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Introduction
The transition from Early Learning and Childcare (ELC) setting to primary school is a significant event in the lives of children and their families, with lasting impacts (OECD, 2017). A positive transition is characterised by effective communication and collaboration between all involved - children, their families, their ELC setting(s) and their school (Education Scotland, 2020).

'Graffiti Walls' are an established participatory research method (Mathers et al, 2010). They were trialled in this innovative project as a way to empower children and families involvement in transitions.

Why we used this approach
Starting school is a signiﬁcant time not only for children, but also for their families, and education staff (Dunlop, 2013; Fabian, 2013; Jindal-Snape, 2017). As children transition from ELC to Primary 1, family is one of the consistent factors (Dockett and Perry, 2013) and family members experience their own transitions during the process (Dockett & Perry, 2021). Research has shown that parents often have a mixture of feelings about their child starting school such as happiness and excitement but also worries and anxieties (Hughes et al., 2024). Hughes et al. (2024) also found that different parents worry about different aspects of Primary 1. These range from social experiences and making friends to following school rules and meeting academic demands and are individual to each parent.

Consulting and Collaborating with Children and Families
Researchers have highlighted the importance of including children in a meaningful way in order to support and improve planning (Jindal-Snape, 2012; Scottish Transitions as a Tool for Change Project Group (STTCPG), 2019). The importance of gaining children’s views is underpinned by the United Nations Convention on the Rights of the Child (UNCRC) Articles 12 and 13 (United Nations, 1989) and these views being given appropriate emphasis and influence is highlighted in Scottish legislation (Scottish Government, 2024). It has been shown that when given the opportunity and time to consider their views, young children are able to show a good understanding of their views in relation to school and are able to communicate these (Dockett & Perry, 2003).

Collaboration with family is regarded as key for ensuring a smooth and successful transition to Primary 1 (Education Scotland, 2016; Education Scotland, 2020; Jindal-Snape and Hannah, 2013; Sims, 2019; STTCPG, 2019). Research has highlighted the importance of strategies being developed to ensure strong family-educational partnerships to support successful transitions between ELC and Primary 1 (Correia & Marques-Pinto, 2016).

What we did
Recruited ELC and primary settings

The educational psychologists (EPs) invited ELC settings and their transition schools to take part in the project. A range of settings were invited including standalone nursery schools, nursery classes, and partnership nurseries. The schools were all local authority mainstream schools.  The settings were based within a mix of urban and rural areas. Some settings were in areas of high deprivation and others were a mix of high and low deprivation.  All settings were given a short summary of the project (Appendix I) and all were keen get involved.

3.2. Set up the Graffiti Walls
The ELC settings identified a space which families and children used daily, and where they could have space, time and support to contribute, to set up the Graffiti Wall display. All ELC settings were asked to display the same question headers (Starting School: I'm looking forward to.. /  I'm worrying about... / I'd like to know...) and given a suggested layout, but otherwise were free to set up the Graffiti
Wall display as they wished. The settings then encouraged their children and families to contribute to the header questions on the Graffiti Wall in whichever way suited. This included writing directly on the display, adding post-it notes to the display and staff transcribing comments and questions from children and from parents to add to the display. Each setting kept the Graffiti Wall on display for 2-3 weeks, to allow time for everyone to engage.

The accompanying Sway provides visual examples of the graffiti walls.

Analysed families' contributions
Each ELC setting passed on the comments and questions from their Graffiti Wall display to the relevant EP. The EP applied open coding to thematically analyse all the comments and questions under each question header, in some cases using ChatGPT -Thematic analysis. Each phrase was tagged with key ideas and then grouped into broader themes, ready to be shared with the schools. The most common themes arising from the children and families in the project settings are shown in Table 1.




Table 1: The Most Common Themes arising from the Graffiti Walls
	What our children and families were looking forward to:
	Friendships
Making new friends and reuniting with old ones.
“I’m excited to play with my new friends and see my other friends from nursery.”

New Experiences
New play experiences and also new learning experiences.
“All the fun stuff we can play in all the classes.”
“Writing something special.”

Independence and Growth
Markers that identify them as older and more independent.
“Having my school bag.”
“Wearing the same dress as my sister.”


	What our children and families were worrying about:
	Friendships
Concerns about bullying and fitting in. 
“Will others annoy me?”
“X is shy, may take time to make new friends.”

Coping with Change
Managing new environment, routines and adults.
“Meeting new staff, adults, coping with change.”

New Learning Experiences
The perceived shift from learning through play to more ‘academic’ learning. 
“I’m worried they ask me more decent questions, and like I don’t know the answer.”
“I’m worried if there is toys in school.”


	What our children and families wanted to know: 
	Social Environment
The teacher and peers in class. 
“Who my teacher is?”
“Who’s in my class?”

Physical Environment
The layout and resources within school. 
“Will it be big?”
“I wonder what the toys will be like. Will they be from my favourite movies?”

Routines / Practicalities
Transition arrangements and day-to-day school routines, as well as information about school meals, uniform etc.
“Starting and finishing times and when the children just start. ” 
“What the school meals are?”




Shared Feedback

Each school received a short report showing the themes and sample comments from the children and families in their catchment area (Appendix II), to help inform their transition planning. School staff were also asked to provide feedback for children and families to show the school response to their comments, and to provide answers to specific questions were possible. The schools were provided with a standard template which they could use to provide their feedback in a poster format.
The ELC settings were given the schools feedback posters and put these on display for their children and families. The EPs supported and guided this process, by providing the templates and other support as necessary.

Evaluated the project

Evaluation for Parents/Carers, Children
A simple 3-point scale was added to the Graffiti Wall for Parents/Carers and
children to complete (Appendix III). A space for additional comments was included.

Evaluation for education staff
A Microsoft Teams' Form was developed and distributed to staff who coordinated the transition in the nursery and in the school (Appendix IV).

What happened and what’s next
The professionals involved gave feedback using the MS Form. All found the Graffiti Wall a useful and easy way to collaborate with families to improve transitions, and all would recommend its use to other settings.

When reflecting on the impact on children and families, professionals noted:
· The method improved communication between schools and families.
· Families felt heard, with a safe space to express concerns.
· The method allowed schools to tailor support based on individual needs.
· There was an emphasis on reducing anxiety and providing targeted reassurance.
· It empowered parents to be proactive and engaged.



What's Next
Professionals also suggested future improvements. Most settings noted it would have been helpful to begin the project earlier in the school year. Some suggested a digital version of the wall might have been more engaging or accessible to families. One school would have liked families to record their transition school alongside their comments, to enable the school to further personalise their responses.

The EPs involved also reflected throughout on how settings can best use this method and possible future directions (Table 2).

Table 2: EP reflections

	Considerations for Use
	Timing
The Graffiti wall needs to be displayed early enough to allow schools to act on information, but late enough that children and families are thinking about transition. It is suggested each display goes up for two weeks, enabling most families to engage, but keeping it ‘fresh’. 

Location
The display needs to be in an area where families have the space and time to read and contribute. It is helpful to position it somewhere a staff member can be available to support engagement and contributions. 

Engagement
To ensure children and families know their voice is valued, consideration needs to be given to supporting and  enabling their engagement. For example, one ELC setting put up the display during a parent’s night and had a staff member positioned nearby to talk to families about school. 

Accessibility
Settings should consider the home language and literacy skills of their families. For example, one ELC setting used English and Arabic headings, others had staff available to write up comments or assure that comments could be written in any language. 

	Future Directions
	Digital
A digital version of a Graffiti Wall might have advantages in allowing for anonymous engagement, easier language translation, and engagement at a time that suits busy families. 

Widen use
Graffiti Walls could be used to collaborate and communicate with families and children around a wider range of areas, leading to families being more skilled and engaged when using this method to collaborate around transitions. 

Improve children’s input
The ELC setting in this project engaged more with parents/carers than children. Settings may need more explicit help to engage and support children to give their views using this method. This could include advice on gathering the voices of children who have unique ways of expressing themselves. 




Conclusion
A 'Graffiti Wall' is an effective and easy way to promote collaboration and effective communication across the transition from ELC to Primary. EPs can play a role in supporting and promoting its use, and settings should personalise the approach to suit the needs of their particular community, paying attention to timing, location, engagement and accessibility factors.

6. Limitations
As a small-scale collaborative enquiry project, there are several limitations to this study.  
The settings involved in the project were an opportunistic sample, recruited through connections with the authors, and it is not possible to comment on whether the size, location or population demographics of the settings are significant variables in how the Graffiti Wall was used or how these variables may have affected the information collected from families and schools. 

The goal of the project was to investigate whether a Graffiti Wall is a useful tool to increase collaboration during transitions. Settings were given autonomy over when and where the Graffiti Wall was displayed, and in how they supported engagement from children and families. As these factors were not controlled for, it is not possible to draw conclusions about how they may have affected the comments gathered from children and families. 

Settings were encouraged to think about how to make the Graffiti Wall accessible to all their families. This led to innovative approaches such as using dual language signage and having staff available to scribe comments. From the comments gathered, it is apparent that families of children with additional support needs have engaged with the Graffiti Wall. However, it is not possible to determine if the Graffiti Wall was accessible to all families in all settings, or how the different supports employed by settings may affected engagement. 


Please note, any resources mentioned within this research can be viewed in the accompanying Sway. 
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