offers a huge 

amount of support for learners’ literacy skills in English. Although showing learners 

how to use a reliable translation website in the classroom such as 

wordreference.com is also a useful skill, the ability to access a bilingual dictionary is 

essential for learners as they progress from third on to  fourth level and then on to 

National Qualifications and beyond. 

 

Learners need frequent practice in using a bilingual dictionary in order to hone their 

skills and develop their confidence in finding the correct meanings from a number of 

definitions. Context is one of the biggest pitfalls for learners and can lead to some 

real ‘howlers’ in pieces of writing. Highlighting this in fun ways can reinforce the need 

to sometimes look past the first word offered in the dictionary. Activities such as the 

‘dictionary derby’ are still useful at this stage but varying the tasks, by having 

learners  guess the meaning from some very badly translated phrases, and provides 

learners with an insight to their limitations and can be an enjoyable learning activity. 

The google translate version of some popular songs from the target language into 

English/Gaelic shows how things can go badly wrong! 

 

The final activity is based on an extract of a poem, where learners have an 

opportunity to demonstrate understanding of grammar and structure. This gives 

learners the opportunity to create their own short verse by simply changing the 

highlighted words within the poetic structure. Using a short but powerful text such as 

a piece of poetry not only provides a broader context for learning, but also 

exemplifies how grammar underpins the ability to apply their language skills to create 

an original and personal response to their home area or a place they know well. 

 

 

 

http://www.wordreference.com/
https://linguagreca.com/blog/2013/02/funny-mistranslations-world/
https://www.youtube.com/watch?v=GMi4MtyDg40
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Grammar 
 

A robust understanding of grammatical concepts in the target language is essential 

as learners move through curriculum levels, if they are to make the requisite 

progress in language learning. By this stage, learners should have a good 

understanding of some simple verb conjugations, gender, adjectival agreement and 

some question forms. Building on this learning can be achieved through formal 

discrete grammar lessons at appropriate points within a context. Effective 

questioning techniques can enhance learners’ understanding of these grammatical 

concepts. Drawing attention to a certain grammar point within a text and encouraging 

learners to deduce the grammatical rule and getting them to come up with the 

grammar rule is one way of doing this. It can sometimes be the case that learners 

who might struggle with other aspects of language learning will respond well to this 

kind of activity, where they can apply a rule with in a firm logical structure. As in other 

aspects of language learning, the key is to make sure that the activity forms part of a 

wider lesson and where there is a variety of teaching techniques. Often the learning 

of grammar in the target language can offer a ‘lightbulb’ moment on the 

understanding of English grammar. 

 

An example of delivering grammar in context is given in the first section of the pupil 

activities. It builds on prior learning of vocabulary on understanding and giving 

opinions to develop the idea of infinitive constructions. The cost free resources in the 

‘Languages Online’ website offer a variety of exercises, designed to help learners 

practise using grammatical points. Here is an extract from the learners activities. 

 

 

 

 

https://languagesonline.org.uk/Hotpotatoes/index.html
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Opportunities to exemplify and build grammatical skills can be found throughout the learner 

activities. The full expectations of the grammar to be covered by Fourth level can be found 

in the KaL grammar grid.




