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PARENTAL ENGAGEMENT STRATEGY FOR FIFE (SCHOOLYS)

Introduction

In Fife, we recognise that the first and foremost educators of any child are their
parents and the most effective way to support our children and young people is
for schools and families to work together in close partnership.

This strategy is a requirement of The Scottish Schools (Parental Involvement)
Act 2006. It is aligned with Education Scotland’s Empowerment Agenda (2019),
How Good is Our School 4 (HGIOS4) and How Good is Our Early Learning and
Childcare. 1t is in line with the legislative requirements of the Children and
Young People’s (Scotland) Act, 2014. In Fife there are a number of key drivers
to improve partnership working and positive outcomes for children / young
people and their families, for example the Early Years Framework; Children’s
Service plan priorities (HGIOELC).

The strategy reflects the views of Fife parents, schools and partners gathered
through a range of consultation activities. Feedback has influenced the content
of the strategy and a number of examples of good practice are highlighted to
support more effective parental engagement between home; school and
community. It offers support and challenge to further strengthen those
partnerships.

Aim
The aim of the Parental Engagement strategy is to improve home-school
partnership to improve outcomes for children and young people.

Impact of the strategy depends upon each individual school’s response to the
challenges being posed. This involves identifying aspects of non-engagement
within school’s individual communities, consideration of potential barriers, and
exploration of new, creative ideas and solutions.

Core Elements

This strategy is organised into the following four core elements, each
supported by key features of effective partnership working, examples of
practice in action, with HGIOS challenge questions posed.

e Family Learning

e Home-School Partnership
e Parental Representation
e Learning at Home

Throughout this document we use the term “school” to represent all educational establishments including nurseries
and Family Nurture Centres, Additional Support Needs provisions, and primary and secondary school settings. The
term “parent” will be used to represent parents, carers and those who have parental responsibility for children and
young people in Fife.


https://education.gov.scot/parentzone/Documents/parental-involvement-act-guidance.pdf
https://education.gov.scot/parentzone/Documents/parental-involvement-act-guidance.pdf
https://education.gov.scot/improvement/learning-resources/an-empowered-system
https://education.gov.scot/improvement/self-evaluation/HGIOS4
https://education.gov.scot/improvement/self-evaluation/how-good-is-our-early-learning-and-childcare/
https://education.gov.scot/improvement/self-evaluation/how-good-is-our-early-learning-and-childcare/
https://girfec.fife.scot/getting-it-right/the-law/
https://girfec.fife.scot/getting-it-right/the-law/
https://www2.gov.scot/resource/doc/257007/0076309.pdf
http://www.fish.fife/fish/uploadfiles/Publications/D.1.%20Area%20Leadership%20Meeting%20-%20Childrens%20Services%20Plan%202017.pdf
http://www.fish.fife/fish/uploadfiles/Publications/D.1.%20Area%20Leadership%20Meeting%20-%20Childrens%20Services%20Plan%202017.pdf

Background

Sehool

Janet Goodall (2018) states that parental
engagement has a large and positive
impact on children’s learning. This was
the single most important finding from a
recent and authoritative review of the
evidence. It is therefore a priority for
schools to identify interventions that are
effective in supporting parental engagement, particularly for those parents who
are not significantly involved in their children’s education.

Child
Family

There must be clear links built between the community, school, family and child.;
with each one impacting on the others. Epstein (2001) referred to this as
‘overlapping spheres of influence’. Engaging parents in their children’s learning is
complex and must be developed with each individual context, utilising skills and
opportunities to best support families from specific settings. We should seek to
move from a drive to involve parents in their child’s school to engaging parents in
their children’s learning.

An Empowered System

In an empowered system, parents and carers:

eare recognised as the primary educators of
their children and get the right support

*have the resources that they need to assist

them in engaging with their children’s learning i::“;"i"‘:;:‘::;

«are engaged in ongoing and effective dialogue
regarding their children’s learning and progress

*have access to family learning opportunities
which meet their needs

«are involved collaboratively from the beginning
of key policies and processes

«are supported to be fully involved in the life and work of their child’s early
learning and childcare setting/school

«are recognised as a parent forum who have a statutory right to be involved in
school decision making

are an integral part of early learning and childcare setting/school decision
making and in supporting the wider parent body


https://education.gov.scot/improvement/learning-resources/an-empowered-system

Parental Involvement to Parental Engagement

Goodall and Montgomery (2014) present a model for the progression from
involving parents in their child’s school to engaging them in their children’s
learning. They believe that such a model is necessary due to the increasing
importance placed on, and understood about, parental engagement with
children’s learning. It represents a shift in emphasis, away from the relationship
between parents and schools, to a focus on the relationship between parents
and their children’s learning. It represents a change in relational agency, with
the relationship being between parents and schools and the object of the
relationship being children’s learning. Parental engagement, as opposed to
involvement, involves a greater commitment, a greater ownership of action than
with parental involvement with schools.

Below is an example of what this shift looks like with reference to parent-teacher
meetings.

A Continuum from Parental Involvement to Parental Engagement
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Wellbeing & GIRFEC

Fife recognises that children and young people need support from
good, broad pastoral care around them and that the responsibility for
their wellbeing lies with the wide range of supporters around them —
families, friends and professionals.

The Getting It Right Framework highlights the agreed common
language and approaches regarding when and how services engage
with children, young people and their families.

Within the Our Minds Matter Framework, it
stated that as far as possible, children, young
people and families are supported by Universal
provisions as this reduces the need to move
into Additional and/or Intensive support.

Universal practice examples include:

e Circulation / sharing of parental
information leaflets and  website
information.

e Involvement in universally available family learning experiences (e.g.
Induction for new Primary One parents, Health Weeks, Open days,
Parents’ Evenings, etc.).

Professionals need to look for all opportunities to meet families’ needs for
information.

Advice is available to young people and their families within the local community
(for example Youth Clubs and uniformed organisations). Additionally, School
Nurses are involved in activities within schools and are well placed to sign-post
people to other agencies/services as appropriate.

For more information, please visit: https://qirfec.fife.scot/

Inclusion

In Fife, we promote an inclusive approach. This affords all children and young
people the opportunity to be part of a community, boosting their emotional
wellbeing and aiding the development of social skills. Scotland’s inclusive
approach celebrates diversity and allows children and young people to develop
an understanding and recognition of difference, contributing to the development
of an increasingly inclusive, empathetic and more just society. Crucially,
parental engagement supports improvement in learning and achievement.

In line with guidance around inclusion from Scottish Government, in Fife there
are core expectations which focus on learners being present, participating,
achieving and supported -


https://girfec.fife.scot/

e Present: learning in environments which best meet their needs,
receiving full time education and being engaged in the life of the school.

e Participating: having their voices heard and opportunities to participate
and engage as fully as possible in all aspects of learning and school life
(including trips and extra-curricular activities).

e Achieving: realising their full potential and having access to a varied
curriculum tailored to meet their needs.

e Supported: benefitting from the ethos and culture of the school,
inclusive learning and teaching practices, being given help from the right
people at the right time from the right people — this includes parental
support.

Active Schools

Active Schools strategy within education is to support young people to ‘Get
Active, More Often’. This is aligned closely with the Active Scotland Outcomes
Framework, Education & Children’s Service Plan & Plan4Fife to positively
impact on young people’s overall wellbeing. Within the Active Schools team,
we have been gathering whole school information on structured activity levels
both in and out of school. This information has allowed us to develop
interventions across the authority for inactive children. Parental engagement in
this process is crucial to the life-long leisure activities of the young people,
therefore many of these interventions include a parent-child approach. This
allows for consultation where we can engage with families and provide them
with the necessary support in a safe environment whilst they explore leisure
choices together. An education into the importance and benefits of physical
activity on their overall wellbeing can take place, allowing the families to pursue
necessary pathway options into community clubs and facilities.

Active Scotland Outcomes

We encourage and enable We develop physical
the active to stay active confidence and

throughout life competence from the
 earliest age
Wuuppoltmlnlnand




FAMILY LEARNING

HGIOS4/HGIOELC 2.5 FAMILY LEARNING

“This indicator focuses on increasing the positive impact of working with families
to improve learning and achievement. The emphasis is on schools working in
partnership with others in the community to support families to secure better
outcomes through programmes which enable them to improve literacy,
numeracy and health and wellbeing.”

We use creative approaches
to meaningfully engage
with families.

Family Learning programmes which offer activities for family members to learn
together through intergenerational learning can increase confidence and foster
positive attitudes to learning that might lead both adults and children to engage
in further educational opportunities. This strategy acknowledges the importance
of a strong partnership between the Community Learning and Development
(CLD) and its use of the Family Learning Practice Framework.

Key Themes:

e Engaging families in learning

e Early intervention and prevention

¢ Quality of family learning programmes


http://www.learningkingdom.org.uk/index.php/component/content/article/16-home/cld-maintop/426-family-learning-practice-framework

Example of family learning in action in a Nursery/ Primary School
context:

“We have a free breakfast club which is open daily for all children and families.
We have 2 sessions a week where there are structured games and activities
set out for the families to use together. Having time to spend eating and
interacting around the table is an important aspect for many of our families. It
is also another time when they can be involved with Literacy and Numeracy
activities with their child.

Example of family learning in action in a Primary School context:

“Family Fridays happen every week with a 3 week rotation for different stages.
Families are invited into class for breakfast and to spend the time involved in
activities which are linked to their child’s homework, which they can replicate at
home. Our homework policy has been changed to be less formal. Now reading
is sent home every week as well as termly Parent Prompts’ for topic. We also
send home ideas for Literacy and Numeracy tasks at home. These encourage
our families to learn together and spend quality family time both at home and in
school. We have a lending library of resources such as games and books that
can also be borrowed during Family Friday. This is run by parents who co-
ordinate the lending out of resources and also the return of them the following
week.”




Example of Supporting Parents in the Wider Community

Boosting Budgets group ran in Westfield Nurture Centre in October -
December 2019. This Programme was eight weeks in duration and each
session lasted two hours. The Family Worker in the Nurture Centre identified
parents for this programme. The objectives of the programme were:

e to improve the budgeting skills of parents

e share energy advice

e how to cook on a budget

e provide information about benefits

e ideas on saving and low interest borrowing

Eight parents attended and completed the course and seven signed up to
their local credit union to start saving.

Challenge Questions:

e How would you describe family learning in your own
context?

e How do you know which parents /families might need
support and how would you decide which support best
meets their needs?



HOME-SCHOOL PARTNERSHIP

Effective home-school partnerships happen when we involve our parents in
their child’s education and in the life of the school. It is important to seek
opportunities for family engagement so that parents understand the purpose
of education and are able to support their child to make informed choices at
pivotal points throughout their education.

-
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What if parents can’t always be involved in the life of the
school?

It is recognised that parental involvement may be influenced by circumstances
such as working patterns, childcare arrangements, language needs, disability,
self-confidence and past experiences relating to education.

Parents not always being involved does not mean they aren’t interested in their
children. It is important to know and understand the challenges and barriers
that exist within each school community in order to come to creative solutions
that address and meet need.

The most significant positive difference to parental involvement is to build
relationships with parents seeking views and ideas that would further enhance
home — school partnership so you can reduce barriers and support them if they
need it.

Example of home-school partnership in action in a Secondary School
context:

“Parental engagement is a big focus for us because we know the difference
involving parents in their child’s learning and school life makes to outcomes.

As of Christmas 2016, we have been using Microsoft Sway to create the
school’s termly newsletter. This is embedded within the website, Facebook and
Twitter and a link is sent to parents and carers via Groupcall text
message. Parental response has been very positive and the school has
benefited not only form this but notable savings to

Iy
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Example of home-school partnership in action in a Nursery context:

‘By offering a wide variety of groups to parents
and children including Bookbug, and Peep
sessions, parents who felt isolated previously now
have both professional and peer supports in
place. We communicate the range of sessions on
offer through texts and social media and also
through displays at Parents Evenings. Uptake has
been very positive.”

Example of home-school partnership in action in a Primary School
context:

Communication can be a major barrier to parental engagement. At our school,
we promote the slogan ‘Get connected to keep informed!”We help parents keep
up to date with what is going on in school in a number of ways. Parents can:

o Receive regular text alerts.
o Add the school website to their online favourites.
Sign up to the school social media links (e.g. Facebook & Twitter)
‘ and download the apps.

o Find out about school closures through the council text alerts
system (Click here for more information)
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Parents are encouraged and enabled to share with the school, any
requirements for assistance, such as:
o Having a disability that will require consideration in order to come
in to school.
o English is not the families’ first language and a translation service
may be required to ensure parents fully understand what is
happening and how they can get involved in school.



https://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0ahUKEwiXl6WMpozQAhVCKsAKHfkOBwIQjRwIBQ&url=https://en-gb.facebook.com/&psig=AFQjCNGkKQQmQZIO3DoOIZZOTmbh3q-nYw&ust=1478252570952057
http://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0ahUKEwikgu_mpozQAhWGLMAKHTljALcQjRwIBw&url=http://www.dfiles.me/welcome-in-different-languages-list.html&bvm=bv.137132246,d.ZGg&psig=AFQjCNGJ96kpcOEbH9cZLTZ14DkTODP5sQ&ust=1478252747751572
https://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0ahUKEwji1_K7nJbQAhXFzxQKHZKSCsEQjRwIBQ&url=https://en.wikipedia.org/wiki/File:Twitter_bird_logo_2012.svg&psig=AFQjCNGX3wTv0jW4f_pnl1EWFgz-ri4WYg&ust=1478593584012439
http://www.fifedirect.org.uk/footer/index.cfm?fuseaction=join.display

Parental Representation

Parental representation is the term used to describe how parents’ views
influence matters affecting the education of their children.

-

Gathering parental views is only an initial step in the process, what
happens next is what makes the difference. Parents should not only feel
their views are listened to but that these are taken account of and further, it is
essential that parents feel informed of what happens as a result of them sharing
their views. This process can be simply described as:




What is the ‘Parent Forum’ and what do Parent Councils do?

Having a child at school automatically makes the parent a member of the
Parent Forum. This is the term used for all parents linked to a school through
their children. The Parent Council is a group of parents who represent the
Parent Forum, as well as representatives from the school such as the
Headteacher, and can include other invited parties. The Parent Council are able
to:

e Ensure that parents are represented in all areas of school-based decision-
making.

e Support the work of the school.

e Gather and represent parents’ views to the Head teacher, the local authority
and to Education Scotland during periods of inspection.

e Facilitate contact between the school, parents, pupils, providers of Early
Education and the local community.

e Fundraise and organise events.

e Be involved in the appointment of senior members of staff
See Education Scotland’s Toolkit - click on the link: Parental Representation ToolKkit

\ 7 Fife works in partnership with
cshnhec

- the  CONNECT  (formerly

4 Scottish Parent  Teacher

supporting in Council - SPTC) to support

Parent Councils and schools and to ensure they have access to a wealth of

information and advice. CONNECT has a very helpful website which provides

materials on a range of subjects such as National Qualifications, fundraising

and what to expect at Parent Council meetings. The website also offers links to

other important areas within education, as well as on-line distance learning

opportunities for practitioners and contact details for a telephone/email advice
helpline.

Click on this link to access CONNECT

Pupilwise and Parentwise Surveys

In Fife we are committed to making sure that children, young people,

parents and carers have their say about our nurseries and schools

and also to feel that their views are listened to and acted upon. To

help with this, we have two large scale online surveys called ‘
Pupilwise and Parentwise. ‘

The surveys take place every third school session and thousands
of people take part across Fife. The surveys identify key strengths
and areas for development which directly inform and influence

improvement planning in schools and at authority level. Pupilwise & Parentwise

14


https://education.gov.scot/improvement/Documents/Parental%20involvement/PAR2_EngagingParentsandFamiliesToolkit/par2-engaging-parents-toolkit-section4-040616.pdf
http://www.sptc.info/

Example of parental representation in action in a Secondary School context:
“As a secondary school Parent Council we engage well with the school. One recent
change that has been made is that, we decided to make each Parent Council
meeting have a theme, presentation or workshop. So far we have covered topics
like ‘Bullying and Anti-Social Behaviour’, ‘School Values, Vision & Aims’ and
‘Attainment and Learning from S1 to S6°. This has proved very popular and Parent
Council members are very positive and enthusiastic about this change.”

Example of parental representation in action in a Secondary School
Department of Additional Support context:

“As a Department of Additional Support, partnership with our parents is crucial and
one of our parents has set up a parent support group for those parents who have
children with additional support needs. The group meet in the school and work
together with the school to improve outcomes for the whole family.”
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Learning at Home

Did you know? Children spend only 15% of their time in school and so parents are
the main educators for their child. Many of the skills we rely on as an adult were
learned out with the school environment. Schools in Fife embrace and celebrate the
learning and achievement from home.

16



Parents naturally help their children to learn during their earliest years by involving
them in simple, every-day events:

As children grow, and education becomes more formal, parents can feel unsure as to
what they can do, aside from homework tasks, to help and support their children to
achieve their very best. A number of Fife parents have reported through the
Parentwise survey that want to know more about how to support their children learning
at home. Schools and parents need to work together to develop approaches that suit
their school communities best.

In Fife we have the Fife Families website. This encourages parents of younger children
to take time ...to explore ... to play ... for a story ...for a cuddle ... to eat well together
... for you.

As children grow into adolescents the way in which we take time with them changes
and can, at times, be more difficult to manage. Schools, parents and partners working
together to share a range of ideas relating to spending time with older children as they
grow into young people, is a way that schools, Parent Councils/parent groups and
partners can make a real difference. This can help reassure parents that it is
understood that adolescence can be a challenging phase of growing up and help and
advice is available if people want it.

17


https://www.fife.gov.uk/kb/docs/articles/education2/early-learning,-childcare-and-nurseries
http://www.fifedirect.org.uk/earlyyears/index.cfm?fuseaction=page.display&pageid=AECEF7D7-91A4-B140-E42236582BF71992&OrgID=28F5AE51-7788-4B46-86CF-61826DB2BFBF
http://www.fifedirect.org.uk/earlyyears/index.cfm?fuseaction=page.display&pageid=D3F5CEBF-D337-ED3B-115C6FB804AC95A7&OrgID=28F5AE51-7788-4B46-86CF-61826DB2BFBF
http://www.fifedirect.org.uk/earlyyears/index.cfm?fuseaction=page.display&pageid=F65ECAE0-BE12-8886-77C698618D06ECBD&OrgID=28F5AE51-7788-4B46-86CF-61826DB2BFBF
http://www.fifedirect.org.uk/earlyyears/index.cfm?fuseaction=page.display&pageid=D3F1A32E-F5ED-187C-79BDB1DCE8F94B59&OrgID=28F5AE51-7788-4B46-86CF-61826DB2BFBF
http://www.fifedirect.org.uk/earlyyears/index.cfm?fuseaction=page.display&pageid=EF23D0F4-0772-924B-E6358EBF865F87ED&OrgID=28F5AE51-7788-4B46-86CF-61826DB2BFBF
http://www.fifedirect.org.uk/earlyyears/index.cfm?fuseaction=page.display&pageid=A58BE5B2-094C-550E-3E9A26A63D19D47F&OrgID=28F5AE51-7788-4B46-86CF-61826DB2BFBF

Example of learning at home in action in a Secondary School context:

In September around 100 parents attended an after school event about numeracy,
conceptual  understanding and Growth Mindset, led by our Maths
Department. Parents were given some background into Growth Mindset, took part in
cooperative activity groups where they tested their approach to a Growth Mindset
puzzle and then we shared some of the approaches that we have been adapting in
our school. An S6 pupil shared his own experience of using Growth Mindset in Maths
and how it had benefited him. Parents were introduced to what homework related to
these topics may look like and were issued with the Growth Mindset language cards.
They were asked to reflect on the language that they use with their children and
themselves.

Initially, parents felt a bit anxious about a different form of engagement, i.e. being
involved in groups and discussion rather than listening to a presentation, they
evaluated the session positively and many requested a further input to develop further
understanding and support of their children at home.

The next session on Literacy and Growth Mindset was led by our English Department
using a similar set up with parents in groups. They first focused on further background
into Growth Mindset with a task related to parental language and its influence on
learning. A booklet of strategies for improving literacy and engagement was
distributed with reading, examples of pupil work at different levels, websites and links
that parents could access at home. An S3 shared her experience of literacy and
how she was applying Growth Mindset in her learning. We had an evaluation and the
Parent Council joined in for part of the activity.

1) On a scale of 1105, how useful did you find the igusge of

ot useful at all very useful
1 2 3 4 5
2) Onascaleof 1o, how likely are you to now encourage a grawth pingser at home?
ot likely at all very likely
O odooad Parent / Carer Engagement
1 2 3 4 5
31 Onasaectitos, howusenl was e e Research shows that family engagement has a bigger
ot useful atall very useful influence on children’s attainment than other social,
|:| |:| |:| |:| |:| economic and family background factors
3 4 5 o

1 F

4) 15 this information evening an event that you think vre Should continue to hald in the future? Influence on pupil achievement:

Home: 60-80%
School: 20-40%
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Example of learning at home in action in a Primary School context:

“Our school has introduced Primary 1 Peep. Our P1 teachers have all been trained in
Peep and have offered Peep sessions in P1. These have taken place at the end of
the school day in the P1 classes and have focussed on what the children are learning
in class and ways that the parents can support this at home. Feedback has been
extremely positive with parents commenting that they are learning new ways to
support their child’s education at home via games and spending 1-1 time with their
child.”

Challenge questions:

e Having read this strategy, what are you going to do now?

e How will you measure the impact of any changes you are
thinking of making?

e Can you think of ways to share ideas, challenges and possible
opportunities with your networks?

Supporting School Self-Evaluation

In order to support schools link with this strategy closely with HGIOELC/HGIOS4 and
to see how parental involvement is threaded through all Quality Indicators. We have
collated the challenge questions that support schools to evaluate parental
engagement within their own context, (see Appendix 1).

Education Scotland’s Engaging Parents and Families is a toolkit that provides
practitioners with support for self-evaluation and self-improvement through links to
research, effective practice case studies, examples of improvement journeys and
professional learning materials for use by individuals or groups. The toolkit is a
comprehensive online resource which will continue to be reviewed and refreshed with
new content. This can be located within the National Improvement Hub

Final thoughts ...

In conclusion, we return to the beginning of this strategy document and repeat the
key messages. The knowledge and unique relationships that parents have with their
children help to strengthen the partnership between home and school. The impact of
this strategy depends upon each individual school’s response to the challenges posed.
This involves each school identifying aspects of non-engagement within their own
school communities, consideration of potential barriers, and exploration of new and
creative ideas and solutions.
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https://education.gov.scot/improvement/Pages/par2engagingparentstoolkit.aspx

Useful Sources of Information

Websites:

http://www.educationscotland.gov.uk/parentzone/

http://www.educationscotland.gov.uk/learningandteaching/partnerships/engagingpar
ents/engagingparentsandfamiliestoolkit/familylearning.asp

https://education.gov.scot/improvement/Pages/par2engagingparentstoolkit.aspx

http://www.gov.scot/Topics/People/Young-People/gettingitright

http://www.educationscotland.gov.uk/learningandteaching/thecurriculum/whatiscurric
ulumforexcellence/

http://www.connect.scot

Fife Families Website

HandsonScotland

Moodcafe

Education Scotland/Scottish Government Documents:

Improving parental involvement in their children's education

Engaging parents and families: A toolkit for practitioners

Review Of Family Learning 2016

Review of Learning At Home 2018

Guidance on Scottish Schools Parental Involvement Act (2006)

“Learning together” Scotland’s national action plan on parental involvement, parental
engagement, family learning and learning at home 2018 — 2021

SEIC Parental Engagement Pack
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http://www.educationscotland.gov.uk/parentzone/
http://www.educationscotland.gov.uk/learningandteaching/partnerships/engagingparents/engagingparentsandfamiliestoolkit/familylearning.asp
http://www.educationscotland.gov.uk/learningandteaching/partnerships/engagingparents/engagingparentsandfamiliestoolkit/familylearning.asp
https://education.gov.scot/improvement/Pages/par2engagingparentstoolkit.aspx
http://www.gov.scot/Topics/People/Young-People/gettingitright
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Appendix 1
Ql Challenge Questions are designed to support and guide practitioner’s evaluation of Parental

Engagement within their own learning environment. Qls are matched to core elements of parental
engagement. Ql 2.5 Family Learning is matched throughout the core elements

KEY: HGIOS4 — Black, HGIOELC - Grey

HOME-SCHOOL PARTNERSHIP — Challenge Questions

LEADERSHIP AND MANAGEMENT

Quality Indicator 1.1 Self-evaluation for self-improvement

Do all staff have sufficiently high aspirations and expectations for all children and young people?

Do all staff and partners have up-to-date knowledge about the local community and understand
circumstances affecting children’s lives and learning?

What do we know about the community in which children live and learn; and, in what ways are we using
this knowledge to improve outcomes for children?

Quality Indicator 1.2 Leadership of Learning

How effectively do we create a learning culture within our school?

LEARNING PROVISION

Quality Indicator 2.2 Curriculum

In what ways do we share the purpose of our curriculum framework with children, parents, practitioners
and partners? What difference does this make to our practice?

Quality Indicator 2.4 Personalised Support

How well do we know our children, and their families? How do we use this knowledge to help children
progress in their learning?

Quality Indicator 2.5 Family Learning

To what extent are we sure of what meaningful engagement with families looks like?

Are outcomes for children improving as a result of their participation in family learning? How do we know?
How is family learning improving their capacity to learn?

How are we ensuring that provision is responsive to the needs of families?

How effectively do we use current available data about levels of poverty in our community to help us
target interventions?

How well do we match the right programme to the right families?

What do we do to identify and overcome barriers to participation in our family learning programmes?
What do we do to address parents/carers own learning needs in areas such literacy, numeracy and health
and wellbeing?

What do we do to meaningfully engage with families taking account of their individual circumstances?
Quality Indicator 2.6 Transitions

To what extent do our processes for: involving children and young people; parents, carers and families;
and partners and other agencies ensure effective transitions for all learners?

How effectively do our processes for settling in new children support them and their parents/carers to
become familiar with their surroundings? To begin to develop close, positive relationships and to
continuity in meeting their care and learning needs?

Quality Indicator 2.7 Partnerships

How do we ensure that relationships with parents, carers,families, the local community and partners are
characterised by trust and respect?

How well do we support parents/carers understand the value of their engagement in children’s learning?

How do we ensure there is an ethos and culture of inclusion, participation and positive relationships across
the whole learning community?

How effective are we at sharing children’s progress with parents/carers?




PARENTAL REPRESENTATION - Challenge Questions

LEADERSHIP AND MANAGEMENT

Quality Indicator 1.1 Self-evaluation for self-improvement

How well do we take action to remove barriers to success?

How well do we involve all stakeholders (children, staff, parents and carers, families and partners) in
self-evaluation and planning for improvement?

To what extent are all stakeholders (children, practitioners, parents/ carers and partners) involved in self-
evaluation and planning for improvement?

Quality Indicator 1.3 Leadership of Change

To what extent does our school community have ownership of our vision, aims and values?

How effective are our processes for involving the whole school community in the ongoing review of our
vision, aims and values?

How effectively do we communicate our vision with children, families and partners? How successful are
the approaches used to ensure that everyone has a say in shaping our future direction?

LEARNING PROVISION

Quality Indicator 2.3 Learning, Teaching and Assessment

How effectively do we involve learners and parents in planning and evaluating learning?

Quality Indicator 2.4 Personalised Support

To what extent do we involve parents/carers and partner agencies to ensure all children benefit from the
right support at the right times?

Quality Indicator 2.5 Family Learning

How can we demonstrate that families are feeling included and that they are participating, achieving
and progressing?

How is our family learning helping promote the wellbeing indicators? How do we know?

How effectively do we monitor participation?

How well are families supported in developing strategies which lead to positive relationships, better
learning and better behaviour?

How can we demonstrate that families are feeling included and that they are participating, achieving
and progressing?

What approaches do we use and to what extent do we involve families in planning opportunities to
meet their learning needs?

Quality Indicator 2.6 Transitions

How well do we work with parents/carers and with partners in other agencies to plan transitions for
children who require additional support?

Quality Indicator 2.7 Partnerships

How well do we enable parents, carers and families and the local community to contribute to the life of
the school and be involved in school improvement?

Is our Parent Council representative of all the parents and carers in the school and their social, economic
and cultural backgrounds? If not, what are we doing to address this?

How do we know our support to parents/carers has led to further engagement in children’s learning
within the setting, at home and in the wider community?
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LEARNING AT HOME - Challenge Questions

LEADERSHIP AND MANAGEMENT

Quality Indicator 1.1 Self-evaluation for self-improvement

How effective are we at ensuring an inward, outward and forward focus in our evaluation and
improvement activities?

What evidence do we have that changes we have made are as a result of our self-evaluation and have
improved outcomes for children?

Quality Indicator 1.3 Leadership of Change

What range of data and information do we utilise to understand the social, economic and cultural
context of the local community?

LEARNING PROVISION

Quality Indicator 2.4 Personalised Support

What do we do to encourage a child’s sense of belonging and increase their knowledge within their wider
community?

Quality Indicator 2.5 Family Learning

What evidence do we have that family learning is improving the life chances of the families involved?
To what extent do all staff understand GIRFEC, the wellbeing indicators and how these can have a
positive impact on children and their families?

How are we actively promoting equality, fairness and diversity

To what extent do all staff understand GIRFEC, the wellbeing indicators and how these can have a
positive impact on children and their families?

How do we know if outcomes for children are improving as a result of their participation in family
learning?

What evidence do we have that our partnerships with others are strong and support family learning?
Quality Indicator 2.6 Transitions

How well do we work with parents/carers to ensure transitions are personalised, planned in advance and
sensitively handled? How do we support parents/carers to adjust to change at key points of transition?
Quality Indicator 2.7 Partnerships

How effectively do we support parents and carers to participate in, contribute to and understand their
child’s learning? How effectively do we communicate about progress, attainment and achievement?
What do we do to support families to participate in, contribute to and understand the value of their
engagement in children’s learning and life of the setting?

T

Have we successfully established an inclusive learning environment and setting? How welcome and
included do all children, parents/carers and partners feel? How do we know?

Do we truly value contributions and children’s achievements from beyond the setting? Would
parents/carers recognise their role in this?

How well are learners’ creative endeavours at home and in the community acknowledged and
celebrated?
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