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School Name  Portree High School 
Council:  The Highland Council 
SEED number: 5128234 
Roll (Sep 2016): 529 
 
In February 2016, 7.8% of pupils were registered for free school meals with the national 
average being 14.1%. 
In September 2016, no pupils attending the school lived in the 20% most deprived 
datazones in Scotland. 
In September 2016, the school reported that 30% of its pupils require additional support 
with their learning. 
 

Key contextual information 
 
Portree High School is a non-denominational secondary school serving the islands of Skye and 
Raasay.  It provides English and Gaelic Medium Education.  The catchment area is geographically 
widespread and the school has thirteen associated primary schools.  The school building houses a 
number of community facilities including a swimming pool, public library and adult learning centre.  
Almost all young people study Gàidhlig or Gaelic (Learners) in S1 and S2.  A proportion of the 
curriculum is taught through the medium of Gaelic.  
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1.3 Leadership of change satisfactory 

This indicator focuses on collaborative leadership at all levels to develop a shared vision for 
change and improvement which is meaningful and relevant to the context of the school within its 
community.  Planning for continuous improvement should be evidence-based and linked to 
effective self-evaluation.  Senior leaders should ensure the need for change is well understood 
and that the pace of change is appropriate to ensure the desired positive impact for learners.  
The themes are: 
 

n developing a shared vision, values and aims relevant to the school and its community 

n strategic planning for continuous improvement 

n implementing improvement and change 

 

n The headteacher (HT) is currently leading a refresh of the vision, values and aims.  In doing so, 
she has consulted with young people, parents and staff.  The purpose of the ongoing 
consultation is to raise the profile of the vision, values and aims, ensure wider ownership, and 
to ensure that they reflect the school context in 21st century Scotland.  There is scope to 
strengthen the consultation to more fully involve all stakeholders in self-evaluation processes.  
This would also ensure that the vision, values and aims are representative of the views of the 
full school community, taking account of the current social, economic and cultural context of 
the school, and are at the heart of driving continuous improvement. 
 

n The HT is keen to ensure that Gaelic Medium Education (GME) is well embedded within the 
life and work of the school.  She appreciates that Gaelic is a valuable element of and asset to 
the school.  Gaelic language and culture does not yet feature prominently in Portree High 
School’s vision, values and aims. 
 

n The HT has started to work on a revised strategic plan and intends to involve all stakeholders 
in the process.  The school has developed positive relationships with a number of community 
and business partners.  It now needs to articulate more clearly a shared sense of purpose and 
direction and to communicate stakeholders’ shared priorities more clearly.  Details of structures 
and processes to enable partners to contribute more effectively to school priority setting, 
planning and evaluation are yet to be determined.  Partners would welcome the opportunity to 
engage in shared planning and evaluation on a regular basis.  A stronger collective analysis of 
community needs at a strategic level could enable a more informed approach. 
 

n The senior leadership team (SLT) view distributed leadership as an important driver of change.  
Almost all staff are involved in addressing the school improvement priorities, as well as leading 
the development of aspects of the curriculum.  Staff speak positively about the encouragement 
that they are given to assume leadership roles in a diverse range of areas across the school.  
Several staff have been supported in their participation in national and local leadership 
development programmes.  The SLT recognise leadership abilities in staff and provide relevant 
opportunities which support them to develop their leadership skills and build capacity in the 
staff team.  The improved leadership skills across the staff team is providing young people with 
an increased range of learning opportunities, including those linked to Developing the Young 
Workforce (DYW) and those which are designed to support young people affected by socio 
economic disadvantage. 
 

n A principal teacher (PT) has responsibility for leading the development of GME and Gaelic 
(Learners) throughout the school.  There is a strong sense of collegiality across the 
departments involved in teaching through the medium of Gaelic.  Teachers demonstrate a 
passion for Gaelic, and a strong sense of responsibility for the survival and promotion of the 

https://education.gov.scot/terms-of-use


 

 
3   |   Summarised inspection findings – Portree High School - The Highland Council © Crown Copyright 

language.  They successfully take on leadership roles to develop Gaelic Education.  
Professional learning, with a focus on teaching through the medium of Gaelic, has resulted in 
drama being developed as part of the curriculum offer at S2. 
 

n The school improvement plan (SIP) is focussed on the priorities within the National 
Improvement Framework, matched to the ambitions of the school and is increasingly taking 
account of the social and economic context of the school.  It is appropriately focused on 
improving outcomes for all young people such as raising attainment in literacy, improving 
employability skills and developing support through increasing leadership opportunities.  There 
are improvement groups which lead on the school improvement priorities and provide a vehicle 
for taking forward identified actions and reporting on progress.  There is scope for senior 
leaders to provide greater direction for the work of the improvement groups to ensure planning 
is more closely linked to the action points in the SIP, more evidence-based and outcomes 
focused.  This would ensure the work being undertaken impacts on outcomes for young 
people.  There is scope to engage more young people, staff, parents and partners in informing 
and agreeing improvement priorities for the school. 
 

n Through its self-evaluation and improvement planning arrangements, the school has identified 
‘Improvement in employability skills and sustained, positive destinations’ as one of three key 
school improvement priorities.  However, the actions identified to deliver on this priority, 
particularly in relation to improvement in employability skills, have not yet progressed 
sufficiently well.  They are not clearly understood by most teaching staff.  As a result, limited 
progress has been made in developing pupils’ Career Management Skills (CMS), the full range 
of pupil entitlements within the Careers Education Standard (CES) and Work Placement 
Standard (WPS).  
 

n Revised approaches to self-evaluation have seen greater cohesion between planning at faculty 
and whole-school levels.  Faculty improvement plans link well to the school improvement plan 
and action plans are produced.  However, these would benefit from a focus on measurable 
outcomes for young people and planned milestones to facilitate the monitoring and evidencing 
of progress to support improvement.  The SLT has a key role to play in the moderation of the 
effectiveness of approaches to delivering school priorities at department level.  This will ensure 
that evaluation activities have consistency in influencing improvement planning.  In planning 
these approaches, it is key from the outset that the impact of change is measured to evaluate 
whether changes in, for example, approaches to literacy lead to improved attainment and 
outcomes for young people. 
 

n Senior leaders have procedures in place to monitor and evaluate change through a programme 
of activities outlined in the quality assurance calendar.  It is important that senior leaders track 
and monitor the progress towards identified goals at a whole school level, as well as through 
the improvement meetings with faculties and departments.  There should be a greater focus at 
a whole school level on analysing this information to identify areas for improvement and to 
monitor the impact of the school’s work on outcomes for young people.  
 

n The development of a more strategic approach to monitoring and tracking the work of the 
additional support provision will better inform school improvement and help senior leaders 
guide and manage change more effectively.  Although support for learning (SfL) teachers are 
members of school improvement working groups, further consideration should be given to the 
specific development needs of the SfL provision. 
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n Senior leaders need to provide a more strategic approach to improving the quality and 
consistency of learning, teaching and assessment and maintain an overview across the school.  
The SLT, as well as middle leaders, carries out a series of planned observations.  The school 
would benefit from using this information to identify aspects of improvement, a greater focus on 
a shared understanding of standards and pedagogy, as well as areas of good practice, which 
could be shared across the school. 
 

n The professional review and development (PRD) process for teachers within the school is 
clearly linked to the General Teaching Council for Scotland (GTCS) standards through the 
Highland Council Gateway.  Staff welcome the support of the HT in taking forward their 
professional development and are positive about the opportunities that are provided.  A few 
staff are undertaking courses at Masters level and into headship.  There is scope for the school 
to align SIP priorities and professional learning more closely and to ensure that learning 
opportunities are encouraged that meet both individual and school needs. 
 

n Young people have opportunities to provide feedback and contribute their views in school 
through completing surveys, through the pupil council and the learning council.  Young people 
would welcome better opportunities to contribute informed views on school improvement 
priorities. 
 

n The school has developed strong relationships with its partners and works well with them to 
develop various activities and events.  However, these opportunities for pupil engagement are 
not driven by a clearly articulated strategy for partnership working with clear outcomes.  
Partners valued a recent opportunity to meet together to evaluate activities collectively and 
plan for improvement.  There is scope to involve partners systematically in planning around 
curriculum developments and evaluation of provision to enhance further planning for 
improvement. 
 

n There is scope for the school to establish better links with local community and locality 
planning initiatives and to make more explicit the connections between local community 
priorities, emerging community issues, young people’s views and school improvement 
planning. 
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2.3 Learning, teaching and assessment satisfactory 

This indicator focuses on ensuring high-quality learning experiences for all children and young 
people.  It highlights the importance of highly-skilled staff who work with children, young people 
and others to ensure learning is motivating and meaningful.  Effective use of assessment by 
staff and learners ensures children and young people maximise their successes and 
achievements.  The themes are: 
 

n learning and engagement 

n quality of teaching 

n effective use of assessment 

n planning, tracking and monitoring  

 

n There is a positive and encouraging ethos across the school which supports young people to 
achieve.  There is a growing commitment to children’s rights.  This is evident in the 
involvement of young people in the Misty Isles Youth Forum and many bright and attractive 
posters, which are well displayed around the school.  Teacher-pupil interactions and 
relationships are positive.  Most young people are engaged in their learning and feel that staff 
know them well.  They are motivated to learn and achieve.  Where given the opportunity, 
young people are keen to discuss, work collaboratively and share their learning.  Young people 
are aware of their progress and feel that they receive help when they need it.  They are 
confident in asking for support.  They feel that staff are both approachable, and supportive.  
The current focus on improving learning is developed through staff collegiate professional 
learning time and collective activities.  Staff welcome and value the opportunities they get to 
share and learn from good practice.  
 

n In a minority of lessons, young people are encouraged to participate and take more 
responsibility for their learning.  In best practice, young people enjoy more active experiences 
with opportunities to develop their thinking.  There are a few examples of young people leading 
the learning in classrooms.  In a few lessons, learners are given the opportunity to peer and 
self-assess within identified criteria.  In the best lessons, young people are encouraged to 
develop presentation skills and higher order thinking skills.  In a few lessons, young people 
value the chance to critically assess the learning taking place.  Where this happens, young 
people respond enthusiastically.  In a few lessons, teachers are explicit in ensuring young 
people are aware of the relevance of what they are learning.  However, there is a need for this 
good practice to be extended more widely across the school. 
 

n In a minority of lessons, teachers overly direct the learning and, as a result, young people are 
too passive, or the pace of learning is too slow and lacks challenge.  The school’s commitment 
to the sharing of good practice among staff has the potential to bring about greater consistency 
in the learning experience providing more pace and challenge.  The school’s focus on what 
makes a good lesson will also support this.  Staff should continue to develop opportunities for 
young people to work collaboratively and lead their own learning.  Young people would benefit 
from more explicit recognition of the skills being developed in learning in subject areas to help 
them articulate areas for development.  Young people feel that they are given opportunities for 
participation out-with the classroom at lunchtimes and after school, which allow them to 
develop skills and provide opportunities for achievement.  This allows young people to apply 
the skills and attributes of the four capacities of the Curriculum for Excellence (CfE) whilst 
contributing to the wider life of the school. 
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n Overall, the quality of teaching across the school is too variable.  In the most effective lessons 
the pace and challenge is appropriate for all learners.  However, in more than a few lessons 
observed, the pace of learning and level of challenge was not appropriate.  There is a need for 
lessons to more consistently have a quicker pace and for teachers to be more ambitious in 
their expectations of what young people can achieve. 
 

n In most lessons, the purpose of the learning is shared, though at times this is not supporting 
young people to have an improved understanding of what is expected of them.  In the best 
lessons, young people respond positively to well-planned activities which more actively engage 
them in their learning.  There could be greater opportunities for young people to work 
independently and to make choices.  Where this is happening young people respond very 
positively.  For example, in social subjects, young people are confident in feeding back to their 
peers following group research.  In science, young people choose activities to deepen their 
level of understanding after reflecting on their strengths and areas for improvement.  In home 
economics and physical education (PE), young people are responding well to more creative 
approaches. 
 

n Young people demonstrate the ability to work independently, particularly in the senior phase 
and take responsibility for their own learning.  The independence of young people is enhanced 
through, for example, the opportunity for self-study, virtual learning, leadership development as 
STEM (science, technology, engineering and maths) Ambassadors and participation in Open 
University courses. 
 

n Staff have worked together recently to identify the features of an effective lesson.  Teachers 
developed these and young people were asked their views.  These prompts are becoming 
more embedded across the school.  Teachers feel that this is making expectations clearer to 
young people and that greater consistency across the school is helpful.   
 

n The features of an effective lesson are used to support learning observations.  Teachers are 
observed biannually by a member of the SLT.  These observations help to provide feedback to 
individual teachers.  However, the overview and high level messages from almost fifty lessons 
observed by SLT this session have not yet been collated and shared.  The school should make 
better use of this information to improve the quality and consistency of learning.  Peer 
observation is being encouraged among teachers and there are practitioners who are able to 
act as models of strong practice which could be shared more widely. 
 

n The introduction of laptops for all pupils has enhanced learning experiences.  It has provided 
greater access to varied learning materials and resources, developed digital skills and provided 
opportunities for peer support.  Young people report positively on the opportunity this provides 
to access learning both in school and at home.  They feel that these are being used more 
effectively in some subjects than others.  They find them useful for research and word 
processing.  The recently introduced role for young people acting as ‘digital leaders’ is helping 
young people to support others while enhancing their own skills.  This development, while at an 
early stage, has the potential to offer enhancement to the learners’ experience.  The use of 
digital technology is evident and developing in subjects across the curriculum and has the 
potential to add further value.  Digital learning across the school would benefit from a strategic 
overview.  This should include an evaluation of the creative ways staff and pupils are using IT 
(Information Technology) and the impact this is having on learning and attainment.  
 

n In the broad general education (BGE), faculties adopt a range of approaches to assessment to 
ensure young people have opportunities to demonstrate their learning.  Helpfully, learning 
conversations are taking place termly between teachers and learners.  However, there is scope 
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for better ongoing feedback, both verbal and written, to young people which will support their 
understanding.  Learners would also benefit from greater opportunities for peer and self-
assessment.  The school is at an early stage in developing processes for tracking young 
people’s attainment in the BGE.  Across the school, this could be used more effectively to 
monitor the progress of young people and help to inform improvements in learning and 
teaching.  The school has rightly identified as an improvement priority the need to develop 
further target setting discussions across all subjects.  Senior leaders should take a more 
strategic and holistic overview of young people’s progress from S1 to S3 in order to ensure 
appropriate progress for all learners.  
 

n Most teachers are becoming more aware of the National Benchmarks, with a few more 
confident in using them in their planning.  More widespread use will help staff make more 
focussed assessment judgements about young people’s progress.  Recently introduced interim 
reports for S2 to S6 have been well received by young people, staff and parents.  These have 
the potential to help to inform discussion between teachers, young people and their parents to 
support progress.  Tracking in the BGE is not yet established sufficiently well to secure 
improved outcomes for all learners. 
 

n At the senior phase, teachers are recording carefully the levels at which young people are 
working in preparation for National Qualifications, taking account of national advice.  A range of 
moderation activities take place at faculty and whole school level.  Wider collaboration with 
teachers in other schools is supporting moderation and helping to improve teacher confidence.  
Moderation activities, however, are mainly around cross-marking of examples of pupils’ work 
and this should extend further to more holistic planning.   
 

n In the SfL department, there is an inclusive ethos and culture.  Positive relationships between 
young people and staff, and between young people themselves, is enabling learners to be 
active participants in their learning.  Effective teamwork between staff is strengthening the 
impact of the support being provided.  Most young people remain fully engaged and motivated 
by the tasks and activities provided.  Effective questioning is used to build and develop 
learner’s understanding.  Explanations and instructions were clear in almost all lessons 
observed.  Learners’ experiences are appropriately challenging and differentiated support is 
provided to meet the needs of individuals.  Staff build on the personal strengths and interests 
of learners to ensure relevance and provide opportunities for young people to lead their 
learning.  For example, a group of young people are creating a video about Portree High 
School for use with P7 children as part of their transition programme.  This is enabling them to 
use a range of technologies purposefully. 
 

n Inclusion in tutorial groups for almost all learners supported by the SfL department is providing 
regular opportunities for young people to participate in mainstream classes.  In a few lessons, 
the level of support was insufficient to enable the learner to fully engage with the activity 
provided. 
 

n A range of learning environments is used to support and enhance learning for young people 
requiring additional support in the SfL department.  Young people have regular opportunities to 
learn outdoors.  This is supporting the development of life skills and supporting curricular work 
such as geography.  Several young people are working towards an award in gardening. 
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2.2 Curriculum: Learning pathways 

 

n The school is committed to providing a curriculum that is relevant, and responds to the 
changing needs of society, including DYW and learning for sustainability.  A key priority in 
the 2017-18 SIP is to ensure improvement in employability skills and sustained, positive 
destinations.  We have found that the curriculum is developing in line with these aims.  There 
is more work to be done to ensure that all staff have a full understanding of the DYW 
agenda, and are therefore able to help young people and their parents understand it too. 
 

n Inspectors noted the highly individualised curriculum pathways followed by young people 
requiring additional support as a particular strength of the curriculum.  
 

n The school has a range of curriculum links with its associated primary schools, including 
English; mathematics; science; Gaelic and French.  STEM Ambassadors in S6 lead a project 
which spans children’s transition from P7 to S1 and leads to Discovery awards.  There is scope 
for the school to develop the range and depth of curriculum links with its associated primary 
schools, including moderation activities, to ensure that pupils can build effectively on their prior 
learning when they enter S1. 
 

n Young people in S1 and S2 are benefiting from a broad, general education.  Almost all young 
people study both Gaelic (Learners)/Gàidhlig and French.  Drama is introduced in S2.  The 
curriculum at these stages includes options for personal achievement in the areas of health; 
citizenship; international studies; enterprise; sustainable development; environment and 
personal finance through the Award Scheme Development and Accreditation Network 
(ASDAN) Key Steps programme; and Sports Leader opportunities in PE.  Young people 
experience interdisciplinary learning (IDL), for example the Raasay Project, and the Zambia 
Connecting Classrooms project. 
 

n Young people in S3 continue to follow a broad, general curriculum.  Almost all young people 
study English, mathematics, PE, Religious and Moral Education (RME), personal and social 
education (PSE) and have a period of Tutor Time.  They all continue to study a language; a 
science; a social subject; a creative subject and a technologies subject; and one elective 
subject.  The school has been reviewing its curriculum for S3 so that more time is allocated to 
each subject to ensure young people experience more depth of learning to prepare them for 
the senior phase.  A period of ‘wider achievement’ is being introduced next session to provide 
opportunities for young people such as financial education and Crest Awards in science.  A 
small number of young people who require additional support with their learning are following a 
different pathway to meet their particular needs.   
 

n At the senior phase, the school offers a wide range of courses and qualifications to meet the 
varying needs of learners, including an increasing number of options that prepare young 
people for the world of work.  The curriculum is broadened by courses offered through 
Highland Council’s Virtual School arrangements, and links with a school in Na h-Eileanan Siar 
The senior phase curriculum includes courses leading to National Qualifications at SCQF 
Levels 1 to 4 for young people who require additional support with their learning. 
 

n In S4, young people study English, mathematics, RME, PE, PSE and have a period of Tutor 
Time.  In addition, they choose a further four courses leading to qualifications at N3/N4/N5.  
The option of Laboratory Science reflects the school’s aim of providing more careers-focused 
learning pathways.  In previous sessions, young people in S4 have achieved an additional 
qualification through the Scottish Studies Award.  
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n In S5/S6, young people study PE, PSE and have a period of Tutor Time.  In addition they can 
choose up to five courses leading to a range of qualifications at various levels including N4/N5, 
Higher, Advanced Higher and a wide range of work-related qualifications, including options at 
nearby West Highland College.  Young people are able to choose Skills for Work courses and 
National Progression Awards at SCQF level 4 and 5 such as digital media; sport and 
recreation; construction; and hairdressing.  Young people may also study for Foundation 
Apprenticeships in information technology software development; creative and digital media; 
social services: children and young people; social services: health care; and business skills.  
There are also opportunities to gain a national pool lifeguard qualification and a leadership 
award in outdoor learning.  We have asked the school to continue to promote and evaluate this 
wide range of courses and qualifications. 
 

n In S6, young people can select from a range of course at Advanced Higher level.  Young 
people study for a range of ‘wider achievement awards’ including work experience leading to 
an SQA award; and can broaden their learning through Open University modules.  
 

n Inspectors have found overlap between the content of the PSE and Tutor Time programmes.  
In addition, young people’s experiences of these programmes were not of a consistently high 
standard.  The school should review whether it is the best use of time for all young people to 
have a period of Tutor Time each week in addition to PSE. 
 

n In making choices for the senior phase, young people have access to guidance on course 
options in the It’s Your Choice for Senior Pupils booklet.  However, the information does not 
consistently identify available progression routes or the range of possible employment 
opportunities that link to each subject at each level.  Work-related programmes offered by the 
school and college are well promoted through the options booklet. 
 

n The majority of young people felt well supported and confident when they made their option 
choices for S4.  However, a few felt that support was limited and would have benefitted from 
opportunities to discuss their options and choices more fully with guidance staff. 
 

n Most young people have good access to advice and guidance to assist them in making 
informed choices about their subjects for the senior phase and next steps when moving on 
beyond school.  However, a few pupils feel they are not fully supported and well informed in 
making these choices.  Guidance staff and the Skills Development Scotland (SDS) Career 
Adviser tailor advice to individual needs and circumstances.  Most young people use local 
networks well to consider and access employment opportunities.  Activities planned with 
partners are also helping to develop young people’s employability skills and are assisting them 
to plan for their future.  Almost all pupils have limited awareness of their CMS and how these 
will help them to plan for, enter and sustain a positive post-school destination.  This is 
contributing to an over-reliance on staff when making decisions about next steps. 
 

n Implementation of both the CES and WPS is at a very early stage.  Senior leaders need to 
ensure that staff have a clear understanding of these Standards and to monitor progress 
towards intended outcomes.  A few staff are beginning to develop use of the ‘I can’ statements.  
However, the delivery of the CES entitlements has not commenced systematically across the 
curriculum.  Pupils are not able to reflect upon or articulate clearly the range of skills they are 
developing, including career management skills. 
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n The school is beginning to draw on capacity-building opportunities offered by SDS staff, for 
example to support developing a My World of Work (MyWoW) Ambassador programme, use of 
MyWoW teacher resource such as subject lesson inserts, subject choices tool and qualification 
pathways, and the CES.  However, these activities are at a very early stage and have yet to 
have impact.  As yet, there are limited links between the SIP and the SDS school partnership 
agreement to support the delivery of one of the school’s key improvement priorities. 
 

n RME/Religious Observance (RO): Young people from S1 to S4 have one period a week of 
RME.  In S5/S6, young people took part in a half-day conference on RME in December 2017, 
and there are plans for a whole-day event in December 2018.  The school needs to consider 
how to increase further the amount of learning in the area of RME in the S5/S6 curriculum, in 
line with national expectations.  In the course of the session, all young people from S1 to S6 
have suitable opportunities for RO. 
 

n Literacy across learning: The Literacy Working Group meets regularly and involves around 
ten staff from across a range of subjects.  Their work this session has included: common 
correction code; encouragement to departments to have displays of key words; literacy 
exercise for S1 tutor time with a focus on nouns and further materials in preparation; ‘literacy 
gripes’, a list of common literacy errors to be addressed across the school; literacy posters for 
display across the school; and the identification of a group of S1 pupils needing support in 
reading.  There are plans for staff from across subjects to support this group through paired 
and other reading activities during study leave. 
 

n The school needs to give more emphasis to literacy through Gaelic and English as the 
responsibility of all teachers.  This includes listening and talking skills, as well as reading and 
writing.  The Literacy Working Group needs to take a more strategic lead in encouraging all 
teachers to consider how literacy skills can be developed and applied in the context of their 
subjects, and to support all teachers’ awareness of CfE levels in literacy, including the use of 
the literacy National Benchmarks, so they can ensure appropriate support and challenge in 
lessons, and give young people feedback on how to improve. 
 

n There is scope to make clearer links between the work of the Tapestry Working Group on 
extended questioning and higher-order thinking skills, and work on literacy across the 
curriculum. 
 

n Numeracy across learning: Over recent years, there have been a number of attempts to 
initiate developments in numeracy, for example through consultation with staff and a raising of 
an awareness of numeracy as a responsibility of all.  The impact of previous initiatives has 
been minimal but staff recognise the importance of raising the profile of numeracy across all 
curricular areas.  The school are currently developing a new numeracy across learning policy 
and this will be used to identify priorities for inclusion in the new SIP.  The school has 
identified areas for development, such as, a shared understanding of numeracy National 
Benchmarks, the use of Tutor Time to raise the profile of numeracy across the school and 
reviewing and further promoting common methodologies.  These developments have the 
potential to raise further attainment and improve progress for young people across the school. 
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2.7 Partnerships: Impact on learners – parental engagement 

 

n The majority of parents who responded to the Education Scotland questionnaire feel the school 
gives them advice on how to support their child with their learning.  A few parents report the 
school organises activities where they can learn together with their child.  The school 
recognises the need to explore further how best to support family learning.  There is scope to 
widen the range of strategies used to engage parents in their child’s learning. 
 

n The school communicates effectively to parents through social media, email, the school 
website and at regular reporting periods throughout the year.  Most who responded to the 
Education Scotland questionnaire feel that they receive helpful, regular feedback about how 
their child is developing and learning at school.  
 

n The school is supported by a strong and effective partnership with the Parent Council (PC).  
The PC is consulted on the SIP.  However, there is scope to involve parents further in 
evaluating the work of the school.  
 

n The PC benefits from its membership in the Highland PC partnership and has video 
conference links with other PCs in the area.  The PC organises a yearly Careers Fair, which 
supports the development of DYW.  The PC supports several school initiatives such as the 
‘Aim Skye High’ and seeks to remove barriers to participation in leadership opportunities for 
young people at S6 through the purchase of prefect blazers.  The PC also invites applications 
for funding up to the value of £500 to take forward projects at set points in the year. 
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2.1 Safeguarding 

 

n The school submitted self-evaluation information related to child protection and safeguarding.  
Inspectors discussed this information with relevant staff and, where appropriate, young people.  
In addition, inspectors examined a sample of safeguarding documentation.  Areas for 
development have been agreed with the school and the education authority that need to be 
addressed. 
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3.1 Ensuring wellbeing, equality and inclusion satisfactory 

This indicator focuses on the impact of the school’s approach to wellbeing which underpins 
children and young people’s ability to achieve success.  It highlights the need for policies and 
practices to be well grounded in current legislation and a shared understanding of the value of 
every individual.  A clear focus on ensuring wellbeing entitlements and protected characteristics 
supports all learners to maximise their successes and achievements.  The themes are: 
 

n wellbeing 

n fulfilment of statutory duties 

n inclusion and equality 
 

 

n Young people are cared for and supported to achieve by key staff who know them well and 
respond promptly to their needs.  In most lessons observed and in social spaces, relationships 
are positive and respectful.  Pupil questionnaires also indicate that the majority of young 
people feel that they are treated with respect by staff and peers. 
 

n Young people have been influential in the creation of a revised positive behaviour policy.  
Young people and staff feel that this is bringing about a more positive climate for learning.  The 
implementation of the new policy is resulting in an improved rewards system and the school 
should keep this under the review to ensure that it is applied consistently and highly valued by 
all young people.  Ensuring consistent implementation of the new policy throughout the school 
is essential to build on early progress and to assure young people that their views on the policy 
are valid and will be heard.  A few members of staff are using restorative practices to support a 
positive learning environment and are finding this to be effective.  The school should extend 
the use of these approaches.  A reduction in the number of exclusions has been noted over the 
last few months.   
 

n Most young people who responded to the inspection questionnaire feel safe in school.  Most 
young people feel able to report worries or concerns and are confident that staff will act quickly 
to keep them safe.  Pupil support staff and senior leaders know young people and their families 
well.  The level of support is generally highly effective for the majority of young people but less 
effective for a minority. 
 

n School staff take allegations of bullying seriously and analysis of records show that the school 
investigates such allegations promptly.  The school has worked with young people to raise 
awareness of what bullying is and what to do when it occurs.  Forty one per cent of young 
people who responded to the pre-inspection questionnaire do not feel that the school deals 
with bullying well.  The school is committed to exploring and addressing the reasons behind 
this perception.  Young people and parents would benefit from clear, succinct information 
about actions taken when bullying is reported and how interventions are monitored.  Senior 
pupils take their role as prefects seriously and are vigilant in reporting any observed instances 
of bullying.  The school should consider working with groups of pupils, parents and other 
stakeholders to take forward planned developments in this area.  A number of pupils from the 
school serve on the Misty Isle Youth Forum, which is revising the council’s bullying policy for all 
schools.  This offers an important platform for pupil voice to shape policy and practice. 
 

n The school is committed to ensuring an ethos of wellbeing for all young people.  For example, 
the PE department promotes high aspirations for healthy lifestyles for all young people and 
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their families through close collaboration with Highlife Highland.  It offers a range of choices for 
physical activities for pupils, such as its fitness suite, Lifeguard qualifications and shinty.  SfL 
teachers and assistants are proactive in ensuring access to physical activity, such as 
swimming and outdoor activities for young people requiring additional support.  Young people 
in home economics engage well through being able to choose their own healthy recipes.  
 

n The school is at an early stage of developing a strategic approach to ensuring that all staff 
have a shared understanding and are skilled to deliver health and wellbeing as the 
responsibility of all.  Young people will benefit from more clarity on how well their entitlements 
are being met and their progress measured. 
 

n Senior staff with responsibility for health and wellbeing should ensure learning provision 
includes education about protected characteristics to help all learners to better understand 
themselves and others and support them to realise their potential.  The school’s health and 
wellbeing group has drafted a policy to support teachers in fulfilling their responsibility for 
delivering health and wellbeing outcomes.  Young people and staff alike will benefit from its 
immediate implementation.  This working group has outlined plans to support further the 
wellbeing of staff. 
 

n A positive start has been made to raising awareness and understanding of the wellbeing 
indicators and examples of this have been seen through provision for additional support needs 
and in social studies where pupils are gaining a better understanding of their progress in 
wellbeing.  This needs to be extended across the school. 
 

n The school is at an early stage of collecting data and evidence to measure the progress that 
young people are making in health and wellbeing.  Staff should begin to use the National 
Benchmarks and wellbeing indicators to make robust assessments and professional 
judgements of young people’s progress, and set targets for improvement in health and 
wellbeing.  The PSE programme has been updated and refreshed to meet the wellbeing needs 
of young people.  This includes programmes of work on financing and budgeting, ‘survival 
cookery’ for S5 and S6 pupils and a focus on building resilience and developing growth 
mindsets in young people.  The PSE programme is delivered by pupil support staff and 
provides the opportunity to strengthen their relationships with young people and increase their 
knowledge of the needs of their house group.  Staff, in consultation with young people, should 
consider how they can continue to offer suitable opportunities and relevant experiences in 
relation to wellbeing. 
 

n The Pupil Support Team has recently reviewed the content of its PSE programmes, which 
provide an appropriate range of activities linked to key themes.  However, young people are 
not sufficiently aware of how the range of PSE activities contributes to their learning and skills 
development.  There are no systematic opportunities to support young people to reflect on their 
skills development.  
 

n Most young people speak very positively about the support they receive at key transition 
points.  However, a few young people feel that they would benefit from more targeted input and 
guidance to make the best option choices when moving on to the next stage in school.  In 
addition, opportunities are missed within the PSE programmes to work more closely with the 
Careers Advisor to collaborate on developing and reinforcing pupils’ CMS and using the 
language of CMS more widely across learning in the school. 
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n As a result of strong relationships within the SfL department and staff’s knowledge of young 
people and their families, outcomes for young people are improving.  Staff within the SfL team 
feel valued.  SfL staff take due account of the wellbeing indicators when planning for, and 
reviewing, learners’ progress.  As a result of risk assessments, staff training and the effective 
deployment of staff, young people requiring additional support to stay safe are supported well. 
 

n Sampling of pastoral notes and minutes of solution-focused meetings, as well as discussions 
with staff and partners show that there is a strong commitment to supporting emotional 
wellbeing of pupils.  Young people are very positive about recent workshop sessions, which 
have helped them understand and manage exam stress and anxiety and would like more of 
this type of support.  The school would benefit from increased planning with partner agencies 
and third sector parties who can offer further support and advice on bringing about improved 
outcomes for young people experiencing mental health issues.  
 

n Overall, the school’s approaches to ensuring inclusion and equality are supporting young 
people to achieve well.  The additional staffing in the PE department and the appointment of a 
Youth Worker from the Pupil Equity Fund (PEF) allocation is supporting the development of 
nurture groups.  This work underpins the key priority of improving attainment in literacy and 
numeracy with targeted groups of pupils.  Although at an early stage, there are already signs of 
improvement in participation levels and enjoyment. 
 

n Requirements in relation to the Health Promotion and Nutrition Act were monitored as part of 
the inspection.  A few areas for improvement have been agreed with the school and catering 
service.  
 

n The school monitors attendance levels closely and key staff work in partnership with parents 
and partner agencies to offer solution-focused approaches where attendance rates are not 
sufficiently high.  Attendance levels have been improving and are close to the national 
average.  The school has been successful in ensuring continuation of education for some 
young people whose learning has been interrupted for a variety of reasons.  Recording of 
interventions should be done in a more systematic way. 
 

n Individual Child’s Plans form the basis for individual planning and assessment for young people 
supported by the SfL department.  Long and short-term targets are regularly reviewed and are 
appropriate with almost all parents and young people involved in this process.  Staff should 
continue to develop learners’ ability to contribute their views about their learning and progress.  
There is a particular focus on literacy, numeracy and health and wellbeing across learning in 
curriculum planning within Child’s Plans.  Reviews of these plans demonstrate that young 
people are making good progress in learning and wellbeing. 
 

n The school has effective provision for young people who are care experienced.  Both senior 
and support staff know them well as learners and monitor closely their progress in learning and 
wellbeing, particularly through Child Plans.  They work well with a range of partner agencies to 
ensure positive outcomes and adopt creative approaches at times to meet their needs and 
engaging them in learning.  Staff with key responsibility for care-experienced young people 
should track their progress more formally and use information from data to plan next steps in 
learning.  They should also record any decisions taken not to have a co-ordinated support plan 
(CSP) for any young person who is care experienced. 
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n The principles of Getting it right for every child (GIRFEC) underpin the work of the pupil 
support, SfL and SLT enabling them to identify and address the needs of young people who 
require additional support.  Staff work effectively together to offer individualised programmes 
and interventions which support young people’s learning and improve their levels of confidence 
and success.  Teachers are provided with helpful pupil profiles for staff providing them with 
details of young people’s additional support needs with a few specific strategies to support their 
learning and achievement.  Senior staff need to ensure that this information is accessed by all 
and that strategies are being used which best meet the needs of every young person.  
 

n Young people requiring additional support benefit from highly skilled support teachers and 
assistants who are thoroughly committed to improving outcomes for young people.  Pupil 
support and senior staff also know the young people well and access a wide range of partners 
to support them in finding bespoke provision for individuals and groups.  Partner agencies, 
through solution-focused meetings and regular contact with school staff, offer well-judged 
support to young people who are vulnerable or at risk of underachieving.  For example, young 
carers have been identified and their progress in learning and wellbeing is closely monitored.  
This has led to improved outcomes for almost all and increased levels of confidence through 
the active Young Carers group.  
 

n An enhanced transition programme is in place to support children transitioning from primary to 
secondary who require it.  Visits by staff to the primary school, and for children and parents in 
the secondary, is helping to develop positive relationships and address the individual needs of 
young people.  
 

n Teachers have benefitted from the small number of specific professional learning sessions 
about the additional support needs of young people and from sharing of practice with support 
teachers and assistants.  A needs analysis has been carried out for staff training in partnership 
with the school’s educational psychologist.  Senior staff should now ensure that there are 
planned collegiate sessions for all staff, which will enhance their knowledge, understanding 
and skills and equip them to meet the learning and wellbeing needs and entitlements of all 
young people further. 
 

n Attendance at subject department meetings provides opportunities for SfL staff to share 
specific learning and teaching strategies relative to the individual needs of young people with 
colleagues.  This is enabling them to support the inclusion of young people in mainstream 
classes and build the capacity of staff across the school.   
 

n Overall, young people feel that they are treated fairly by others across the school.  The school 
is committed to challenging discrimination and celebrating diversity and consults with young 
people on how best to raise awareness, provide peer support and challenge perceptions within 
the school community.  The school should continue to focus on ensuring that appropriate 
programmes and support for young people are in place and reviewed regularly.  This should 
include new and relevant content taking account of the views of young people.  Staff should 
ensure that approaches in PSE classes to UCAS and non-UCAS applicants are fair and equal.  
Use of individual pupil laptops and access to software packages is helping to ensure that 
young people absent from school have opportunities to catch up on class and homework. 
 

n The school has consulted with young people on lesbian, gay, bisexual and transgender (LGBT) 
issues and has plans to continue to engage with young people on future developments in this 
area.  For example, helping to raise awareness of LGBT issues and provide support as and 
when required. 
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3.2  Raising attainment and achievement good 

This indicator focuses on the school’s success in achieving the best possible outcomes for all 
learners.  Success is measured in attainment across all areas of the curriculum and through the 
school’s ability to demonstrate learners’ achievements in relation to skills and attributes.  
Continuous improvement or sustained high standards over time is a key feature of this indicator.  
The themes are: 
 

n attainment in literacy and numeracy 

n attainment over time 

n overall quality of learners’ achievement 

n equity for all learners 
 

 
Attainment in literacy and numeracy in the BGE 

n The school provided data for young people’s attainment in literacy and numeracy by the end of 
S3 for the latest two years.  The data shows that the school considers that: 
 

 By June 2016, almost all young people had achieved third level of CfE in listening and 
talking, reading, and writing by the end of S3 and most had done so in numeracy.  The 
school also reports that the majority of young people had achieved fourth level in reading, 
writing, listening and talking and fewer than half had done so in numeracy by the end of S3. 
 

 By June 2017, almost all young people had achieved third level or better of CfE in listening 
and talking, reading, and writing through English and most achieving this is numeracy by the 
end of S3.  The school also reports that almost all had achieved fourth level in listening and 
talking, most in reading and writing and fewer than a half in numeracy also by the end of S3.  
The school provided data showing that all young people achieved third level in reading and 
most in writing through Gaelic by the end of S3 and almost all achieved this in listening and 
talking.  In addition, the majority also achieved listening and talking, reading, and writing at 
fourth level by the end of S3. 
 

n Teachers are using a range of assessment evidence, including results of standardised 
assessments and the National Benchmarks, to support them make professional judgement.  
Engaging in moderation activity is further supporting their understanding of the standards 
required to achieve a CfE level.  The school reports increasing confidence in the reliability of 
its BGE data with time.  
 

Attainment in literacy and numeracy in the senior phase 
The reference to literacy from this point will refer to literacy through the medium of English and 
Gaelic.  

 

n Leavers’ Literacy: Almost all young people who have left school in the last five years have 
achieved literacy at SCQF level 4 or better through a course award.  This performance has 
been in line with the virtual comparator (VC) in four of the last five years with 2013/14 being 
significantly higher.  The percentage of leavers achieving a literacy award at SCQF level 5 or 
better through units only has been significantly improving over the latest five years and has 
been significantly higher than the VC and national average (NA) in the latest two years.  The 
percentage of leavers achieving literacy at SCQF level 6 has shown significant improvement 
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in the last five years and the performance in the latest year has reached its highest level in 
the five-year period.  
 

n Leavers’ Numeracy: Most young people who left school in the last five years achieved 
numeracy at SCQF level 4 or better through a course award and this has been in line with the 
VC in the last five years.  The percentage of young people who have achieved numeracy at 
SCQF level 5 or better through a course award has fluctuated over the five-year period but 
has been in line with the VC for three of those years, and either significantly higher or much 
higher in the other two.  The percentage of young people who have achieved numeracy at 
SCQF level 6 has been in line with the VC in each of the last five years. 
 

Attainment in literacy and numeracy as young people move through the senior phase 

n In S4: Almost all young people attained literacy at SCQF level 4 or better through a course 
award in the last five years.  The percentage attaining literacy at SCQF level 5 or better 
through a course award has been significantly higher than the VC in three of the latest five 
years and in line in the other two.  The percentage of young people achieving numeracy at 
SCQF level 4 or better through a course award has been declining although not significantly 
so, over the last three years.  It was significantly higher than the VC in 2013/14 and 2014/15 
and has been in line with the VC in the latest two years.  The percentage of young people 
achieving numeracy at SCQF level 5 or better through a course award has been in line with 
the VC for the last four years having been significantly higher than the VC in the year prior to 
this.  However, the percentages for this measure have been showing an overall decline over 
the latest five-year period.  
 

n By S5: Overall the percentage attaining literacy at SCQF 4 or better, 5 or better and 6 is in 
line with the VC and has occasionally been significantly higher or much higher than the VC.  
The percentage of young people achieving numeracy at SCQF level 5 or better through a 
course award was in line with the VC for two years but has been significantly higher than the 
VC for the last three years.  The percentage of young people achieving numeracy at SCQF 
level 6 has been in line with the VC over the last five years. 
 

n By S6: The percentage of young people achieving literacy at SCQF level 5 or better through 
a course award and at SCQF level 6 has been significantly improving over the last five years.  
The percentages achieving literacy at SCQF level 5 or better through units only and at SCQF 
level 6 was in line with the VC for four years and improved in the latest year to be significantly 
higher than the VC.  The percentage of young people achieving numeracy at SCQF level 5 or 
better through a course award in the latest year has been the school’s best performance of 
the last five years.  The percentage in the latest year is significantly much higher than the VC 
with those in the three years prior to this being in line with the VC.  The percentage of young 
people achieving numeracy at SCQF level 6 has been in line with the VC over the last five 
years. 
 

Attainment over time 
BGE 

n Young people’s attainment from S1 to S3 is tracked in individual departments but is not 
collated at whole school level.  The school recognises that collating this information at whole 
school level would help it form an overview of attainment from S1 to S3.  This would also 
support it to track the progress and achievement of individuals, groups and cohorts from S1 to 
S3 and help address underachievement and better plan interventions.  Such a positive step 
would help the school to raise the attainment for all young people. 

https://education.gov.scot/terms-of-use


 

 
19   |   Summarised inspection findings – Portree High School - The Highland Council © Crown Copyright 

n The introduction of a structured, skills-based approach within the SfL department this session is 
showing early signs of positive impact in relation to the development and assessment of maths. 
 

n Within the SfL department, a range of strategies are used effectively to support young people’s 
communication, including visual cues and timetables. 
 

Senior Phase 
Attainment of all  

n The attainment of young people as they leave school as shown by the average 
complementary total tariff score is significantly improving over the last five years.  It has been 
in line with the VC with the exception of 2013/14, which was significantly much lower than the 
VC.  
 

n In S4: the attainment of young people as shown by the average complementary tariff scores 
had been in line with the VC for four years but declined to be significantly lower than the VC in 
the latest year.  The attainment of the lowest attaining 20% has shown a three-year decline.  
The attainment of this group has been in line with the VC over the last five years.  The 
attainment of the middle attaining 60% was in line with the VC for four years but declined to 
be significantly lower than the VC in the latest year.  The attainment of the highest attaining 
20% has been in line with the VC for the last five years.  The school reports that the declining 
trends in S4 in recent years have been partly due to some poor attendance in recent cohorts.  
It is confident that the 2017/18 data will show a notable improvement in attainment.   
 

n By S5: the attainment of young people as shown by the average complementary tariff scores 
had been significantly lower than the VC for two years but has improved to being in line with 
the VC in the latest three years.  Overall, the attainment of the lowest attaining 20%, middle 
attaining 60% and highest attaining 20% has been in line with the VC with the occasional 
exception of being significantly lower than the VC.  
 

n By S6: the attainment of young people as shown by the average complementary tariff scores 
has shown three years of improvement.  The attainment for the latest two years has been in 
line with the VC having been significantly lower in the two years prior to this.  The attainment 
of the lowest attaining 20% has shown three years of improvement. 
 

Breadth and Depth 
n In S4: There are significantly declining trends over the last four and sometimes five years for 

two or more awards to six or more awards of National Qualifications (NQs) at SCQF level 3 or 
better and level 4 or better.  The percentages though achieving these awards at these levels 
are mostly in line with the VC with a few in 2012/13 and 2013/14 being significantly higher or 
much higher than the VC.  There are overall decreasing trends although not significantly so, 
generally over the last three years, from one or more to five or more awards at SCQF level 5 
or better at Grade C or better.  Overall, the percentages of young people achieving one or 
more to five or more awards at SCQF level 5 or better at Grade C or better and Grade A or 
better has mostly been in line with the VC.  Commendably, in the latest two years, some 
young people’s achievements have been broadened at S4.  This has been through achieving 
one or more SCQF rated awards that are not NQs. 
 

n By S5: Overall, the percentages of young people achieving one or more to five or more 
awards at SCQF level 6 or better at Grade C or better and Grade A or better is in line with the 
VC. 
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n By S6: Commendably, the percentages of young people achieving one or more to six or more 
awards at SCQF level 6 or better at Grade C or better and Grade A or better has been 
significantly improving over the last five years.  The percentages achieving awards at SCQF 
level 7 at Grade C and better and Grade A have generally been in line with the VC with the 
exception of 2015/16 with percentages mostly being significantly higher than the VC. 
 

n Within the SfL department, young people’s attainment and achievement is monitored by 
reviewing progress in relation to the long and short-term targets set out within each child’s 
plan.  Inspection activities, including the sampling of child’s plans, in addition to classroom 
observation, indicate that young people are making good progress on prior learning.  There is a 
strong focus on literacy, numeracy and health and wellbeing across learning.  A range of 
qualifications and awards are used as appropriate to have young people’s achievements 
recognised and accredited. 
 

Overall quality of learners’ achievement 

n Young people benefit from opportunities to develop their skills and achievements through 
participation in a broad range of programmes and groups within the school and local 
community.  Young people appreciate the efforts made by staff to provide a wide range of out-
of-school-hours experiences.  These include learning activities, clubs, sporting events, cultural 
experiences and school trips.  Achievements are regularly celebrated in ‘Skyelines’, the 
school’s newsletter, and in assemblies.  Staff actively encourage young people to take up 
opportunities available.  The school/community facilities within the building offer opportunities 
for dance, fitness training, use of the climbing wall, swimming and participation in a number of 
sports.  The PE department works well with Highlife Highland and Active Schools to enable 
young people to achieve coaching qualifications.  Junior Sports Leaders develop their 
leadership skills through coaching primary school children in sports such as shinty.  There are 
a few examples of young people developing skills for work and gaining employment as pool 
lifeguards through their work with Highlife Highland. 
 

n Growing numbers of young people are achieving well in the Duke of Edinburgh’s Award.  They 
have developed skills such as team working and leadership skills and they have developed in 
self-confidence through participation.  Over the past three years since the Award was 
introduced, a number of young people have achieved awards at bronze, silver and gold level.  
Other opportunities for accreditation and certification of achievement include John Muir Trust 
Awards, Saltire Awards, First Aid certification, Outward Bound courses, Food Hygiene 
certificates, Sports and Dance Leader Awards.  All young people in S3 take part in the Youth 
Philanthropy Initiative (YPI).  This has enabled them to work together in teams and develop 
and apply citizenship skills.  In addition to gaining skills young people taking part have made 
important voluntary contributions to the local community groups and organisations.  Significant 
sums of money have been raised by those taking part and allocated to chosen local charities.  
 

n A few young people in senior phase benefit from leadership and team development 
opportunities for example, through participation in the Columba 1400 programme.  Staff and 
pupils have successfully developed a science, technology, engineering and mathematics 
(STEM) transition project resulting in S6 young people gaining gold CREST Awards through 
acting as STEM Ambassadors.  Those taking part have gained skills in leadership, research, 
project planning and reporting. 
 

n A growing range of work-related learning opportunities is being developed by the school in 
partnership with colleges and local employers.  Those taking part value the opportunity to 
develop skills and consider post-school options. 
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n The school estimates that a majority of young people take part in achievement opportunities 
and intends to develop the capacity to analyse patterns of participation and achievement more 
effectively.  It intends to build a more comprehensive and quantifiable overview of young 
people’s achievement through their participation in ‘wider achievement’ activities.  This has the 
potential to provide a positive picture and contribute to an improved understanding of the scale 
and impact of achievement across the school community.  A more systematic approach to 
gathering and analysing information on achievement could inform planning for improvement 
and target setting.  The school has started some early work through guidance and pupil 
support to target a few young people to participate in achievement activities.  However, it has 
not yet developed a systematic means of identifying those young people at risk of missing out 
through taking part in few or no out-of-school-hours activities.  As a first step, it would benefit 
from undertaking a simple collation of awards and certificates gained by young people over the 
past three years. 
 

n There is some evaluation of individual programmes and activities demonstrating positive 
experiences and outcomes.  Those young people taking part in leadership, achievement and 
community-based learning opportunities speak positively of their experience and demonstrate 
an ability to reflect on skills gained outwith school.  There are some examples of skills acquired 
being discussed and further developed in subject areas, for example, the English department 
building on research, presentation and communication skills gained through participation in the 
YPI.  However, the school recognises it needs to strengthen its overall approach to enable 
young people to gain the most from their broader experiences.  
 

n The school is building its capacity to work in partnership with employers.  It has successfully 
introduced a regular Careers Fair.  On leaving school, a higher than average proportion of 
young people progress to employment with some indications that a proportion of those entering 
employment subsequently move onto higher education.  The school is continuing to build on 
work with partners, including employers, to enhance learning pathways and young people 

n ’s knowledge of options.  There is scope to improve opportunities for career planning and 
preparation for the world of work through, for example, providing more regular business 
partners’ input on interview skills, CV preparation and mentoring. 
 

Equity for all learners 
Attainment vs. deprivation 

n The Scottish Index of Multiple Deprivation (SIMD) distribution may not fully reflect some 
aspects of socio-economic deprivation across the very wide rural community served by 
Portree High School.  There are no young people living in datazones designated as deciles 1 
and 2 with almost all residing in datazones 3 to 6 according to the SIMD 2016.  There are no 
significant points to make from the data in relation to attainment and SIMD.  
 

n Exclusion levels have been declining in recent years and have been continually below national 
average. 
 

n Almost all young people who have left school in the last five years have moved on to a 
positive destination.  The percentages doing so have been in line with the VC for the last four 
years.  The percentage leaving and moving on to higher education has been significantly 
much lower than the VC in four out of the last five years.  The percentage leaving and moving 
on to further education has been in line with the VC in three of the last five years and 
significantly much lower in two.  The percentage of young people leaving school and moving 
on to employment has been significantly much higher than the VC in each of the last five 
years.  The numbers progressing into employment is very high.  This includes increasing 
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numbers of pupils progressing to Modern Apprenticeships on leaving school and pupils who 
take a year out to work before progressing to further full time learning, for example at 
university. 
 

n The school’s use of PEF to support the development of nurture for targeted support groups 
although at early stages is already having impact on improved behaviour, motivation and 
engagement for members of the groups. 
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Choice of QI: 2.7 Partnerships 

This indicator aims to capture the school’s success in developing and maintaining strong 
partnership approaches which improve outcomes for learners and continued self-improvement 
for the school and community.  All partnerships are based on mutual trust and respect for the 
particular contribution each partner brings.  Partnerships are integral to the way a highly 
effective school works: 
 

n The development and promotion of partnerships 

n Collaborative learning and improvement 

n Impact on learners 

 

n The school has developed strong relationships with its partners and works well with them to 
assist the school in providing access to wider range of opportunities for its pupils.  For 
example, there is a greater breadth of career-related qualifications, a broad range of additional 
activities to support young people’s personal achievements and skills development and 
partner-agency support for young people with specific support needs. 
 

n Partners respond well to requests from the school and there is a strong sense of community 
and a collective commitment to achieving positive outcomes for young people.  However, the 
development of opportunities and activities is not driven by a clearly articulated strategy for 
partnership-working, with clearly identified outcomes against which progress can be monitored 
and impact evaluated.  The HT has started to work on a revised strategic plan and now intends 
to involve all stakeholders in the process.  Partners valued the recent opportunity to meet 
together to evaluate activities collectively and plan for improvement.  There is scope to involve 
partners more systematically in the planning and evaluation of the partnership working.  
Partners could also be involved in evaluating the impact of partnership work on enhancing 
young people’s experience and their development as they progress through school. 
 

n Across departments, staff engage well with a broad range of partners including employers, 
third sector organisations and West Highland College and Sabhal Mòr Ostaig.  This is resulting 
in an increased range of opportunities for the school’s young people from S1 to S6.  This 
provides access to a broad range of activities and experiences, which builds young people’s 
confidence and develops skills for employability.  Achievements are recognised through formal 
certification whenever possible.  This includes industry-recognised certification which directly 
enhances employment opportunities.  Opportunities also include a range of volunteering and 
out-of-hours activities associated with the school and local community.  Almost all young 
people value highly the opportunities afforded by these activities to gain skills and qualifications 
and enjoy the activities in which they participate. 
 

n The school is continuing to build on work with partners including employers to enhance 
learning pathways and young people’s knowledge of related career-options.  Through its 
community and business links, the school is able to offer opportunities to young people to 
develop their awareness of the world of work.  A number of these employer links are 
successful in supporting young people to build their skills for employment through the provision 
of work placements, including placements directly linked to the school’s own vocational 
programmes.  In addition, a wide range employers contribute to the school’s Careers Fair, 
which was planned with the PC, and Apprenticeship Week activities.  Young people also attend 
careers events at Sabhal Mòr Ostaig.  This highlights and raises young people’s awareness of 
career opportunities for both those fluent in Gaelic and those learning Gaelic.  Events are 
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planned, where appropriate, to highlight areas where there are recognised skills shortages on 
the island, for example working with the local health service to promote careers in care.  
Across subject departments, staff involve members of the local and wider business community 
in learning activities in school.  This is helping young people to link subject learning to the world 
of work.  However, there is scope to improve opportunities for career-planning and preparation 
for the world of work.  One way of doing this would be to provide more regular input from 
business partners on interview skills, CV preparation and mentoring, and a greater focus on 
the development of young people’s CMS.  
 

n Key partners assist the college in providing a greater range of learning opportunities for school 
pupils which are linked to local skills needs and employment opportunities.  For example, the 
local colleges deliver SQA certificated career-related provision in Portree and in other centres 
in Skye. 
 

n The Gaelic department works proactively and closely with a range of key partners to assist 
them in delivering the GME curriculum, as well as opportunities to use Gaelic in the world of 
work and wider achievement opportunities.  These include Comunn na Gàidhlig, the John Muir 
Trust, Bòrd na Gàidhlig, Fèisean nan Gàidheal and Sabhal Mòr Ostaig. 
 

n School managers and SDS staff evaluate the School Partnership Agreement (SPA) at planned 
intervals as set out in the agreement.  Progress is being made towards achievement of service 
delivery targets for 2017/18.  Progress has also been made in relation to progressing the 
MyWoW Ambassador programme.  However, the school is not drawing sufficiently on capacity 
building support, which SDS provides in relation to the CES, CMS and their implementation.  
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 Quality of provision of Gaelic Medium Education (GME) 

 
(Contributes to school evaluations) 
 
Context 
 
Portree High School provides progression to learning in GME from the primary stages.  For this, 
there is a staffing entitlement of 3.8 full time equivalent (FTE).  There are also two Gaelic 
speaking pupil support assistants (PSAs) employed to support young people in GME.  At the 
time of the inspection, science was not available through the medium of Gaelic due to difficulties 
in recruitment.  All young people in English medium education (EME) learn Gaelic as a first 
additional language (L2) in the BGE with progression to awards and NQs in the senior phase. 
 
Quality Indicator 1.3: Leadership of change 

n The HT promotes the importance of Gaelic language, local culture and heritage.  As the school 
moves forward with a revised version of its vision, values and aims, it would be helpful to reflect 
that a third of the school’s roll learns through the medium of Gaelic and that all young people in 
EME learn Gaelic as part of a 1+2 approach to learning languages. 
 

n A PT has responsibility for leading the development of GME and Gaelic language throughout 
the school.  There is a strong sense of collegiality across staff involved in teaching through the 
medium of Gaelic.  Staff demonstrate a passion for Gaelic and a strong sense of responsibility 
for the survival and promotion of the language.  They successfully take on leadership roles to 
develop Gaelic Education.  An example of this includes the way that additional professional 
learning has resulted in drama being developed as part of the curricular offer in S2 and ongoing 
creation of bespoke learning and assessment resources.   
 

n It is commendable how teachers of GME support each other’s professional learning.  This is 
designed to increase the curriculum for GME.  There is a need for the leaders of the school to 
continue to seek ways in which to provide bespoke professional learning opportunities to 
support teachers in delivering the curriculum through Gaelic.   
 

n Young people in GME develop their leadership skills in a range of Gaelic-specific learning 
contexts.  For example, Ceannardas Spòrs (Sports Leadership), Film G competition and 
production of the annual S3 magazine. 
 

n Strategic planning for improvement takes account of GME as part of whole-school projects and 
the education authority's priorities for Gaelic language planning.  Over time, the leadership of 
change has resulted in ongoing developments for GME.  There is evidence of effective formal 
and ongoing self-evaluation across GME.  Staff are using bespoke GME self-evaluation 
frameworks, such as the Advice on Gaelic Education, to inform their planning.  However, there 
is scope to develop this further.   
 

Quality Indicator 2.3: Learning, teaching and assessment 

n Almost all young people demonstrate enthusiasm in their learning.  Almost all young people 
are confident, willing to adopt leadership of learning roles and keen to ask questions to 
further their learning.  They enjoy very positive relationships with staff and visitors.  This is 
evident in the ethos of classrooms.  Young people’s learning benefits from inputs from 
representatives of external agencies and the interactive nature of teaching in most classes.  
There are strong examples of teaching in GME in which Gaelic is used for approaches to 
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immersion across learning.  Young people show commitment in their use of Gaelic to share 
their learning with peers and teachers.  More use could be made of Gaelic as the language 
of learning and teaching in some Gaelic Learner Education (GLE) classes.  
 

Quality Indicator 2.2 Curriculum: Theme 3 - Learning pathways 

n Staff in GME show considerable commitment to providing a range of opportunities through the 
medium of Gaelic across the four contexts of the curriculum.  The range of subjects taught 
through the medium of Gaelic in the BGE is to be commended.  These include mathematics, 
science, history, modern studies, home economics, PSE, Gaelic, geography (S1) and drama 
(S2).  Tutor time and aspects of house assemblies are conducted in Gaelic.  In the senior 
phase, Gàidhlig/Gaelic (Learners) and Eachdraidh (National 5) are offered as NQs.  It would 
now be important to consider how subjects like drama can be developed throughout the BGE 
with other subjects developed into the senior phase.  Staff should continue to build pathways 
in which young people's learning in GME has recognition through NQs, awards, 
employment-based learning, college-based learning and third-sector training within the senior 
phase.  The opportunities afforded by partners and digital technology should be considered 
further.  
 

n Young people have opportunities through the medium of Gaelic to gain accreditation through 
the John Muir Award and Sports Leadership while enhancing their Gaelic language skills.  
This represents a significantly positive experience for young people and is a good example of 
collaboration between teaching staff and partner agencies. 
 

n Commendably, staff strive to ensure that young people who do not continue with Gàidhlig, or 
a GME subject(s), maintain their fluency through involvement in GME PSE, Tutor Time, house 
assemblies and other opportunities for wider achievement.  Staff have plans to track the 
success of this to ensure that all young people’s achievements in Gaelic are recognised. 
 

n Young people in the senior phase have a good understanding of the rationale for GME.  This, 
in particular relates to their understanding of immersion approaches and the benefits of 
bilingualism.  Young people in BGE GLE would benefit from having a deeper understanding of 
the benefits of Gaelic to their learning and future development. 
 

n The Gaelic department is at an early stage of devising a system to track and profile young 
people’s achievements and attainment in Gaelic as they progress through the school.  This 
information will support young people's awareness of how they maintain their fluency both 
through in- and beyond-school opportunities.  Tracking should include young people who may 
not be taking Gàidhlig as a subject or GM courses. 
 

n The staff for GME are proactive and creative in using partners to assist them in delivering 
aspects of the GME curriculum.  This has resulted in a good understanding amongst young 
people of career-related opportunities for those who are fluent in Gaelic.  Senior pupils are 
able to articulate the benefits of bilingualism for economic, educational and social purposes.  
A focus on the practical benefits of being fluent in the language is reinforced strongly through 
the PSE curriculum.  There are good examples of young people leading GME-related learning 
experiences for their peers e.g. Meanbh Fhèis, Ceannardas Spòrs.  Some of the partners with 
whom the school works are able to bring a high level of professional expertise to young 
people’s learning. 
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n Staff would benefit from having ready access to translation and proofreading services to 
facilitate the delivery of high-quality learning and teaching resources, and to reduce 
bureaucracy and workload. 

 
Quality Indicator 3.1: Ensuring wellbeing, equality and inclusion 

n Staff are beginning to take account of the latest statutory requirements for Gaelic Education.  
The inclusive approach to the delivery of Gaelic within the department and school is 
commendable.  Almost all young people have a very strong sense of identity and pride in their 
Gaelic language and heritage.  We would ask that staff continue to identify ways in which they 
can meet statutory requirements for Gaelic.  This may be an appropriate time to review how 
well the remits reflect statutory guidance. 
 

n Teaching staff and PSAs go to considerable efforts to ensure that young people with 
additional needs have access to a bespoke curriculum for Gaelic and are able to gain 
certification in GME subjects. 
 

Quality Indicator 3.2: Raising attainment and achievement  

n In sampling young people’s language skills, we noted good levels of fluency in most cases.  
Some young people have very good fluency in Gaelic.   
 

n Data for CfE included in QI 3.2 section above.  
 

n Overall, the cohorts of young people who have gone on to study Gaidhlig at National 4, 5, 
Higher and Advanced Higher levels from S4 to S6 have achieved well in recent years.  Young 
people who have studied Eachdraidh (History) at National 4 and National 5 in S4 have 
achieved well.  However, in the latest year no young people completed this NQ through 
Gaelic.  The school should explore how it can increase the number of qualifications and 
awards on offer through subjects taught through the medium of Gaelic.  More of the senior 
phase curriculum requires to be delivered through Gaelic in order to enhance fluency further 
and extend young people’s vocabulary. 
 

n A wide range of opportunities for achievement exists for young people in GME.  Young people 
successfully represent their school and excel in local and national competitions such as Film 
G, mòds and cultural events, inter-house competitions and debates.  All young people in S1 
GME are undertaking the John Muir Award (Gaelic Level 1) during timetabled periods, and 
levels 2 and 3 after school hours. 
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Practice worth sharing more widely 
 
The creative work with partners to support the curriculum for GME.  
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Explanation of terms of quality 
 
The following standard Education Scotland terms of quality are used in this report: 
 

All 100% 

Almost all 91%-99% 

Most 75%-90% 

Majority 50%-74% 

Minority/less than half 15%-49% 

A few less than 15% 

 
Other quantitative terms used in this report are to be understood as in common English usage.  
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