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The toolkit can be navigated using the buttons located in the header bar of 

each page.

The individual buttons work as follows:

The ‘home’ button takes you back to the master contents page for 

the complete toolkit to allow you to access any section

The ‘up arrow’ button takes you to the section contents page to allow 

you to access all content within the section you are using

The ‘back’ button takes you back one page in the toolkit (this is not 

the same as the previous page you navigated from).

The ‘forward’ button takes you to the next page in the toolkit
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How to use the toolkit 

The toolkit contains 13 sections. Each section highlights and directs you to:

• What can we do to support recovery and accelerate progress?

• Conditions for success and sustainability

• Exemplars

• Reflective questions

• Useful resources

• Research and articles

Education Scotland has designed the toolkit as a learning resource which will 

be informed and updated as evidence, research and effective practice 

emerges. The toolkit endorses key principles and features of the national 

model of professional learning. and may be used flexibly to support activities 

including:

• Professional reading and research

• Professional dialogue

• Professional enquiry

• Planning

• Self-evaluation

Symbols

An arrow highlights to click on graphic as there is a direct link within 

the toolkit to a website, article or document  

An open book icon highlights suggested further reading 

Please see this short video for how to navigate the toolkit

https://professionallearning.education.gov.scot/explore/the-national-model-of-professional-learning/
https://www.youtube.com/watch?v=Ef46wlOczUQ
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Education Scotland - Interim Chief Executive’s Foreword

In February 2015, the First Minister launched the Scottish Attainment Challenge to bring 

a greater sense of urgency to achieving equity in educational outcomes.

In 2022, Education Scotland created Scotland’s Equity Toolkit to support recovery and 

accelerate progress towards the refreshed mission of the SAC. 

The ongoing purpose of this toolkit, which has been recently updated, is to highlight 

interventions, approaches and helpful resources to support equity and sustainability in 

education. 

The resource has been developed for those involved in improving outcomes for children 

and young people most impacted by poverty, including school leaders, teachers, youth 

workers, support staff and local authority staff. The development of the toolkit has been 

informed by a range of stakeholders and there is continuing opportunity to help shape 

future iterations. 

Practitioners can use the resource to improve leadership, learning, and teaching targeted 

to support families and communities impacted by poverty. 

It is an accessible, live resource that is underpinned by existing research and evidence. 

The toolkit will be reviewed and updated regularly to ensure high quality information that 

is relevant and impactful.

Gillian Hamilton

https://youtu.be/8TKD7byItmI
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Introduction

Background to the Scottish Attainment Challenge

Scottish Attainment Challenge 2022/2023 – 2025/2026: The refreshed mission

Purpose of the toolkit

Aims of the toolkit

How to use the toolkit

"Education is a universal 

human right, essential to 

bridging gaps in 

human wellbeing, equity and 

opportunity."

World Economic Forum



Scotland's Equity Toolkit: supporting recovery and accelerating progress

6

Background to the Scottish Attainment Challenge

The Scottish Attainment Challenge is about achieving equity in educational 

outcomes. This can be achieved by ensuring every child has the same 

opportunity to succeed, with a particular focus on closing the poverty-related 

attainment gap.

The Scottish Attainment Challenge was launched by the First Minister in 

February 2015. It is underpinned by The National Improvement Framework, 

Curriculum for Excellence and Getting it Right for Every Child.

It focuses and accelerates targeted improvement activity in literacy, numeracy 

and health and wellbeing. The Scottish Attainment Challenge also supports and 

complements the broader range of initiatives and programmes to ensure that 

all of Scotland's children and young people reach their full potential.

Scottish Attainment Challenge 2022/2023 – 2025/2026:

The refreshed mission

In November 2021, the Cabinet Secretary for Education and Skills set out plans

for a refreshed Scottish Attainment Challenge from April 2022. The mission of 

this refreshed Challenge is:

"To use education to improve outcomes for children and young people 

impacted by poverty, with a focus on tackling the poverty-related 

attainment gap "

From 2022-23 to 2025-26 the Scottish Attainment Challenge aims to support 

recovery from the pandemic and accelerate progress in closing the poverty-

related attainment gap, whilst raising attainment for all to improve outcomes for 

children and young people impacted by poverty. The next phase of the Scottish 

Attainment Challenge builds on the evidence set out in the Scottish 

Government and Education Scotland 5 year report on progress towards closing 

the poverty-related attainment gap, the Equity Audit, the Audit Scotland 

report on educational outcomes, and the OECD review. It will continue to 

provide support for children and young people impacted by poverty through 

funding to local authorities, Pupil Equity Funding, Care Experienced Children 

and Young People funding and a number of national programmes.

https://education.gov.scot/learning-in-scotland/programmes/scottish-attainment-challenge/
https://www.gov.scot/policies/schools/national-improvement-framework/
https://education.gov.scot/documents/All-experiencesoutcomes18.pdf
https://www.gov.scot/policies/girfec/
https://www.gov.scot/news/closing-the-attainment-gap-4/
https://www.gov.scot/publications/closing-poverty-related-attainment-gap-report-progress-2016-2021/
https://www.gov.scot/binaries/content/documents/govscot/publications/impact-assessment/2021/01/equity-audit-deepening-understanding-impact-covid-19-school-building-closures-children-socio-economically-disadvantaged-backgrounds-setting-clear-areas-focus-accelerating-recovery/documents/equity-audit/equity-audit/govscot%3Adocument/equity-audit.pdf
https://www.audit-scotland.gov.uk/report/improving-outcomes-for-young-people-through-school-education
https://www.oecd-ilibrary.org/sites/bf624417-en/index.html?itemId=/content/publication/bf624417-en
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A suite of materials and documentation are available to support and guide 

efforts to improve outcomes for children and young people impacted by 

poverty, with a focus on tackling the poverty-related attainment gap over this 

parliamentary term, including:

• Tackling the Poverty-Related Attainment Gap – Our Theory of Change The 

Scottish Attainment Challenge Logic Model

• Achieving Excellence and Equity: 2023 National Improvement Framework 

• Equality Impact Assessment –The Scottish Attainment Challenge -

2022/2023 – 2025/2026

• Regional Improvement Collaboratives (RICs)

Scottish Attainment Challenge 2022/2023 – 2025/2026:

The refreshed mission

Scotland's Equity Toolkit: supporting recovery and accelerating progress

https://www.gov.scot/binaries/content/documents/govscot/publications/advice-and-guidance/2022/03/scottish-attainment-challenge-framework-recovery-accelerating-progress/documents/tackling-poverty-related-attainment-gap-theory-change-scottish-attainment-challenge-logic-model/tackling-poverty-related-attainment-gap-theory-change-scottish-attainment-challenge-logic-model/govscot%3Adocument/tackling-poverty-related-attainment-gap-theory-change-scottish-attainment-challenge-logic-model.pdf
https://www.gov.scot/binaries/content/documents/govscot/publications/strategy-plan/2022/12/achieving-excellence-equity-2023-national-improvement-framework-improvement-plan/documents/achieving-excellence-equity-2023-national-improvement-framework-improvement-plan/achieving-excellence-equity-2023-national-improvement-framework-improvement-plan/govscot%3Adocument/achieving-excellence-equity-2023-national-improvement-framework-improvement-plan.pdf
https://www.gov.scot/binaries/content/documents/govscot/publications/impact-assessment/2022/03/equality-impact-assessment-scottish-attainment-challenge-2022-2023-2025-2026/documents/scottish-attainment-challenge-2022-2023-2025-2026-equality-impact-assessment/scottish-attainment-challenge-2022-2023-2025-2026-equality-impact-assessment/govscot%3Adocument/scottish-attainment-challenge-2022-2023-2025-2026-equality-impact-assessment.pdf
https://education.gov.scot/about-education-scotland/what-we-do/supporting-regional-improvement/
https://www.gov.scot/publications/care-experienced-children-young-people-fund-national-operational-guidance-2022/
https://www.gov.scot/binaries/content/documents/govscot/publications/advice-and-guidance/2023/05/scottish-attainment-challenge-framework-recovery-accelerating-progress-2/documents/scottish-attainment-challenge-framework-recovery-accelerating-progress/scottish-attainment-challenge-framework-recovery-accelerating-progress/govscot%3Adocument/scottish-attainment-challenge-framework-recovery-accelerating-progress.pdf
https://www.gov.scot/binaries/content/documents/govscot/publications/advice-and-guidance/2022/03/scottish-attainment-challenge-framework-recovery-accelerating-progress/documents/tackling-poverty-related-attainment-gap-theory-change-scottish-attainment-challenge-logic-model/tackling-poverty-related-attainment-gap-theory-change-scottish-attainment-challenge-logic-model/govscot%3Adocument/tackling-poverty-related-attainment-gap-theory-change-scottish-attainment-challenge-logic-model.pdf?forceDownload=true
https://www.gov.scot/binaries/content/documents/govscot/publications/advice-and-guidance/2023/06/strategic-equity-funding-national-operational-guidance-2023/documents/strategic-equity-funding-national-operational-guidance-2023/strategic-equity-funding-national-operational-guidance-2023/govscot%3Adocument/strategic-equity-funding-national-operational-guidance-2023.pdf
https://www.gov.scot/binaries/content/documents/govscot/publications/advice-and-guidance/2023/06/pupil-equity-funding-national-operational-guidance-2023/documents/pupil-equity-funding-national-operational-guidance-2023/pupil-equity-funding-national-operational-guidance-2023/govscot%3Adocument/pupil-equity-funding-national-operational-guidance-2023.pdf
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Scotland’s Equity Toolkit in context - Policy

The following information sets out the current policy landscape in 

Scotland and the overarching vision for recovery from COVID-19.

The Covid Recovery Strategy: For a Fairer Future publication outlines 

the actions to address systemic inequalities made worse by the 

pandemic, make progress towards a wellbeing economy, and accelerate 

inclusive person-centred public services.

Before the pandemic more than one million people were living in poverty 

in Scotland, including around 240,000 children (two thirds of children in 

poverty living in a household where at least one person works). People 

from Black, Asian and Minority Ethnic backgrounds were more than 

twice as likely to be living in poverty than people from a White British 

background. Existing job market inequalities have been reinforced with 

women, disabled people and minority ethnic people (particularly minority 

ethnic women) facing persistent employment and pay gaps. Those in 

insecure employment, carers and lone parents, the majority of whom are 

women, have also experienced disproportionate impacts. These unequal 

effects of the pandemic on incomes and employment also have health 

implications, particularly in the longer term, and will have contributed to 

health inequalities.

The ongoing cost of living crisis is likely to push many more children and 

their families into poverty Briefing: Tackling child poverty (audit-

scotland.gov.uk)

The recovery priorities are closely aligned with the key principles of the 

Christie Commission’s and the Scottish Government’s reform ambitions: 

participation, partnership, prevention and performance, as well as place.

This includes Investing in social security, which connects policies and 

budgetary commitments to support the vision for recovery and intersecting 

policies, such as affordable housing, Keeping The Promise and the Scottish 

Child Payment.

Further concerted and targeted action will be required to support individuals, 

families and sectors most negatively impacted by the cost of living crisis. 

Scotland's Equity Toolkit: supporting recovery and accelerating progress

https://www.gov.scot/binaries/content/documents/govscot/publications/strategy-plan/2021/10/covid-recovery-strategy-fairer-future/documents/covid-recovery-strategy-fairer-future/covid-recovery-strategy-fairer-future/govscot%3Adocument/covid-recovery-strategy-fairer-future.pdf
https://www.audit-scotland.gov.uk/uploads/docs/report/2022/briefing_220922_child_poverty.pdf
https://www.gov.scot/binaries/content/documents/govscot/publications/independent-report/2011/06/commission-future-delivery-public-services/documents/0118638-pdf/0118638-pdf/govscot%3Adocument/0118638.pdf
https://www.gov.scot/binaries/content/documents/govscot/publications/strategy-plan/2022/09/stronger-more-resilient-scotland-programme-government-2022-23/documents/stronger-more-resilient-scotland-programme-government-202223/stronger-more-resilient-scotland-programme-government-202223/govscot%3Adocument/stronger-more-resilient-scotland-programme-government-202223.pdf
https://www.gov.scot/news/budget-focus-on-child-poverty/
https://www.gov.scot/policies/more-homes/
https://thepromise.scot/what-is-the-promise/about
https://www.mygov.scot/scottish-child-payment
https://publichealthscotland.scot/our-blog/2023/april/mitigating-long-term-impacts-of-the-cost-of-living-crisis/
https://www.gov.scot/binaries/content/documents/govscot/publications/research-and-analysis/2022/11/cost-living-crisis-scotland-analytical-report/documents/cost-living-crisis-scotland-analytical-report/cost-living-crisis-scotland-analytical-report/govscot%3Adocument/cost-living-crisis-scotland-analytical-report.pdf
https://www.gov.scot/binaries/content/documents/govscot/publications/strategy-plan/2023/04/equality-opportunity-community-new-leadership-fresh-start/documents/equality-opportunity-community-new-leadership-fresh-start/equality-opportunity-community-new-leadership-fresh-start/govscot%3Adocument/equality-opportunity-community-new-leadership-fresh-start.pdf
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Poverty in context

What is poverty? 

Scotland's Equity Toolkit: supporting recovery and accelerating progress

Professor John McKendrick in his book ‘Poverty in Scotland 2011: 

Towards a More Equal Scotland’ stated “Poverty is about not having 

enough.” (John H. McKendrick; Gerry Mooney; Peter Kelly; John Dickie. 

6th Revised. ed. London, Child Poverty Action Group, 2011.p. 18-29). 

Typically, ‘poverty’ refers to not having enough resources.

In Scotland (and the UK), income poverty tends to be understood in one 

of four main ways:

• absolute poverty

• relative poverty

• persistent poverty

• Severe/ extreme poverty

The interpretation that is used most is relative poverty. Persistent poverty 

and severe poverty are ultimately different ways of defining relative 

poverty. Poverty is not the same as income inequality, social exclusion, 

social justice, multiple deprivation and material deprivation. However, 

poverty is closely related to each of these issues.

The Child Poverty Action Group produced slides to raise awareness on 

child poverty and the cost of the school day, which is helpful to support 

school communities to better understand poverty, financial barriers to 

education and how they can be reduced and removed. Further 

information and resources are located in the section on Cost of the 

School Day.

There are a number of terms used to describe circumstances of poverty, such 

as:

Hidden poverty 

Uniform poverty 

Material poverty or 

material deprivation 

Rural poverty 
Digital poverty or 

digital exclusion 

Fuel poverty
Food poverty or 

food insecurity

In-work poverty 

What is poverty? JRF

What protects people from very deep poverty JRF

Hidden-Dimensions-of-Poverty-20-11-2019.pdf

Poverty: Our Hidden Shame?

The-cost-of-living-impact-on-rural-communities-in-Scotland-2023.pdf

https://www.habitatforhumanity.org.uk/blog/2018/09/relative-absolute-poverty/#:~:text=Understanding%20the%20cycle%20of%20poverty&text=Not%20having%20access%20to%20healthy,can%27t%20afford%20them%20all.
https://www.habitatforhumanity.org.uk/blog/2018/09/relative-absolute-poverty/
https://nationalperformance.gov.scot/persistent-poverty#:~:text=Persistent%20poverty%20identifies%20the%20number,of%20the%20last%20four%20years.
https://www.concern.org.uk/poverty-definition-statistics-and-causes?gclid=CjwKCAjw6IiiBhAOEiwALNqncf8-erk-aM6hcGR3kPed7ubVHbTD3y5eaD8GXEUFIMXFGj0vWTdA6BoC2hcQAvD_BwE
file:///C:/Users/u444428/Downloads/Cost of the School Day awareness raising slides AUGUST 2021.pdf
https://www.youtube.com/watch?v=M7tcFeIxeOA
https://cpag.org.uk/scotland/cost-school-day/happening-around
https://www.employabilityinscotland.com/policy/tackling-poverty/
https://www.gov.scot/binaries/content/documents/govscot/publications/research-and-analysis/2017/02/scottish-index-of-multiple-deprivation-rural-deprivation-evidence-and-case-studies/documents/rural-deprivation-an-evidence-review/rural-deprivation-an-evidence-review/govscot%3Adocument/rural%2Bdeprivation%2Bevidence%2Breview.pdf
https://www.ncfe.org.uk/all-articles/digital-poverty-3-factors-and-how-society-can-tackle-it/#:~:text=What%20is%20digital%20poverty%3F,how%20an%20individual%20needs%20to%E2%80%9D.
https://www.cas.org.uk/system/files/publications/2017-03-16_fuel_poverty_in_scotland.pdf
https://www.healthscotland.scot/health-inequalities/fundamental-causes/poverty/food-poverty
https://www.cipd.co.uk/knowledge/culture/well-being/employee-financial-well-being/in-work-poverty/introduction#gref
https://www.jrf.org.uk/our-work/what-is-poverty#:~:text=relative%20income%20poverty%2C%20where%20households,certain%20essential%20items%20and%20activities
https://www.jrf.org.uk/report/what-protects-people-very-deep-poverty-and-what-makes-it-more-likely
https://www.atd-quartmonde.org/wp-content/uploads/2019/12/Hidden-Dimensions-of-Poverty-20-11-2019.pdf
https://static1.squarespace.com/static/56324529e4b0b3fc16c4daf6/t/5dd677484cd1290486314fae/1574336332711/hidden+shame+resouce.pdf
https://rse.org.uk/wp-content/uploads/2023/03/RSE-AP-The-cost-of-living-impact-on-rural-communities-in-Scotland-2023.pdf
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Poverty in context

Interrelating factors of poverty 

“Framing means making deliberate choices about how you communicate. It’s 

about understanding how people think and feel, and telling stories that change 

hearts and minds” The Joseph Rowntree Foundation (JRF) conducted research to 

understand the public’s opinions of poverty to talk about poverty in a different way. 

Information is presented in the Framing Toolkit to explain what framing is, why the 

JRF are using it, and how to collectively put it into action.

Scotland's Equity Toolkit: supporting recovery and accelerating progress

“Any family can experience hard times and find it difficult to make ends 

meet. Life changes such as unemployment, illness or family separation 

can significantly impact our circumstances. Increasing costs, especially 

for essentials such as food, housing and fuel, affect most people. Poverty 

isn’t something that happens to others, it can happen to almost anyone. 

But certain groups of people face a much higher risk of living in poverty 

than others” (Who is at risk of poverty? | CPAG).

Lone parent families, black and minority ethnic groups, children in larger 

families, individuals living with a disability, pensioners, women and 

people in households where no-one works are more likely to experience 

poverty, to remain in poverty for longer and to experience deeper poverty, 

than others (Poverty & Inequality Commission (povertyinequality.scot). 

The report, “Intersectionality: Revealing the realities of poverty and 

inequality in Scotland” uses an intersectional lens to better understand 

the nature of poverty and inequality in Scotland.

The level of vulnerability of an individual or group is determined by their 

ability to anticipate, cope with, respond to, and recover. Key factors 

contributing to people’s vulnerability can include:

• The social, political, economic, security, and environmental context in 

which people live

• Their economic status, skills and experience, gender, age, disability, 

and ethnicity

• The levels of marginalisation they experience

• The location of where they live and pursue their livelihoods

Poverty in context

Framing poverty 

“Framing is about finding a 

balance between authenticity, 

authoritativeness and 

appropriateness.”

“It bridges the gap between 

research and lived experience 

of poverty.”

“A big part of framing was to 

connect my story to more 

widespread structural issues.”

file:///C:/Users/u444428/Downloads/jrf_framing_toolkit%20(3).pdf
https://cpag.org.uk/child-poverty/who-risk-poverty#:~:text=Children%2C%20lone%20parents%2C%20disabled%20people,experience%20deeper%20poverty%2C%20than%20others.
https://povertyinequality.scot/poverty-scotland/#:~:text=A%20household%20is%20considered%20to,for%20poverty%20after%20housing%20costs.
https://povertyinequality.scot/wp-content/uploads/2021/05/Intersectionality-Revealing-the-Reality-of-Poverty-and-Inequality-in-Scotland-May-2021.pdf
file:///C:/Users/u444428/Downloads/jrf_framing_toolkit%20(3).pdf
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Defining equity

Scotland's Equity Toolkit: supporting recovery and accelerating progress

Defining equity:

Equity is a policy concept and approach that means treating people fairly, but not necessarily treating people the same.

Equity in education means that personal or social circumstances are not obstacles to achievement and that all children and young

people are well supported and have the same opportunities to succeed.

Within the context of the Scottish Attainment Challenge this relates to disadvantage arising from poverty. 

Equality Equity Social Justice

Image source: Environmental Equity Vs. Environmental Justice: What’s the Difference? — MobilizeGreen
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Purpose of the toolkit 

Supporting recovery

Reflecting on evidence about the impact of the COVID-19 pandemic on 

learners and their families heightened the moral imperative to support recovery.

• Institute of Fiscal Studies (IFS) (2020) and Sutton Trust (2020) found the 

time spent each day learning at home during COVID-19 school closures was 

significantly related to family income, with those from more affluent families 

reporting they were spending more time studying. This was supported by 

IFS data reporting similar patterns regarding engagement online and in 

secondary schools, the submission of completed work online.

• UNESCO (2020) advised disruptions to instructional/teaching time in the 

classroom can have a severe impact on a child’s ability to learn. The longer 

marginalised children are out of school, the less likely they are to return. 

Children from the poorest households are already almost five times more 

likely to be out of primary school than those from the wealthiest.

• Black (2020) stated that “inequalities in literacy and numeracy among 

younger children are the foundation for the attainment gap in qualifications 

seen in older pupils” and “these inequalities in education are a product of 

wider socio-economic inequality: inequality that is already proving to be 

exacerbated by the COVID-19 pandemic and resulting economic crisis.”

• Chapman (2020), Sahlberg (2020 a, b and c) and Netolicky (2020) all make 

the case that the pandemic has placed a greater emphasis on equity.

Accelerating progress

Reflecting on the evidence from the recent review, evaluation and reports 

referenced previously, some key considerations can be drawn:

• Progress in tackling the poverty-related attainment gap was made before the 

pandemic. This provides solid foundations on which we can seek to 

accelerate both recovery and progress.

• The findings of the 2021 Audit Scotland report highlighted a need to make 

quicker progress even in relation to pre-pandemic gains, and to tackle 

variation in outcomes between and within local authority areas.

• There is a need for continued and accelerated progress to address the 

negative impact of COVID-19 on children’s health and wellbeing and 

learning.

• Improving leadership, learning and teaching and the quality of support for 

families and communities and targeted support for those impacted by 

poverty remain the key levers to improve outcomes for children and young 

people.

Scotland's Equity Toolkit: supporting recovery and accelerating progress

https://ifs.org.uk/sites/default/files/output_url_files/R195-Home-learning-experiences-through-the-COVID-19-pandemic.pdf
https://www.suttontrust.com/wp-content/uploads/2021/01/School-Shutdown-Covid-19.pdf
https://unesdoc.unesco.org/ark:/48223/pf0000373718/PDF/373718eng.pdf.multi
https://education.gov.scot/media/zmddfjc3/what-scotland-learned-building-back-better.pdf
https://www.audit-scotland.gov.uk/publications/improving-outcomes-for-young-people-through-school-education
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Purpose of the toolkit

What is it?

Scotland’s Equity Toolkit: supporting recovery and accelerating progress is

• An accessible, live resource that has been shaped by practitioners to 

support the refreshed mission of the Scottish Attainment Challenge with a 

particular focus on closing the poverty-related attainment gap

• Information and links in one place signposting practitioners to what can 

be done and the conditions required for success throughout the learner 

journey

• Material that can be used and adapted in a range of settings to ensure 

every child and young person has the same opportunity to succeed

Who is it for?

Stakeholders involved in improving outcomes for children and young 

who are most impacted by poverty such as:

practitioners school leaders local authority staff

third sector partners youth workers

To have one place to go to - There is a lot of information in the 

system already, which can feel overwhelming and at times 

difficult to navigate to the answers being searched for.

To simplify the search – Through streamlining content within 

relevant section headings and importantly, identify the 

conditions contributing to success in one place.

Reflective questions are embedded throughout this toolkit to 

encourage reflection and discussion within your team or 

setting, as you plan, implement and evaluate impact. 

Why now?

Scotland's Equity Toolkit: supporting recovery and accelerating progress

What can it be used for?

To support practitioners in their practice 

and decision making by providing access to a range 

of evidence, research and practice.
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Purpose of the toolkit

Service design

To ensure Scotland’s Equity Toolkit is representative of the needs of 

practitioners to support recovery and accelerate progress, the resource has 

followed a service design approach. Service design follows an iterative process 

to ensure a well-thought out and considered approach to develop and deliver a 

differentiated and effective resource. This resource was initially developed as a 

prototype or DRAFT version, to test with the system and achieve feedback on 

its purpose, functionality, content, fidelity and intended impact.

The first step was to gain a clear understanding of the context, structure and 

aims of the refreshed mission of the Scottish Attainment Challenge to make 

sense of data gathered and achieve actionable insights to establish system-

wide needs of practitioners. This involved large-scale research and mapping of 

evidence and resources to synthesise themes and associated information. It is 

recognised Scotland’s Equity Toolkit will not provide everything practitioners 

require to support learners affected by poverty, but provides a targeted focus on 

equity as a stepping stone to other avenues.

The involvement and engagement of stakeholders was essential in developing 

Scotland’s Equity Toolkit from a prototype to ‘final’ product. As part of this 

process, stakeholders were invited to participate in a public consultation in 

2022. The range of responses were reviewed and converted into necessary 

improvements, with the toolkit relaunched in spring 2023. There is an ongoing 

feedback loop with stakeholders to continue shaping the resource and its 

content.

Scotland's Equity Toolkit: supporting recovery and accelerating progress

https://www.gov.scot/binaries/content/documents/govscot/publications/advice-and-guidance/2019/04/the-scottish-approach-to-service-design/documents/the-scottish-approach-to-service-design/the-scottish-approach-to-service-design/govscot%3Adocument/Scottish%2BApproach%2Bto%2BService%2BDesign.pdf?forceDownload=true
https://www.gov.scot/binaries/content/documents/govscot/publications/advice-and-guidance/2019/04/the-scottish-approach-to-service-design/documents/the-scottish-approach-to-service-design/the-scottish-approach-to-service-design/govscot%3Adocument/Scottish%2BApproach%2Bto%2BService%2BDesign.pdf?forceDownload=true
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Aims of the toolkit

The information in the toolkit is based on data, evidence, research and practice 

about what has happened when particular approaches have been used in 

schools and other settings. The aims of the toolkit are:

• Increase awareness and understanding of approaches which support equity 

and support sustainability;

• Increase access to high quality information for practitioners to inform support 

for children, young people and families impacted by poverty through an 

equity lens;

• Increase the pace and consistency of progress by reducing variation in 

outcomes through guiding complex change and effective implementation of 

equitable approaches;

• Enhance continued support for recovery from COVID-19 on children and 

young people's health, wellbeing and their learning through equity-informed 

practice.

Scotland's Equity Toolkit: supporting recovery and accelerating progress
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Learning, teaching, curriculum and assessment

Section overview – page 1 of 2

Pedagogy

• What can we do to support recovery and accelerate progress?

• Conditions for success and sustainability

• Exemplars

• Reflective questions

• Useful resources

• Research and articles

Literacy

• What can we do to support recovery and accelerate progress?

• Listening and talking

• Reading

• Writing

• Conditions for success and sustainability

• Exemplars

• Reflective questions

• Useful resources

• Research and articles

Numeracy

• What can we do to support recovery and accelerate progress?

• Conditions for success and sustainability

• Exemplars

• Reflective questions

• Useful resources

• Research and articles

Health and Wellbeing

• What can we do to support recovery and accelerate progress?

• Conditions for success and sustainability

• Exemplars

• Reflective questions

• Useful resources

• Research and articles
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Learning, teaching, curriculum and assessment

Section overview – page 2 of 2

Curriculum and Pathways

• An overview of Scotland’s Curriculum Framework

• What can we do to support recovery and accelerate progress?

• Conditions for success and sustainability

• Exemplars

• Reflective questions

• Useful resources

• Research and articles

Assessment

• What can we do to support recovery and accelerate progress?

• Conditions for success and sustainability

• Exemplars

• Reflective questions

• Useful resources

• Research and articles
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Section overview - Pedagogy

There has been significant impact on learning for children and young people 

caused by disruption to education through the various stages of the pandemic. 

In this section we aim to provide guidance and support relating to learning, 

teaching, curriculum and assessment. Consideration is given to what we can 

do to support recovery and accelerate progress, and the conditions for success 

and sustainability. 

Exemplars of practice, reflective questions and links to research evidence and 

useful resources are also provided. Specific sub-sections within the learning, 

teaching, assessment and curriculum section include:

• Pedagogy

• Literacy

• Numeracy

• Health and wellbeing

• Curriculum and Pathways

• Assessment

Scotland's Equity Toolkit: supporting recovery and accelerating progress



19

Pedagogy

What can we do to support recovery and accelerate progress?

Pedagogy refers to the method and practices of the teacher and to how they 

deliver the content of the curriculum to the children and young people in their 

charge.  Effective pedagogy considers knowledge of teaching styles and theory 

to ensure that learning is progressed through high-quality teaching and 

effective use of ongoing assessment.

The effects of high-quality learning and teaching are significant for children and 

young people from disadvantaged backgrounds and those with protected 

characteristics.

There is a strong consensus from educational research that high performance 

in education systems is dependent on the quality of teaching.

The Education Endowment Foundation Teaching and Learning Toolkit 

highlights the following effective approaches to pedagogy which can be 

accessed directly at the links below.

• Metacognition and self-regulation

• Collaborative learning approaches 

• Feedback

• Mastery learning 

• Social and emotional learning 

• Peer tutoring

• One to one tuition 

Scotland's Equity Toolkit: supporting recovery and accelerating progress

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation?utm_source=/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation&utm_medium=search&utm_campaign=site_search&search_term=metacognition%20a
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/collaborative-learning-approaches
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/peer-tutoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
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Conditions for success and sustainability - Pedagogy

The national research and development network was created by the National 

College for School Leadership.

In this paper, research literature is used to advance nine strong claims about 

the characteristics of highly successful pedagogies:

• Effective pedagogies give serious consideration to pupil voice.

• Effective pedagogies depend on behaviour (what teachers do), knowledge 

and understanding (what teachers know) and beliefs (why teachers act as 

they do).

• Effective pedagogies involve clear thinking about longer term learning 

outcomes as well as short-term goals.

• Effective pedagogies build on pupils’ prior learning and experience.

• Effective pedagogies involve scaffolding pupil learning.

• Effective pedagogies involve a range of techniques, including whole-class 

and structured group work, guided learning and individual activity.

• Effective pedagogies focus on developing higher order thinking and meta-

cognition, and make good use of dialogue and questioning in order to do so.

• Effective pedagogies embed assessment for learning.

• Effective pedagogies are inclusive and take the diverse needs of a range of 

learners, as well as matters of student equity, into account.

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/329746/what-makes-great-pedagogy-nine-claims-from-research.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/329746/what-makes-great-pedagogy-nine-claims-from-research.pdf
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Exemplars - Pedagogy

The Early Level Pedagogy Toolkit aims to support practitioners working with 

children in the Early Level to appropriately use play pedagogy to support 

learning and development.

A resource to support practitioners in professional dialogue and collaborative 

enquiry Play2Learn in Bearsden Primary and St Matthew’s Primary School, 

East Dunbartonshire Council | Research

on learning through play.

Click on sketch note to view full version 

https://education.gov.scot/resources/early-level-play-pedagogy-toolkit/
https://education.gov.scot/resources/sac86-play2learn-in-bearsden-primary-and-st-matthews-primary-school/
https://education.gov.scot/media/aqqfc0an/what-scotland-learned-building-back-better-sketchnote.pdf
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Reflective questions - Pedagogy

Reflective questions for senior leaders -

• How effective is our moderation, monitoring, tracking and assessment in 

ensuring that our interventions and approaches are raising attainment and 

helping to close the poverty-related attainment gap?

• What range of sources do we use to identify evidence-based practice 

that may suit our school context?

• How well do we apply the principles of planning, observation, 

assessment, recording and reporting as an integral feature of learning and 

teaching?

• How effective are we at differentiating learning and teaching, and 

using strategies to address the socio-economic and wider challenges and 

barriers faced by children and young people?

Questions for classroom practitioners to consider -

• How well do we communicate the purpose of learning and give effective 

explanations for all learners?

• To what extent do we support children and young people to 

take responsibility for their own learning and progress?

• Are we confident that all learners, have access to the most effective learning 

and teaching approaches, whether working in school or remotely?
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Useful resources - Pedagogy

Research and professional reading

• SCDE Attainment Challenge Project: Developing pedagogies that work for Pre-Service and Early Career Teachers to reduce the Attainment Gap in 

Literacy, Numeracy and Health and wellbeing | Research

• Action enquiry research focussing on closing the poverty-related attainment gap centred on raising attainment in numeracy and mental health | Research

• What Scotland Learned: building back better (education.gov.scot)

• Mastery learning | EEF (educationendowmentfoundation.org.uk)

• Metacognition and self-regulation | EEF (educationendowmentfoundation.org.uk)

• Exploring Effective Pedagogy (pearson.com)

• What makes great pedagogy and great professional development: final report (ioe.ac.uk)

• Sutton Trust - School Shutdown COVID-19

• UNESCO - Inclusion and education (2020)

The resources linked below provide a range of practical strategies, ideas and links which you may find useful.

• Scotland's Curriculum for Excellence (scotlandscurriculum.scot)

• The Teaching Cycle - Dundee City Council Pedagogy Team

• Differentiation Strategies - Dundee City Council Pedagogy Team

• Education Scotland - Features of Highly Effective Digital Learning, Teaching and Assessment

• Education Endowment Foundation - Teaching and Learning Toolkit

• Education Scotland SLF2021 Pedagogy for Equity webinar

• Using quality assurance to improve learning and teaching in Kirkliston Primary School, Edinburgh | Practice exemplars

https://education.gov.scot/resources/scde-attainment-challenge-project/
https://education.gov.scot/resources/action-enquiry-research-focussing-on-closing-the-poverty-related-attainment-gap-centred-on-raising-attainment-in-numeracy-and-mental-health/
https://education.gov.scot/media/zmddfjc3/what-scotland-learned-building-back-better.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://www.pearson.com/content/dam/one-dot-com/one-dot-com/global/Files/about-pearson/innovation/open-ideas/ExploringEffectivePedagogy.pdf
https://dera.ioe.ac.uk/22157/1/What_makes_great_pedagogy_and_great_professional_development_final_report.pdf
https://www.suttontrust.com/wp-content/uploads/2021/01/School-Shutdown-Covid-19.pdf
https://unesdoc.unesco.org/ark:/48223/pf0000373718/PDF/373718eng.pdf.multi
https://scotlandscurriculum.scot/
https://sites.google.com/dd.glow.scot/dccteam/resources/the-teaching-cycle
https://docs.google.com/presentation/d/1RcDb4hLzouYMXuX4qw8MuKDWEOoccP8E2T5yUuvoBUk/edit#slide=id.g35f391192_00
https://education.gov.scot/resources/features-of-highly-effective-digital-learning-teaching-and-assessment-in-schools/
https://educationendowmentfoundation.org.uk/news/eef-launches-updated-teaching-and-learning-toolkit
https://www.youtube.com/watch?v=x2sMxW3bRGs&list=PLcD2TdZ4bXSmPUjLDIiYaHQkECpGtJ9tj&index=23
https://education.gov.scot/resources/using-quality-assurance-to-improve-learning-and-teaching-in-kirkliston-primary-school-edinburgh/
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Literacy

What can we do to support recovery and accelerate progress?

Education Scotland have developed a National Literacy PLC - Home 

(sharepoint.com) within GLOW. This has links to numerous strategies and 

resources which can be used to intensify the support for those who need it 

most due to the disruption to their learning. There are also links to lots of 

professional learning materials which can support the development of teacher 

confidence in this area.  

There are sections on the following: 

• Key documents 

• Professional learning and research 

• Learning, teaching and assessment 

• Blended and remote learning 

• Support for National Qualifications 

• Supporting additional needs 

• Sharing practice 

*A GLOW login is required to access the PLC

https://glowscotland.sharepoint.com/sites/literacyplc/SitePages/Home.aspx#?wa=wsignin1.0
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Listening and talking

What can we do to support recovery and accelerate progress?

Listening and talking activities, or what the Education Endowment Foundation 

describes as oral language, emphasise the importance of spoken language and 

verbal interaction in learning.  Listening and talking underpin learning 

experiences across the four contexts and have a direct impact on learners’ 

progress in reading and writing. Consequently, paying explicit attention to the 

teaching of talk in a variety of contexts supports learners’ overall achievement 

and attainment.

Research indicates that developing children’s listening and talking skills helps 

reduce the poverty-related attainment gap by improving learners’ outcomes 

across the three curriculum areas of literacy, numeracy and health and 

wellbeing. Indeed, a pedagogical focus on oracy has been found to have a 

positive impact on relationships and engagement in learning, as well as in 

supporting self-regulation and metacognition. Conversely, a lack of well-

developed communication skills can ultimately lead to worse outcomes in terms 

of employment opportunities and an individual’s mental health and wellbeing.

Further information:

• Oral interventions – YouTube (Education Scotland)

• Closing the Gap through Listening and Talking Full Webinar – YouTube

(Education Scotland)

• Closing the Gap through Listening and Talking – Padlet (Education Scotland)

• Oral language interventions | EEF

• Oral Language Toolkit | HIGHLAND LITERACY

• Supporting oral language development - cloudfront.net (EEF)

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions#:~:text=Oral%20language%20approaches%20might%20include%3A%201%20targeted%20reading,the%20use%20of%20purposeful%2C%20curriculum-focused%2C%20dialogue%20and%20interaction.
https://www.youtube.com/watch?v=QsYzAVjt6PA
https://www.youtube.com/watch?v=jdXjIebThVs
https://padlet.com/esnmcdonald/bwynqsxsdqzc6lq8
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://highlandliteracy.com/oral-language-toolkit/
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks-1/Supporting_oral_language_development.pdf?v=1635355219
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Reading

What can we do to support recovery and accelerate progress?

It is important to recognise that no one ‘catch up’ strategy should be relied 

upon. Alex Quigley, author of Closing the Vocabulary Gap and Closing the 

Reading Gap, shared his thoughts about closing the reading gap in the time of 

COVID-19. He suggests that we need to continue to support children’s reading 

at home. Highlighting the inequity in children’s access to texts at home with one 

in eight children in the UK not owning a single book. We need to take this into 

account when planning our recovery curriculum and for any further 

interruptions to learning that may occur. He also explains the importance of 

teachers understanding what makes reading complex in order for them to 

select ‘goldilocks’ texts (just right) for their learners. He outlines what he refers 

to as the ‘arduous 8’ which teachers should consider in selecting texts:

• background knowledge

• range and complexity of vocabulary (including word length)

• use of abstract imagery and metaphorical language

• sentence length and syntax

• narrative or whole text structures

• the generic elements of a text

• the scaffolds present or absent in a given text

• text length

Quigley also suggests the likelihood that more onscreen reading during 

lockdown may have lead to more successful reading, and possibly better 

retention, especially of non-fiction, for more able readers. He explains that 

more able readers use reading strategies in a systematic way which less 

experienced readers struggle to do. He suggests the need to support the 

development of strategic reading by explicitly teaching, modelling and 

scaffolding the following strategies:

• evaluate task

• skim the text

• scan proper nouns

• activate prior knowledge

• re-read

• link nouns

• predict meanings

• build schema

• explore unfamiliar word parts

• evaluate meaning of punctuation

• clarify and question

• summarise text meaning

https://www.theconfidentteacher.com/wp-content/uploads/2020/05/ResearchEd-Home-CTRG-1.pdf
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Reading

What can we do to support recovery and accelerate progress?

Studies by the Education Endowment Foundation (EEF) have found that the 

explicit teaching of reading strategies is effective in supporting pupils to 

improve their comprehension of written text. Pupils learn a range of techniques 

and strategies such as connecting to prior knowledge, inferring, predicting, 

summarising, questioning and monitoring understanding.

The EEF study found that “the average impact of reading comprehension 

strategies is an additional six months’ progress over the course of a year…and 

can be usefully combined with Collaborative learning techniques and Phonics 

activities to develop reading skills”.

The report also goes on to consider how the approach could be used to 

promote equity:

“Studies in England have shown that pupils eligible for free school meals may 

receive additional benefits from being taught how to use reading 

comprehension strategies”

Many learners will develop these approaches without teacher guidance, 

adopting the strategies through trial and error as they look to better understand 

texts that challenge them. However, we know that on average, disadvantaged 

children are less likely to own a book of their own and read at home with family 

members, and for these reasons may not acquire the necessary skills for 

reading and understanding challenging texts”.

Reading comprehension strategies | EEF 

(educationendowmentfoundation.org.uk)

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
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Writing

What can we do to support recovery and accelerate progress?

Based on their survey “More time on my hands”, Clark et al. (2020) offer the 

following observations:

One particularly clear message from the children’s comments was that 

having more time to write freely has contributed to their increased 

enjoyment of writing. Looking ahead, it seems that providing time for free 

writing once back in the classroom could help to sustain this positive 

outcome. While there may well be a need for a fast pace of learning, 

balancing this with time for writing that is not prescriptive or exams-

focused could be enormously valuable to boost writing enjoyment overall.

In times of continued uncertainty, the essential role of writing as a tool for 

supporting mental wellbeing should therefore also be recognised and 

valued.

Looking forward, we must ensure all children are able to use writing as a 

means of navigating difficult circumstances that might arise in the future. 

https://files.eric.ed.gov/fulltext/ED607968.pdf
https://files.eric.ed.gov/fulltext/ED607968.pdf
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Conditions for success and sustainability - Literacy

Emeritus Professor Sue Ellis from the University of Strathclyde highlights the 

attention to different kinds of evidence in Strathclyde’s ‘3 Domain Model.’ This 

model evidences consideration of the following:

Consideration of all three domains is required if our learners most 

disadvantaged by poverty and wider inequalities are to progress in their 

learning.

Three domains of literacy - Primary Education Network (nottingham.ac.uk)

https://blogs.nottingham.ac.uk/primaryeducationnetwork/2020/04/22/three-domains-of-literacy/
https://blogs.nottingham.ac.uk/primaryeducationnetwork/2020/04/22/three-domains-of-literacy/
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Literacy - Improving communication, language and literacy in 

the early years

Seven recommendations for approaches to raising attainment in the early years, 

sourced from Education Endowment Foundation report on Improving Literacy in 

Early Years- Guidance Report

Click on graphic to 

access EY Toolkit 

https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-early-years/Preparing_Literacy_Guidance_2018.pdf?v=1673016899
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit


Scotland's Equity Toolkit: supporting recovery and accelerating progress

31

Literacy – Age 5 to 7 years old

What can we do to support recovery and accelerate progress?

Eight recommendations for approaches to raising attainment in literacy, 

sourced from Education Endowment Foundation report on Improving Literacy 

in Key Stage 1 - Guidance Report

• Develop pupils’ speaking and listening skills and wider understanding of 

language

• Use a balanced and engaging approach to developing reading, teaching 

both decoding and comprehension skills

• Effectively implement a systematic phonics programme

• Teach pupils to use strategies for developing and monitoring their reading 

comprehension

• Teach pupils to use strategies for planning and monitoring their writing

• Promote fluent written transcription skills by encouraging extensive and 

effective practice and explicitly teaching spelling

• Use high quality information about pupils’ current capabilities to select the 

best next steps for teaching

• Use high quality structured interventions to help pupils who are struggling 

with their literacy

Examples, explanations, and resources are provided within the report set out in 

sections of  the above recommendations.

Click on graphic to 

access full pdf version

https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks-1/Literacy_KS1_Guidance_Report_2020.pdf?v=1673013008
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks-1/Improving_Literacy_in_KS1_Recommendations_Poster.pdf?v=1673013008
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks-1/Literacy_KS1_Guidance_Report_2020.pdf?v=1673013008
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Literacy – Age 7 to 11 years old

What can we do to support recovery and accelerate progress?

Seven recommendations for approaches to raising attainment in literacy, 

sourced from Education Endowment Foundation report on Improving Literacy 

in Key Stage 2 - Guidance Report

• Develop pupils’ language capabilities 

• Support pupils to develop fluent reading capabilities

• Teach reading comprehension strategies through modelling and supported 

practice

• Teach writing composition strategies through modelling and supported 

practice

• Develop pupils’ transcription and sentence construction skills through 

extensive practice

• Target teaching and support by accurately assessing pupil needs

• Use high quality structured interventions to help pupils who are struggling 

with their literacy
Click on graphic to 

access full pdf version

https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks2/EEF-Improving-literacy-in-key-stage-2-report-Second-edition.pdf?v=1673014052
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks2/EEF-KS2-lit-2nd-Recommendations-poster.pdf?v=1673014052
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks2/EEF-Improving-literacy-in-key-stage-2-report-Second-edition.pdf?v=1673014052
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Literacy – Secondary schools 

What can we do to support recovery and accelerate progress?

Seven recommendations for approaches to raising attainment in literacy, 

sourced from Education Endowment Foundation report on Improving Literacy 

in Secondary Schools - Guidance Report

• Prioritise ‘disciplinary literacy’ across the curriculum 

• Provide targeted vocabulary instruction in every subject

• Develop students’ ability to read complex academic texts

• Break down complex writing tasks

• Combine writing instruction with reading in every subject

• Provide opportunities for structured talk

• Provide high quality literacy interventions for struggling students

Click on graphic to 

access full pdf version

https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks3-ks4/EEF_KS3_KS4_LITERACY_GUIDANCE.pdf?v=1673015201
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks3-ks4/EEF_KS3_KS4_LITERACY_POSTER.pdf?v=1673015201
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks3-ks4/EEF_KS3_KS4_LITERACY_GUIDANCE.pdf?v=1673015201
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Exemplars - Literacy

• How can schools develop a literacy-rich curriculum in P1-3 to help to close 

the vocabulary gap? | Learning resources

• Support for emerging literacy approaches in Highland | The Highland Council

• Primary Literacy Coaching Programme in Renfrewshire | Practice exemplars

• Gathering of listening and talking evidence – Dundee City Council

• Closing the Literacy Gap in Dumfries and Galloway | Practice exemplars

• Supporting spoken language in the classroom - University of Bristol

• Primary One Literacy Assessment and Action Resource (POLAAR)

https://education.gov.scot/resources/how-can-schools-develop-a-literacy-rich-curriculum-in-p1-3-to-help-to-close-the-vocabulary-gap/
https://highlandliteracy.com/literacy-language-and-communication/
https://education.gov.scot/resources/primary-literacy-coaching-programme-in-renfrewshire/
https://docs.google.com/presentation/d/19tEKuOsR-QXbqWwirCiNp9yLs6Wb8cP7NTdsO4wz4H4/edit#slide=id.gd4d726acac_0_226
https://education.gov.scot/resources/closing-the-literacy-gap-in-dumfries-and-galloway/
https://research-information.bris.ac.uk/ws/portalfiles/portal/307564583/Bakopoulou_SSLiC_Case_Studies_Bristol_Web.pdf
https://education.gov.scot/resources/primary-one-literacy-assessment-and-action-resource-polaar/
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Reflective questions - Literacy

• What data do we have that tells us about learners’ literacy and what gaps 

are we able to identify from this data?

• How will we address gaps which are identified?  What does the research and 

our professional knowledge tell us?

• How will we ensure that we continue to gather reliable data about learners' 

literacy to ensure they are progressing throughout the year?

• How will we develop all three domains of literacy to ensure equity underpins 

our approach to literacy development?

https://blogs.nottingham.ac.uk/primaryeducationnetwork/2020/04/22/three-domains-of-literacy/
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Useful resources - Literacy

Research and professional reading

• Education Endowment Foundation - Preparing for Literacy Guidance 

Report

• Speak for Change - Oracy All-Party Parliamentary Group Report (2021)

• Oral Language Support key for COVID-19 recovery - University of Bristol

The resources linked below provide a range of practical strategies, ideas and links which you may find useful.

• National Literacy Trust - Reading practices under lockdown report

• National Literacy Trust - Writing during lockdown report

• Education Scotland Literacy and English Professional Learning Community -

DigiLearnScot

• Oral language interventions (Education Endowment Foundation)

• Closing the Reading Gap - Further Reading List - (theconfidentteacher.com) • Mediating text difficulty (theconfidentteacher.com)

• Forth Valley and West Lothian RIC – The Literacy Academy – DigiLearnScot • Helping home reading - Read with TRUST (Education 

Endowment Foundation)

• Read with TRUST infographic (Education Endowment Foundation) • Explicit teaching of phonics (Education Endowment Foundation)

• Listening and Talking Evidence - Dundee City Council Pedagogy Team • Reading comprehension strategies (Education Endowment Foundation)

• Whole class reading approaches (theconfidentteacher.com) • Primary One Literacy Assessment and Action Resource (POLAAR) | Learning 

resources

https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-early-years/Preparing_Literacy_Guidance_2018.pdf?v=1642690218
https://oracy.inparliament.uk/sites/oracy.inparliament.uk/files/2021-04/Oracy_APPG_FinalReport_28_04%20%284%29.pdf
https://www.bristol.ac.uk/education/news/2022/ib-impact-story-feb22.html
https://cdn.literacytrust.org.uk/media/documents/National_Literacy_Trust_-_Reading_practices_under_lockdown_report_-_FINAL.pdf
https://cdn.literacytrust.org.uk/media/documents/Writing_during_the_COVID-19_lockdown_report.pdf
https://blogs.glowscotland.org.uk/glowblogs/digilearn/remote/curriculumareas/literacy-and-english/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://www.theconfidentteacher.com/wp-content/uploads/2020/04/Reading-list.pdf
https://www.theconfidentteacher.com/wp-content/uploads/2020/04/The-Arduous-Eight.pdf
https://blogs.glowscotland.org.uk/glowblogs/digilearn/2020/06/18/the-literacy-academy-forth-valley-and-west-lothian-regional-improvement-collaborative/
https://educationendowmentfoundation.org.uk/news/eef-blog-how-to-make-use-of-trust-talk-to-support-shared-reading-at-home
https://educationendowmentfoundation.org.uk/news/eef-blog-how-to-make-use-of-trust-talk-to-support-shared-reading-at-home
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://docs.google.com/presentation/d/19tEKuOsR-QXbqWwirCiNp9yLs6Wb8cP7NTdsO4wz4H4/edit#slide=id.gd4d726acac_0_226
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://www.theconfidentteacher.com/wp-content/uploads/2020/04/Whole-class-reading-approaches.pdf
https://www.theconfidentteacher.com/wp-content/uploads/2020/04/Reading-list.pdf
https://education.gov.scot/resources/primary-one-literacy-assessment-and-action-resource-polaar/
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Numeracy 

What can we do to support recovery and accelerate progress?

Education Scotland have developed a Numeracy and Maths Professional 

Learning Community (PLC)* within GLOW. This has links to numerous 

strategies and resources which can be used to intensify the support for those 

who need it most due to the disruption to their learning. There are also links to 

lots of professional learning materials which can support the development of 

practitioner confidence in this area.

There are sections on the following: 

• Key documents 

• Professional learning and research 

• Learning, teaching and assessment 

• Blended and remote learning 

• Support for National Qualifications 

• Supporting learners with additional needs

• Sharing practice 

• Numeracy across learning 

• Financial education 

*A GLOW practitioner account is required to access the PLC

What is working in numeracy and mathematics.

https://glowscotland.sharepoint.com/sites/mathsplc
https://sway.office.com/mVu3ZzqzjWHjzKFd?ref=email&loc=play
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Numeracy 

What can we do to support recovery and accelerate progress?

There is emerging evidence of positive impact reported when:

• Pedagogy ensures children gain a depth of understanding rather than relying 

on procedures and algorithms.

• Manipulatives are used to support understanding.

• The concrete, pictorial, abstract model is promoted.

• Mathematical reasoning is developed through use of a variety of 

approaches, for example bar modelling or non-routine tasks.

• Discussion of strategies is encouraged through talking about number 

calculations.

• The biggest impacts observed are when a school or secondary department 

work together to review their teaching and learning, plan collaboratively, 

reflect and review changes.
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Numeracy 

What can we do to support recovery and accelerate progress?

Five recommendations for approaches to raising attainment in numeracy, 

sourced from Education Endowment Foundation report on Improving 

Mathematics in the Early Years and Key Stage 1. 

• Develop practitioners’ understanding of how children learn mathematics 

• Dedicate time for children to learn mathematics and integrate mathematics 

throughout the day

• Use manipulatives and representations to develop understanding

• Ensure that teaching builds on what children already know

• Use high quality targeted support to help all children learn mathematics

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/early-maths/EEF_Maths_EY_KS1_Guidance_Report.pdf?v=1635355217
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/early-maths/EEF_Maths_EY_KS1_Summary_of_Recommendations.pdf?v=1635355217
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Numeracy 

What can we do to support recovery and accelerate progress?

Eight recommendations for approaches to raising attainment in numeracy, 

sourced from Education Endowment Foundation report on Improving 

Mathematics in Key Stages 2 and 3. 

• Use assessment to build on pupils’ existing knowledge and understanding

• Use manipulatives and representations

• Teach pupils strategies for solving problems 

• Enable pupils to develop a rich network of mathematical knowledge 

• Develop pupils’ independence and motivation 

• Use tasks and resources to challenge and support pupils’ mathematics

• Use structured interventions to provide additional support

• Support pupils to make a successful transition between primary and 

secondary school

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/maths-ks-2-3/KS2_KS3_Maths_Guidance_2017.pdf?v=1635355220
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/maths-ks-2-3/EEF_-_Maths_KS2_KS3_Guidance_A3_Recs_Poster.pdf?v=1635355220
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Conditions for success and sustainability - Numeracy 

Published in 2019, the Education Scotland Thematic Review titled “Multiplying 

skills, adding value” highlights the following areas as consistently working well:

Curriculum

• The commitment of staff to improve the curriculum in numeracy and 

mathematics, building on proven strengths and tackling key areas for 

improvement.

• Staff’s investment in career-long professional learning in aspects of 

numeracy and mathematics.

• The clarity which settings and schools have achieved in shared 

understanding of the key features of national, local and establishment 

policies, for numeracy and mathematics, which seek to improve outcomes 

for all children and young people.

Learning and teaching

• Positive relationships among and between learners and staff, laying 

foundations for a positive tone to learning in numeracy and mathematics.

• Clear commitment to closing the gap in attainment in numeracy and 

mathematics, between children from the most and least disadvantaged 

areas.

• Most learners have positive views about learning in numeracy and 

mathematics. Most respond well to strategic approaches, for example the 

concrete/pictorial/abstract structure.

• Teaching is well organised and almost all staff offer clear explanations.

https://education.gov.scot/inspection-and-review/hm-chief-inspector-reports-and-guidance/national-thematic-inspections/national-thematic-inspection-numeracy-and-mathematics/
https://education.gov.scot/media/2ljhvxsl/multiplying-skills-adding-value-full-report.pdf
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Conditions for success and sustainability - Numeracy 

Assessment

• Senior leaders have a clear strategy for promoting assessment as an 

integral part of learning and teaching.

• A range of assessment data is used very effectively to identify learners’ 

needs and plan learning across the school, specifically for targeted groups of 

learners.

• A range of well-considered and carefully planned approaches to moderation, 

including those using the National Benchmarks within and across schools, 

supports staff to make confident and accurate judgements. This increases 

the reliability of assessment data and leads to improved outcomes for 

learners.

• High-quality professional learning is building teachers’ and practitioners’ 

confidence and increases their skills in assessment of learners’ progress.

• Skilled analysis and interpretation of high-quality assessment data supports 

robust tracking and monitoring of learners’ progress. It ensures that next 

steps in learning for individuals and groups of learners are identified 

accurately.

• Children and young people are fully involved in the assessment of learning. 

High-quality feedback and learning conversations ensure that children and 

young people have sound knowledge of themselves as learners. Learners 

understand what is expected of them, their strengths and the areas where 

they need to improve.

Other areas worth considering in assessment

• English for Speakers of Other Languages(ESOL) - support the process of 

carrying out initial assessment of English language level with ESOL learners.

• Using formative assessment to support high quality feedback on learning.

• Using assessment strategies to support high quality learning and teaching.

• Approach assessment as part of their planning for learning and teaching.

https://education.gov.scot/media/2ljhvxsl/multiplying-skills-adding-value-full-report.pdf
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Exemplars - Numeracy 

• South Lanarkshire: Hareleeshill Primary School - A Constructivist approach 

to improving numeracy

• Scottish Borders: Cluster approach using Model for Improvement 

methodology to closing the poverty-related attainment gap in numeracy

• Glasgow City: Using a Lesson Study approach to improve learning and 

teaching in numeracy

• Inverclyde: Raising attainment in numeracy and closing the poverty-related 

attainment gap using strategic equity funding

https://education.gov.scot/resources/a-constructivist-approach-to-improving-numeracy-hareleeshill-primary-school/
https://beta.education.gov.scot/resources/closing-the-poverty-attainment-gap-in-numeracy/
https://education.gov.scot/resources/closing-the-poverty-attainment-gap-in-numeracy/
https://education.gov.scot/improvement/practice-exemplars/using-a-lesson-study-approach-to-improve-learning-and-teaching-in-numeracy-in-glasgow/
https://education.gov.scot/resources/raising-attainment-in-numeracy-and-closing-the-poverty-related-attainment-gap-using-strategic-equity-funding-in-inverclyde/
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Reflective questions - Numeracy 

Questions for senior leaders to consider regarding whole school approaches -

• How will we develop our approaches to ensure equity underpins our approach to 

numeracy development?

• What data do we have that tells us about learners’ numeracy and what gaps are 

we able to identify from this data?

• Do we have a clear understanding of current thinking on high-quality learning and 

teaching and assessment in numeracy to support learners disadvantaged 

by poverty and wider inequalities?

• To what extent do our approaches support effective transitions and progression in 

numeracy for learners?

Questions for classroom practitioners -

• How will we address gaps which are identified? What does the research and our 

professional knowledge tell us?

• How will we ensure that we continue to gather reliable data about 

learners' numeracy to ensure they are progressing throughout the year?
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Useful resources - Numeracy

Research and professional reading

The resources linked below provide a range of practical strategies, ideas and links which you may find useful.

• Education Scotland National Improvement Hub - Resources to support learning, teaching and assessment within numeracy and mathematics

• Education Scotland National Improvement Hub – Numeracy Professional Learning resources

• DigiLearnScot - Secondary Numeracy and Mathematics – Wakelet

• DigiLearnScot - Primary Numeracy and Mathematics – Wakelet

• Mathematics | EEF (educationendowmentfoundation.org.uk)

• GLOW - Numeracy and Mathematics Professional Learning Community (GLOW login is required to access this link)

• Multiplying skills, adding value - Numeracy and mathematics for Scotland's learners: a thematic inspection | HM Chief Inspector Report

• Education Scotland (GLOW) Numeracy and Mathematics Key Documents (GLOW login is required to access this link)

• Education Scotland: Numeracy Professional Learning resources

• Poorer children’s educational attainment: how important are attitudes and behaviour? | Joseph Rowntree Foundation

https://education.gov.scot/resources/a-summary-of-resources-to-support-learning-teaching-and-assessment-within-numeracy-and-mathematics/
https://education.gov.scot/resources/numeracy-across-learning-professional-learning-resource/
https://wakelet.com/wake/9BU09b17NVhs5Siu6eZMd
https://wakelet.com/wake/cc699187-dfd6-436b-8d8a-bc9e3420d55b
https://educationendowmentfoundation.org.uk/guidance-for-teachers/mathematics
https://glowscotland.sharepoint.com/sites/mathsplc
https://education.gov.scot/inspection-and-review/hm-chief-inspector-reports-and-guidance/national-thematic-inspections/national-thematic-inspection-numeracy-and-mathematics/
https://glowscotland.sharepoint.com/sites/mathsplc/SitePages/Key%20Documents.aspx
https://education.gov.scot/resources/numeracy-across-learning-professional-learning-resource/
https://www.jrf.org.uk/report/poorer-children%E2%80%99s-educational-attainment-how-important-are-attitudes-and-behaviour
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Education Scotland have developed a share point within Glow National

Health and Wellbeing PLC - Home (sharepoint.com) that focuses on

the health and wellbeing curriculum. There are links to teaching and

learning, resources, accreditation and wider opportunities and, Career

Long Professional Learning (CLPL) opportunities for practitioners.

**A GLOW login is required to access the PLC

Health and wellbeing 

What can we do to support recovery and accelerate progress?

The health and wellbeing curriculum enables learners to develop their own

knowledge and skills through the co-dependency of mental, emotional, social and

physical wellbeing. When delivering a robust and inclusive health and wellbeing

curriculum for all young people, it is important to remember the age and stage of

learners, the school context and the lifelong skills that learners will require to thrive in

the future.

Learners in poverty are more likely to experience poor mental, emotional, social and

physical wellbeing, as are their families. The health and wellbeing curriculum shares

important learning around improving learners’ knowledge and skills to cope with

some of the challenges and potential barriers they may experience.

The six organisers within the health and wellbeing curriculum are;

• Mental, emotional, social and physical wellbeing

• Planning for choices and changes

• Physical education, physical activity and sport,

• Food and health

• Substance misuse and

• Relationships, sexual health and parenthood.

*The aspects of the health and wellbeing framework which are the responsibility of

all adults who are working together to support the learning and development of

learners, are highlighted in bold.

https://glowscotland.sharepoint.com/sites/healthandwbplc
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Health and wellbeing 

What can we do to support recovery and accelerate progress?

Build positive relationships across the learning community

A culture where children and young people feel included, respected, safe and secure

and where their achievements and contributions are valued and celebrated is essential

to the development of good relationships. In order to create this environment for

effective learning and teaching, there should be a shared understanding of wellbeing

underpinned by children’s rights and a focus on positive relationships across the school

community.

Scottish-based research indicates that schools with catchment areas experiencing

higher levels of deprivation and exceeding expectations in attainment, demonstrate

positive relationships throughout the school community. Children and young people are

also meaningfully involved in decisions which affect them at all levels of the school:

Developing a positive whole-school ethos and culture – Relationships, Learning and

Behaviour (www.gov.scot)

Work closely with relevant partners

Learners should experience activities which enable them to develop the skills and

attributes they will need to achieve and sustain positive destinations beyond school.

Demands and employment patterns are changing, so it is particularly important for all

young people to develop high levels of skill and an understanding of the world of work,

training and lifelong learning to undertake and sustain opportunities. This is supported

by recommendations in the Skills Development Scotland’s Careers by Design Review

report.

https://www.gov.scot/binaries/content/documents/govscot/publications/advice-and-guidance/2018/06/developing-positive-whole-school-ethos-culture-relationships-learning-behaviour/documents/developing-positive-whole-school-ethos-culture-relationships-learning-behaviour/developing-positive-whole-school-ethos-culture-relationships-learning-behaviour/govscot%3Adocument/00537041.pdf
https://www.skillsdevelopmentscotland.co.uk/career-review/career-review-report-and-resources/
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Health and wellbeing 

What can we do to support recovery and accelerate progress?

Include effective learner participation in design of the health and wellbeing

curriculum

Effective learner participation means that a good education can become relevant,

valuable, and supportive of achievement and attainment. Teachers and school leaders

are distinctively positioned to facilitate meaningful and effective learner participation.

Learner Participation in Educational Settings (3-18).

As well as considering what can be done universally to add value for all learners, it is

important to think about how targeted and small group interventions, across the health

and wellbeing curriculum, contribute to improving outcomes for learners affected by

poverty. Learners should be supported to understand and exercise their rights

regardless of age, gender, ethnicity and background. They should be supported to

contribute to a range of decision-making, both locally and through links to the wider

community: Life skills and enrichment | EEF (educationendowmentfoundation.org.uk).

Encourage CLPL in relation to learners needs

Linking CLPL to the needs of learners and the school context will enable practitioners

to deliver themes across the health and wellbeing curriculum that are relevant and

relatable to learners: Delivering equity and closing the poverty related attainment gap |

Learning resources (education.gov.scot).

Improving Social and Emotional Learning in 

Primary Schools PDF 

(educationendowmentfoundation.org.uk)

https://education.gov.scot/resources/learner-participation-in-educational-settings-3-18/
https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-skills-enrichment
https://education.gov.scot/resources/delivering-equity-and-closing-the-poverty-related-attainment-gap/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
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Health and wellbeing 

Conditions for success and sustainability

Learning and Teaching

According to research by the Sutton Trust, “the effects of high-quality

teaching are especially significant for pupils from disadvantaged

backgrounds: over a school year, these pupils gain 1.5 years’ worth of

learning with very effective teachers, compared with 0.5 years with poorly

performing teachers (Sutton Trust, 2011).” In other words, for learners

affected by poverty, the difference between an effective teacher and an

underperforming teacher is a whole year’s learning.

A range of partner agencies and stakeholders should be utilised to deliver

a curricular focus on mental, emotional, social and physical wellbeing.

Partnerships and multi-agency working make a significant contribution to

supporting children’s and young people’s learning in PSE/health and

wellbeing and meeting the range of their needs.

Professor Ken Muir’s report Supporting documents - Putting Learners at

the Centre: Towards a Future Vision for Scottish Education - gov.scot

(www.gov.scot) stated there should be:

“A continuing focus on literacy and numeracy in primary schools but with

greater recognition of the importance of health and wellbeing and the

contribution made by all areas of the formal and informal curriculum and

interdisciplinary learning” (Muir 2022:19).

Establishments should consider using a wide range of approaches to

enhance the learning environment and develop positive relationships,

including:

• a curricular focus on social and emotional wellbeing,

• restorative approaches,

• trauma informed,

• nurturing approaches,

• peer mentoring and,

• solution oriented approaches.

These approaches should be embedded within the establishments

learning and teaching policy with appropriate support, as required, for

all staff. Health and wellbeing; Responsibility of all - Making the

links…making it work | Self-evaluation (education.gov.scot).

https://www.suttontrust.com/wp-content/uploads/2019/12/2teachers-impact-report-final-1.pdf
https://www.gov.scot/publications/putting-learners-centre-towards-future-vision-scottish-education/documents/
https://education.gov.scot/resources/health-and-wellbeing-responsibility-of-all-making-the-links-making-it-work/
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Curriculum

Involving learners in reviewing, designing and delivering the health and 

wellbeing curriculum is essential to provide learners with the knowledge and 

skills required to thrive in challenging times.

A key message in the Thematic inspection of PSE and HWB in Scotland's 

schools and early learning and childcare settings (education.gov.scot) was the 

importance of increasing opportunities for children and young people to be 

involved in designing their PSE/HWB programme: Young children have 

powerful voices | Practice exemplars (education.gov.scot)

Increased physical activity can have a positive impact on a learner's health, 

educational attainment and life chances. In 2011, the Scottish Government 

made a commitment to ensure that by 2014, every learner will benefit from at 

least two hours of Physical Education in primary school and two periods (100 

minutes) in S1 to S4 per week.

The food and health curriculum should be based around low cost healthy 

eating and partnership working:

• food_in_schools_connections.pdf (education.gov.scot)

• food_in_schools_contributions.pdf (education.gov.scot)

• A summary of Good Food Skills Education resources | Learning resources

Health and wellbeing 

Conditions for success and sustainability

Assessment

Getting it right for every child (GIRFEC) is a way for families to work in 

partnership with people who can support them, such as teachers, doctors and 

nurses. GIRFEC wellbeing resources (SHANARRI) - gov.scot (www.gov.scot)

It is important to adapt learning, teaching and assessment to meet the needs of 

all learners. Flexibility and differentiation are essential within assessment. It is 

an integral part of learning and teaching and needs to be planned for in 

advance. It requires staff to have knowledge of their learners , so they can 

support the collation of evidence to highlight the learner's journey. 

cfestatement.pdf (education.gov.scot)

The Education Scotland resource Main messages for Primary schools

highlights key information when evaluating progress in health and wellbeing for 

practitioners working with learners in primary school settings. It can also be 

used to support professional dialogue, professional development and increase 

confidence in practitioners when evaluating progress in health and wellbeing. 

https://education.gov.scot/Documents/EducationScotlandPSEReportAug2018_.pdf
https://education.gov.scot/resources/young-children-have-powerful-voices/
https://education.gov.scot/media/wfuixxio/food_in_schools_connections.pdf
https://education.gov.scot/media/qsilfvvd/food_in_schools_contributions.pdf
https://education.gov.scot/resources/hwb51-food-education-good-food-skills/
https://www.gov.scot/publications/shanarri/
https://education.gov.scot/media/m1nlboum/cfe-statement.pdf
https://education.gov.scot/resources/health-and-wellbeing-main-messages-for-primary-schools/
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• How learners flourish through family engagement - Braes High School | 

Practice exemplars

• A whole school approach to wellbeing support | Practice exemplars

• Cost of the School Day – understanding and addressing financial barriers at 

school | Practice exemplars

• Family Learning in North Ayrshire | Practice exemplars

Health and wellbeing 

Exemplars

https://education.gov.scot/resources/how-learners-flourish-through-family-engagement/
https://education.gov.scot/resources/a-whole-school-approach-to-wellbeing-support/
https://education.gov.scot/resources/cost-of-the-school-day/
https://education.gov.scot/resources/family-learning-in-north-ayrshire/
https://sway.office.com/a3d8qStCoDZ5vDRz?ref=Link&loc=play
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• To what extent do we focus on supporting the health and wellbeing of 

learners living in the most deprived communities and circumstances? Does 

this include a focus on equity for care experienced children and young 

people? 

• How well do we listen to and involve learners in making decisions about 

shaping their health and wellbeing curriculum?

• Through the involvement of learners in planning, managing and participating 

in individual and group activities in school and in the community, do they 

demonstrate skills, attitudes and attributes which will be important for the 

world of work, such as judgement, resilience and independence? 

• To what extent are our collaborative partnerships with specialists and 

partners improving outcomes of learners? How is this work building the 

capacity of our staff to improve outcomes and achieve equity?

• To what extent do our partnerships enhance family learning opportunities 

within the health and wellbeing curriculum, for learners affected by poverty?

• How confident are we that all of our staff and partners understand how to 

use data effectively to monitor the impact of health and wellbeing 

interventions and approaches?

Health and wellbeing 

Reflective questions to support professional dialogue
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Health and wellbeing 

Useful resources

Research and articles

• The Compassionate and Connected Classroom curricularresource (education.gov.scot)

• Pupil Equity Funding: Looking inwards, outwards, forwards (education.gov.scot)

• National Action Enquiry Programme Reports 2018-19 | Research

• Health and wellbeing: Principles and practice (education.gov.scot)

• Pedagogy for equity – relationships

• National Health and Wellbeing PLC - Home (sharepoint.com) (GLOW login is required to access this link)

• Health and wellbeing; Responsibility of all - Making the links…making it work | Self-evaluation

• Thematic inspection of PSE and HWB in Scotland's schools and early learning and childcare settings (education.gov.scot)

• Mental health and wellbeing: whole school approach: framework - gov.scot (www.gov.scot)

• The link between pupil health and wellbeing and attainment (Public Health England)

• Child and Adolescent Health and Wellbeing in Scotland - Evidence Review (www.gov.scot)

• Rapid Evidence Review: Reducing the attainment gap – the role of health and wellbeing interventions in 

schools (healthscotland.scot)

• Public Health Priorities for Scotland (www.gov.scot)

• Closing the attainment gap in Scottish education | JRF

https://education.gov.scot/resources/compassionate-and-connected-classroom/
https://education.gov.scot/resources/pupil-equity-funding-looking-inwards-outwards-forwards-sharing-effective-practice-to-maximise-support-for-learners-and-practitioners/
https://education.gov.scot/resources/national-action-enquiry-programme-reports-2018-19/
https://education.gov.scot/media/5p4dvqvm/health-and-wellbeing-eo.pdf
https://www.youtube.com/watch?v=zH9Ev3Dzmd0
https://glowscotland.sharepoint.com/sites/healthandwbplc/SitePages/Home.aspx#?wa=wsignin1.0
https://education.gov.scot/resources/health-and-wellbeing-responsibility-of-all-making-the-links-making-it-work/
https://education.gov.scot/Documents/EducationScotlandPSEReportAug2018_.pdf
https://www.gov.scot/publications/whole-school-approach-mental-health-wellbeing/
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/370686/HT_briefing_layoutvFINALvii.pdf#:~:text=The%20health%20and%20wellbeing%20of%20children%20and%20young,can%20have%20a%20positive%20impact%20on%20pupil%20attainment
https://www.gov.scot/binaries/content/documents/govscot/publications/research-and-analysis/2018/09/child-adolescent-health-wellbeing-scotland-evidence-review/documents/00540155-pdf/00540155-pdf/govscot%3Adocument/00540155.pdf
http://www.healthscotland.scot/media/1694/reducing-the-attainment-gap-the-role-of-health-and-wellbeing-interventions-in-schools.pdf
https://www.gov.scot/binaries/content/documents/govscot/publications/corporate-report/2018/06/scotlands-public-health-priorities/documents/00536757-pdf/00536757-pdf/govscot%3Adocument/00536757.pdf?forceDownload=true
https://www.jrf.org.uk/report/closing-attainment-gap-scottish-education
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An overview of Scotland’s Curriculum Framework

Scotland’s Curriculum Framework can be found at scotlandscurriculum.scot. It sets out Scotland’s approach to curriculum 

design, what matters and how we do it.

Educators and leaders are encouraged to think of curriculum design as an ongoing process, and to work through the Why, 

What, and How of curriculum making in their own context.

A growing collection of resources to support curriculum-making in 

educational settings is available here:

Resources to support Scotland’s Curriculum Framework

The following links will also be of interest:

• Child-centred play pedagogy toolkit

• SCQF School Ambassadors Padlet featuring exemplification of 

Senior Phase Pathways

• Promoting Race Equality and Anti-racist Education

• Time for Inclusive Education resources and professional learning 

offer

There is a wide range of networks and collaborative activity going on to strengthen curriculum design across Scotland.

If you’d like to find out more about the information on this page, explore how educators and leaders are using these resources, or simply have an informal conversation 

about curriculum design in your context, please reach out to: CurriculumInnovation@educationscotland.gov.scot .

https://scotlandscurriculum.scot/
https://education.gov.scot/resources/resources-to-support-scotland-s-curriculum-framework/
https://www.thinglink.com/card/1609461484272746499
https://padlet.com/dwood109/scqf-school-ambassadors-asn7xn21gponorhf
https://blogs.glowscotland.org.uk/glowblogs/promotingraceequalityandantiracisteducation/
https://www.tie.scot/
mailto:CurriculumInnovation@educationscotland.gov.scot
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Curriculum and Pathways

What can we do to support recovery and accelerate progress?

It is essential that children and young people experience a coherent and 

progressive curriculum provision through the 3-18 continuum.

An effective curriculum is based on the experiences and outcomes, and design 

principles of progression; coherence; breadth; depth; personalisation and 

choice; challenge and enjoyment; and relevance. 

Children and young people are entitled to access high-quality learning in all 

curriculum areas and through outdoor learning. 

All staff take responsibility for developing literacy, numeracy, health and 

wellbeing and digital literacy across the curriculum. 

Learners are given opportunities to demonstrate these skills at a high level in a 

variety of meaningful contexts underpinned by a curriculum rationale relevant 

to the school.  

An effective curriculum provides flexible learning pathways which lead to 

raising attainment through meeting the needs and aspirations of all our 

learners. Learning pathways support children and young people to build on 

their prior learning and ensure appropriate progression for all learners.

In the Senior Phase it is important to consider the major disruptions to every 

sector of the economy which have had a significant impact on the labour 

market. Schools need to prepare their young people for this by providing 

learner pathways relevant to local context. Local and national labour market 

intelligence data is available through Skills Development Scotland to support 

this.
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Conditions for success and sustainability - Curriculum and 

Pathways

An effectively designed curriculum will develop the knowledge and skills of 

children and young people and reflect the four contexts of learning: curricular 

areas and subjects, interdisciplinary learning, ethos and life of the school, and 

opportunities for personal achievement.

Children and young people have an entitlement to experience a curriculum 

which is coherent from 3-18, and provides opportunities for developing skills for 

learning, skills for life and skills for work. 

Effective partnership working with connected settings and sectors across the 

learning stages of 3-18 can significantly enhance the coherence of the 

curriculum developed in the context of the wider learning community. With 

collaborative working and shared understanding of a common curriculum 

rationale, progression for learners becomes less disjointed. Curricular 

progression at key transition stages should be seen as equally important as 

that of pastoral transitions.

An effective curriculum provides flexible learning pathways which lead to 

raising attainment through meeting the needs and aspirations of all our 

learners. Learning pathways support children and young people to build on 

their prior learning and ensure appropriate progression for all learners.

A curriculum should evolve through regular review and refresh, in partnership 

with learners and the wider school community, to ensure that it remains 

relevant and coherent in supporting the delivery of better outcomes for 

learners. 

Children and young people disadvantaged by poverty and wider inequalities 

may lack social and cultural capital. This could result in reduced awareness of 

how to access the full range of opportunities that exist beyond formal school 

education. To ensure equity, it is essential that schools effectively target and 

support those young people and their families to raise awareness and 

accessibility of modern curriculum and employment opportunities.
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Exemplars - Curriculum and Pathways

• Education Scotland - Learning across the four contexts - Multiple Schools 

exemplars

• Education Scotland) - Primary school curriculum: Middleton Park PS

• Education Scotland) - Primary school curriculum: Queensferry PS

• National Numeracy and Mathematics Progression Framework (NNMPF) | 

Research (education.gov.scot)

• Argyll and Bute Numeracy and Mathematics Progression 

Framework | Learning resources

• Social Studies Skills Progression Framework | Learning resources | National 

Improvement Hub (education.gov.scot)

• Modern Languages Progression Frameworks (education.gov.scot)

• First to Second Level

• Second to Third level

• Third to Fourth Level

• Profiling employability skills and wider achievements - Kingussie High 

School | Practice exemplars

• Skills framework - Larbert High School | Practice exemplars

• School Leaver Transitions – A targeted approach in West Dunbartonshire | 

Practice exemplars

• The Senior Phase Benchmarking tool has been developed to help 

evaluate your approach to planning the Senior Phase curriculum and to 

consider any necessary improvements /actions. Revisiting or using this 

tool may also be a helpful process to go through in light of the impact of 

COVID-19 on the economy and learner pathways.

https://education.gov.scot/media/ti1daim3/four-contexts-growing-collection-of-examples.pdf
https://education.gov.scot/resources/outdoor-learning-as-a-context-and-an-approach-for-learning-middleton-park-school-aberdeen-city/
https://education.gov.scot/resources/queensferry-middleton-case-studies/
https://education.gov.scot/resources/national-numeracy-and-mathematics-progression-framework-nnmpf/
https://blogs.glowscotland.org.uk/ab/public/sali/uploads/sites/1389/2019/04/24121017/PDF-Version-Numeracy-and-Mathematics-Progression-Framework-Version-2.pdf
https://education.gov.scot/resources/social-studies-skills-progression-framework/
https://education.gov.scot/resources/modern-languages-progression-framework/
https://education.gov.scot/resources/progression-in-modern-languages-second-to-third-level/
https://education.gov.scot/resources/progression-in-modern-languages-third-to-fourth-level/
https://education.gov.scot/resources/dyw43-profiling-employability-skills-and-wider-achievements/
https://education.gov.scot/resources/dyw44-skills-framework/
https://education.gov.scot/resources/school-leaver-transitions-a-targeted-approach-in-west-dunbartonshire/
https://education.gov.scot/resources/senior-phase-benchmarking-tool/
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Reflective questions - Curriculum and Pathways

For senior leaders and practitioners to consider equity within 

the curriculum, pathways, opportunities and support provided

• To what extent are we considering equity for those disadvantaged by poverty 

and wider inequalities across the four contexts of learning? 

• Do we have a clear rationale for our curriculum that considers equity? Does 

the curriculum experienced by our learners reflect this rationale? 

• How well do we support learners disadvantaged by poverty and wider 

inequalities to provide progression pathways and transitions at all stages 

through to sustained positive destinations?

• How well does our work with partners support our curriculum to develop 

knowledge and skills as well as provide opportunities and pathways which 

ensure positive outcomes for our young people? Are there additional partners 

who could support this?

• How well does our range of curricular pathways meet the needs of all 

learners? Can we adapt our curricular offer to create new pathways for 

learners? 

• Has there been an increase in learners finding themselves with no positive 

destination? Is there an equity aspect to this? How can we address this?

• Do we have more learners returning to school for S5 and S6 due to limited 

school-leaver opportunities? How can we ensure this is a positive and 

worthwhile experience for them?
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Useful resources - Curriculum and Pathways

The resources linked below provide a range of practical strategies, ideas and 

links which you may find useful.

Research and articles - Curriculum and Pathways

• Resources to support the Refreshed Curriculum for Excellence 

Narrative | Learning resources

• Finding pathways for your child | Developing the Young Workforce | 

Learning in Scotland | Parent Zone

• A summary of outdoor learning resources | Learning resources

• Young Persons guarantee

• DYW senior phase developments - Foundation Apprenticeships 

(FAs)

• Education Scotland: A summary of Developing the Young Workforce 

(DYW) resources

• Developing the Young Workforce: Embedding equality in resources 

for learning

• Economy People and Skills report| Skills Development Scotland

• YouthLink Scotland - Youth work and employability - an audit of 

reach and impact (2022)

• Nuffield Foundation: Class-of-2020 Education leavers in the current 

crisis

• IPPR: What does COVID-19 mean for the labour market prospects 

of young people in Scotland?

• Learner Pathways: A key to successful curriculum 

design (education.gov.scot)

The following articles and research relating to this section are available.

https://education.gov.scot/resources/resources-to-support-scotland-s-curriculum-framework/
https://education.gov.scot/parentzone/learning-in-scotland/developing-the-young-workforce/finding-pathways/
https://education.gov.scot/parentzone/curriculum-in-scotland/developing-the-young-workforce/finding-pathways/
https://education.gov.scot/resources/a-summary-of-outdoor-learning-resources/
https://youngpersonsguarantee.scot/
https://education.gov.scot/resources/foundation-apprenticeships/
https://education.gov.scot/resources/a-summary-of-developing-the-young-workforce-dyw-resources/
https://education.gov.scot/media/01wj1ahu/igbe-guidance2.pdf
https://www.skillsdevelopmentscotland.co.uk/what-we-do/skills-planning/economy-people-and-skills
https://youthlinkscotl.wpengine.com/wp-content/uploads/yw-employability-audit-2022-final-002.pdf
https://www.resolutionfoundation.org/app/uploads/2020/05/Class-of-2020.pdf
https://www.ippr.org/blog/what-does-covid-19-mean-for-the-labour-market-prospects-of-young-people-in-scotland
https://education.gov.scot/media/10dd4xe2/curriculum-learner-pathways-thought-paper.pdf
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Assessment

What can we do to support recovery and accelerate progress?

Assessment is an integral part of learning and teaching. It helps to provide a 

picture of a child’s or young person's progress and achievements and to 

identify next steps in learning. Assessment approaches need to promote 

learner engagement and ensure appropriate support so that all learners can 

achieve aspirational goals and maximise their potential.

A variety of assessment approaches, which allow learners to demonstrate their 

knowledge and understanding, skills, attributes and capabilities in different 

contexts, are key to our understanding of the progress learners are making.

The adoption of a range of valid and reliable assessment approaches should 

be integral to planning of learning and teaching. Assessing progress across the 

broad spectrum of learning and applying learning in different contexts, will help 

practitioners to plan, track progress and summarise achievements of learners. 

This should support learners in their subsequent stages of learning and 

development.
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Assessment

What can we do to support recovery and accelerate progress?

Providing effective feedback to learners is one of the most significant factors in 

ensuring equity for learners disadvantaged by poverty and wider inequalities. 

Children and young people facing disadvantage often lack the social capital 

and access to additional support external to the school environment to assist 

them with school work and study. Families may be unable to provide direct 

academic support which may impact the chances of learners meeting their full 

potential. The importance of teachers and practitioners as professionals 

delivering equity through high-quality feedback to learners cannot be 

overstated.

The Education Endowment Foundation report on Teacher Feedback to Improve 

Pupil Learning summarises six effective practices

• Lay the foundations for effective feedback

• Deliver appropriately timed feedback that focuses on moving learning 

forward

• Plan for how pupils will receive and use feedback

• Carefully consider how to use purposeful, and time efficient, written feedback

• Carefully consider how to use purposeful verbal feedback

• Design a school feedback policy that prioritises and exemplifies the 

principles of effective feedback

https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/feedback/Teacher_Feedback_to_Improve_Pupil_Learning.pdf?v=1635355218
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/feedback/Teacher_Feedback_to_Improve_Pupil_Learning.pdf?v=1635355218
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/feedback/EEF_Feedback_Recommendations_Poster.pdf?v=1635355218


Scotland's Equity Toolkit: supporting recovery and accelerating progress

62

Conditions for success and sustainability - Assessment

The adoption of a range of valid and reliable assessment approaches should 

be integral to planning of learning and teaching. Assessing progress across the 

broad spectrum of learning and applying learning in different contexts, will help 

practitioners to plan, track progress and summarise achievements of learners. 

This should support learners in their subsequent stages of learning and 

development.

Learners will progress in different ways and will be able to demonstrate their 

achievements in different ways. Assessment approaches should help learners 

to show progression and enable them to demonstrate their achievements in a 

range of ways which are appropriate to learning. Practitioners should support 

approaches which allow learners to demonstrate: 

• their breadth of learning across the curriculum 

• the level of challenge to which they are able to respond 

• the degree to which they can apply what they have learned in new and 

unfamiliar contexts across the curriculum

Learners will progress in different ways and will be able to demonstrate their 

achievements in different ways. In order to support this, assessment should be 

seen from the perspective of the learner.
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Exemplars - Assessment

• Assessment within the BGE: Education Scotland thematic inspection -

signposts to highly-effective practice

• Assessment in the broad general education 2020/21 | Learning resources

• Assessment in the Senior Phase | Learning in Scotland | Parent Zone 

(education.gov.scot)

• Dylan Wiliam: Assessment strategies | Learning resources 

(education.gov.scot)

• Dylan Wiliam – Using assessment strategies to support feedback | Learning 

resource (education.gov.scot)

• Dylan Wiliam: Formative assessment | Learning resources 

(education.gov.scot)

• Dylan Wiliam - Self and peer assessment | Practice exemplars 

(education.gov.scot)

• Education Scotland: Effective observation leading to effective assessment

• Assessment Approaches - Dundee City Council

• Gathering of listening and talking evidence – Dundee City Council

https://education.gov.scot/media/plwh4m3d/assessment-within-bge.pdf
https://education.gov.scot/resources/assessment-in-the-broad-general-education-202021/
https://education.gov.scot/parentzone/curriculum-in-scotland/assessment-in-the-senior-phase/
https://education.gov.scot/resources/dylan-wiliam-assessment-strategies/
https://education.gov.scot/resources/dylan-wiliam-using-assessment-strategies-to-support-feedback/
https://education.gov.scot/resources/dylan-wiliam-formative-assessment/
https://education.gov.scot/resources/dylan-wiliam-self-and-peer-assessment/
https://education.gov.scot/resources/effective-observation-leading-to-effective-assessment/
https://docs.google.com/presentation/d/1b8iZr0HXqZoD-n1TFow4Z9OdQGUmk3xwMIDgPT3_dGs/edit#slide=id.p
https://docs.google.com/presentation/d/19tEKuOsR-QXbqWwirCiNp9yLs6Wb8cP7NTdsO4wz4H4/edit#slide=id.gd4d726acac_0_226
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Reflective questions - Assessment

For senior leaders and practitioners to consider

• How well do we make use of a range of valid, reliable and relevant 

assessment tools and approaches to support the improvement of children 

and young people’s learning?

• How well do we record, analyse and use assessment information to identify 

development needs for individual learners and specific groups?

• How effectively do we involve learners and parents in planning and 

evaluating learning?

• How well do we enable all children and young people to engage in self- and 

peer-assessment to improve their learning?

• How well do we apply the principles of planning, observation, assessment, 

recording and reporting as an integral feature of learning and teaching?

• To what extent are we monitoring and tracking the interventions and 

approaches to know if they are raising attainment and helping to close the 

poverty-related attainment gap?
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Useful resources - Assessment

The resources linked below provide a range of practical strategies, ideas and links which you may find useful.

Research and articles

• Assessment: Some useful strategies – Dundee City Council

• West Partnership Assessment and moderation toolkit

• Assessment Approaches - Dundee City Council

• Assessment and feedback | EEF (educationendowmentfoundation.org.uk)

• Closing the Attainment Gap: 8 Insights to Help You Improve Your Strategy (insidegovernment.co.uk)

• ASSESSMENT FOR LEARNING: Centre for Educational Research and Innovation (oecd.org)

• Weaving-Education-Theory-and-Practice-in-Oceania: Rethinking Educational Assessment: Improving our (usp.ac.fj)

• Research Supporting the Ten Principles: Assessment Practices | Great Schools Partnership

The following articles and research relating to this section are available.

https://docs.google.com/presentation/d/1_ab9u63PlA8BVNy8C1xbvIBWaC9yQWhJ3QZkxiEmltQ/edit#slide=id.gda47e1d407_0_10
https://www.westpartnership.co.uk/assessment-moderation-resources/
https://docs.google.com/presentation/d/1b8iZr0HXqZoD-n1TFow4Z9OdQGUmk3xwMIDgPT3_dGs/edit#slide=id.p
https://educationendowmentfoundation.org.uk/guidance-for-teachers/assessment-feedback?utm_source=/guidance-for-teachers/assessment-feedback&utm_medium=search&utm_campaign=site_search&search_term=feedback
https://blog.insidegovernment.co.uk/schools/blog/narrowing-the-attainment-gap
https://www.oecd.org/site/educeri21st/40600533.pdf
https://www.usp.ac.fj/institute-of-education/wp-content/uploads/sites/132/2021/12/FINAL-Weaving-Education-Theory-and-Practice-in-Oceania.pdf#page=99
https://www.greatschoolspartnership.org/proficiency-based-learning/research-evidence/research-supporting-ten-principles-assessment-practices/
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Leadership

Section overview

What can we do to support recovery and accelerate progress?

Conditions for success and sustainability

Exemplars

Reflective questions

Useful resources

Research and articles



Defining social justice

Social justice is the view that everyone matters and 

deserves the same opportunities. The aim of social justice is to 

create a fair and equal society where each individual's rights 

are recognised and protected, and where decisions made are 

fair and honest.
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Section overview - Leadership

Effective leadership at all levels is essential if schools and local authorities are 

to accelerate progress in ensuring equity and closing the poverty-related 

attainment gap. The importance of social justice and social justice leadership is 

recognised in the GTCS suite of Professional Standards, which clearly set out 

an expectation of socially just practices for teachers at all levels. In the section 

entitled ‘Being a teacher in Scotland’, the professional values of social justice, 

trust and respect and integrity are highlighted as central to what it means to be 

a teacher in Scotland. Commitment to reflecting on the connections between 

values, actions and career-long professional learning is a critical part of 

developing teacher professionalism. School Leadership and Teacher and 

Practitioner Professionalism are two of the drivers for improvement set out 

in Scotland's National Improvement Framework. This section of the Equity 

Toolkit focuses on leadership to ensure equity.
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What can we do to support recovery and accelerate progress?

Leadership

Social justice leadership is not solely a function of headship.

In the table opposite we see 4 themes:

• Pedagogical leadership – practitioners using their knowledge and skills for 

the benefit of ALL learners, working collaboratively across the school to 

that end

• Middle leadership – the connection between playroom/classroom practice 

and strategic development;

• School leadership – the shaping of whole school culture, structures and 

relationships

• System leadership – constructive collaboration to influence across the 

system.

This leadership continuum highlights actions to promote and ensure equity at 

all levels of education.

Source: Christine Forde & Deirdre Torrance (2017) "Social justice and 

leadership development, Professional Development in Education", 43:1, 106-

120, DOI: 10.1080/19415257.2015.2131733
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What can we do to support recovery and accelerate progress?

Leadership

Research identifies a number of elements that contribute positively to tackling the poverty-related attainment gap. Strong leadership; high quality teaching and 

learning; a targeted approach; a curriculum that is inclusive and addresses gaps; and effective use of data are among these. Staff at all levels can support recovery 

and accelerated progress by ensuring a focus on these.

Strong 

leadership

High quality 

teaching and 

learning

A targeted 

approach

An

inclusive 

curriculum

Effective use of 

data

Research referred to is -

Tackling disadvantage: what works in tackling the achievement gap in schools?

Review of Education

Vol. 3, No. 2, June 2015, pp. 138-174 Demie & Maclean
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What can we do to support recovery and accelerate progress?

Leadership

Strong leadership at all levels will drive forward improvement in the outcomes 

of children and young people. This requires an inclusive school culture that is 

aspirational for all learners, underpinned by a commitment to a shared vision of 

equity.

Useful links:

• SLF online 2021 Leadership of inclusive practices to tackle educational 

inequity – YouTube

• Podcast considering social justice leadership in practice. Education 

Scotland: Signposting Equity Issue 11 (office.com)

• Ten Principles for Effective and Equitable Educational Recovery from 

COVID-19 – OECD

• Michael Fullan on Leading in a Culture of Change - Getting Smart

The provision of high quality teaching and learning is essential to raise 

attainment and tackle the poverty-related attainment gap. Additional targeted 

interventions can build on this but the provision of universal high quality 

universal teaching and learning will support sustainable progress.

Useful links

• SLF Online 2021 Pedagogy for Equity – YouTube

• SLF online 2021 Tracking and monitoring to support learners 

disadvantaged by the impact of poverty – YouTube

• Metacognition and self-regulation | 

EEF (educationendowmentfoundation.org.uk)

• Dialogue, reflection and feedback with practitioners about learning | Sharing 

what's working well | National overviews | Supporting remote learning

• Dylan Wiliam – Using assessment strategies to support feedback

• Dylan Wiliam: Formative assessment

Strong 

leadership

High quality 

teaching and 

learning

https://www.youtube.com/watch?v=S_ym8HhApwo&list=PLcD2TdZ4bXSm_Nj5dx0c0dHpwAbKPVmcc&index=19
https://sway.office.com/K3VaBBv5nhHMzyqe?ref=Link
https://www.oecd.org/education/ten-principles-effective-equitable-covid-recovery.htm
https://www.gettingsmart.com/podcast/michael-fullan-on-leading-in-a-culture-of-change/
https://www.youtube.com/watch?v=x2sMxW3bRGs&list=PLcD2TdZ4bXSmPUjLDIiYaHQkECpGtJ9tj&index=22
https://www.youtube.com/watch?v=6xV5R-m9bRs&list=PLcD2TdZ4bXSmPUjLDIiYaHQkECpGtJ9tj&index=3
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://education.gov.scot/inspection-and-review/hm-chief-inspector-reports-and-guidance/school-and-elc-inspection-findings/national-overviews/sharing-whats-working-well/dialogue-reflection-and-feedback-with-practitioners-about-learning/
https://education.gov.scot/resources/dylan-wiliam-using-assessment-strategies-to-support-feedback/
https://education.gov.scot/resources/dylan-wiliam-formative-assessment/
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What can we do to support recovery and accelerate progress?

In addition to providing universal high quality teaching and learning, delivering a 

targeted approach allows learners impacted by poverty to accumulate 

advantage and achieve their full potential. A targeted approach provides 

additional support to individuals or groups of learners (and their families, if 

appropriate) to address specific gaps and/or barriers.

Useful links:

• Evidenced Based Interventions - YouTube

• Learning Through Play: Increasing impact, Reducing inequality | The LEGO 

Foundation(learningthroughplay.com)

• Poverty-Alliance-Mentoring-and-Tutoring-ReviewFINALv2.pdf 

(povertyalliance.org)

• Stirling's Equality and Equity Toolkit (education.gov.scot)

A

targeted 

approach

An

inclusive 

curriculum

A school's curriculum can be an effective tool in tackling the poverty-related 

attainment gap. Understanding the needs of learners impacted by poverty is 

vital to designing the best curriculum for them to address disadvantage arising 

from poverty. Education Scotland's Curriculum Design Toolkit is a suite of 

design tools to ensure learners and their needs are genuinely at the heart of 

their own curriculum.

Useful links:

• Curriculum Design Toolkit | Learning resources (education.gov.scot)

• Curriculum Co-Design | Practice exemplars (education.gov.scot)

• Learning which reflects the principles of Curriculum for Excellence | Sharing 

what's working well 

• Resources to support the Refreshed Curriculum for Excellence Narrative

https://www.youtube.com/watch?v=Vjof4AM2YkQ&list=PLcD2TdZ4bXSmoLFkkmZLzOPsKkDcMtzag&index=3
https://cms.learningthroughplay.com/media/4a1a4gcn/learning-through-play_increasing-impact_reducing-inequality_summary-report.pdf
https://www.povertyalliance.org/wp-content/uploads/2021/10/Poverty-Alliance-Mentoring-and-Tutoring-ReviewFINALv2.pdf
https://education.gov.scot/media/eydf5dri/excellencequitytoolkit0120.pdf
https://education.gov.scot/resources/curriculum-design-toolkit/
https://education.gov.scot/resources/curriculum-co-design/
https://education.gov.scot/inspection-and-review/hm-chief-inspector-reports-and-guidance/school-and-elc-inspection-findings/national-overviews/sharing-whats-working-well/learning-which-reflects-the-principles-of-curriculum-for-excellence/
https://education.gov.scot/resources/resources-to-support-scotland-s-curriculum-framework/
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What can we do to support recovery and accelerate progress?

Leadership

Effective use of data supports the identification of learners impacted by poverty, 

their gaps and the underlying barriers leading to those gaps. Effective use of 

data will also support robust monitoring and evaluation of progress and the 

impact of approaches and interventions.

Useful links:

• Data Use For Equity: Amanda Datnow and Vicki Park

• Small Data for Big Change: What does it mean for teachers? | Pasi Sahlberg

• Pasi Sahlberg - Big Data or small data: What’s the key to unlocking learning 

opportunities? - YouTube

• Data and the Poverty Related Attainment Gap – YouTube

Effective 

use of 

data

• Data Impact Toolkit (education.gov.scot)

• Closing the poverty-related attainment gap through effective use of data 

– Inverclyde

• Using the Model for Improvement methodology to close the poverty 

related attainment gap in numeracy – Scottish Borders

https://amandadatnow.files.wordpress.com/2017/03/datnowpark_edleadership_2015_vol72_5.pdf
https://pasisahlberg.com/small-data-for-big-change-what-does-it-mean-for-teachers/
https://www.youtube.com/watch?v=Y5mvUUS4a-c
https://www.youtube.com/watch?v=M1MYqrBVBf0&list=PLcD2TdZ4bXSmoLFkkmZLzOPsKkDcMtzag&index=2
https://education.gov.scot/improvement/Documents/excellenceandequitydatatoolkit.pdf
https://education.gov.scot/resources/closing-the-poverty-related-attainment-gap-through-effective-use-of-data/
https://education.gov.scot/resources/closing-the-poverty-attainment-gap-in-numeracy/
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Conditions for success and sustainability - Leadership

In your classroom/playroom/department/school/local authority, create a culture 

that will support and nurture equity:

• Create the vision*

• Build a collective values system*

• Critically review policy* and ensure inclusive practices*

• Work collaboratively and value partners

• Ensure all staff understand the causes and impacts of poverty

• Ensure a relentless focus on ensuring equity and closing the poverty-related 

attainment gap

*From: Christine Forde & Deirdre Torrance (2017) “Social justice and 

leadership development, Professional Development in Education”, 43:1, 106-

120, DOI: 10.1080/19415257.2015.1131733
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Exemplars - Leadership

• Grange Primary, ensuring no child misses out, before and into the recovery 

phase | What’s going well?

• Castlemilk High School – Opportunities for learning and achievement –

November 2019 | Practice exemplars

• Glenrothes High School - Equity - June 2021 | What’s going well?

Click on sketch note to view full version 

https://education.gov.scot/resources/grange-primary-no-child-misses-out/
https://education.gov.scot/resources/sketchnote-castlemilk/
https://education.gov.scot/media/iazjbkfw/glenrothesblog.pdf
https://education.gov.scot/media/wvafebd0/glenrothessketchnote.pdf
https://education.gov.scot/media/qcigd1zf/grange_sn.pdf
https://education.gov.scot/media/gdjaqxol/castlemilk_sketchnote_nov2019.pdf
https://education.gov.scot/resources/glenrothes-high-school-equity-june-2021/
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Exemplars - Leadership

• Sketchnote - Renfrewshire Council – Closing the Attainment Gap - February 

2019 | Practice exemplar (education.gov.scot)

• Sketchnote - Glasgow City Council – March 2019 | Practice exemplars 

(education.gov.scot)

https://education.gov.scot/media/jnefzgsq/inspection-highlights-renfrewshire-council.pdf
https://education.gov.scot/media/kihhlsgb/sketchnote_glasgow_city_council_march19.pdf
https://education.gov.scot/media/jnefzgsq/inspection-highlights-renfrewshire-council.pdf
https://education.gov.scot/media/jnefzgsq/inspection-highlights-renfrewshire-council.pdf
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Reflective questions – Leadership

Challenge questions to support professional dialogue and self-evaluation

• To what extent is there a shared vision and commitment to achieving equity 

for children and young people living in the most deprived communities and 

circumstances?

• How well do staff at all levels clearly focus on and commit to achieving 

equity?

• How focused are we on closing the poverty-related attainment gap in our 

school self-evaluation? 

• Is there strong and effective leadership at all levels driving forward 

improvement in the outcomes for children and young people?

• Do all staff in our school know who the children and young people are whose 

learning may be impacted most during the recovery or a lockdown situation? 

• How confident are we that all children and young people, regardless of their 

socio-economic circumstances, are accessing a wide range of learning 

experiences and pathways? Are they progressing to positive and sustained 

destinations?

• How effectively are we tracking and monitoring our progress? 
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Useful resources - Leadership

The resources linked below provide a range of practical strategies, ideas and links which you may find useful.

Research and articles

• Achieving Excellence and Equity: 2022 National Improvement Framework and Improvement Plan (www.gov.scot)

• UK Poverty 2022: The essential guide to understanding poverty in the UK | JRF

• Dan Nicolls. Urgent Action Required | addressing disadvantage

• Deirdre Torrance & Christine Forde (2017): Social justice leadership in Scottish education — University of Edinburgh Research Explorer

• Christine Forde & Deirdre Torrance (2017) Social justice and leadership development, Professional Development in Education, 43:1, 106-120, 

DOI: 10.1080/19415257.2015.1131733: Social justice and leadership development (tandfonline.com)

• Bob Lingard, Sam Sellar & Glenn C. Savage (2014) Re-articulating social justice as equity in schooling policy: the effects of testing and data 

infrastructures, British Journal of Sociology of Education, 35:5, 710-730, DOI: 10.1080/01425692.2014.919846

• Paul Fleming, Senior Regional Adviser with Education Scotland, Podcast on social justice leadership in practice: Education Scotland: Signposting Equity 

Issue 11 (office.com)

The following articles and research relating to this section are available.

https://www.gov.scot/publications/achieving-excellence-equity-2022-national-improvement-framework-improvement-plan/
https://www.jrf.org.uk/report/uk-poverty-2022
https://dannicholls1.com/2020/04/05/urgent-action-required-addressing-disadvantage/
https://www.research.ed.ac.uk/en/publications/social-justice-leadership-in-scottish-education
https://www.tandfonline.com/doi/pdf/10.1080/19415257.2015.1131733?needAccess=true
https://www.tandfonline.com/doi/abs/10.1080/01425692.2014.919846
https://sway.office.com/K3VaBBv5nhHMzyqe?ref=Link
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Families and communities
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Section overview - Families and communities

Children and young people spend more than 80% of their time outside school 

in families and communities (Closing the poverty related attainment gap: 

Before and beyond the school gates, Barnardos, 2018). Circumstances beyond 

school significantly impacts the capacity of children and young people to 

engage in education. The report Closing the Attainment Gap in Scottish 

Education (Sosu and Ellis, 2014) , published by the Joseph Rowntree 

Foundation, evidenced closer partnerships between home and 

school supports reducing the attainment gap. By engaging effectively with a 

range of community partners and co-designing effective support and 

interventions, we can positively impact on outcomes for 

learners. Enabling stronger links with the wide range of important services for 

children, young people and their families that sit beyond the school gates is 

critical to support recovery and accelerate progress. This section 

provides information and links to strategies and approaches to support equity 

within families and communities by attending to the following:

Parental Engagement

Family Learning

Partnership and collaboration

Cost of the School Day

Use of community data

Community Learning and Development (CLD)

Community Engagement

Participatory Budgeting (PB)

https://www.barnardos.org.uk/sites/default/files/uploads/Closing%20the%20poverty%20related%20attainment%20gap%20-%20Before%20and%20beyond%20the%20school%20gates%20-%202018%20%28PDF%29.pdf
https://www.jrf.org.uk/sites/default/files/jrf/migrated/files/education-attainment-scotland-full.pdf
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What can we do to support recovery and accelerate progress?

Families and communities

Parental Engagement should be planned for and embedded in a whole school 

or service strategy. The planning cycle will include a comprehensive 

needs analysis; the establishment of mutual priorities; ongoing monitoring 

and evaluation of interventions; and a community awareness process to help 

parents and teachers understand and commit to a strategic plan.

The impact of engaging parents is evident across attendance and behaviour as 

well as educational outcomes (Goodall 2017; See and Gorard 2013). The 

Strategic Framework for: Parental Involvement, Parental Engagement, Family 

Learning and Learning at Home practical guidance helps to equip anyone who

supports the qualification and professional learning of early years practitioners, 

childminders and teachers. The Framework ensures they have access to, and 

are signposted towards resources, professional learning opportunities, case 

studies, research and current examples of good practice. 

The Parental Engagement: how to make a difference report published by the 

Oxford School of Improvement helpfully outlines considerations for equity 

through a series of steps, including ethos, communication, reach and what 

works.

Engaging parents and families - A 

toolkit for practitioners 

(education.gov.scot)

The National Improvement Framework: 

parent communication plan

https://www.gov.scot/binaries/content/documents/govscot/publications/strategy-plan/2021/12/achieving-excellence-equity-2022-national-improvement-framework-improvement-plan/documents/achieving-excellence-equity-2022-national-improvement-framework-improvement-plan/achieving-excellence-equity-2022-national-improvement-framework-improvement-plan/govscot%3Adocument/achieving-excellence-equity-2022-national-improvement-framework-improvement-plan.pdf
https://education.gov.scot/resources/engaging-parents-and-families-a-toolkit-for-practitioners/
https://education.gov.scot/resources/strategic-framework-for-parental-involvement/
https://cdn.oxfordowl.co.uk/2017/09/05/12/40/32/855/bp_gross_parentalengagement.pdf
https://education.gov.scot/improvement/learning-resources/engaging-parents-and-families-a-toolkit-for-practitioners/
https://education.gov.scot/media/fk3m1ufb/par2-section-1-mar22.pdf
https://www.gov.scot/publications/national-improvement-framework-parent-communication-plan/pages/1/
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What can we do to support recovery and accelerate progress?

Parental Engagement

Global research developed by the Brookings Institute highlights four goals to 

connect families with schools (figure 1). They developed a Family Engagement 

Playbook, which is particularly helpful for shaping perspective on bringing an 

equity lens to understanding the multiple ways in which families, communities, 

schools, and education systems can interact. It presents an opportunity to shift 

broader approaches, and the overall vision, for long-term collaboration. This 

playbook shows that family-school engagement - namely the collaboration 

between the multiple actors, from parents and community members to teachers 

and school leaders - has an important role to play in improving and 

transforming education systems to achieve four main goals (Figure 1).

See pages 201-206 for Scotland’s case study example on parental 

engagement.

“Schools with strong family engagement are 10 times 

more likely to improve student learning outcomes.” 

(Brookings, September 2021).

https://www.brookings.edu/about-us/
https://www.brookings.edu/wp-content/uploads/2021/10/Family_School_Engagement_Playbook_FINAL.pdf
https://www.brookings.edu/wp-content/uploads/2021/10/Family_School_Engagement_Playbook_FINAL.pdf
https://www.brookings.edu/wp-content/uploads/2021/10/Family_School_Engagement_Playbook_FINAL.pdf
https://www.brookings.edu/wp-content/uploads/2021/10/Family_School_Engagement_Playbook_FINAL.pdf
https://www.brookings.edu/wp-content/uploads/2021/10/Family_School_Engagement_Playbook_FINAL.pdf
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What can we do to support recovery and accelerate progress?

Families and communities

Parental Engagement

The EEF evidences a positive impact on “average of 4 months’ additional 

progress” for parental engagement through the following:

• early engagement with parents – engagement with parents in the early years 

is typically more effective, and can lay strong positive foundations for the 

future. 

• consider what method(s) of communication you will use and what 

information you will communicate to parents to encourage positive dialogue 

on learning. 

• consider what support you can give to parents to ensure home learning is of 

high quality.

• supporting parents to assist their children’s learning or their self-regulation, 

as well as specific skills, such as reading may help to mitigate against some 

causes of educational disadvantage.

• it is important to consider how parental engagement strategies will engage 

with all parents aligned to the context of the establishment. Parental 

engagement strategies can increase attainment gaps, if the parents that 

access parental engagement opportunities are primarily from affluent 

backgrounds. 

• establishments should consider whether parents have the knowledge and 

skills to provide the support required for their child’s learning, particularly for 

young people in secondary schools. Interventions designed to engage 

parents in home learning have not generally been linked to increased 

attainment. It is important for practitioners to encourage parents to direct 

their child or young person to their teachers, rather than take on an 

instructional role themselves, if they do not have the capacity.

• When introducing new approaches, schools should consider implementation. 

Information from the EEF’s Putting Evidence to Work – A School’s Guide to 

Implementation is a useful resource to assist in this area.

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation?gclid=CjwKCAjwuYWSBhByEiwAKd_n_pSNNdjG96ga4KAkCW2YKhWWNL98UWY1-oUZAFpIUGWPAxEUx3TnZhoCb4AQAvD_BwE
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
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What can we do to support recovery and accelerate progress?

Families and communities

Parental Engagement

The 2015 CELCIS Looked After and Learning report provides seven key areas 

for improvement, including developing engagement between schools, parents 

and carers. The report provides evidence, case studies and benchmarks in 

support of equitable approaches for parental engagement.

“You want the best for your kids, I want better 

for ma [my] kids, better than I had for masel 

[myself]. I’m doon [down] here all the time. I 

think am a bit too pushy sometimes with the 

kids and am always doon here [at school].” 

(Mother, Primary school)

“They [children] see you turn up and they take 

pride in that, it motivates them to do better, 

especially if they see that you learn as well.” 

(Father, Primary school)

https://www.celcis.org/application/files/5215/7978/3827/03304_Looked_after_and_learning_Jan20.pdf
https://www.celcis.org/application/files/5215/7978/3827/03304_Looked_after_and_learning_Jan20.pdf


Community Learning and Development plays a vital role in providing engaging 

and impactful family learning opportunities. Family learning is an approach to 

engaging families in learning outcomes that have an impact on the whole 

family. Family Learning is supported by National Occupational Standards. In 

order to support a consistent understanding of family learning Education 

Scotland have published a number of documents, reports, case studies and 

resources. Family learning also facilitates increased parental participation and 

engagement, improved school attendance, reduces persistent absenteeism 

and can increase learner attainment. The wider outcomes of family learning are 

shown through skills development, employability, progression into further 

education opportunities, and interactions within the family, as well as 

improvements in parental confidence and parenting skills. Family learning 

should be part of an overall strategic approach to supporting families and 

communities as and when appropriate

Evidence gathered in the Review of Family Learning highlights that improving 

and increasing ways in which parents and families can be equal partners in 

their children’s learning at home, school and in communities is crucial to raising 

attainment for all and closing the poverty-related attainment gap. Family 

learning as an approach is not a new concept but one which helps break cycles 

of poverty and disadvantage amongst communities whilst at the same time 

enhancing the intergenerational transfer of skills from the parent to the child 

and the child to the parent.
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What can we do to support recovery and accelerate progress?

Family Learning

The Review of Family Learning supporting Excellence and Equity 

(education.gov.scot) highlights “supporting, equipping and building capacity 

amongst Scotland’s parents to capitalise on children’s opportunities for learning 

is key in raising attainment and closing the poverty-related attainment gap.” A 

family learning approach can also help adults take up adult learning and 

training opportunities, gain employment or attain new skills. This in turn 

positively impacts on children’s individual attainment, their aspirations and 

personal learning journey. Learning outcomes and benefits resulting from family 

learning approaches can be categorised into five key areas:

• new skills;

• increased confidence and understanding;

• improved communication;

• changed behaviours;

• and changed relationships with community and family.

https://education.gov.scot/resources/what-is-family-learning/
https://education.gov.scot/media/wltllgm2/family-learning-report-full-document.pdf
https://education.gov.scot/media/wltllgm2/family-learning-report-full-document.pdf
https://education.gov.scot/nih/Documents/Family-Learning-Report-full-document.pdf
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What can we do to support recovery and accelerate progress?

Families and communities

Partnership and collaboration

Multi-agency partnership working is where practitioners from more than one 

agency work together to jointly share aims, information, tasks and 

responsibilities in order to intervene early to prevent problems arising which 

may impact on the child's ability to reach their full potential. Multi-agency 

working can be interpreted in many different ways as it can mean different 

things to different people. Multi-agency working is typically used 

interchangeably with collaboration, coalition, partnership and joint working 

which can either be informal or formal and can happen at all levels in an 

empowered system and can derive from a statutory obligation or from a group 

of colleagues who work in a similar field who want to achieve a common 

purpose. Therefore the landscape of multi-agency working can be complex, 

encompassing a wide range of different types of collaborative activity with a 

range of partners.

To help navigate recovery and accelerate progress, youth workers across 

Scotland have continued to engage with young people during the COVID-19 

crisis. As we move into the recovery and renewal phases, youth work has an 

important part to play in supporting young people's learning and health and 

wellbeing.

This Wakelet includes a selection of links to advice, resources, feedback from 

young people and practice examples which youth workers and their partners in 

schools and other sectors may find useful: Youth Work during the renewal 

phase

The following resources also contain useful links and resources for recovery:

• A summary of Community Learning and Development (CLD) COVID-19 

recovery resources (education.gov.scot)

• Community Learning and Development (CLD) Wakelet - Wakelet

https://wakelet.com/wake/u2_8a9TE_wZZ5w3vc_UiT
https://education.gov.scot/resources/a-summary-of-cld-covid-recovery-resources/
https://wakelet.com/wake/b1f028ae-4def-47b4-a0e3-00da1359b1cb
https://www.youtube.com/watch?v=R_49OpMOwX0
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What can we do to support recovery and accelerate progress?

Families and communities

Partnership and collaboration

During school building closures effective partnership working was key to 

schools being able to correctly identify and support vulnerable families. The 

Equity Audit highlighted that many new community partnerships formed quickly, 

strengthening the links between school and home. The Equity Audit sketchnote

illustrates the role of partnership, collaboration and multi-agency working as 

one of the key factors in mitigating the impact of COVID-19 on learners, but 

also pointing as a measure to support recovery through bespoke support. In 

addition the Closing the poverty-related attainment gap: A report on progress 

2016-2020 identified effective collaboration and increased engagement with 

families and communities as particular areas of progress and can be viewed in 

the accompanying sketchnote.

Youth workers and school staff often work with the same children and young 

people but don’t always fully understand each other’s aims and approaches. 

Recovery from the Pandemic requires a whole system approach to support 

young people’s health and wellbeing and attainment. Lost in Translation is a 

resource to support structured professional dialogue between youth work and 

school practitioners who are looking to build a greater shared understanding of 

roles, responsibilities and approaches.

Equity Audit Sketchnote, March 2021

Progress towards closing the poverty-

related attainment gap, March 2021

https://education.gov.scot/media/2ygfjxhd/equityaudit.pdf
https://www.gov.scot/binaries/content/documents/govscot/publications/progress-report/2021/03/closing-poverty-related-attainment-gap-report-progress-2016-2021/documents/closing-poverty-related-attainment-gap-report-progress-2016-2021/closing-poverty-related-attainment-gap-report-progress-2016-2021/govscot%3Adocument/closing-poverty-related-attainment-gap-report-progress-2016-2021.pdf
https://education.gov.scot/resources/lost-in-translation-working-towards-a-shared-language-between-schools-and-youth-work/
https://education.gov.scot/media/cibnc0ho/mitigations-equity-audit.pdf
https://education.gov.scot/media/1s0pahuz/sketchnote-progress-towards-closing-the-poverty-related-attainment-gap-march-2021.pdf
https://www.gov.scot/binaries/content/documents/govscot/publications/progress-report/2021/03/closing-poverty-related-attainment-gap-report-progress-2016-2021/documents/closing-poverty-related-attainment-gap-report-progress-2016-2021/closing-poverty-related-attainment-gap-report-progress-2016-2021/govscot%3Adocument/closing-poverty-related-attainment-gap-report-progress-2016-2021.pdf
https://education.gov.scot/media/cibnc0ho/mitigations-equity-audit.pdf
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What can we do to support recovery and accelerate progress?

Families and communities

Partnership and collaboration

Working in partnership with third sector organisations can be on a formal or 

informal basis. Working with the third sector can provide innovation and a 

skilled, competent and motivated workforce. Third sector organisations may 

work in specific geographic locations or in various locations across Scotland. 

They will vary in size and their levels of capacity, depending upon the 

parameters and scale of the collaboration or partnership. Establishing contact 

with the Third Sector Interface is helpful to explore local providers that are 

already operating within the geographical area and assess if providers can help 

meet the need of an establishment or local authority.

A multiagency planning cycle (diagram opposite) has been developed to 

illustrate seven key steps for establishments to consider when collaborating 

with partners to close the poverty-related attainment gap. The steps highlighted 

can be adapted to suit any context when considering collaborating with others. 

Using the multiagency planning cycle in isolation will not guarantee a 

successful partnership if a strong foundation is not established first. Before 

using this cycle consider the rationale for the collaboration. What is the need 

and purpose underpinning the collaboration?

If there is a need to work with new partners, seek out organisations that 

complement existing skills and objectives. Seek recommendations from others 

who have worked with them and listen to what has not worked well and why. 

HGIOS?4 (1.5 Management of resources to promote equity and 2.7 

Partnerships) and the school and community partnership toolkit may also be 

useful resources. 

1. Share 
intelligence and 
explore vision

2. Consider local 
narrative and voice 

of the child

3. Agree your 
objective/vision 
and explore who 
can support you 

with this

4. Agree funding 
arrangements, 

consider sustainability 
and reporting system

5. Logistics 
including referral 

pathway and 
paperwork  

6. Monitoring and 
tracking 

7. Impact, 
Evaluation and 

legacy 

Multi-agency planning cycle

https://tsi.scot/tsi-directory/
https://education.gov.scot/media/2swjmnbs/frwk2_hgios4.pdf
https://ydekc.org/wp-content/uploads/2020/05/Partnership-Toolkit-Third-Edition.pdf
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What can we do to support recovery and accelerate progress?

Families and communities

Partnership and collaboration

The National Standards for Community Engagement provide 7 good-practice 

principles designed to improve and guide the process of community 

engagement.

National Standards for Community Engagement | 

SCDC - We believe communities matter

The Scottish Attainment Challenge and partnerships with the Third Sector 

resource provides information and guidance to identify shared agendas and 

create purposeful partnerships with appropriate third sector organisations to 

improve outcomes for children, young people and families. The third sector has 

experience in delivering projects which address each of the three priorities 

identified for the Scottish Attainment Challenge but is particularly well placed to 

support improvements to health and wellbeing and to improve employability 

skills and school leaver destinations.

Scottish Attainment Challenge and 

partnerships with the Third Sector
Youth Work & Schools Partnerships: 

PEF Funding

https://www.scdc.org.uk/what/national-standards
https://www.scdc.org.uk/what/national-standards
https://www.scdc.org.uk/what/national-standards
https://education.gov.scot/improvement/documents/sac79-sac-and-third-sector-partnerships.pdf
https://education.gov.scot/improvement/documents/sac79-sac-and-third-sector-partnerships.pdf
https://education.gov.scot/improvement/documents/sac79-sac-and-third-sector-partnerships.pdf
https://www.youtube.com/watch?v=V4pGKUb7jkg
https://youtu.be/V4pGKUb7jkg
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What can we do to support recovery and accelerate progress?

Families and communities

Cost of the school day

The Cost of the School Day Toolkit sets out the Cost of the School Day 

process in five steps and features editable action plans, updated information 

and resources to facilitate whole school conversations about barriers relating to 

costs associated with school and how to tackle them, and examples of practice.

The resource supports all members of the school community - children and 

young people, teachers and school staff, parents and carers – to be involved in 

making Cost of the School Day changes. Every school is unique, so the toolkit 

ensures that every school community can form a unique plan. The Cost of 

Having Fun at school report highlights key findings, ideas and suggestions from 

learners and families about how events can be made more inclusive, and 

details interesting practice from schools.

Find out what some of the schools around Scotland have been doing as part of 

the Cost of the School Day project here.

Evaluation of the Cost of the 

School Day programme 

(2018–2019) 

(healthscotland.scot)

See next page 

for latest CoSD 

resources

https://cpag.org.uk/scotland/CoSD/toolkit
https://cpag.org.uk/sites/default/files/files/policypost/The_Cost_of_Having_Fun_at_School.pdf
https://cpag.org.uk/scotland/CoSD/toolkit
http://www.healthscotland.scot/media/2936/cost-of-the-school-day-evaluation-full-report.pdf
https://www.youtube.com/watch?v=7v1sg8vPJv0
http://www.healthscotland.scot/media/2936/cost-of-the-school-day-evaluation-full-report.pdf
https://cpag.org.uk/sites/default/files/files/policypost/The_Cost_of_Having_Fun_at_School.pdf
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What can we do to support recovery and accelerate progress?

Families and communities

Cost of the school day

The Talking about Money and Schools resource is about making sure that 

everyone finds a way to talk about costs and money. This will help to ensure 

that families on low incomes can access support and feel part of their school 

community, and children are able to really engage with everything the school 

day offers. It’s packed full of useful ideas, advice, and practice examples for 

schools from parents and carers themselves. The financial help in the early 

years factsheet also outlines what financial help may be available from 

pregnancy to school age.

The Cost of the School Day Ideas Bank has been developed in partnership 

with Public Health Scotland. It includes measures schools from across 

Scotland are taking to reduce costs, boost incomes and support low income 

families. These case studies are designed to help other schools who might 

want to try some of the same initiatives. 

The Cost of the School Day resources provide a range of resources for schools 

and local authorities who are trying to remove or reduce financial barriers to 

education. Some of their resources have been developed with a focus on 

England or Scotland to fit the needs of each nation's schools and curriculum, 

but most of them can easily be adapted for other areas.

.

The Cost of the School Day eLearning course is free to access and is for 

anyone who has an interest in reducing costs to families, supporting learners 

and promoting equity in education.

The Cost of the School Day eLearning is designed to broaden practitioner 

knowledge of the financial challenges families face and how schools can make 

a difference. It includes practical ways to support learners, key learning on child 

poverty, engaging interactive scenarios, film and audio material, reflections and 

quizzes.

https://cpag.org.uk/sites/default/files/files/Talking%20about%20Costs%20and%20Money%20at%20School_1.pdf
https://cpag.org.uk/scotland/welfare-rights/earlyyears
https://cpag.org.uk/policy-campaigns/cost-school-day/cost-school-day-ideas-bank
https://cpag.org.uk/policy-campaigns/cost-school-day/cost-school-day-resources#Scotland_toolkit
https://cpag.org.uk/cost-school-day-elearning-course
https://cpag.org.uk/cost-school-day-elearning-course
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Families and communities

Using community data

Education and children services are in a unique position where they can 
work collaboratively across sectors to reduce structural inequalities and 
collaborate with a wide range of stakeholders to get it right for every child. This 
can be facilitated by having a deeper understanding of the mechanisms in 
which educational attainment can be negatively affected by poverty. As a result, 
professionals can design bespoke interventions suitable to their own unique 
context and achieve excellence and equity of educational outcomes for children 
and young people.

It is important when considering data as part of contextual analysis to avoid 
setting a deficit discourse by fixating on the problems children and young 
people experience and not address the systemic issues that exacerbate the 
poverty-related attainment gap. Integration of community data can be helpful 
when understanding the context, you’re operating in and when considering 
approaches to equity. For example, the Northern Alliance regional improvement 
collaborative are working closely with education practitioners to understand 
what data currently exists, how the datasets may link with one another, and 
how this may help inform issues associated with poverty and deprivation. The 
outcomes of the first phase of the work in the Northern Alliance can be 
read here

The use and analysis of community data will help to consider trends and 
approaches within local contexts, including all services that support children 
and families to understand how best they can work together at a local level to 
make a difference. Understanding the factors that present barriers to children, 
young people and their families will help to support families to access the help 
they need to flourish.

https://www.gov.scot/policies/girfec/
https://www.ontariodirectors.ca/CODE_Advisories/Downloads/CODE%20Advisory%20No%2017%20Web.pdf
https://www.dataforchildrencollaborative.com/poverty/northern-alliance
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What can we do to support recovery and accelerate progress?

Families and communities

Community Learning and Development (CLD)

"Community Learning and Development (CLD) is a field of professional practice 
that enables people to identify their own individual and collective goals, to 
engage in learning and take action to bring about change for themselves and 
their communities." (The CLD Standards Council Scotland)

The CLD profession is governed by a set of principles which includes attending 
to equity to ensure their practice is equitable and inclusive. CLD has a pivotal 
role in supporting children and young people’s well-being; helping children, 
young people, families and communities through recovery of COVID-19 and in 
accelerating progress to support closing the attainment gap.

The National Standards for Community Engagement have been updated to 
guide thinking about how to engage communities during and after the COVID-
19 pandemic. The Standards cover some of the issues impacting on 
communities which might make it more difficult for people to take part in 
engagement activity. The Standards also points to useful resources and online 
tools that can help address these issues

A single point of access to guidance and support for COVID-19 recovery and 
equity within the Community Learning and Development (CLD) Sector - .A 
summary of Community Learning and Development (CLD) COVID-19 recovery 
resources | Learning resources (education.gov.scot)

Outdoor learning is a vital aspect within Scotland’s Curriculum and is 

particularly important in the context of COVID-19, providing both a safe and 

challenging learning environment as well as a route to supporting learners’ 

achievement, attainment and wellbeing. CLD and their partners, including the 

voluntary sector, help to plan and deliver a wide range of progressive, 

impactful, challenging and sustainable outdoor learning opportunities. The John 

Muir Trust's ‘Closing the Gap’ and ‘Education Recovery’ reports provide useful 

examples of ways to use the award to support equity, including in the context of 

recovery. Some other examples of projects which evidence impact for equity 

include:

• Outdoor Learning Hubs - A Scottish Attainment Challenge Innovation Fund 

Project

• Outdoor Learning as a context and an approach for learning Middleton Park 

School Aberdeen City

• Curriculum Outdoors Attainment Challenge (COACh)

• Outdoor adventure learning EEF

A summary of outdoor learning resources, including examples from CLD is 

available from Education Scotland’s National Improvement Hub. Specific 

advice on the potential role of outdoor education during COVID-19 is available 

from the Scottish Advisory Panel on Outdoor Education.

See page 11 of the thematic inspection 

of Successful approaches to learning 

outdoors for case study from Beeslack

High school, Midlothian.

https://cldstandardscouncil.org.uk/
https://cldstandardscouncil.org.uk/wp-content/uploads/2015/07/Code_of_Ethics.pdf
http://www.voicescotland.org.uk/support-materials/
https://education.gov.scot/resources/a-summary-of-cld-covid-recovery-resources/
https://www.johnmuirtrust.org/about/resources/1957-closing-the-gap
https://www.johnmuirtrust.org/about/resources/1958-john-muir-award-and-education-recovery-scotland
https://www.ltl.org.uk/wp-content/uploads/2019/02/outdoor-learning-hubs.pdf
https://education.gov.scot/resources/outdoor-learning-as-a-context-and-an-approach-for-learning-middleton-park-school-aberdeen-city/
https://blogs.glowscotland.org.uk/ea/learningoutdoorssupportteam/curriculum-outdoors-attainment-challenge-coach/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/outdoor-adventure-learning/
https://education.gov.scot/resources/a-summary-of-outdoor-learning-resources/
https://www.sapoe.org.uk/links/local-authority-outdoor-education-centres/
https://education.gov.scot/media/wonmplgv/learning-outdoors-23-02-22.pdf
https://education.gov.scot/inspection-and-review/hm-chief-inspector-reports-and-guidance/national-thematic-inspections/successful-approaches-to-learning-outdoors/
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What can we do to support recovery and accelerate progress?
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Employment and Skills

CLD plays a critical role in skills development – very often working with people 

who have been excluded from work and everyday life because of their low self-

esteem, skills and confidence. For many people across Scotland, CLD can 

create a route into skills provision at all levels. This route embeds literacy and 

numeracy into all of its provision, so that learning and skills development 

becomes accessible for many people who are disengaged from learning.

Ensuring effective community provision for lifelong learning and skills 

development is critical to addressing economic recovery post COVID-19.

Mental health and wellbeing

The impact of COVID-19 have particularly highlighted the need for mental 

health support in our communities. CLD provides support for young people and 

adults who are vulnerable or marginalised through the delivery of targeted 

interventions to improve health and wellbeing. Through building this trusted 

relationship, learners are supported to build confidence, improve resilience and 

connect with personal development opportunities for learning and building new 

skills.

The Scottish Government’s Mental Health Transition and Recovery Plan sets 

out key actions to promote good mental health and wellbeing, ensuring rapid 

and easily accessible support is provided to people in distress. CLD will play a 

crucial role in complementing these interventions, bringing its significant 

expertise and knowledge to support and target the wellbeing of those most 

disproportionately affected prior to, during and following the COVID-19 

pandemic.

Digital Engagement

The Scottish Government has set out plans to develop a Digital Learning 

Strategy for Further Education, Higher Education and Community-based 

Learning. This work will align digital curriculum and platforms to deliver equity 

of access to learning across Scotland.

The Strategy will build on the work CLD providers have undertaken to support 

those most disproportionately affected by COVID-19 have access to the digital 

means needed to engage with services.

Access to all 32 local authority CLD Plans can be found here

https://www.gov.scot/publications/mental-health-scotlands-transition-recovery/
https://www.audit-scotland.gov.uk/publications/blog-digital-exclusion
https://education.gov.scot/improvement/self-evaluation/community-learning-and-development-planning-2021-2024/
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What can we do to support recovery and accelerate progress?
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Community Empowerment

Community empowerment is relevant to all parts of the public sector and is an 

area of increasing importance. The Community Empowerment (Scotland) Act 

2015 requires community planning partners to secure the participation of 

community bodies in community planning. Account should be taken of the 

interests of people who experience inequalities of outcome, as a result of 

socio-economic disadvantage.

Implementing community empowerment is a national priority for the Scottish 

Government. It is an important part of public service reform, focusing attention 

on reducing disadvantage and inequality, and improving outcomes for 

communities. Community empowerment is central to a human rights-based 

approach to policy and decision-making. The human rights PANEL principles 

(Participation, Accountability, Non-Discrimination and Equality, Empowerment 

and Legality) means:

• people should be involved in decisions that affect their rights and be fully 

supported to take part in developing policy and practices which affect their 

lives;

• prioritising those people who face the biggest barriers to realising their rights.

• Community empowerment is a gradual process which involves continual 

learning and the constant building of a community’s capacity to articulate 

and address their priorities. It also involves communities having greater 

influence and input to decision-making. Public bodies and communities are 

likely to be at different stages as they develop their understanding and gain 

confidence in working together. Public bodies need to invest in capacity-

building appropriate to their local communities, particularly those facing 

disadvantage.

• In some communities, people may already be driving change and public 

bodies have a role in supporting and facilitating this. Other communities will 

need to be supported to participate more fully. Public bodies should be 

finding ways to empower communities, for example by sharing and shifting 

power in decision-making. It is important that children and young people also 

have a say in services that affect them.

• The National Standards for Community Engagement have been updated to 

guide thinking about how to engage communities during and after the 

COVID-19 pandemic. The Standards cover some of the issues impacting on 

communities which might make it more difficult for people to take part in 

engagement activity. The Standards also points to useful resources and 

online tools that can help address these issues.

https://www.gov.scot/publications/community-empowerment-scotland-act-summary/
http://www.voicescotland.org.uk/support-materials/
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COMMUNITY 
CAPACITY BUILDING

CO-PRODUCTION ASSET-BASED 
COMMUNITY 

DEVELOPMENT

COMMUNITY 
EMPOWERMENT

Source: Scottish Community Development Centre

https://www.scdc.org.uk/hub/community-capacity-building/more
https://www.scdc.org.uk/hub/community-capacity-building/more
https://www.scdc.org.uk/hub/co-production
https://www.scdc.org.uk/hub/co-production
https://www.scdc.org.uk/news/article/putting-asset-based-approaches-into-action
https://www.scdc.org.uk/news/article/putting-asset-based-approaches-into-action
https://www.scdc.org.uk/hub/community-empowerment-act
https://www.scdc.org.uk/hub/community-empowerment-act
https://www.scdc.org.uk/
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Participatory Budgeting

Participatory budgeting (PB) is a way for people to have a direct say in how 
local money is spent. PB is linked to community empowerment and aligns with 
wider policy implementation such as Children’s Rights legislation . Practitioners 
should consider use of well-established engagement tools such as 
the Place Standard and PB processes. Practitioners would benefit from 
proactive engagement with marginalised groups and carry out an Equality 
Impact Assessment on any proposed plans. Practitioners can learn from 
existing consultation activity in the local authority and be wary of duplicating 
community engagement. Local intelligence and analysis of shared data should 
be used to inform setting priorities with partners and communities.

The Pupil Equity Fund National operational guidance advocates PB as a core 
tool to achieve the aims of the Scottish Attainment Challenge and address 
poverty and inequality experienced by children, young people and their 
families.

Building youth voice: a toolkit for developing participatory budgeting in schools 
and in the community provides practical advice for involving the community and 
young people in participatory budgeting processes.

PB Scotland - Participatory Budgeting in Scotland acts as a hub for sharing 
and learning about the impactful work being done by PB initiatives in Scotland. 
It provides updates on events, policy and resources relevant to PB in Scotland, 
and profile good examples of PB in action.

Education Scotland developed a wakelet, which links to national frameworks, 
practice guidance, and case studies, in support of PB, including within and 
alongside schools. 

https://www.gov.scot/policies/community-empowerment/participatory-budgeting/
https://www.gov.scot/publications/community-empowerment-scotland-act-summary/
https://www.gov.scot/policies/human-rights/childrens-rights/
https://www.placestandard.scot/
https://www.gov.scot/policies/community-empowerment/participatory-budgeting/
https://www.gov.scot/publications/pupil-equity-fund-national-operational-guidance-2022/
https://youthpb.eu/wp-content/uploads/2022/03/YOUTHPB_TOOLKIT_EN_compressed.pdf
https://pbscotland.scot/
https://wakelet.com/wake/lVXQ-wA0m-LL4hFi2JqwU
https://youthpb.eu/wp-content/uploads/2022/03/YOUTHPB_TOOLKIT_EN_compressed.pdf
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Strategy and planning

• Working and allocating funding strategically, with clear linkage between local 

children’s service planning processes and individual school decisions, 

delivers the greatest impact. 

• Transparency in decision making and developing a culture of openness and 

honesty builds trust. Bring parents into the decision-making process early, 

rather than at the end and asking for their reaction. Building trust in 

relationships makes it easier to work through issues or concerns. Engage in 

dialogue to know preferences and needs.

• Validating parents as co-equal members ensures parents and families have 

a voice throughout planning, delivering and evaluating as part of a service 

design process.

• In order to ensure sustainability, a parental engagement strategy should be 

subject to ongoing support, monitoring and development. This will include 

strategic planning which embeds parental engagement in whole-school 

development plans, sustained support, resourcing and training, community 

involvement at all levels of management, and a continuous system of 

evidence based development and review.

Data

• Data-based decision making – effective use of data for equity helps to 

identify needs, set goals and measure progress.

• Involve families in making decisions about data – it’s their story behind the 

numbers.

• Use data to find out who is not engaged so you can reach out and involve 

them.

Approaches

• Approaches that remove barriers to participation and build strong relational 

foundations supports wellbeing for everyone involved.

• Being receptive and open-minded of insights and ideas parents bring to the 

table encourages respectful dialogue.

• Being flexible with multidimensional communication increases reach and 

volume of response – use a variety of methods to engage in productive 

dialogue with parents such as: printouts, video calls, phone calls, email, 

social media, surveys, text messages, face to face meetings and 

newsletters.

• Empower parents – help them to share their knowledge to encourage 

participation and instil confidence in the process of engagement.

• Listen and understand what needs are required to be met in order for the 

child or young person to succeed – not only in school but at home as well.

• Use scripts or flowcharts as guides for sensitive conversations if required.

• Training in parental engagement should be provided in the context of initial 

teacher education or by an establishment as part of continuing professional 

development. 

• Work with families to collaboratively problem solve educational challenges 

and bring in outside agencies where required to support complex challenges.

https://www.jrf.org.uk/sites/default/files/jrf/migrated/files/barriers-inclusion-parents.pdf
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Conditions for success and sustainability

Families and communities

Leadership

• Prioritise parental and family engagement to build capacity and support 

learner achievement.

• Avoid making assumptions that everyone involved understands each other –

ensure clarity and shared understanding of roles, responsibilities, items for 

discussion, language and terminology.

• Building relationships based on mutual respect and recognition of family 

needs and culture increases cultural proficiency. Leaders should set the 

ethos, tone and culture for parental engagement deliberately and 

consciously.

• Being empathic conveys understanding and helps to build relationships.

• To avoid making assumptions or decisions based on your own traditions, 

ensure you are in tune with your unconscious bias.

Defining social justice

Social justice is the view that everyone matters and 

deserves the same opportunities. The aim of social justice is to 

create a fair and equal society where each individual's rights 

are recognised and protected, and where decisions made are 

fair and honest.

https://www.ed.ac.uk/equality-diversity/students/unconscious-bias
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Exemplars - Families and communities

• Castlemilk High School – Opportunities for learning and achievement –

November 2019 | Practice exemplars (education.gov.scot)

• Family learning at Aileymill Primary School

• The 1 in 5 - Raising Awareness of Child Poverty Project in Edinburgh

• Doing Our Best: A Children’s Parliament and Aberdeen City Council 

programme located in Bramble Brae, Manor Park, Riverbank and Tullos 

Primary Schools

• Cost of the School Day – understanding and addressing financial barriers at 

school

• Aspire Programme, Dundee - a community engagement programme that 

used performing arts across the curriculum to increase children and young 

peoples’ health and wellbeing, self-confidence, self-esteem, learning and 

skills development.

https://education.gov.scot/resources/sketchnote-castlemilk/
https://education.gov.scot/resources/family-learning-at-aileymill-primary-school/
https://education.gov.scot/resources/the-1-in-5-raising-awareness-of-child-poverty-project-in-edinburgh/
https://education.gov.scot/resources/doing-our-best/
https://education.gov.scot/resources/cost-of-the-school-day/
https://education.gov.scot/resources/aspire-programme-dundee/
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Reflective questions - Families and communities

How are we doing? How do we know? What are we going to do 

now?

• To what extent are establishments engaging with the parents of children and 
young people living in the most deprived communities and circumstances?

• To what extent are establishments engaging parents in the evaluation of 
interventions and approaches to achieving equity?

• To what extent are establishments supported and challenged to engage with 
their local communities to design, develop and evaluate their curriculum? To 
what extent does this focus on equity?

• To what extent do establishments ensure that care experienced children and 
young people benefit from approaches to parental engagement?

• How are the views of parents, families and the wider community heard? 

• To what extent do they inform planning and how is this fed back to them? 

• How well do we know and understand the wider community? 

• Which partners are we working with, what is working well? 

• Which partners are available in the wider community to support children, 

young people and families? What could this collaboration look like? 
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Useful resources - Families and communities

CLD, Poverty and Social Justice

A collection of links to online information and resources on the subject 

of poverty and social justice. Some focus on child poverty and the 

impact that can have on the children, young people and families we 

work with. Others give more general information alongside facts and 

figures.

• Parentzone Scotland – provides information for parents and carers 
on education in Scotland.

• Engaging parents and families – a toolkit for practitioners.

• Family Learning Framework Advice for Practitioners

• The Cost of the School Day Toolkit, updated 2021 - outlines the 
process, information, resources and practice to tackle barriers 
created by costs associated with school.

• About Community Learning and Development (CLD) – links to further 
information about CLD, including youth work, community-based adult 
learning, family learning and community development.

• Community Learning and Development Planning 2021 – 2024 - link 
to all 32 local authority CLD plans, developed with learners and 
communities.

• Parental engagement | EEF (educationendowmentfoundation.org.uk)

• SIMD (Scottish Index of Multiple Deprivation) - link to SIMD interactive 

tool

• Career Education Standards 3-18: Learning Resource 7 – Ensuring 

Equality of Opportunities

• YS_CostofLiving_report_2022.pdf (squarespace.com) – survey results from 

the views of young people about how the current cost of living crisis is 

affecting them.

• Early Years Toolkit | EEF (educationendowmentfoundation.org.uk)

https://cpag.org.uk/scotland/CoSD/toolkit
https://education.gov.scot/media/30rbopav/learningresource7.pdf
https://education.gov.scot/parentzone
https://education.gov.scot/resources/engaging-parents-and-families-a-toolkit-for-practitioners/
https://education.gov.scot/improvement/Documents/FamilyLearningFrameworkApril18.pdf
https://cpag.org.uk/scotland/CoSD/toolkit
https://education.gov.scot/learning-in-scotland/sector/community-learning-and-development-cld/about-community-learning-and-development/
https://education.gov.scot/resources/community-learning-and-development-planning-2021-2024/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://simd.scot/#/simd2020/BTTTFTT/9/-4.0000/55.9000/
https://education.gov.scot/media/30rbopav/learningresource7.pdf
https://static1.squarespace.com/static/5cee5bd0687a1500015b5a9f/t/639b30e6a3c1f67577fc4ad0/1671114988197/YS_CostofLiving_report_2022.pdf
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit
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COVID-19 | Education | YouthLink Scotland

• Supporting parents to further engage in their children's development Continued 

Professional Learning (CPL) Modules - this online CPL module developed by 

the University of the West of Scotland, is now live from the Scottish 

Government website. Links to this course and the wider package of CPL 

modules is also provided via the Twitter page, the Care Inspectorate Hubs 

Directory of CPL, the Scottish Social Services Council (SSSC) website, and the 

Early Learning and Childcare (ELC) Knowledge Hubs.

• Domestic abuse information for educators - emerging evidence suggests that 

the COVID-19 pandemic has resulted in those experiencing domestic abuse 

being at increased risk. New resources created by staff from the Inclusion team 

and the IGBE team, in partnership with Scottish Women’s Aid, have been 

published to help education staff understand the role they can play in tackling 

domestic abuse. The resources outline the nature of domestic abuse, the 

indicators and impact on children and young people, and how to respond to 

potential cases of domestic abuse.

• A Fairer Start Local: Learning from rapid discovery projects (nesta.org.uk) – an 

approach to closing gaps through local partnerships.

• Listening Fund – Corra –The toolkit shares resources and activities used by 

four Listening Fund Partners: Access to Industry, The Moira Anderson 

Foundation, The Junction, and Girvan Youth Trust. It has been curated 

collaboratively with staff members and in consultation with children and young 

people to create a reference that advocates listening as a core mechanism and 

way of being for engagement with children and young people.

• Lost in Translation? Working towards a shared 

language between schools and youth work 

(education.gov.scot) - A learning resource 

developed by YouthLink Scotland and Education 

Scotland to support structured professional dialogue 

between CLD and school practitioners who are 

looking to build a greater shared understanding of 

roles, responsibilities and approaches.

https://www.youthlinkscotland.org/covid-19/youth-work-education/
https://www.gov.scot/publications/training-modules-for-all-elc-practitioners/
https://education.gov.scot/resources/safeguarding-domestic-abuse-information-for-educators/
https://media.nesta.org.uk/documents/A_Fairer_Start_Local-_Learning_from_rapid_discovery_projects_v5.pdf
https://www.corra.scot/grants/listening-fund/
https://youthlinkscotl.wpengine.com/wp-content/uploads/lost-in-translation-final-final-1.pdf
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• SWEIC Parental Engagement Event: sharing good practice

Wakelet collection from the South West Regional Improvement 

Collaborative including links relating to the events.

• Engaging fathers in family learning (session 1)

• Engaging fathers in family learning (session 2)

• New resources created by staff from the Inclusion and IGBE teams 

from Education Scotland, in partnership with Scottish Women’s Aid, 

have been published to help education staff understand the role they 

can play in tackling domestic abuse. The resources outline the nature of 

domestic abuse, the indicators and impact on children and young 

people, and how to respond to potential cases of domestic abuse.

• Successful approaches to learning outdoors (education.gov.scot) The 

report highlights six connected components of practice that create 

conditions for learners to experience high quality outdoor learning.

• Best Start Bright Futures, Tackling Child Poverty Delivery Plan 2022-

2026 Best Start, Bright Futures sets out the delivery plan of Scotland's 

national mission to tackle child poverty. It is a plan for all of Scotland, 

recognising the contribution all parts of society must make to deliver the 

change needed for children and families.

• Adult-Learning-Strategy for Scotland 2022-2027. This strategy

• This strategy aims to create the conditions for connected adult learning 

opportunities that link Scotland’s communities, local authorities, third 

sector organisations, colleges and universities around an offer of 

learning for adults, particularly those furthest from inclusion and 

experiencing disadvantage.

https://wakelet.com/wake/hyN4y29VjnfbBbzKxXBAr
https://education.gov.scot/inspection-and-review/hm-chief-inspector-reports-and-guidance/national-thematic-inspections/successful-approaches-to-learning-outdoors/
https://www.gov.scot/binaries/content/documents/govscot/publications/strategy-plan/2022/03/best-start-bright-futures-tackling-child-poverty-delivery-plan-2022-26/documents/best-start-bright-futures-tackling-child-poverty-delivery-plan-2022-2026/best-start-bright-futures-tackling-child-poverty-delivery-plan-2022-2026/govscot%3Adocument/best-start-bright-futures-tackling-child-poverty-delivery-plan-2022-2026.pdf
https://www.gov.scot/binaries/content/documents/govscot/publications/strategy-plan/2022/05/adult-learning-strategy-scotland-2022-27/documents/adult-learning-strategy-scotland-2022-2027/adult-learning-strategy-scotland-2022-2027/govscot%3Adocument/adult-learning-strategy-scotland-2022-2027.pdf?forceDownload=true
https://wakelet.com/wake/hyN4y29VjnfbBbzKxXBAr
https://www.youtube.com/watch?v=z27VYF20o9A
https://www.youtube.com/watch?v=iNUyJ8NTPlk
https://beta.education.gov.scot/resources/safeguarding-domestic-abuse-information-for-educators/
https://education.gov.scot/inspection-and-review/hm-chief-inspector-reports-and-guidance/national-thematic-inspections/successful-approaches-to-learning-outdoors/
https://www.gov.scot/binaries/content/documents/govscot/publications/strategy-plan/2022/03/best-start-bright-futures-tackling-child-poverty-delivery-plan-2022-26/documents/best-start-bright-futures-tackling-child-poverty-delivery-plan-2022-2026/best-start-bright-futures-tackling-child-poverty-delivery-plan-2022-2026/govscot%3Adocument/best-start-bright-futures-tackling-child-poverty-delivery-plan-2022-2026.pdf
https://www.gov.scot/binaries/content/documents/govscot/publications/strategy-plan/2022/05/adult-learning-strategy-scotland-2022-27/documents/adult-learning-strategy-scotland-2022-2027/adult-learning-strategy-scotland-2022-2027/govscot%3Adocument/adult-learning-strategy-scotland-2022-2027.pdf?forceDownload=true
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Research and articles - Families and communities

The following articles and research relating to this section are available.

• Barnardo's Scotland written evidence - attainment challenge - final.pdf 

(barnardos.org.uk)

• What is Family Learning? | Research (education.gov.scot) - links to 

research underpinning family learning approach

• Review of Family Learning supporting Excellence and Equity 

(education.gov.scot)

• CfE Briefing 10 - CLD (education.gov.scot) - advice for practitioners 

and partners and can be used to inform learners and their families 

about developments in Curriculum for Excellence (CfE)

• Approaches to engaging people with direct experience of poverty in 

the development of local child poverty policy

• Youth Work: Closing the poverty-related attainment gap during the 

pandemic – explores how youth work responded to the needs of 

young people during the pandemic

• Parental engagement – equity and equality | The University of 

Edinburgh

• Connect - a membership organisation working with parents, families, 

parent groups, educators and others in Scottish education to make 

family engagement as good as it can be.

• BLOG: Capturing the effects of the COVID-19 pandemic on the family 

relationships of young fathers

https://www.povertyalliance.org/wp-content/uploads/2021/10/TPA_GHS_Participatory_Approaches_FINALSept21.pdf
https://education.gov.scot/media/4ozlthco/family-learning-executive-summary.pdf
https://www.youthlinkscotland.org/media/6363/youth-work-during-the-pandemic-final.pdf
https://education.gov.scot/media/avsmhth3/cfe-briefing-10.pdf
https://cms.barnardos.org.uk/sites/default/files/2022-02/Barnardo%27s%20Scotland%20written%20evidence%20-%20attainment%20challenge%20-%20final.pdf
https://education.gov.scot/resources/what-is-family-learning/
https://education.gov.scot/media/wltllgm2/family-learning-report-full-document.pdf
https://education.gov.scot/media/avsmhth3/cfe-briefing-10.pdf
https://www.povertyalliance.org/wp-content/uploads/2021/10/TPA_GHS_Participatory_Approaches_FINALSept21.pdf
https://www.youthlink.scot/wp-content/uploads/Youth-Work-During-the-Pandemic-St2mb.pdf
https://www.ed.ac.uk/education/professional-learning/resources/read-write-count-collaborative/parental-engagement-equity-equality
https://www.google.com/url?q=https%3A%2F%2Fconnect.scot%2Fnews&sa=D&sntz=1&usg=AOvVaw3H8VfdVvsmeSYDEX5a8Bhy
http://www.google.com/url?q=http%3A%2F%2Fcrfrblog.blogspot.com%2F2020%2F06%2Fcapturing-effects-of-covid-19-pandemic.html%3Futm_source%3Dfeedburner%26utm_medium%3Demail%26utm_campaign%3DFeed%253A%2BCrfrBlog%2B%2528CRFR%2BBlog%2529&sa=D&sntz=1&usg=AOvVaw022oS2PkZHZbBj5M9WrXGl


Scotland's Equity Toolkit: supporting recovery and accelerating progress

105

Research and articles - Families and communities

The following articles and research relating to this section are available. 

• Digital by default: the new normal of family life under COVID-19 | 

Media@LSE

• REVIEW OF BEST PRACTICE IN PARENTAL ENGAGEMENT 

(publishing.service.gov.uk)

• Ainscow-paper-for-JPCC-February-2016.pdf (cscjes-cronfa.co.uk) -

collaboration as a strategy for promoting equity in education: 

possibilities and barriers Mel Ainscow University of Manchester, 2016

• 'You want the best for your kids': Improving Educational Outcomes 

for Children living in Poverty through Parental Engagement

(strath.ac.uk) Sime & Sheridan (2014)

• The Square Peg and Round Hole Story of Early Learning and 

Childcare | Info for practitioners | Parenting across Scotland

• Parents: partners in education | Essays about parenting | Parenting 

across Scotland

• Place-based approaches to support children and young people: 

Children’s Neighbourhood Scotland, 2018

• Putting our Heads together: A study of Headteacher collaboration as 

a strategy for school improvement - West and Ainscow (2005)

https://strathprints.strath.ac.uk/49190/1/Sime_Sheridan_ER_2014_You_want_the_best_for_your_kids_improving_educational.pdf
https://www.brookings.edu/wp-content/uploads/2021/10/Family_School_Engagement_Playbook_FINAL.pdf
https://www.cscjes-cronfa.co.uk/api/storage/2a6d51d2-92c2-45e3-97a8-2567619e7fb6/Ainscow-paper-for-JPCC-February-2016.pdf
https://childrensneighbourhoods.scot/wp-content/uploads/2019/04/cnsplacebasedapproachesliteraturereview.pdf
file:///C:/Users/u444428/Downloads/Collaboration_as_a_strategy_for_improving_schools_.pdf
https://blogs.lse.ac.uk/medialse/2020/05/21/digital-by-default-the-new-normal-of-family-life-under-covid-19/
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/182508/DFE-RR156.pdf
https://www.cscjes-cronfa.co.uk/api/storage/2a6d51d2-92c2-45e3-97a8-2567619e7fb6/Ainscow-paper-for-JPCC-February-2016.pdf
https://strathprints.strath.ac.uk/49190/1/Sime_Sheridan_ER_2014_You_want_the_best_for_your_kids_improving_educational.pdf
https://www.parentingacrossscotland.org/info-for-practitioners/articles/the-square-peg-and-round-hole-story-of-early-learning-and-childcare/
https://www.parentingacrossscotland.org/publications/essays-about-parenting/some-practice-examples/parents-partners-in-education/
https://childrensneighbourhoods.scot/wp-content/uploads/2019/04/cnsplacebasedapproachesliteraturereview.pdf
https://www.researchgate.net/publication/249752106_Collaboration_as_a_strategy_for_improving_schools_in_challenging_circumstances
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Mental Health and wellbeing
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Conditions for success and sustainability

Exemplars
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Section overview - Mental Health and wellbeing

Closing the disadvantage gap

A learner's wellbeing is influenced by everything around them and the different 

experiences they have at different times in their lives. We know that poverty 

negatively impacts health and wellbeing. The British Medical Association 

(Health at a price - Reducing the impact of poverty, 2018) identified a number 

of ways in which poverty impacts health outcomes.

• Poverty can have a significant impact on child health, from the point before 

a child is even born.

• Children living in poverty are three times more likely to suffer from mental 

health problems.

• Children living in poverty are more likely to suffer from chronic diseases 

and diet-related problems.

• Poverty has long term implications on children’s ‘life chances’ and health in 

adulthood.

The Joseph Rowntree Foundation in its 'Poverty and trauma' (September 2020) 

report states that 'The relationship between poverty and adverse childhood 

experiences (ACEs) is complex and there is not a causal line between the two. 

However, there is a growing body of evidence showing an association between 

deprivation and ACEs'. The Scottish Health Survey 2019 found that adults in 

the most deprived areas were almost twice as likely than those in the least 

deprived areas to experience four or more ACEs.

Supporting children and young people's health and wellbeing and addressing 

disadvantage is a priority. This section of the equity toolkit focuses specifically 

on mental health and wellbeing and signposts resources and guidance to 

support schools and local authorities in this area.

https://www.bma.org.uk/what-we-do/population-health/addressing-social-determinants-that-influence-health/health-at-a-price-reducing-the-impact-of-poverty
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What can we do to support recovery and accelerate progress?

Mental Health and wellbeing

Take a whole school approach to supporting children and young people's 

mental health and wellbeing...

A whole school approach is preventative, universal and includes targeted 

interventions to ensure that all members of a school community can flourish 

and sustain a state of being mentally healthy. Taking a whole school approach 

can also achieve positive outcomes such as helping to reduce stigma and 

discrimination for those seeking help; support early intervention; promote 

positive mental health for all and improve the capacity of specialist services by 

providing support to those who need it at a universal and targeted level.

A whole school approach has eight principles that focus on:

More information on taking a whole school approach and on each of the eight 

principles can be found in the Whole School Approach Framework, links below.

• Mental health and wellbeing: whole school approach: framework - gov.scot

(www.gov.scot)

• A whole school approach to wellbeing support | West Partnership | 

Williamwood HS

Leadership
Ethos and 

environment

Identifying 
need and 
measuring 

impact

Children and 
young 

people's 
voices

Professional 
learning

Curriculum, 
learning and 

teaching
Partnerships

Targeted 
support

https://education.gov.scot/resources/a-whole-school-approach-to-wellbeing-support/
https://education.gov.scot/media/fr1nbleo/williamwood-hs-wellbeing-support-web.pdf


Wellbeing of 
and for staff

Wellbeing 
supporting 

whole school 
approaches

Professional 
learning to 
support the 
wellbeing of 
children and 

young 
people

Supporting 
learning & 
teaching

Evaluating 
progress of 
wellbeing
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Conditions for success and sustainability

The Cycle of Wellbeing

This Cycle of Wellbeing (National Improvement Hub) draws together a range of 

recently published resources to support staff wellbeing and the wellbeing of 

children and young people. It demonstrates the synergies of the resources 

and how they can be used strategically to forward plan supports for staff and 

learner mental wellbeing based on evidence gathered within a school 

community.

The Cycle of Wellbeing | Learning resources (education.gov.scot)

Trauma informed approaches

Being ‘trauma informed’ means being able to recognise when someone may be 

affected by trauma, adjusting how we work to take this into account and 

responding in a way that supports recovery, does no harm and recognises and 

supports people's resilience.

Being 'trauma informed' is underpinned by the 5 R's:

• Realising how common the experience of trauma and adversity is

• Recognising the different ways that trauma can affect people

• Responding by taking account of the ways that people can be affected by 

trauma to support recovery

• Opportunities to Resist re-traumatisation and offer a greater sense of choice 

and control, empowerment, collaboration and safety with everyone that you 

have contact with

• Recognising the central importance of Relationships.

NHS Education for Scotland provides professional learning resources to 

support staff to develop the knowledge and skills required to ensure trauma 

informed approaches are embedded in practice. Education Scotland's National 

Improvement Hub is also a source of support.

• NES Trauma Informed - What is meant by trauma? 

(transformingpsychologicaltrauma.scot)

• https://transformingpsychologicaltrauma.scot/media/amqk3nxr/nesd1334-

national-trauma-training-programme-online-resources_0908.pdf

• Nurture, Adverse Childhood Experiences and Trauma informed practice: 

Making the links between these approaches (education.gov.scot)

https://education.gov.scot/resources/the-cycle-of-wellbeing/
https://transformingpsychologicaltrauma.scot/resources/understanding-trauma/
https://transformingpsychologicaltrauma.scot/media/amqk3nxr/nesd1334-national-trauma-training-programme-online-resources_0908.pdf
https://education.gov.scot/resources/inc83-nurture-adverse-childhood-experiences-and-trauma-informed-practice/
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Exemplars - Mental Health and wellbeing

• Aberdeenshire CLD - mental health and wellbeing peer educators

• Due regard for learner wellbeing and safeguarding | Sharing what's working 

well

• Tracking and Monitoring Wellbeing in Girvan Academy – A Whole School 

Approach

• Wellbeing Profile: Glasgow Motivation and Wellbeing Profile (GMWP) | 

Learning resources | National Improvement Hub (education.gov.scot)

• A whole school approach to wellbeing support | Practice exemplars 

(education.gov.scot)

• Inchture Primary School - Wellbeing | What’s going well? | Resources for 

practitioners

https://education.gov.scot/resources/aberdeenshire-cld-mental-health-and-wellbeing-peer-educators/
https://education.gov.scot/inspection-and-review/hm-chief-inspector-reports-and-guidance/school-and-elc-inspection-findings/national-overviews/sharing-whats-working-well/due-regard-for-their-wellbeing-and-safeguarding/
https://education.gov.scot/resources/tracking-and-monitoring-wellbeing-in-girvan-academy/
https://education.gov.scot/resources/wellbeing-profile-glasgow-motivation-and-wellbeing-profile-gmwp/
https://education.gov.scot/resources/a-whole-school-approach-to-wellbeing-support/
https://education.gov.scot/resources/inchture-primary-school-wellbeing/
https://education.gov.scot/resources/aberdeenshire-cld-mental-health-and-wellbeing-peer-educators/
https://education.gov.scot/resources/tracking-and-monitoring-wellbeing-in-girvan-academy/
https://education.gov.scot/media/0qmhop1q/inchture_sketchnote.pdf
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Reflective questions - Mental Health and wellbeing

Questions to consider within your school or setting

• To what extent do we focus on supporting the mental health and wellbeing of 

children and young people living in the most deprived communities and 

circumstances?

• Do we have an effective plan for supporting the mental health and wellbeing 

of children, young people and, where appropriate, families?

• Are we intensifying support for those most disadvantaged by poverty?

• Do all staff understand their role and responsibilities in supporting the health 

and wellbeing of children and young people?

• In what ways does our learning environment support positive mental health 

and wellbeing?
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Useful resources - Mental Health and wellbeing

• The Cycle of Wellbeing | Learning resources (education.gov.scot) • CYPMH – Professional Learning Resource

• The Compassionate and Connected Classroom: A health and wellbeing 

curricular resource for upper primary

• National Action Enquiry Programme for Educational Psychologists (2023-25)

• Resilience alphabet - building inner strength and wellbeing for kids - primary • National Action Enquiry Programme for Educational Psychologists 

• ACEs and trauma overview - Adverse Childhood Experiences (ACEs) and 

Trauma - gov.scot (www.gov.scot)

• Included, engaged and involved: part 1 - attendance in Scottish schools -

gov.scot (www.gov.scot)

• ACEs research - Adverse Childhood Experiences (ACEs) and Trauma -

gov.scot (www.gov.scot)

• Included, engaged and involved part 2: preventing and managing 

school exclusions - gov.scot (www.gov.scot)

• NHS Trauma Informed - National Trauma Training Programme 

Online Resources Summary (transformingpsychologicaltrauma.scot)

• Developing a positive whole school ethos and culture: relationships, 

learning and behaviour - gov.scot (www.gov.scot)

• Positive mental wellbeing - resources to support children and young people • Nurture & trauma informed approaches : resources to support 

learning & teaching - Wakelet

• NHS Trauma Informed - Home (transformingpsychologicaltrauma.scot) • Trauma Informed Teaching: 10 Things Every Educator Needs 

To Know (weareteachers.com)

• SLF Online 2022 Outdoor Education, Equity, Evaluation & Impact for Learners 

- YouTube

• Barnardo's Scotland | All About Relationships - YouTube

https://education.gov.scot/resources/the-cycle-of-wellbeing/
https://www.cypmh.co.uk/
https://education.gov.scot/resources/compassionate-and-connected-classroom/
https://education.gov.scot/resources/national-action-enquiry-programme-reports-2023-25/
https://education.gov.scot/resources/resilience-alphabet/
https://education.gov.scot/resources/national-action-enquiry-programme-for-educational-psychologists/
https://www.gov.scot/publications/adverse-childhood-experiences-aces/pages/aces-overview/
https://www.gov.scot/publications/included-engaged-involved-part-1-attendance-scottish-schools/pages/0/
https://www.gov.scot/publications/adverse-childhood-experiences-aces/pages/aces-research/
https://www.gov.scot/publications/included-engaged-involved-part-2-positive-approach-preventing-managing-school/
https://transformingpsychologicaltrauma.scot/resources/national-trauma-training-programme-online-resources-summary/
https://www.gov.scot/publications/developing-positive-whole-school-ethos-culture-relationships-learning-behaviour/
https://education.gov.scot/resources/resources-for-school-staff-to-support-positive-mental-wellbeing-of-children-and-young-people/
https://wakelet.com/wake/OF4Wn9vgZMTRJKa2QN1Yk
https://transformingpsychologicaltrauma.scot/
https://www.weareteachers.com/teachers-help-childhood-trauma/
https://www.youtube.com/watch?v=M93a_mKCtp4
https://www.youtube.com/watch?v=0RyD-ueKCOc
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Research and articles - Mental Health and wellbeing

• Health Behaviour in School-Aged Children

HBSC International Coordinating Centre Child & Adolescent Health 

Research Unit – a source of health data over time from research 

collaboration with the WHO conducted every four years in 50 countries 

and regions across Europe and North America.

• SHINE – Schools Health and Wellbeing Improvement Research Network 

(gla.ac.uk)

• ACEs research - Adverse Childhood Experiences (ACEs) and Trauma -

gov.scot (www.gov.scot)

• Community mental health and wellbeing supports and services: 

framework - gov.scot (www.gov.scot)

• International comparisons of health and wellbeing in adolescence and 

early adulthood Nuffield Trust/AYPH (2019)

• Mental Health Data Science Scotland (mhdss.ac.uk)

http://www.hbsc.org/?msclkid=b5514f8ca9ff11ec84c868bf324c9274
https://shine.sphsu.gla.ac.uk/?msclkid=594121cea9ff11ecba1fce7dad7fca0a
https://www.gov.scot/publications/adverse-childhood-experiences-aces/pages/aces-research/
https://www.gov.scot/publications/community-mental-health-wellbeing-supports-services-framework/
https://shine.sphsu.gla.ac.uk/wp-content/uploads/2019/04/NT-AYPH-adolescent-health-report_WEB-200219.pdf
https://mhdss.ac.uk/


Scotland's Equity Toolkit: supporting recovery and accelerating progress

114

Children’s Rights
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Section overview - Children’s Rights

• What do we need to consider?

• United Nations Convention on the Rights if the Child (UNCRC)

• Rights based practice in the Early Years

• All about dignity in school

• What does UNCRC mean for families?

• Useful resources

• Children's Rights – what works/what can we do?

• How could you implement in your setting?

• Exemplars

• Reflective questions

• Research and articles
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What can we do to support recovery and accelerate progress?

Key considerations - Children’s Rights

There are widespread concerns about the impact of COVID-19 and the 

response to it on the rights of children and young people, including by the UN 

Committee on the Rights of the Child who published 11 recommendations for 

governments (Scottish Government, 2020a). The Scottish Government have 

recognised the importance of these recommendations and set 

out its response:

A review of learning from previous pandemics concluded that children can be 

physically and socially invisible in the context of public health containment 

measures. Therefore, it is essential to develop responses tailored to the distinct 

experiences of children and young people; ensuring they are included and their 

agency recognised (Inspiring Children’s Futures, 2020)

Play is considered to be critical for children's physical and mental health, 

development, and wellbeing (Bergen, 2009; Lester & Russell, 2010), and key 

global organisations such as UNCRC have highlighted the importance of 

children’s right to play. However, in times of crises, the value of children's play 

is often overlooked (UNCRC, 2013). Due to severe lockdown regulations 

around the world, typical play experiences have needed to adapt to school and 

playground closures, changes to peer interactions, and social distancing 

(Graber et al., 2020).

https://www.togetherscotland.org.uk/media/1528/scottish-government-childrens-rights-covid-19-response.pdf


Scotland's Equity Toolkit: supporting recovery and accelerating progress

117

What can we do to support recovery and accelerate progress?

UNCRC Thinglink resources - Children’s Rights

This interactive resource provides access to a wide range of 

information about the United Nations Convention on the Rights 

of the Child (UNCRC) and how it can be embedded within 

establishments.

It contains examples of practice and implementation.

https://www.thinglink.com/scene/1480112476593848323

https://www.thinglink.com/scene/1480112476593848323
https://www.thinglink.com/scene/1480112476593848323
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What can we do to support recovery and accelerate progress?

Rights based practice in the Early Years - Children’s Rights

Click here to take you to the website:

Rights-based practice in the Early Years -

Children's Parliament 

(childrensparliament.org.uk)

Wee Book of Promises

https://www.childrensparliament.org.uk/rights-based-early-years/
https://www.childrensparliament.org.uk/wp-content/uploads/Wee-Book-of-PromisesChildrens-Parliament-2019.pdf
https://www.childrensparliament.org.uk/wp-content/uploads/Wee-Book-of-PromisesChildrens-Parliament-2019.pdf
http://www.childrensparliament.org.uk/wp-content/uploads/Wee-Book-of-PromisesChildrens-Parliament-2019.pdf
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What can we do to support recovery and accelerate progress?

All about Dignity in School - Children’s Rights

Every single person in Scotland has human rights – children have rights to 

make sure they grow up healthy, happy and safe. Human rights come from 

the government – they’re laws, and nobody can take them away from you. 

You can think of rights like promises – promises adults have made to help 

keep children healthy, happy and safe. If a child ever feels scared or worried 

or unhappy, it’s important they talk to someone they trust who will try and 

help them with their worry. No worry is too big or too small

Click here for more info:

About - Dignity In School 

(childrensparliament.org.uk)

https://dignityinschool.childrensparliament.org.uk/about/
https://www.canva.com/design/DAEvWDhrG48/Z_qjscP1oufBMtrb0j6L_Q/view
https://www.childrensparliament.org.uk/wp-content/uploads/Wee-Book-of-PromisesChildrens-Parliament-2019.pdf
https://dignityinschool.childrensparliament.org.uk/wp-content/uploads/2022/02/Positive-Relationships-Resource-Series-Building-Positive-Relationships-2.pdf
https://dignityinschool.childrensparliament.org.uk/wp-content/uploads/2022/02/Positive-Relationships-Resource-Series-Exploring-Shouting-1.pdf
https://dignityinschool.childrensparliament.org.uk/wp-content/uploads/2022/02/Positive-Relationships-Resource-Series-Shout-Free-Resolutions-1.pdf
https://dignityinschool.childrensparliament.org.uk/about/
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What can we do to support recovery and accelerate progress?

The UNCRC:  what does it mean for families?

The United Nations Convention on the Rights of the Child (UNCRC) is crucial 

for families as well as children – it supports families to bring up children. Its 

preamble states:

“Convinced that the family, as the fundamental group of society and the natural 

environment for the growth and well-being of all its members and particularly 

children, should be afforded the necessary protection and assistance so that it 

can fully assume its responsibilities within the community.

Recognizing that the child, for the full and harmonious development of his or 

her personality, should grow up in a family environment, in an atmosphere of 

happiness, love and understanding…”

Scotland intends to incorporate the UNCRC into domestic law as far as it is 

able to do so, and to this end passed the United Nations Incorporation on the 

Rights of the Child (Incorporation) (Scotland) Bill in 2021. This Bill has not yet 

become law as it was referred to UK Supreme Court by the UK Government; in 

September 2021 the UK Supreme Court ruled that parts of the Bill were outside 

the competence of the Scottish Parliament powers. The Scottish Government 

now intends to return the Bill to the Scottish Parliament to amend it within 

competence.

The UNCRC: What does it mean for families? | 

Info for practitioners | Parenting across Scotland

https://www.parliament.scot/bills-and-laws/bills/united-nations-convention-on-the-rights-of-the-child-incorporation-scotland-bill
https://www.parentingacrossscotland.org/publications/reports-on-our-events/the-uncrc-what-does-it-mean-for-families/?utm_medium=email&utm_campaign=PAS%20webinar%20UNCRC%20-%20what%20does%20it%20mean%20for%20families%20in%20Scotland&utm_content=PAS%20webinar%20UNCRC%20-%20what%20does%20it%20mean%20for%20families%20in%20Scotland+CID_afb52b235dd837e01d8457d0ad437deb&utm_source=Email%20marketing%20software&utm_term=If%20you%20missed%20this%20webinar%20you%20can%20read%20the%20report%20and%20view%20the%20recording%20here
https://www.parentingacrossscotland.org/publications/reports-on-our-events/the-uncrc-what-does-it-mean-for-families/?utm_medium=email&utm_campaign=PAS%20webinar%20UNCRC%20-%20what%20does%20it%20mean%20for%20families%20in%20Scotland&utm_content=PAS%20webinar%20UNCRC%20-%20what%20does%20it%20mean%20for%20families%20in%20Scotland+CID_afb52b235dd837e01d8457d0ad437deb&utm_source=Email%20marketing%20software&utm_term=If%20you%20missed%20this%20webinar%20you%20can%20read%20the%20report%20and%20view%20the%20recording%20here
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What can we do to support recovery and accelerate progress?

Children’s rights?

Children’s Parliament launched Back to School, an online resource for schools 

to support a rights-based approach to recovery. 

The resource has been designed to help school staff to understand children’s 

experiences of lockdown and their wellbeing needs in the current context. 

The practical activities will support conversations between children, and 

between children and adults in school, giving time and space to pause, reflect 
and then recover.

Are the views of all your children and 

young people heard and acted on?

https://backtoschool.scot/
https://www.childrensparliament.org.uk/wp-content/uploads/Introduction-to-Childrens-Parliament-Leaflet-Online-2019.pdf
https://www.childrensparliament.org.uk/wp-content/uploads/Introduction-to-Childrens-Parliament-Leaflet-Online-2019.pdf
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What can we do to support recovery and accelerate progress?

Children’s rights?

Learner Participation in Educational Settings (3-18)

Guidance and support materials to help schools and early years settings 

develop an understanding of learner participation and plan for implementation 

within their setting.

The ‘Four Arenas of Participation’ provides a framework to help us understand 

and develop when, where, and how learners can have a say in schools and 

ELC settings.

https://education.gov.scot/resources/learner-participation-in-educational-settings-3-18/
https://education.gov.scot/improvement/self-evaluation/learner-participation-in-educational-settings-3-18/
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Conditions for success and sustainability - Children’s Rights

Children’s rights – self evaluation

This self-evaluation approach could be used to provide professional learning to 

practitioners around the UNCRC and to help them reflect on how they are 

taking forward children’s rights within their school context. It also links well 

to How Good is Our School? (fourth edition).

A professional learning resource to promote self-evaluation and improvement 

planning on recognising and realising children’s rights is available on the 

Education Scotland website.

https://www.thinglink.com/scene/1550830438312837122
https://www.thinglink.com/scene/1543282141343776770
https://education.gov.scot/inspection-and-review/inspection-frameworks/hgios4/
https://education.gov.scot/resources/recognising-and-realising-childrens-rights/
https://www.thinglink.com/scene/1543282141343776770
https://www.thinglink.com/scene/1550830438312837122
https://www.thinglink.com/scene/1550830438312837122
https://www.thinglink.com/scene/1550830438312837122
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Exemplars - Children’s Rights

Series of linked video clips of children and young people from Harlaw Academy, 

Caldercuilt Primary and Longniddry Primary schools noted discussing right’s 

based approaches:

• Children and young people from Harlaw Academy, Caldercuilt Primary and 

Longniddry Primary discussing some of the ways they work to realise 

children’s rights – how they implement it, and why rights are important. 

https://youtu.be/8by2MIv_afU

• Children from Longniddry primary discussing how rights based approach can 

support equity. https://www.youtube.com/watch?v=iwSkAd05cKs

• Children from Longniddry primary discussing how they were involved in their 

vision, values and aims. https://www.youtube.com/watch?v=TCjxYjdzvQs

• Children from Longniddry primary speaking about their campaign. 

https://www.youtube.com/watch?v=O15nCcaHA0U

• Teachers from Caldercuilt Primary and Longniddry Primary discussing how 

they make links with curriculum and rights. 

https://www.youtube.com/watch?v=pWOKfXTSG8s

• Riverbank rights – children discussing their charter and rights that are 

important to them. https://www.youtube.com/watch?v=AwNAxLW50xg

• St Euanan’s PS demonstrates learner participation mainly in the arena of 

learning, teaching and assessment. https://youtu.be/hxQOObrCbSw

• Pre-birth to 3 - Children's rights are defined in many ways, including a wide 

spectrum of civil, cultural, economic, social and political rights. 

https://www.youtube.com/watch?v=4Z1w1upuyps

• Pre-birth to 3 - Aline-Wendy Dunlop, Emeritus Professor within Childhood 

and Primary Studies at the University of Strathclyde, talks about the rights of 

children. https://youtu.be/FspjKbBFzoY

https://youtu.be/8by2MIv_afU
https://www.youtube.com/watch?v=iwSkAd05cKs
https://www.youtube.com/watch?v=TCjxYjdzvQs
https://www.youtube.com/watch?v=O15nCcaHA0U
https://www.youtube.com/watch?v=pWOKfXTSG8s
https://www.youtube.com/watch?v=AwNAxLW50xg
https://youtu.be/hxQOObrCbSw
https://www.youtube.com/watch?v=4Z1w1upuyps
https://youtu.be/FspjKbBFzoY
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Reflective questions - Children’s Rights

Challenge questions for senior leaders and practitioners

• How well do we understand the UNCRC and how the articles within it relate 

to the practice in our school?

• How well do we understand and demonstrate our role as duty bearers of 

children’s rights?

• To what extent do we make links between the UNCRC and our culture, 

values and ethos; skills and activities; curricular programmes and targeted 

support?

• How are the views of children and young people currently heard and acted 

on? To what extent do children and young people truly and meaningfully 

inform planning?

• In the current context when poverty and financial difficulties are a concern for 

a rising number of families, how are we supporting children and young 

people to be aware of the intersection of poverty with other key themes of 

social justice such as gender and race equality and climate justice?
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Useful resources- Children’s Rights

The resources linked below provide a range of practical strategies, ideas and links which you may find useful.

Research and articles

• Children's Rights – Wakelet

• Children: Your human rights - The Children and Young People's Commissioner Scotland (cypcs.org.uk)

• Together launches its 2022 State of Children's Rights Report! | Together Scotland

• Improving Gender Balance - Self-Evaluation Framework (education.gov.scot)

• Beyond the official language of learning: Teachers engaging with student voice research

• Seen and heard, and then not heard

• ‘Voice’ is not enough’: conceptualising Article 12

• Guide to Involving Children and Young People.pdf (nwleics.gov.uk)

• Being Heard : One Year On (June 2020) A study of young people's engagement in Scotland

• YoungScot: Lockdown Lowdown report (2020)

• MCR Pathways lockdown survey: care experienced children and young people

The following articles and research relating to this section are available.

https://wakelet.com/wake/acaf3f67-aa15-444b-a0c0-5e5385e51548
https://www.cypcs.org.uk/get-help/help-for-children/
https://www.togetherscotland.org.uk/news-and-events/news/2022/03/together-launches-its-2022-state-of-childrens-rights-report/
https://education.gov.scot/media/yt3hgztj/igb-sef-2021.pdf
https://www.sciencedirect.com/science/article/abs/pii/S0742051X16300464
https://www.tandfonline.com/doi/abs/10.1080/03054980802018871
https://www.tandfonline.com/doi/abs/10.1080/01411920701657033
https://www.nwleics.gov.uk/files/documents/guide_to_involving_children_and_young_people/Guide%20to%20Involving%20Children%20and%20Young%20People.pdf
https://www.togetherscotland.org.uk/news-and-events/news/2020/07/being-heard-one-year-on/
https://youngscot.net/news-database/lockdownlowdown-demographic-report
https://mcrpathways.org/mcr-pathways-lockdown-survey-listening-to-the-voices-of-our-young-people/
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Capturing the voice of our children and young people

Section overview

Information on national groups

Information on regional groups

What can we do to support recovery and accelerate progress?

Exemplars

Reflective questions

What to consider next?

Key documents
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Section overview - Capturing the voice of our children and 

young people

• SAC refreshed mission

• National groups

• Examples of regional groups through a link to our interactive resource

• Key documents to consider

• Where to begin – 6 key steps

• Participation of children and young people

• United Nations Convention on the Rights of the Child (UNCRC)

• PEF example

• Social justice example

• Participatory budgeting examples

• Reflective questions

• What to consider next?

• Share your examples

To use education to improve outcomes 

for children and young people impacted 

by poverty with a focus on tackling the 

poverty-related attainment gap
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Information on national groups

Capturing the voice of our children and young people

YouthLink Scotland

YouthLink Scotland operates a Youth Work and Schools Partnerships 

Programme - a national capacity-building programme supported through ASF 

funding of two posts within YouthLink Scotland. It aims to strengthen 

collaboration between youth work and schools in closing the attainment gap 

and to provide capacity to measure and communicate impact.

Young Scot

In 2018, Young Scot launched the ‘Attainment Challenge: National Strategic 

Partnership’ alongside Scottish Government, Transport Scotland, Improvement 

Service, Local Authorities, and the National Entitlement Card Programme 

Office (NECPO) to help close the poverty-related attainment gap and to tackle 

food and rural poverty.

Child Poverty Action Group (CPAG)

The Cost of the School Day (COSD) programme was developed by the Child 

Poverty Action Group in Scotland (CPAG). The aim of the programme is to 

mitigate the impacts of poverty on school children and contribute to equity in 

education, by reducing or removing financial barriers to full participation in 

school and poverty-related stigma that some children may experience. It 

achieves this by encouraging school level action, following 

research/engagement with parents, learners and staff within individual schools.

Centre for excellence for Children’s Care and Protection (CELCIS)

CELCIS convene a network of colleagues from local authorities who are using 

the Virtual School Head Teacher (VSHT) model or similar. Currently, 16 local 

authorities in Scotland have chosen to allocate funding from the Care 

Experienced Children and Young People Fund towards the establishment and 

development of a VSHT role, or a Care Experienced Team (CET).

Hunter Foundation

The Scottish Government announced £19.4 million of funding, partly funded 

through the ASF, to support MCR Pathways to roll out its Young Scottish Talent 

mentoring programme in local authorities who wish to participate. Columba 

1400 are also being supported through this programme with additional funding 

of £7.5 million being provided by the Hunter Foundation.

https://www.youthlinkscotland.org/
https://young.scot/
https://cpag.org.uk/
https://www.celcis.org/
https://www.thehunterfoundation.co.uk/
https://www.celcis.org/
https://cpag.org.uk/
https://www.thehunterfoundation.co.uk/
https://young.scot/
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Information on regional groups

Capturing the voice of our children and young people

When you access our interactive resource you will see examples of groups 

already in place in some of our local authorities

Click here to find out more: Capturing the voice of children and young people

https://view.genial.ly/61c1af93276bad0dc37e9f1e/interactive-content-scottish-attainment-challenge-capturing-cyp-voice
https://view.genial.ly/61c1af93276bad0dc37e9f1e/interactive-content-scottish-attainment-challenge-capturing-cyp-voice
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What can we do to support recovery and accelerate progress?

Capturing the voice of our children and young people

Participation and engagement with children and young people should begin at 

the project design stage. They should be included in the planning and 

coordination of activity from the start. 

Awareness of child rights and meaningful participation complement and 

strengthen child protection practices

Thank you to Children in 

Scotland for giving 

permission to share this 

document

https://view.genial.ly/61c1af93276bad0dc37e9f1e/interactive-content-scottish-attainment-challenge-capturing-cyp-voice
https://childreninscotland.org.uk/wp-content/uploads/2017/11/Principles-and-Guidelines-FINAL.pdf
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What can we do to support recovery and accelerate progress

Capturing the voice of our children and young people?

United Nations Committee on the Rights of the Child

Click on the image below to access the UNCRC Thinglink

Click here to find out more: Capturing the voice of children and young people

https://view.genial.ly/61c1af93276bad0dc37e9f1e/interactive-content-scottish-attainment-challenge-capturing-cyp-voice
https://www.thinglink.com/card/1480112476593848323
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What can we do to support recovery and accelerate progress?

Capturing the voice of our children and young people

Children in Scotland: Participation 

• Article 12 of the UNCRC states that children have the right to be heard, 

listened to and taken seriously in all decisions which will affect them.

• The term participation is broadly used to describe practice, policies and 

methodologies which enable children to be heard in decision-making.

• Participation of children and young people is an important mechanism to 

ensure that, as an organisation, we are listening and communicating to our 

network and the wider community the views and perspectives of children and 

young people on a wide variety of issues.

• Children and young people should be supported to participate in decision-

making in all relevant contexts and at all levels of their lives.

• These include, but are not limited to: family, alternative care, education and 

school, health care, prevention strategies and national and international 

settings.

CiS-Participation-2019.pdf (childreninscotland.org.uk) link to newer version of 

document but we decided on highlighting the six original steps to ensure 

consistency of process.

https://childreninscotland.org.uk/wp-content/uploads/2019/09/CiS-Participation-2019.pdf
https://childreninscotland.org.uk/wp-content/uploads/2019/09/CiS-Participation-2019.pdf
https://childreninscotland.org.uk/wp-content/uploads/2017/11/Principles-and-Guidelines-FINAL.pdf
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Exemplars - Capturing the voice of our children and young people

West Lothian PEF intervention example

This school used the Bernhardt model to 

identify a gap in reading for a group of children

The school 

captured the voice 

of the children 

using Microsoft 

forms

Thank you to West Lothian for giving permission to share this example
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Exemplars Stirling Social Justice Ambassador programme

‘Social Justice Ambassador Programme – PEF’ was developed 

alongside CLD colleagues in Stirling. The purpose of the programme 

is to ensure children and young people are informed and have the 

space to explore what poverty means to them, their school and their 

community. They are trained as social researchers to look into this 

and their research is then used to inform the decision-making around 

PEF for their school.

Thank you to Stirling for giving permission to share this example

Samples of part of 

the programme



Scotland's Equity Toolkit: supporting recovery and accelerating progress

136

Exemplars - Capturing the voice of our children and young people

Example of participatory budgeting

Thank you to South Lanarkshire 

for giving permission to share 

this example
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Exemplars - Capturing the voice of our children and young people

• Sketchnote - Renfrewshire Council – Closing the Attainment Gap - February 

2019 | Practice exemplars (education.gov.scot)

• Sketchnote - Glasgow City Council – March 2019 | Practice exemplars 

(education.gov.scot)

https://education.gov.scot/media/jnefzgsq/inspection-highlights-renfrewshire-council.pdf
https://education.gov.scot/media/kihhlsgb/sketchnote_glasgow_city_council_march19.pdf
https://education.gov.scot/media/kihhlsgb/sketchnote_glasgow_city_council_march19.pdf
https://education.gov.scot/media/jnefzgsq/inspection-highlights-renfrewshire-council.pdf
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Reflective questions - Capturing the voice of our children and 

young people

• Do we track pupil participation and progress effectively and 

make use of this information to plan next steps in learning?

• Is our school plan based on robust self-evaluation including the 

views of all children and young people (including minority 

voices)?

• How effective are we at taking account of the views of all 

children and young people (including those who are 

marginalised) in decision making around change and 

improvement? Have you considered how unconscious bias may 

be impacting whose voices are heard?

• Are we making sure that the voices of children and young 

people affected by poverty, as well as those with other minority 

characteristics, are heard? 

• Are children and young people involved in the discussions and 

decisions around equity and the impact of COVID-19 on their 

lives and experiences?

• How are we ensuring that children and young people have the 

necessary information in order to make informed choices and 

decisions around poverty and equity?



Article 12 of the 
UNCRC states that 
children have the 
right to be heard, 
listened to and 

taken seriously in all 
decisions which will 

affect them.

participation

listening

communication

decision 
making
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What to consider next?

Capturing the voice of our children and young people

How can/do you involve CYP in 

decision making around SAC funding?

How will/do you communicate with 

CYP and encourage a diverse range of 

voices in making decisions?

What will/does this look like at 

establishment, cluster, local authority, 

regional, national level?

How will/do you record and take on 

board a diverse range of CYP views 

and opinions?
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Key Documents - Capturing the voice of our children and young people 

The resources linked below provide a range of practical strategies, ideas and links which you may find useful.

• Principles-and-Guidelines-FINAL.pdf (childreninscotland.org.uk)

• Learner Participation in Educational Settings (3-18)

• How good is OUR school? Part 1 (education.gov.scot)

• How good is OUR school? Part 2 (education.gov.scot)

• Scottish Attainment Challenge - Self-evaluation resource (education.gov.scot)

• 7 Golden Rules for use with children - The Children and Young People's Commissioner Scotland (cypcs.org.uk)

• 7 Golden Rules for use with young people - The Children and Young People's Commissioner Scotland (cypcs.org.uk)

• SLF Online 2022 Capturing the voice of children and young people to meet the refreshed SAC. – YouTube

• Cost of the School Day Toolkit (cpag.org.uk)

• Voice of the Infant Best Practice Guidelines and Infant Pledge (www.gov.scot)

• Listening Fund – Corra (www.corra.scot)

https://childreninscotland.org.uk/wp-content/uploads/2017/11/Principles-and-Guidelines-FINAL.pdf
https://education.gov.scot/resources/learner-participation-in-educational-settings-3-18/
https://education.gov.scot/improvement/Documents/HGIOURS-Part1.pdf
https://education.gov.scot/improvement/documents/hgiours-part2.pdf
https://education.gov.scot/resources/scottish-attainment-challenge-self-evaluation-resource-draft/
https://www.cypcs.org.uk/resources/7-golden-rules-for-children/
https://www.cypcs.org.uk/resources/7-golden-rules-young-people/
https://www.youtube.com/watch?v=ZsfaZ-iCI3o
https://cpag.org.uk/scotland/CoSD/toolkit
https://www.gov.scot/binaries/content/documents/govscot/publications/advice-and-guidance/2023/03/voice-infant-best-practice-guidelines-infant-pledge/documents/voice-infant-best-practice-guidelines-infant-pledge/voice-infant-best-practice-guidelines-infant-pledge/govscot%3Adocument/voice-infant-best-practice-guidelines-infant-pledge.pdf
http://www.gov.scot/
https://www.corra.scot/grants/listening-fund/
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Inclusion

Section overview

What can we do to support recovery and accelerate progress?

Conditions for success and sustainability

Exemplars

Reflective questions

Useful Resources

Research and articles
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Section overview - Inclusion

Scotland’s education system is rights based and is designed to be an

inclusive one for all children and young people in Scottish schools. This

means every child and young person is entitled to support to enable

them to gain as much as possible from the opportunities which

Curriculum for Excellence provides. The COVID-19 pandemic meant

that children and young people from diverse backgrounds who were at

greater risk of increased vulnerability were less likely to receive the

support and extra services they need, and the gap between students

that experience additional barriers and that do not might widen. There

may also be considerable effects on learners’ sense of belonging to

schools and their feelings of self-worth – these are key for inclusion in

education.

Inclusion is when everyone works to make sure all learners feel welcome 

and valued, and that they get the right support to help them develop their 

talents and achieve their goals.

This section provides information and links to policy, strategies and 

approaches to support equity by attending to the barriers limiting the 

presence and participation and achievement of learners. 

Scottish context for Inclusion, Equality and Equity

Click graphic to view larger version 

https://www.open.edu/openlearncreate/mod/oucontent/view.php?id=146292&amp;printable=1&extra=thumbnailfigure_idm75
https://www.open.edu/openlearncreate/mod/oucontent/view.php?id=146292&amp;printable=1&extra=thumbnailfigure_idm75


Key findings from the Lockdown, Lowdown: what young people in Scotland think 

about Covid-19 report from the Scottish Youth Parliament, Youth Link Scotland & 

Young Scot confirm that young people have concerns about both their own 

mental and physical wellbeing and that of others. There is a focus on three 

prioritised ‘golden threads’ which permeate leadership, curriculum and learning, 

teaching and assessment: wellbeing, collaboration and learning. 

Wellbeing of all members: headteachers, all staff; learners; families and partners 

to ensure a nurturing ethos where relationships are founded on mutual respect. 

All members feel valued and included as outlined by the UNCRC – a rights based 

approach - where learners participate actively and meaningfully in the life of the 

school/ setting:

• support for mental, emotional & physical wellbeing 

• building confidence and resilience of all members of the learning community, 3-

18

• nurturing approaches across the whole establishment

• rights-based approach 

Collaboration with: learners; staff working together across and within the 

learning community, including: families; CLD; youth work; third sector; local and 

national businesses/ employers; health & social work and active schools to 

improve all learners’ experiences. Learning should be planned and evaluated with 

all partners.
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What can we do to support recovery and accelerate progress?

Inclusion

Deep learning to support creativity and adaptability, problem solving, 

and the four capacities within:

• digital literacy

• learners leading their own learning

• where learning takes place and with whom

https://syp.org.uk/wp-content/uploads/2020/04/lockdown-lowdown-final-report.pdf
https://education.gov.scot/resources/the-cycle-of-wellbeing/#:~:text=It%20provides%20a%20platform%20for,of%20specific%20interventions%20over%20time.
https://education.gov.scot/improvement/documents/inc55applyingnurturingapproaches120617.pdf
https://education.gov.scot/resources/teacher-digital-literacy-framework/
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What can we do to support recovery and accelerate progress?

Inclusion

Relationships, Rights and Participation

“Developing positive relationships and behaviour in the classroom, playground 

and wider community is essential for creating the right environment for effective 

learning and teaching. Where children and young people feel included, 

respected, safe and secure and when their achievements and contributions are 

valued and celebrated, they are more likely to develop self-confidence, 

resilience and positive views about themselves. This applies equally to all staff 

in the learning community.’ (Better relationships, better learning, better 

behaviour, 2013). Scottish-based research(1.17-1.29) indicates that good 

relationships and learners participating in decision-making positively affects 

attainment (see Learner Participation in Educational Settings). Research also 

suggests that relational learning environments, where high expectations and 

structure is balanced equally against warmth and support, encourage 

engagement, improve attainment, and lead to less bullying in educational 

settings.” . Research has demonstrated that investing time and resources into 

improving relationships and behaviour in establishments leads to positive 

outcomes around inclusion, engagement, attainment and achievement in the 

short term and community safety and cohesion in the longer term.

Healthy Relationships - Ten Top Tips - Publications - Public Health Scotland –

useful resources from Public Health Scotland to promote good practice in 

supporting children and young people’s mental health and wellbeing through 

good quality relationships, and as a resource to aid discussion and to support 

transitions or critical points in a child or young person’s life.

https://education.gov.scot/improvement/learning-resources/promoting-positive-relationships-and-behaviour-in-educational-settings/
https://education.gov.scot/parentzone/Documents/BetterRelationships.pdf
https://www.gov.scot/publications/behaviour-scottish-schools-research-2016/pages/1/
https://education.gov.scot/resources/learner-participation-in-educational-settings-3-18/
https://research.acer.edu.au/research_conference_2007/3/
https://publichealthscotland.scot/publications/healthy-relationships-ten-top-tips/
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What can we do to support recovery and accelerate progress?

Inclusion – key considerations

Relationships, Rights and Participation

Keeping The Promise

The term ‘care-experienced’ refers to anyone who has been or is currently in 

care or from a looked-after background at any stage in their life, no matter 

how short, including adopted children who were previously looked-after. This 

care may have been provided in one of many different settings such as in 

residential care, foster care, kinship care, or through being looked-after at 

home with a supervision requirement.

The incorporation of Children’s Rights into Scottish Law and two highly 

significant reviews, The ASL Implementation Review, and the Independent 

Care Review overlap and have implications for practitioners to refocus or 

reframe what and how care experienced learners are supported. The ASL 

review noted the significant increase in numbers of learners with ASN and 

complexity of needs, including those due to social, emotional and behavioural 

issues coinciding with an increase in poverty and inequality.

The Promise is the outcome of the Independent Care Review and through 

flexible, child-centred and relationship-based practice, seeks to change the 

way young people feel and experience care. 

To ensure that all care experienced children and young people receive the 

vital support they need, the Care Experienced Children and Young People 

Fund was introduced  to improve their life experiences and educational 

outcomes. While the funding is provided to local authorities, it can be used for 

young people up to the age of 26. Therefore, the statutory duty of corporate 

parents to collaborate should be considered to include other services and 

post-16 institutions and organisations.

As part of The ASL Review children and young people highlighted practice and 

approaches that were important to them, including:

• Meaningful relationships between children and young people and staff are 

important for learning

• A willingness to adapt teaching methods to children and young people’s 

learning styles, needs, and varying pace and challenge, helps them to 

learn. Using technology can be really helpful here

• School needs to be a safe place. Having a choice of calm, quiet or sensory 

areas’ in all schools would help facilitate this

• All school staff need to have more knowledge and understanding of 

additional support needs so they can meet everyone’s needs

• Children and young people with additional support needs don’t want to be 

underestimated for their ability and capability. Their additional support 

need should not define them

• Timely responses to bullying were important for children and young people. 

Support for children and young people with additional support needs must be 

consistent. 

• Communication needs to improve. Primary and secondary schools should 

talk more to each other. There also needs to be more communication between 

schools, other organisations that provide support, and children and young 

people

https://www.gov.scot/policies/human-rights/childrens-rights/
https://www.gov.scot/publications/additional-support-learning-action-plan-progress-report/
https://www.carereview.scot/wp-content/uploads/2020/02/The-Promise.pdf
https://thepromise.scot/what-is-the-promise/independent-care-review
https://www.gov.scot/publications/care-experienced-children-and-young-people-fund-operational-guidance/
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What can we do to support recovery and accelerate progress?

Inclusion – key considerations

Being trauma aware

Trauma-Informed Practice is a strengths-based approach, which seeks to 

understand and respond to the impact of trauma on people’s lives. The approach 

emphasises physical, psychological, and emotional safety for everyone and aims 

to empower individuals to re-establish control of their lives. Positive experiences 

of relationships are central to trauma recovery, whilst negative experiences in 

relationships can exacerbate emotional and psychological impacts. The 

document Nurture, Adverse Childhood Experiences and Trauma informed 

practice: Making the links between these approaches (education.gov.scot) 

provides information on the key features of a nurturing approach, Adverse 

Childhood Experiences (ACEs) and Trauma informed practice, which supports 

the refreshed mission of the Scottish Attainment Challenge. This is 

complemented by information in the following resources:

Trauma-Informed Practice: A Toolkit for Scotland (www.gov.scot)

Barnardo's Scotland | All About Relationships – YouTube

Film notes - Final - digital.pdf (barnardos.org.uk)

Nurture and trauma-informed approaches: A summary of supports and resources 

(education.gov.scot)

The Compassionate and Connected Classroom: A health and wellbeing curricular 

resource for upper primary (education.gov.scot)

Let’s Learn Together - Scotland (education.gov.scot)

https://education.gov.scot/resources/inc83-nurture-adverse-childhood-experiences-and-trauma-informed-practice/
https://www.gov.scot/binaries/content/documents/govscot/publications/advice-and-guidance/2021/03/trauma-informed-practice-toolkit-scotland/documents/trauma-informed-practice-toolkit-scotland/trauma-informed-practice-toolkit-scotland/govscot%3Adocument/trauma-informed-practice-toolkit-scotland.pdf
https://www.youtube.com/watch?v=0RyD-ueKCOc
https://www.barnardos.org.uk/sites/default/files/uploads/Film%20notes%20-%20Final%20-%20digital.pdf
https://education.gov.scot/resources/nurture-and-trauma-informed-approaches-a-summary-of-supports-and-resources/
https://education.gov.scot/resources/compassionate-and-connected-classroom/
https://education.gov.scot/improvement/learning-resources/fam8-lets-learn-together/
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What can we do to support recovery and accelerate progress?

Inclusion 

Tackling food insecurity/ holiday programmes

Promoting a good food culture within school supports learners from lower 

income households to eat better and learn better. By building social capital and 

engaging local communities, schools can also contribute towards longer-term 

solutions, changing the landscape of food and poverty in their local area. Food 

For Life Scotland suggest actions that establishments can take to alleviate food 

poverty and mitigate against the negative impact on health and wellbeing 

caused by food insecurity, such as:

Tackling stigma through a whole school approach - by adopting a whole 

school approach to food, schools can normalise the decision to eat school 

meals among all pupils, making this choice easier in turn for those vulnerable 

to the effects of food poverty.

Setting up a breakfast club – the impact of breakfast clubs evidence 

improves cognitive performance and behaviour (Pollitt and Matthews, 1998; 

Wesnes etal, 2003), attendance and punctuality (Harrop & Palmer, 2002; 

Haras, 2005) and can support child healthy weight (Timlin et al.,2008).

Using food as a context for raising attainment and closing the gap 

(education.gov.scot)

Examining the Impact of School Breakfast Provision on Health, Wellbeing and 

Educational Engagement in a Sample of Schools in Blackpool

Family Learning 

The Engaging parents and families - A toolkit for practitioners | Resources 

(education.gov.scot) can be used to support raising attainment and ensuring 

every child and family has the same chance to thrive. The resource Working 

Together - Equality and Equity Modules – Children in Scotland 

(educationscotland.gov.scot) was developed to support relationships between 

education professionals and parents of children with additional support needs. 

The information in the Families and Communities section may also be useful.

Curriculum

The core principles of Scotland’s curriculum and the four fundamental 

capacities at its centre remain critical in putting learners at the heart of 

education to support recovery. Scotland’s curriculum provides a high degree of 

flexibility, empowering individual settings and practitioners to make the 

decisions needed to provide a curriculum that is adaptable and responsive to 

the diverse needs of individual learners and reflecting the unique nature of their 

communities. This includes being culturally responsive to the disproportionate 

impact of poverty, intensified by Covid-19. The following links signpost 

practitioners to a range of websites and resources which promote race equality 

education and ensure that all learners can flourish in an inclusive environment 

which actively promotes equality, equity and tackles racism:

Race Equality Education – Wakelet

Promoting and developing race equality and anti-racist education

https://www.foodforlife.org.uk/about-us/ffl-scotland
https://education.gov.scot/improvement/research/hwb40-equity-gap/
https://democracy.blackpool.gov.uk/Data/Executive/201306171800/Agenda/Appendix%202a-Appendix%202a.pdf
https://education.gov.scot/resources/engaging-parents-and-families-a-toolkit-for-practitioners/
https://education.gov.scot/resources/working-together-equality-and-equity-modules-children-in-scotland/
https://wakelet.com/wake/EKpqdexEpY3JoNdrlJp36
https://education.gov.scot/media/e1ykcihd/promoting-and-developing-race-equality-and-anti-racist-education.pdf
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What can we do to support recovery and accelerate progress?

Inclusion

Additional Support & Poverty

Additional support needs (ASN) is a broad, inclusive term which covers a wide range of

needs, which can be long or short term. The four factors which give rise to additional

support needs is highlighted in Figure 1 provides an overview of the interconnection

between the ASfL Act 2004 (as amended 2009) and the Equality Act 2010. There is an

intersection between children impacted by poverty and children who have been identified

as requiring additional support. This can be observed through research and data.

‘Additional Support Needs’ is the standard terminology used in Scotland when children 

and young people need more – or different - support to what is normally provided in 

schools or pre-schools to children of the same age’. A need for additional support does 

not imply that a child or young person lacks abilities, skills or strengths.

The highest percentage of children and young people with ASN in mainstream and in 

special schools are in deciles 1 (14.8%) and 2 (13.2%). This consistently decreases 

according to decile. (Pupil census: supplementary statistics (www.gov.scot).

Poverty intersects with all four factors giving rising to additional 

support needs. For example, there are strong links between the 

experience of child poverty and poor mental health with 

some studies suggesting that children living in low-income 

households are nearly three times as likely to suffer mental health 

problems than their more affluent peers (Audit Scotland, 2018).

All care experienced children and young people who are looked after

by the local authority have additional support needs unless the

education authority has established through assessment that they

do not (Section 17(6) of the Children (Scotland) Act 1995 (c.36).

Fig 1. ASN and SAC 

Intersectionality 

https://www.gov.scot/publications/pupil-census-supplementary-statistics/
https://www.audit-scotland.gov.uk/uploads/docs/report/2018/nr_180913_mental_health.pdf
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What can we do to support recovery and accelerate progress?

Inclusion

Additional Support Needs

There are several ways to mitigate the experience of poverty on 

children and young people with ASN in Scotland. Some of the 

most effective strategies include:

• Providing suitable educational resources; providing children 

and young people with access to educational resources, 

such as textbooks, computers, and other materials, can help 

level the playing field in terms of equity and give them the 

tools they need to succeed in school.

• Improving access to health and nutrition support: providing 

children and young people with access to healthy food 

through mechanisms such a breakfast carts and 

supper/homework clubs. This can address health problems 

that can negatively impact their ability to participate and 

learn.

• Increasing access to educational support services: making 

additional support services, such as speech and language 

therapy or psychological support, more accessible and its 

benefits clearly understood by all involved in supporting 

learners needs. This ensures that children with ASN receive 

the support they need, in order to make the progress they 

can.

• Signposting to children, young people, and communities to 

tackle the root causes of poverty. Financial pathways: 

providing advice and guidance around income 

maximisation, and income support can help families to 

meet their basic needs and reduce the financial stress that 

can negatively impact children and young people’s well-

being and ability to learn.

• Building a school curriculum that develops suitable 

pathways for children and young people to maximise their 

talents and interests while removing the barriers to learning 

that poverty can create around the curriculum: Cost of the 

School Day and poverty of opportunity. Improving access 

to employment though robust and contextual partnership 

working, that increases opportunity for all.

• Collaboration between National, regional, local authorities, 

schools, and communities to understand the barriers to 

learning that poverty creates for children and young people 

with additional support needs and implement these 

strategies to improve the experiences of children, young 

people and their families with ASN. By doing so, they can 

help to ensure that all learners have the opportunity to 

reach their full potential and succeed in life.



Some suggested features to support consistent attendance are:

• Develop and maintain a whole school culture that promotes the benefits of 

high attendance. 

• Have a clear school attendance policy which all staff, pupils and parents 

understand. 

• Regularly monitor and analyse attendance and absence data to identify 

pupils or cohorts that require support with their attendance and put effective 

strategies in place. 

• Build strong relationships with families, listen to and understand barriers to 

attendance and work with families to remove them.

• Share information and work collaboratively with other schools in the area, 

local authorities, and other partners when absence is at risk of becoming 

persistent or severe.

• Regular attendance at school also helps to build strong and positive 

relationships with students and staff alike which can act as protective factors 

when facing difficult times. The links below provide further information and 

support on attendance and engagement:

• The Attendance Symposium Brochure and Presentations – Forth Valley & 

West Lothian Regional Improvement Collaborative (glowscotland.org.uk)

• Improving attendance in Scotland (educationscotland.gov.scot)

• Promoting Attendance: self-reflection questions for educational settings 

(educationscotland.gov.scot)

• Included, engaged and involved part 2: A positive approach to preventing 

and managing school exclusions (education.gov.scot)
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What can we do to support recovery and accelerate progress?

Inclusion

Included, Engaged and Involved

Some studies show that missing 10% or four weeks over the course of a year 

has been linked to lower levels of attainment; affects peer relationships; 

emotional and behavioural difficulties, poorer employment opportunities and 

involvement in offending behaviour. Therefore absences have longer term 

effects beyond school achievement and there is a need to address school 

absenteeism to reduce future labour market inequalities.

The barriers to accessing education are wide and complex, both within and 

beyond the school gates, and are often specific to individual learners and their 

families. Some learners find it harder than others to attend school and therefore 

at all stages of improving attendance, schools and partners should work with 

pupils and parents to remove any barriers to attendance by building strong and 

trusting relationships and working together to put the right support in place. 

Ensuring consistent attendance cannot be seen in isolation, and effective 

practices for improvement will involve close interaction with schools’ efforts on 

curriculum, behaviour, bullying, special educational needs support, pastoral and 

mental health and wellbeing, and effective use of resources, including PEF. It 

cannot solely be the preserve of a single member of staff, or organisation, it 

must be a concerted effort across the school community. 

The Anna Freud National Centre for Children and Families looks at the topic of 

emotionally-based school avoidance and shares ideas to help education staff 

address the issue. The EEF also provide research and evidence on 

interventions that support attendance. The documentary – Excluded - features 

the voices of young people – those who are most affected by exclusion – who 

share their stories and views on this complex issue, which is useful when 

considering children’s rights.

https://blogs.glowscotland.org.uk/glowblogs/fvwlric/the-attendance-symposium-brochure/
https://education.gov.scot/about-education-scotland/planning-and-reporting/improving-attendance-in-scotland/
https://education.gov.scot/improvement/self-evaluation/promoting-attendance-self-reflection-questions-for-schools/
https://www.gov.scot/publications/included-engaged-involved-part-2-positive-approach-preventing-managing-school/
https://mentallyhealthyschools.org.uk/resources/addressing-emotionally-based-school-avoidance/
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/attendance-interventions-rapid-evidence-assessment
https://www.youtube.com/watch?v=kBnKHsaEfy8
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Conditions for success and sustainability - Inclusion

Embedding inclusive values and ethos within the setting or 

establishment is essential to the ongoing delivery of inclusive educational 

practice. Values and ethos which recognise and value diversity and include a 

strong commitment to enabling and supporting all children and young people to 

learn and be part of school life are fundamental and can mitigate against 

harmful attitudes, which can be powerful barriers. 

Strong leadership is required to promote inclusive ethos and values 

throughout the school community. Leadership does not only rest with the head 

of an establishment or setting – distributed leadership at all levels is required to 

deliver change and progress. Staff should be empowered and challenged to 

use their knowledge of the children and young people to drive inclusive 

practice.

Effective evaluation of planning processes ensures improved outcomes for 

all learners. Effective tracking and monitoring of learning outcomes over time, 

aligned to review of support and teaching and learning strategies will ensure 

progress in learning for all pupils.

Having capacity to deliver inclusion is crucial. Working with partners to 

deliver joint training and services builds capacity of those in schools and other 

services. Special schools can provide key support to their mainstream 

colleagues through experience of a range of highly personalised approaches 

including personalised learning, behavioural strategies and tailored support 

which may be beneficial for all pupils.

Strong positive relationships are essential to embedding approaches to 

parental and family engagement - not only between partners but with 

families themselves.

Investing time to develop and maintain authentic collaboration and 

partnerships. Practitioners and partners should be informed and proactive 

to mitigate the impacts of socio-economic circumstances as part of 

removing barriers to learning.

A data culture empowers practitioners to regularly review and intersect 

information to identify learners impacted by poverty, their gaps and the 

underlying barriers leading to those gaps. Effective use of data will also 

support robust monitoring and evaluation of progress and the impact of 

approaches and interventions.

Embedding a culture of ‘listening well’ ensures a positive impact on 

mental resilience, confidence and wellbeing is permeated within and 

across teams.

‘Listening must start with the 

assumption that it will lead to 

change.’

https://www.corra.scot/grants/listening-fund/


Using food as a context for raising attainment and closing the gap 

(education.gov.scot)

Sketchnote – Johnstonebridge Primary School – ethos and relationships –

March 2019 | Practice exemplars (education.gov.scot)

Managing change - St Roch’s Primary and Deaf School in Glasgow | Practice 

exemplars (education.gov.scot)

Sketchnote - Renfrewshire Council – Closing the Attainment Gap - February 

2019 | Practice exemplars (education.gov.scot)

Sketchnote - Glasgow City Council – March 2019 | Practice exemplars 

(education.gov.scot)

Communities that care: whole-school approach (education.gov.scot)
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Exemplars - Inclusion

https://education.gov.scot/resources/hwb40-equity-gap/
https://education.gov.scot/improvement/practice-exemplars/sketchnote-johnstonebridgeprimary/
https://education.gov.scot/improvement/practice-exemplars/managing-change-st-roch-s-primary-and-deaf-school-in-glasgow/
https://education.gov.scot/improvement/practice-exemplars/sketchnote-renfrewshire/
https://education.gov.scot/improvement/practice-exemplars/sketchnote-glasgowcitycouncil/
https://education.gov.scot/media/rsqfzvhq/communities-that-care-whole-school-approach.pdf
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Reflective questions - Inclusion

The Scottish Attainment Challenge self-evaluation resource has been designed 

to support schools to improve their approaches to ensuring equity and closing 

the poverty-related attainment gap. It includes a section on Pupil Equity 

Funding.

For schools and in classrooms

• How confident are we that all of our staff and partners understand how to 

use data effectively, including an understanding of the interconnection 

between poverty-related attainment gaps and ASN, to monitor the impact of 

our interventions and approaches for all children and young people? 

• To what extent is our effectiveness in using data and evidence enabling us to 

set out clear outcomes and measurable targets for all children and young 

people?  

• How successfully do we remove barriers to access and participation and 

monitor our approaches to ensure they are effective in reducing barriers to 

participation?

• How well do we listen, learn from and act on the lived experiences of, and 

impact of identity, on learners, communities and other stakeholders to inform 

our approaches?

• How effective are we in taking positive steps to overcome structural and 

systemic barriers to learning, achievement and progression for all learners 

and communities?

• How effectively have we involved children and young people, parents and 

partners, including those attending ASN provisions within the school, in 

decision-making around Pupil Equity Funding? 

For local authorities and regional improvement collaboratives

• Are we clear from the analysis of our data to what extent we are making 

progress in both our universal and targeted approaches?  

• How effectively does our strategic approach to improving outcomes for 

Strategic Equity Funding and Care-Experienced Children and Young People 

Fund complement how our schools are using Pupil Equity Funding? 

• To what extent are local authority and regional approaches to building 

capacity and improving practice embedded to ensure sustainability? 

• Have we shared effective learning & teaching approaches identified from 

within or out with the LA? 

• To what extent do we support and challenge schools to engage with their 

local communities to design, develop and evaluate their curriculum? To what 

extent does this focus on equity?

• How effective is the collaboration between education and social work to 

ensure that the Care -Experienced Children and Young People’s Funding is 

improving life chances?

https://education.gov.scot/resources/scottish-attainment-challenge-self-evaluation-resource-draft/


Scotland's Equity Toolkit: supporting recovery and accelerating progress

154

Useful resources - Inclusion

The resources linked below provide a range of practical strategies, ideas and 

links which you may find useful.
The following articles and research relating to this section are available. 

Research and articles - Inclusion

Race Equality Education – Wakelet

Inclusion in Practice: The CIRCLE Framework - Secondary | Resources 

(education.gov.scot)

CIRCLE resource to support Inclusive Learning and Collaborative 

Working (Primary and Secondary) (education.gov.scot)

CALL Scotland: The use of inclusive digital technologies to raise 

attainment for learners who require additional support (Additional Support 

Needs) (education.gov.scot)

Working Together - Equality and Equity Modules – Children in Scotland | 

Resources | Education Scotland

National Conference: From Poverty to Flourishing, 2022 | Resources 

(education.gov.scot)

Pupil Equity Funding: Looking inwards, outwards, forwards 

(education.gov.scot)

FFF-SY-Report-Final-UPDATE.pdf (childreninscotland.org.uk)

Children in Scotland

Recognising and realising children’s rights: A professional learning 

resource to promote self-evaluation and improvement planning 

(education.gov.scot)

Communities that Care - Who Cares? Scotland (whocaresscotland.org)

Socioeconomic_Inequalities_in_School_Attendance_in_Scotland.pdf 

Klein et al 2020(strath.ac.uk) 

School absenteeism in the first decade of education and outcomes in 

adolescence - ScienceDirect 

Effective Intervention for school refusal behaviour (glowscotland.org.uk)

Equity in Education after COVID-19: Tackling the challenges ahead 

(oecd-forum.org)

Ensuring our future: addressing the impact of COVID-19 on children, 

young people and their families (scotphn.net)

An Introduction to Inclusive Education (open.edu)

‘Education Reimagined: The Future of Learning’, Fullan, M., Quinn, J., 

Drummy, M., Gardner, M. (2020)

Children and young people who need additional support for learning 

(audit-scotland.gov.uk)

FINAL REPORT -The Impact of Covid-19 on Children's Care Processes 

in Scotland (scadr.ac.uk)

https://wakelet.com/wake/EKpqdexEpY3JoNdrlJp36
https://education.gov.scot/resources/inclusion-in-practice/
https://education.gov.scot/resources/circle-resource-to-support-inclusive-learning-and-collaborative-working/
https://education.gov.scot/resources/call-scotland/
https://education.gov.scot/resources/working-together-equality-and-equity-modules-children-in-scotland/
https://education.gov.scot/resources/from-poverty-to-flourishing/
https://education.gov.scot/media/vxxkf3pa/pupil-equity-funding-looking-inwards-outwards-forwards3.pdf
https://childreninscotland.org.uk/wp-content/uploads/2020/06/FFF-SY-Report-Final-UPDATE.pdf
https://education.gov.scot/resources/recognising-and-realising-childrens-rights/
https://pure.strath.ac.uk/ws/portalfiles/portal/107303630/Klein_etal_UoS_2020_Socioeconomic_Inequalities_in_School_Attendance_in_Scotland.pdf
https://www.sciencedirect.com/science/article/abs/pii/S002244051930055X?via%3Dihub
https://blogs.glowscotland.org.uk/glowblogs/public/glasgowpsychologicalservice/uploads/sites/4587/2020/06/10090936/Nuttall-Woods-Effective-intervention-for-school-refusal-behaviour.pdf
https://www.oecd-forum.org/posts/equity-in-education-after-covid-19-tackling-the-challenges-ahead?_ga=2.187751784.133911554.1682276073-1890480113.1682276073
https://www.scotphn.net/wp-content/uploads/2022/03/2022_02_28-Ensuring-our-future-addressing-the-impact-of-COVID-19-on-children-young-people-and-their-families-Feb22-English.pdf
https://www.open.edu/openlearncreate/course/view.php?id=3359
https://edudownloads.azureedge.net/msdownloads/Microsoft-EducationReimagined-Paper.pdf
https://www.audit-scotland.gov.uk/publications/children-and-young-people-who-need-additional-support-for-learning
https://www.scadr.ac.uk/sites/default/files/FINAL%20REPORT%20-The%20Impact%20of%20Covid-19%20on%20Children%27s%20Care%20Processes%20in%20Scotland%20-%20PUBLICATION_19_04_23.pdf
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Section overview - Pupil Equity Funding

Pupil Equity Funding (PEF) is an additional resource allocated directly to 

schools and targeted at closing the poverty-related attainment gap. This 

section of the toolkit is to support schools to maximise the impact of PEF to 

accelerate progress in closing that gap. Funding allocations for each year from 

2022/23 to 2025/26 have been confirmed to enable long term planning.

This section has a focus on:

• National guidance

• Planning for effective use of PEF

• Collaboration

• Evidence-based approaches

• Sharing exemplars and useful links

Click on sketch note to view full version 

https://education.gov.scot/media/vxxkf3pa/pupil-equity-funding-looking-inwards-outwards-forwards3.pdf
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What can we do to support recovery and accelerate progress?

Pupil Equity Funding

National guidance

National guidance, including PEF National Operational Guidance, is intended to 

help schools plan how they will most effectively invest their Pupil Equity 

Funding allocation to accelerate progress in improving outcomes for children 

and young people impacted by poverty with a focus on tackling the poverty-

related attainment gap.

The most recent national guidance can be accessed using the links below:

• Pupil Equity Funding National Operational Guidance

• Pupil Equity Funding: school allocations

• Pupil Equity Funding: Looking inwards, outwards, forwards – sharing 

effective practice to maximise support for learners and practitioners

• Scottish Attainment Challenge: framework for recovery and accelerating 

progress

• Scottish Attainment Challenge - theory of change and logic model

https://www.gov.scot/binaries/content/documents/govscot/publications/advice-and-guidance/2023/06/pupil-equity-funding-national-operational-guidance-2023/documents/pupil-equity-funding-national-operational-guidance-2023/pupil-equity-funding-national-operational-guidance-2023/govscot%3Adocument/pupil-equity-funding-national-operational-guidance-2023.pdf
https://www.gov.scot/publications/pupil-equity-funding-school-allocations-2022-to-2023/
https://education.gov.scot/media/vxxkf3pa/pupil-equity-funding-looking-inwards-outwards-forwards3.pdf
https://www.gov.scot/binaries/content/documents/govscot/publications/advice-and-guidance/2023/06/strategic-equity-funding-national-operational-guidance-2023/documents/strategic-equity-funding-national-operational-guidance-2023/strategic-equity-funding-national-operational-guidance-2023/govscot%3Adocument/strategic-equity-funding-national-operational-guidance-2023.pdf
https://www.gov.scot/binaries/content/documents/govscot/publications/advice-and-guidance/2022/03/scottish-attainment-challenge-framework-recovery-accelerating-progress/documents/tackling-poverty-related-attainment-gap-theory-change-scottish-attainment-challenge-logic-model/tackling-poverty-related-attainment-gap-theory-change-scottish-attainment-challenge-logic-model/govscot%3Adocument/tackling-poverty-related-attainment-gap-theory-change-scottish-attainment-challenge-logic-model.pdf
https://www.gov.scot/binaries/content/documents/govscot/publications/advice-and-guidance/2022/03/scottish-attainment-challenge-framework-recovery-accelerating-progress/documents/tackling-poverty-related-attainment-gap-theory-change-scottish-attainment-challenge-logic-model/tackling-poverty-related-attainment-gap-theory-change-scottish-attainment-challenge-logic-model/govscot%3Adocument/tackling-poverty-related-attainment-gap-theory-change-scottish-attainment-challenge-logic-model.pdf?forceDownload=true
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What can we do to support recovery and accelerate progress?

Pupil Equity Funding

Planning for effective use of PEF

Schools should consider each element when planning for PEF.



This professional learning session explores:

• what is meant by the term outcomes and measures;

• why outcomes and measures are important;

• how to create well-defined outcomes;

• how to identify appropriate measures; and

• how to engage with measures to ensure impact.
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What can we do to support recovery and accelerate progress?

Pupil Equity Funding

Planning for effective use of PEF

This professional learning session explores:

• the poverty-related attainment gap and why we need to close it;

• how we measure the poverty-related attainment gap;

• the role of data in closing the poverty-related attainment gap;

• the types of data that you might use;

• how and why data should be intersected;

• some practical classroom examples; and

• the importance of creating a positive data culture.

Data and the Poverty Related 

Attainment Gap - YouTube

Outcomes and Measures 

Webinar - YouTube

The PEF: Looking inwards, outwards, forwards publication shares 

examples of current practice from across Scotland to support staff 

involved in planning, implementation and monitoring of PEF.

Pupil Equity Funding: Looking inwards, outwards, forwards –

sharing effective practice to maximise support for learners and 

practitioners

https://www.youtube.com/watch?v=M1MYqrBVBf0&list=PLcD2TdZ4bXSmoLFkkmZLzOPsKkDcMtzag&index=3
https://www.youtube.com/watch?v=M1MYqrBVBf0&list=PLcD2TdZ4bXSmoLFkkmZLzOPsKkDcMtzag&index=2
https://www.youtube.com/watch?v=c9-A_HnDRjI&list=PLcD2TdZ4bXSmoLFkkmZLzOPsKkDcMtzag&index=6
https://www.youtube.com/watch?v=c9-A_HnDRjI&list=PLcD2TdZ4bXSmoLFkkmZLzOPsKkDcMtzag&index=5
https://education.gov.scot/resources/pupil-equity-funding-looking-inwards-outwards-forwards-sharing-effective-practice-to-maximise-support-for-learners-and-practitioners/
https://education.gov.scot/media/xyndnwhp/pupil-equity-funding-looking-inwards-outwards-forwards.pdf
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What can we do to support recovery and accelerate progress?

Pupil Equity Funding

Collaboration with learner and families

The PEF: Looking inwards, outwards, forwards report shares examples 

of current practice from across Scotland to support schools to engage 

meaningfully with learners and their families.

• Pupil Equity Funding: Looking inwards, outwards, forwards –

sharing effective practice to maximise support for 

learners and practitioners

Other resources to support collaboration with learners and families include:

• Participatory Budgeting in educational establishments | Learning resources 

(Education Scotland)

• Scottish Attainment Challenge Capturing CYP Voice

• Learner Participation in Educational Settings (3-18) | Self-evaluation 

(Education Scotland)

Schools shared the following approaches to engaging with learners and 

families at an Education Scotland webinar.

School suggestions on engaging learners and their families

https://eus-www.sway-cdn.com/s/QQJrsOQP8kueXbhs/images/sa-pz4plSGJtiL?quality=988&allowAnimation=true&filterEffectsFormula=Contrast=1.3,Saturate=1.2
https://education.gov.scot/resources/pupil-equity-funding-looking-inwards-outwards-forwards-sharing-effective-practice-to-maximise-support-for-learners-and-practitioners/
https://education.gov.scot/resources/participatory-budgeting-in-educational-establishments/
https://view.genial.ly/61c1af93276bad0dc37e9f1e/interactive-content-scottish-attainment-challenge-capturing-cyp-voice
https://education.gov.scot/resources/learner-participation-in-educational-settings-3-18/
https://eus-www.sway-cdn.com/s/QQJrsOQP8kueXbhs/images/sa-pz4plSGJtiL?quality=988&allowAnimation=true&filterEffectsFormula=Contrast=1.3,Saturate=1.2
https://education.gov.scot/resources/pupil-equity-funding-looking-inwards-outwards-forwards-sharing-effective-practice-to-maximise-support-for-learners-and-practitioners/


Dundee City Council

Read about the effective partnership between Dundee City Council’s Children 

and Families Service (secondary schools and Dundee City Council’s 

Neighbourhood Services (Communities: CLD Youth Work) using this link

• The role of youth work in closing the poverty-related attainment gap -

Dundee City Council | Practice exemplars (education.gov.scot)

Helpful guidance can be found in these documents:
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What can we do to support recovery and accelerate progress?

Pupil Equity Funding

This professional learning session considers:

• the definition and benefits of multi-agency partnerships for schools, learners 

and the community;

• recent reports that highlight why multi-agency practice is critical in closing 

the poverty-related attainment gap and accelerating educational recovery.

In the presentation we hear from practitioners leading on projects across 

Scotland who have developed innovative service models that evidence multi-

agency practice to address the needs of local families.

Effective Multi Agency Practice: Considering 

Community Approaches - YouTube

YouthLink Scotland | Youth 

Work: A Guide for Schools

Scottish Attainment Challenge and 

partnerships with the Third Sector

https://education.gov.scot/resources/the-role-of-youth-work-dundee/
https://www.youtube.com/watch?v=R_49OpMOwX0&list=PLcD2TdZ4bXSmoLFkkmZLzOPsKkDcMtzag&index=4
https://www.youtube.com/watch?v=R_49OpMOwX0&list=PLcD2TdZ4bXSmoLFkkmZLzOPsKkDcMtzag&index=5
https://education.gov.scot/improvement/Documents/sac79-sac-and-third-sector-partnerships.pdf
https://youthlinkscotl.wpengine.com/wp-content/uploads/youth-work-a-guide-for-schools-1.pdf
https://education.gov.scot/improvement/Documents/sac79-sac-and-third-sector-partnerships.pdf


The 'Interventions for equity' resource on the National Improvement Hub and 

the Education Endowment Foundation's Teaching and Learning Toolkit provide 

examples of approaches that have been used in schools. The toolkits do not 

provide definitive answers and alongside the toolkits, schools should consider 

what will work in their setting. When identifying which approach(es) to 

take, decision-making should focus on robust evidence from self-evaluation 

and effective analysis of school data.
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What can we do to support recovery and accelerate progress?

Pupil Equity Funding

The session explores:

• the importance of contextual analysis in choosing approaches and 

interventions;

• existing evidence on ‘what works to close poverty-related attainment gaps; 

and

• the role of effective implementation for interventions to be successful and 

have impact.

As the Toolkit does not provide definitive answers, it should not be used in 

isolation. Your professional judgement and expertise is also needed to move 

from the information in the Toolkit to an evidence-informed decision about what 

will work best in your school.

Evidenced Based Interventions - YouTube

Interventions for Equity: Self-evaluation 

(education.gov.scot)

Teaching and Learning Toolkit: EEF 

(educationendowmentfoundation.org.

uk)

https://www.youtube.com/watch?v=Vjof4AM2YkQ&list=PLcD2TdZ4bXSmoLFkkmZLzOPsKkDcMtzag&index=3
https://www.youtube.com/watch?v=Vjof4AM2YkQ&list=PLcD2TdZ4bXSmoLFkkmZLzOPsKkDcMtzag&index=4
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://education.gov.scot/resources/interventions-for-equity/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://education.gov.scot/media/ytiniagp/interventionsforequitydiagram.pdf
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Conditions for success and sustainability - Pupil Equity 

Funding

Research identifies 6 broad principles which can be used to support schools 

and local authorities to consider their use of PEF to recalibrate equity 

and support educational recovery.

• Impact of COVID-19

• Prioritise re-engagement

• Identify those learners most affected by poverty & COVID-19

• Intensify support in the short-term for leaners identified

• High quality universal and targeted provision is vital

• Long term strategic vision still required

The links below provide more information on these.

• Recalibrating Equity and Social Justice (education.gov.scot)

• Recalibrating Equity and Social Justice in Scottish Education

https://education.gov.scot/media/teeahhzz/recalibrating-equity.pdf
https://education.gov.scot/media/rv0dcxfo/recalibrating-social-justice-visual.pdf
https://education.gov.scot/media/rv0dcxfo/recalibrating-social-justice-visual.pdf


Exemplars can be found on the National Improvement Hub and in the 'Pupil 

Equity Funding: Looking inwards, outwards, forwards' report.

The PEF: Looking inwards, outwards, forwards report is intended to 

support school leaders and local authority staff as they further develop and 

refine their approaches to PEF. Each section reflects on a different aspect of 

PEF practice and provides examples of approaches being employed across 

the country. It is hoped this sharing of current practice will help staff involved in 

the planning, implementation and monitoring of PEF to reflect and build on their 

current practice as we enter the next phase of the Scottish Attainment 

Challenge ensuring every child and young person has the same opportunity to 

succeed in education.

• Pupil Equity Funding: Looking inwards, outwards, forwards –

sharing effective practice to maximise support for learners and practitioners

The Interventions for Equity Framework is based on a range of interventions 
and approaches that are currently being use in schools across Scotland. These 
will provide a helpful stimulus for planning discussions based on your own 
robust self-evaluation.

• Interventions for Equity | Self-evaluation (education.gov.scot)
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Exemplars - Pupil Equity Funding

https://education.gov.scot/resources/pupil-equity-funding-looking-inwards-outwards-forwards-sharing-effective-practice-to-maximise-support-for-learners-and-practitioners/
https://education.gov.scot/resources/interventions-for-equity/
https://education.gov.scot/media/ytiniagp/interventionsforequitydiagram.pdf
https://education.gov.scot/media/vxxkf3pa/pupil-equity-funding-looking-inwards-outwards-forwards3.pdf
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Reflective questions - Pupil Equity Funding

The Scottish Attainment Challenge self-evaluation resource has been designed 

to support schools to improve their approaches to ensuring equity and closing 

the poverty-related attainment gap. It includes a section on Pupil Equity 

Funding.

For schools

• To what extent is our rationale for PEF spending based on robust self-

evaluation with relevant stakeholders?

• To what extent is our self-evaluation informed by effective analysis of data 

focused on the poverty-related attainment gap?

• To what extent is our use of PEF improving outcomes for children and young 

people and closing the poverty-related attainment gap?

• Are we making sure that we are hearing from children and young people 

affected by poverty?

• How are we ensuring that children and young people have the necessary 

information in order to make informed choices and decisions around poverty 

and equity?

For local authorities

• How confident are we that all head teachers have a clear rationale for 

spending PEF based on robust self-evaluation?

• What local PEF guidance is in place?

• What robust procedures are in place to monitor how PEF is being spent?

• To what extent is our schools' use of PEF leading to improved outcomes for 

children and young people and closing the poverty-related attainment gap?

Scottish Attainment Challenge - Self-

evaluation resource (education.gov.scot)

https://education.gov.scot/resources/scottish-attainment-challenge-self-evaluation-resource-draft/
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Useful resources - Pupil Equity Funding

The resources linked below provide a range of practical strategies, ideas and 

links which you may find useful.

The following articles and research relating to this section are available. 

Research and articles - Pupil Equity Funding

• Pupil attainment: closing the gap - Scottish Attainment 

Challenge 2022/2023 – 2025/2026

• Scottish Attainment Challenge: framework for recovery and 

accelerating progress

• Tackling poverty-related attainment gap - Scottish Attainment 

Challenge logic model

• Pupil Equity Fund: national operational guidance 2023-2024

• Pupil Equity Funding: school allocations 

• Pupil Equity Funding: Looking inwards, outwards, forwards –

sharing effective practice to maximise support for learners and 

practitioners

• Delivering equity and closing the poverty related attainment gap | 

Learning resources (education.gov.scot)

• Closing the poverty-related attainment gap: progress report 2016 to 

2021 - gov.scot (www.gov.scot)

• Recalibrating Equity and Social Justice in Scottish Education: 

Bouncing forward after COVID-19 lockdowns | Research

• State of Child Poverty 2021 - Buttle UK

• Reducing the Poverty Related Attainment Gap - Evidence Review 

of Mentoring and Tutoring | The Robertson Trust

• Tackling child poverty priority families overview - gov.scot

(www.gov.scot) - An overview of the latest evidence on the six 

priority family types identified as being at higher risk of child 

poverty

• Poverty in rural Scotland: evidence review - gov.scot

(www.gov.scot)

https://www.gov.scot/policies/schools/pupil-attainment/
https://www.gov.scot/binaries/content/documents/govscot/publications/advice-and-guidance/2023/06/strategic-equity-funding-national-operational-guidance-2023/documents/strategic-equity-funding-national-operational-guidance-2023/strategic-equity-funding-national-operational-guidance-2023/govscot%3Adocument/strategic-equity-funding-national-operational-guidance-2023.pdf
https://www.gov.scot/binaries/content/documents/govscot/publications/advice-and-guidance/2022/03/scottish-attainment-challenge-framework-recovery-accelerating-progress/documents/tackling-poverty-related-attainment-gap-theory-change-scottish-attainment-challenge-logic-model/tackling-poverty-related-attainment-gap-theory-change-scottish-attainment-challenge-logic-model/govscot%3Adocument/tackling-poverty-related-attainment-gap-theory-change-scottish-attainment-challenge-logic-model.pdf
https://www.gov.scot/binaries/content/documents/govscot/publications/advice-and-guidance/2023/06/pupil-equity-funding-national-operational-guidance-2023/documents/pupil-equity-funding-national-operational-guidance-2023/pupil-equity-funding-national-operational-guidance-2023/govscot%3Adocument/pupil-equity-funding-national-operational-guidance-2023.pdf
https://www.gov.scot/publications/pupil-equity-funding-school-allocations-2022-to-2023/
https://education.gov.scot/resources/pupil-equity-funding-looking-inwards-outwards-forwards-sharing-effective-practice-to-maximise-support-for-learners-and-practitioners/
https://education.gov.scot/resources/delivering-equity-and-closing-the-poverty-related-attainment-gap/
https://www.gov.scot/publications/closing-poverty-related-attainment-gap-report-progress-2016-2021/
https://education.gov.scot/resources/recalibrating-equity-and-social-justice-in-scottish-education-after-covid/
https://buttleuk.org/news/news-list/state-of-child-poverty-2021/
https://www.therobertsontrust.org.uk/news-and-blogs/new-report-reducing-the-poverty-related-attainment-gap-evidence-review-of-mentoring-and-tutoring/
https://www.gov.scot/publications/tackling-child-poverty-priority-families-overview/
https://www.gov.scot/publications/poverty-rural-scotland-review-evidence/
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Professional Learning

Section overview
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Useful resources

Research and articles
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Section overview - Professional Learning

The interventions for equity highlights promoting and participating in 

professional learning and developing practice has significant impact on 

improving outcomes for learners. Professional learning to improve equity 

requires attending to the beliefs of practitioners. In the context of adult learning 

and how practitioners grow and change, it is more than knowledge and skills 

that are required to be considered. It is necessary to address beliefs, attitudes, 

values, and assumptions. If the unconscious bias of practitioners, whether 

about specific learners in their establishments or their own efficacy, is not 

considered, it can be difficult to transform practice or sustain the 

implementation of new learning. This section provides dual purpose:

• considerations for practitioners when designing professional learning, and

• professional learning opportunities for practitioners to support their own 
career long professional learning.

This section also includes information and links to research and useful 
resources to support equity, including recent publications and upcoming events 
featured in the Spotlighting Equity sways, archived content to support recovery 
and accelerate progress of the Scottish Attainment Challenge and reflective 
questions and useful resources.

The national model of professional learning (opposite) identifies the key 
principles and features of effective learning that will build capacity and promote 
collaborative practices.

https://education.gov.scot/resources/interventions-for-equity/
https://www.ed.ac.uk/equality-diversity/students/unconscious-bias
https://professionallearning.education.gov.scot/explore/the-national-model-of-professional-learning/
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What can we do to support recovery and accelerate progress?

Professional Learning

Practitioner-led professional learning is important for teaching for equity to be 

rooted in the needs of learners, paying particular attention to the unique context 

of schools and other settings. Practitioners should also experience professional 

learning that meaningfully meets their needs (Skerrett, Warrington, & 

Williamson, 2018). Skerrett et al. (2018) identified six features to support 

professional development, which addresses equity within the design:

• practitioner-identified and driven;

• presented by a skilled facilitator who value the practitioners’ expertise;

• context where the practitioner can be the leader of learning, and the learner;

• sustained over time with continued further learning;

• fosters meaningful collaborative relationships with others in the community;

• and includes support from those with the capital to facilitate change.

Research by Anne Burns Thomas included:

• establishing a network of practitioners engaged in a common goal and 

providing practical examples of what equity and social justice education

looks like, feels like and sounds like supports capacity building to improve 

outcomes for learners.

• the importance of collaborating with others who share similar goals and the 

significance of practitioner-led professional learning should focus on the 

context of the establishment in response to challenges in the setting, at 

home and in the community. In turn this develops greater understanding of 

social and educational inequity and promotes collaboration across 

boundaries.

Professional learning for equity, when meaningfully designed and delivered 

provides opportunities to disrupt and dismantle societal barriers. Deeper 

learning creates opportunities for learners to interrogate issues, develop critical 

thinking skills, and build a sense of agency and belief. The research points to a 

developing framework for teaching for equity and deeper learning as one that 

includes, learning that engages children and young people in thinking about 

and exploring questions related to their immediate lived experiences.

https://education.gov.scot/improvement/documents/frameworks_selfevaluation/lead1_hubmodel.pdf
https://urbanedjournal.gse.upenn.edu/archive/volume-5-issue-1-spring-2007/supporting-new-visions-social-justice-teaching-potential-profes
http://www.docs.hss.ed.ac.uk/education/creid/projects/16xi_esrc_pub_socjus_sr.pdf
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What can we do to support recovery and accelerate progress?

Professional Learning

There are four considerations when designing professional learning for equity 

that have the potential to positively disrupt practitioner and learner experiences:

• teacher professional learning for equity should be centred on content related 

to equity and social justice;

• teacher professional learning should model instructional practices that 

promote equity;

• create a culture of inquiry and ownership to promote a school ecosystem 

informed by equitable approaches;

• invite learner voices into the conversation to understand the impact of 

practitioners’ professional learning

Data suggests that when practitioners are steeped in professional learning that 

explores issues of equity and pedagogy that models equitable practices, 

learners are more likely to experience those practices in the classroom. 

Additionally, there is greater coherence between professional learning 

experiences and classroom experiences if practitioners have opportunities to 

practice new pedagogical skills within the professional learning experience.

Coaching and peer mentoring is an effective way of ensuring the learning 

intentions from activities are implemented in practice.

Case studies are useful at helping practitioners reflect and align what they 

planned and designed the professional learning for, and how it was applied 

and implemented in classrooms and other settings to determine impact.

Invite learner voices to understand practitioners’ professional learning. Learner 

voice is often left out but can be key to understanding the impact of practitioner 

professional learning.

Spotlighting Equity

• Current Equity Insights 

• National Publications

• National Improvement Hub

• Publications and Research

• Upcoming Professional Learning Events

• "You say, we listen" - Feedback

• Previous Issues

Click the link below to access the most recent and previous issues of 

Spotlighting Equity

Spotlighting Equity October/November 2023

https://sway.office.com/Ygxgms8PoNVKKqE1?ref=Link
https://sway.office.com/Ygxgms8PoNVKKqE1?ref=Link
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What can we do to support recovery and accelerate progress?

Professional Learning

Archive of webinars and events

There are a series of recorded webinars and short videos on the National 

Improvement Hub. The content provides support for practitioners and 

establishments to work with learners and families living in communities 

experiencing socio-economic disadvantage to ensure equity and close the 

poverty-related attainment gap. The webinars are based on a range of 

interventions and approaches being used in schools across Scotland. This 

section will be updated when new content is released.

Data and the Poverty Related 

Attainment Gap - YouTube

Effective Multi Agency Practice: 

Considering Community Approaches -

YouTube

Outcomes and Measures Webinar -

YouTube

Equity within Remote Learning - YouTube

Evidenced Based Interventions -

YouTube

Equity and Care Experienced Children 

and Young People - YouTube

SLF online 2021 Scottish Attainment 

Challenge - Maximising Progress -

YouTube

https://www.youtube.com/watch?v=_UAFCYrfMyk
https://www.youtube.com/watch?v=M1MYqrBVBf0
https://education.gov.scot/resources/delivering-equity-and-closing-the-poverty-related-attainment-gap/
https://www.youtube.com/watch?v=M1MYqrBVBf0
https://www.youtube.com/watch?v=R_49OpMOwX0
https://www.youtube.com/watch?v=c9-A_HnDRjI
https://www.youtube.com/watch?v=_UAFCYrfMyk
https://www.youtube.com/watch?v=Vjof4AM2YkQ
https://www.youtube.com/watch?v=3n7RFTYs-1o
https://www.youtube.com/watch?v=CVGUBbysW3M
https://www.youtube.com/watch?v=CVGUBbysW3M
https://www.youtube.com/watch?v=Vjof4AM2YkQ
https://www.youtube.com/watch?v=c9-A_HnDRjI
https://www.youtube.com/watch?v=3n7RFTYs-1o
https://www.youtube.com/watch?v=R_49OpMOwX0
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What can we do to support recovery and accelerate progress?

Professional Learning

The short videos in the table opposite are intended to provide

key messages, provoke thought and act as a starting point for

further exploration, discussion or development.

Pedagogy for Equity

This is a series designed for classroom practitioners. These videos provide an 

introduction to pedagogical approaches that can support in closing the poverty-

related attainment gap.

Relationships – the Foundation for All Pedagogical Practice

Pedagogy –

Uncovering values and 

beliefs

Metacognition Feedback

Oral Interventions Reading Comprehension Writing

Leadership and Equity

This is a series developed for school leaders. These videos focus on planning, 

implementation and evaluation through an equity lens.

Planning Implementation Evaluation

Pupil Support Staff and Equity

This is a series designed for support staff working with learners affected by the 

poverty-related attainment gap.

Pupil Support Staff and 

the Scottish 

Attainment Challenge

Relational Approaches Approaches and InterventionsFull details for all of the equity video shorts, alongside a

selection of recorded webinars, can be found here.

https://education.gov.scot/improvement/learning-resources/delivering-equity-and-closing-the-poverty-related-attainment-gap/
https://www.youtube.com/watch?v=zH9Ev3Dzmd0&feature=youtu.be
https://www.youtube.com/watch?v=gJPAKe1PE88&feature=youtu.be
https://www.youtube.com/watch?v=VaiiNCoLDcU&feature=youtu.be
https://www.youtube.com/watch?v=Pa7woXAUtgg&feature=youtu.be
https://www.youtube.com/watch?v=QsYzAVjt6PA&feature=youtu.be
https://www.youtube.com/watch?v=iTv7tM1OTz4
https://youtu.be/GKAUSm8Z3jI
https://www.youtube.com/watch?v=G3XRtOl72uA
https://www.youtube.com/watch?v=91GK9Il_D48
https://www.youtube.com/watch?v=hmXuVvYi3M0&list=PLcD2TdZ4bXSn_JOWdGjan6_4BQjTmC_UH&index=2&t=2s
https://www.youtube.com/watch?v=nKb5HeAgNA8
https://www.youtube.com/watch?v=8kUwsQhdwpg
https://www.youtube.com/watch?v=ePo9XLci6pA
https://education.gov.scot/resources/delivering-equity-and-closing-the-poverty-related-attainment-gap/
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Reflective questions - Professional Learning

• To what extent do you access professional learning and 

development opportunities to help you explore new ways to promote equity 

in your practice?

• In what ways does your establishment use professional learning to address 

equity to improve outcomes for learners? How impactful are these and how 

do you know? How could this be improved?

• To what extent do you critically engage with research, policy sources and 

developments in learning and teaching to promote equity?

• What are the personal and professional development needs of practitioners 

required to support learners most adversely affected by poverty? How has 

this changed as a result of COVID-19?

• How are you identifying which learners are experiencing the greatest barriers 

to learning (connectivity, inaccessible content, etc.)? What can you do to 

ensure those learners experience equity of opportunity?
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Useful resources - Professional Learning

The resources linked below provide a range of practical strategies, ideas and 

links which you may find useful.

The following articles and research relating to this section are available. 

Research and articles - Professional Learning

• Equality and Equity Toolkit (education.gov.scot)

• Improving Gender Balance Scotland (education.gov.scot)

• Ten Steps to Equity in Education OECD Policy Brief 2008

• teachingforequityanddeeperlearning.pdf (montclair.edu) – academic 

paper (Meg Riordan, Emily J. Klein & Catherine Gaynor (2019): 

Teaching for Equity and Deeper Learning: How Does Professional 

Learning Transfer to Teachers’ Practice and Influence Students’ 

Experiences?, Equity & Excellence in Education, DOI: 

10.1080/10665684.2019.164780)

• Recalibrating Equity and Social Justice in Scottish Education: Bouncing 

forward after COVID-19 lockdowns (education.gov.scot)

https://education.gov.scot/resources/equality-and-equity-toolkit/
https://education.gov.scot/media/khsi24hr/gender-stereotyping-intro.pdf
https://www.oecd.org/education/school/39989494.pdf
https://www.montclair.edu/profilepages/media/1411/user/teachingforequityanddeeperlearning.pdf
https://education.gov.scot/resources/recalibrating-equity-and-social-justice-in-scottish-education-after-covid/
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Implementation

Section overview

What can we do to support recovery and accelerate progress?

Conditions for success and sustainability

Exemplars

Reflective questions

Useful resources

Research and articles



Equitable implementation requires us to engage in social justice inquiry of our 

work and pursue fair, restorative, and equitable outcomes. Equitable 

implementation occurs when strong equity components, including explicit 

attention to the culture, history, values, and needs of a community are 

integrated into the principles and tools of implementation, and its associated 

science (Allison Metz, Beadsie Woo & Audrey Loper, 2021).

The purpose of this section is to equip practitioners with baseline knowledge 

and concepts of Implementation Science and practical steps, which support 

equity. The content is intended to create curiosity and stimulate professional 

dialogue and offers dual purpose:

• to provide opportunity to engage in further professional reading, research 

and enquiry.

• to provide practical considerations and steps for practitioners and 

establishments to implement and manage change effectively.
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Section overview - Implementation

The Scottish Attainment Challenge has provided opportunity for practitioners to 

explore and test innovation to improve outcomes for learners. As a result, there 

is evidence of interventions and services - where successfully implemented 

and embedded - have led to local improvements and reduced variation in 

outcomes (Pupil Equity Funding: Looking inwards, outwards, forwards 

(education.gov.scot). A fundamental aspect of improvement is implementation, 

yet it is an area of practice that is largely overlooked.

The principle of equity, whilst systemically understood, rarely features as part of 

planning for implementation. To support recovery from COVID-19 it is important 

to understand how implementation is best considered when planning 

approaches, interventions and services. Therefore, to address recovery and 

advance equity, practitioners should engage in a consistent process of 

knowledge development, intervention selection, and use of implementation 

strategies. We must also critically assess the gaps between the intentions and 

the impact of our work.

“one of the most critical problems our schools face is not 

resistance to innovation, but the fragmentation, overload, and 

incoherence resulting from the uncritical and uncoordinated 

acceptance of too many different innovations”  

(Fullan and Stiegelbauer)

https://cssp.org/2019/12/implementation-equity/
https://www.gtcs.org.uk/wp-content/uploads/2021/09/standard-for-provisional-registration.pdf
https://ssir.org/articles/entry/equitable_implementation_at_work
https://education.gov.scot/resources/pupil-equity-funding-looking-inwards-outwards-forwards-sharing-effective-practice-to-maximise-support-for-learners-and-practitioners/
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What can we do to support recovery and accelerate progress?

Implementation

What is implementation?

Implementation is “a specified set of activities designed to put into practice an 

activity or program” (Fixen, Naoom, Blase, Friedman, & Wallace, 2005). These 

activities occur over time, in stages that overlap and are revisited as required.

Why implementation?

Have you ever wondered why a new approach, practice or service never 

seemed to achieve the outcomes you or your team had hoped for? What was 

missing? Resources? Training? Support? Effective implementation is more 

than a contributing factor in setting interventions up for success. The quality of 

implementation plays a significant part in achieving outcomes. If an approach 

or intervention is implemented poorly or even moderately well, its goals are 

unlikely to be achieved, or the results will be less significant.

‘It is a truism that people cannot benefit 

from innovations they do not experience. 

That is, if innovations are not used as 

intended, they cannot produce the 

intended results’ 

Fixsen, Blase, and Van Dyke 2019

What is Implementation Science?

Implementation science is the study of how evidence-based programmes can 

be embedded to maximise successful outcomes (Kelly and Perkins, 2012).

Adopting new practice and approaches requires change. Implementation 

science recognises that people need to be ready for change and that creating 

the right conditions for an intervention is key to how it is delivered and 

sustained over time. Therefore, implementation science is fundamental to the 

design of successful interventions. To understand true effectiveness, both the 

intervention and its implementation need to be evaluated to fully understand 

outcomes and impacts (Kelly and Perkins, 2012). Although implementation 

science has been employed for some time in health and community settings, its 

application within education is still relatively new and there are many areas for 

further research (Lyon et al., 2018).

Is there a difference between Improvement Science and Implementation 

Science?

In a word yes. Implementation science and improvement science have similar 

endpoints, but different starting points and academic perspectives. They have 

similar goals of improving practice and services to improve outcomes. 

However, a fundamental difference between quality improvement and 

implementation science is that the former generates knowledge for local 

improvement, whereas the latter is aimed at producing more general scientific 

knowledge (Frontiers | Bridging the Silos: A Comparative Analysis of 

Implementation Science and Improvement Science (frontiersin.org).

https://www.frontiersin.org/articles/10.3389/feduc.2018.00061/full
https://www.frontiersin.org/articles/10.3389/frhs.2021.817750/full


Scotland's Equity Toolkit: supporting recovery and accelerating progress

178

What can we do to support recovery and accelerate progress?

Implementation

Overview of Implementation Science

The National Implementation Research Network developed five overarching 

frameworks referred to as Active Implementation Frameworks:

• Framework 1: Usable Innovations

• Framework 2: Implementation Stages (exploration, installation, initial 

implementation and full implementation)

• Framework 3: Implementation Drivers

• Framework 4: Implementation Teams

• Framework 5: Improvement Cycles (PDSA)

A helpful one-page overview of the frameworks can be found here. Each Active 

Implementation framework contains information and tools, which integrate and 

compensate each other. A series of modules designed for independent 

learning, cohorts or in-service training can be accessed here. They include 

content, activities and assessments designed to promote the knowledge and 

practice of implementation science and scaling-up.

What is fidelity?

Implementation fidelity refers to the extent to which an 

intervention or programme is delivered as intended.

Active Implementation Formula

It is important to start with the end in mind. In the active implementation 

formula (below), positive outcomes for learners represent the ‘why’ in the 

equation. It is why we want to improve instructional practice and behaviours. 

The ‘what’ in the equation is an effective approach. We need to know what it is 

that is going to be implemented to create the infrastructure to support the 

approach and ensure once in place, is being used as intended, and producing 

outcomes (fidelity).

How will this be done? The implementation infrastructure is the ‘how’ and the 

next component of the equation. Competency, Organisation, and Leadership 

Drivers are in service to Fidelity to achieve improved outcomes. Supporting 

activities such as coaching, training or feedback should always be in service to 

the practice, or change, you want to see on the ground.”

SISEP Video Series: Active Implementation Formula - YouTube

https://implementation.fpg.unc.edu/implementation-practice/stages/
https://implementation.fpg.unc.edu/implementation-practice/usable-innovations/
https://implementation.fpg.unc.edu/resource/implementation-stages-planning-tool/
https://implementation.fpg.unc.edu/implementation-practice/drivers/
https://implementation.fpg.unc.edu/implementation-practice/teams/
https://implementation.fpg.unc.edu/wp-content/uploads/Active-Implementation-Overview-1.pdf
https://implementation.fpg.unc.edu/implementation-practice/improvement-cycles/
https://nirn.fpg.unc.edu/sites/nirn.fpg.unc.edu/files/resources/AIHub%20Handout%201%20Active%20Implementation%20Frameworks.pdf
https://implementation.fpg.unc.edu/resource/implementation-support-practitioner-core-competencies-interactive-lessons/
https://www.youtube.com/watch?v=CQvmx1vvYJw
https://www.youtube.com/watch?v=CQvmx1vvYJw
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What can we do to support recovery and accelerate progress?

Implementation

Coaching

“Coaching is a necessary component for promoting practitioner’s confidence and ensuring 

competence. Coaching is defined as regular, embedded professional development 

designed to help practitioners and staff use the approach or innovation as intended 

(fidelity).” Ensure the use of multiple sources of data to provide feedback to practitioners 

and always include direct observation. 

Leadership

Leadership involves setting achievable goals, identifying and feeding back success, 

keeping abreast of implementation steps, roles and progress, accepting barriers/ problems 

as part of the process, provide opportunities and time to identify/ remove barriers and 

continue to gather evidence and data.

Training/Professional Learning

Training/Professional Learning should provide information relating to the theory and 

underlying values of the approach or programme.

Capacity building through implementation teams

Investing in developing and supporting competence and capacity within implementation 

teams can lead to sustained use and significantly improved outcomes in establishments 

and regional areas (see graphic opposite). Implementation teams can also contribute to 

increased success and efficiency, with the time required to achieve fidelity reduced from 7 

to 3.6 years (Fixsen, Blase, Timbers, & Wolf, 2001). 

Voices from the field: implementation teams

https://modules.fpg.unc.edu/sisep/de-coaching/story.html
https://implementation.fpg.unc.edu/implementation-practice/drivers/
https://implementation.fpg.unc.edu/implementation-practice/drivers/
https://implementation.fpg.unc.edu/implementation-practice/teams/
https://implementation.fpg.unc.edu/resource/implementation-team-overview/
https://youtu.be/TfyClsguU9Y
https://www.youtube.com/watch?v=CQvmx1vvYJw
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Conditions for success and sustainability - Implementation

Collaborative decision making

Successful implementation is the product of many shared decisions. In all 

implementation efforts, opportunities exist for critical decision-making that can 

either increase or decrease the likelihood that implementation will result in 

equitable outcomes. Ten recommendations from the Stanford Social Innovation 

Review include:

• Engage in deliberate and transparent decision-making. Implementation 

decisions should be conscious, reflective, well thought through, and paced in 

a way that unintended consequences can be assessed. By taking the time to 

reflect, we can make course corrections for decisions that yield any 

unexpected results. Decision-making should also be transparently 

communicated with stakeholders at all levels of implementation.

• Engage community members in interpreting and using data to support 

implementation. The success and sustainability of implementation are 

related to the alignment with and deep understanding of the needs of a 

community as defined by the community members themselves. 

Community-defined evidence

Equitable implementation starts with how the evidence we seek to implement is 
developed. Research evidence often demonstrates different levels of 
effectiveness for different groups of people when replicated or scaled widely, 
leading to inequitable outcomes. As interventions are developed, it is critical to 
consider diversity in all its forms—including geographical, racial and ethnic, 
socioeconomic, cultural, and access—and to do this through the involvement of 
local communities. A recommendation for developing community-defined 
evidence is:

• Co-design interventions with community members. This ensures 
interventions are relevant, desired by communities, and feasible to 
implement. Community members’ experiences and perspectives should be 
used to develop interventions that are aligned with community needs 
as they described them.

Make Adaptations

To reduce disparities in outcomes and advance equitable implementation, 

interventions and services must reach specific groups of people and 

demonstrate effectiveness in improving outcomes for them. Adaptations 

through the lens of equity should be made for both interventions and for 

implementation strategies to ensure the reach and relevance required for 

equitable implementation. Recommendations for making adaptations include:

• Address issues of social justice. Specific groups of people face significant 

stressors and barriers to that are rooted in systemic inequity.

https://ssir.org/articles/entry/equitable_implementation_at_work
https://sisep.fpg.unc.edu/
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Conditions for success and sustainability - Implementation

Readiness

Readiness is defined as a developmental point when a person, organisation, or 

system has the capacity and willingness to engage in a particular activity. 

Creating ‘readiness for change’ is a key feature of the Exploration Stage 

(framework 2). Encouragement, incentives, or demands to “just do it” typically 

do not lead to the “action” hoped for by leaders or the management team. What 

is needed is relevant and detailed information so those who are being asked to 

change know what is expected, how the process will work, and are “ready” for 

change. In education “readiness for change” is something that needs to be 

developed, nurtured, and sustained.

Practice Tip: creating readiness is an ongoing activity and is embedded in 

each stage of Active Implementation. New leaders, practitioners, community 

members, new family and youth advocates are always leaving and entering. 

There is a need to provide them with information, actively request their input, 

and discuss their concerns as an ongoing task.

Implementation Support Practitioner Core Competencies 

Virtual Series

Data indicate that about 20% of people and 

organisations are ready for change at any given 

time (Prochaska, Prochaska, & Levesque, 2001).

https://nirn.fpg.unc.edu/sites/nirn.fpg.unc.edu/files/resources/SISEP-Brief3-ReadinessForChange.pdf
https://implementation.fpg.unc.edu/wp-content/uploads/Implementation-Stages-Overview.docx-2.pdf
https://nirn.fpg.unc.edu/implementation-support-practitioner-core-competencies-virtual-series
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Exemplars - Implementation

• Using implementation science to support the implementation of interventions 

in real world contexts

• Developing a data culture in Stirling (case study) Pupil Equity Funding: 

Looking inwards, outwards, forwards (education.gov.scot) (pg 22).

“Implementation is not an event. It is a 

mission-oriented process involving 

multiple decisions, actions, and 

corrections designed to make full and 

effective use of effective innovations in 

education settings” (National 

Implementation Research Network).

https://education.gov.scot/resources/using-implementation-science-to-support-the-implementation-of-interventions-in-real-world-contexts/
https://education.gov.scot/media/vxxkf3pa/pupil-equity-funding-looking-inwards-outwards-forwards3.pdf
https://implementation.fpg.unc.edu/


Scotland's Equity Toolkit: supporting recovery and accelerating progress

183

Reflective questions - Implementation

• What has been your experience of change? 

• What have been the enablers or barriers for you and for others in that 

change?  

• Is there an evidence base for the intervention or programme that you are 

planning to implement?

• To what extent are you able to implement this intervention or programme to 

ensure fidelity?

• What are the core components that might have an impact on the 

effectiveness of this programme or intervention?

• How might you address unconscious bias when planning implementation of 

interventions?

• How effective is your establishment’s or class implementation of small group 

interventions to intensify support for those children and young people who 

need it most?

• How do you know? Is the intervention being delivered of high quality with 

clear outcomes and measures which everyone is aware of?
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Useful resources - Implementation

The resources linked below provide a range of practical strategies, ideas and 

links which you may find useful.

The following articles and research relating to this section are available. 

Research and articles

• Putting Evidence to Work - A School’s Guide to Implementation 

| EEF (educationendowmentfoundation.org.uk)

• Integrating Improvement and Implementation Sciences to 

Enhance Educational Outcomes (unc.edu)

• EEF-Active-Ingredients-Summary.pdf 

(d2tic4wvo1iusb.cloudfront.net)

• Professional-Development-Summary_2021-12-07-

103959_aibu.pdf (d2tic4wvo1iusb.cloudfront.net)

• EEF-Gathering-and-Interpreting-Data-

Summary.pdf (d2tic4wvo1iusb.cloudfront.net)

• EEF-Implementation-Process-Diagram.pdf 

(d2tic4wvo1iusb.cloudfront.net)

• A School’s Guide to Implementation online course | 

EEF (educationendowmentfoundation.org.uk)

• Using implementation science to support the implementation of 

interventions in real world contexts | Self-evaluation

• ISP Practice Guide-v1-11.27.20.pdf (unc.edu)

• IS-Practice-Profile-single-page-printing-v10-November-2020.pdf

• EEF_Implementation_Guidance_Report_2019.pdf (d2tic4wvo1iusb.cloudfr

ont.net)

• A Review of Implementation Science Theories, Models and Frameworks 

through an Equity Lens | NIRN (unc.edu)

https://sisep.fpg.unc.edu/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation
https://nirn.fpg.unc.edu/sites/nirn.fpg.unc.edu/files/resources/Brief%20-%20Integrating%20Improvement%20and%20Implementation%20Sciences%20-%208-3-2021.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/implementation/EEF-Active-Ingredients-Summary.pdf?v=1635355218
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/implementation/Professional-Development-Summary_2021-12-07-103959_aibu.pdf?v=1638873599
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/implementation/EEF-Gathering-and-Interpreting-Data-Summary.pdf?v=1635355218
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/implementation/EEF-Implementation-Process-Diagram.pdf?v=1635355218
https://educationendowmentfoundation.org.uk/courses/a-schools-guide-to-implementation-online-course
https://education.gov.scot/resources/using-implementation-science-to-support-the-implementation-of-interventions-in-real-world-contexts/
https://nirn.fpg.unc.edu/resources/practice-guide-supporting-implementation
https://d1j85byv4fcann.cloudfront.net/cesdownloads/IS-Practice-Profile-single-page-printing-v10-November-2020.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/implementation/EEF_Implementation_Guidance_Report_2019.pdf
https://nirn.fpg.unc.edu/practicing-implementation/review-implementation-science-theories-models-and-frameworks-through
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Sustainability
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Section overview - Sustainability

Equity is an essential component of sustainability that has been viewed as one 

of three pillars of sustainability, alongside environment and economy. It is 

important to highlight the unique role of schools in the context of sustainability, 

equity and the Scottish Attainment Challenge. Not only are schools’ the 

provider and beneficiary but are also the funder or commissioner in this regard. 

Therefore, understanding and connecting with the paradoxes described in this 

section may provide some reassurance and helpful suggestions for these 

settings.

"Sometimes sustainability is about equipping other people not to need us 

anymore: building the capacity of people, communities and other services to 

sustain things for themselves. Sustainability is really about impact, not 

organisations. For all these reasons, Wren and Greyhound define sustainability 

as the capacity of an organisation, service or system to make a lasting 

difference.” For the purposes of the Equity Toolkit, this is the working definition 

throughout this section. This toolkit and implementation guide supports 

practitioners on their journey to managing sustainability challenges.

It is important to acknowledge the global significance of sustainability within 

the Sustainable Development Goals adopted by all United Nations Member 

States in 2015. They recognise that ending poverty and other deprivations 

must closely align with strategies that improve health and education, reduce 

inequality, and encourage economic growth.

https://nirn.fpg.unc.edu/sites/nirn.fpg.unc.edu/files/resources/ISP%20Practice%20Guide-v1-10.27.22.pdf
https://www.un.org/sustainabledevelopment/sustainable-development-goals/
http://www.susted.com/wordpress/content/sustainability-and-library-management-education_2014_12/
https://www.un.org/sustainabledevelopment/sdgs-framework-for-covid-19-recovery/
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What can we do to support recovery and accelerate progress?

Sustainability

The Lasting Difference Toolkit was developed to support the third sector to 

navigate and provide the 'how to' of organisational sustainability. However, the 

principles in the toolkit are widely applicable and strongly relate to the 

refreshed mission of the Scottish Attainment Challenge and the range of 

establishments and providers involved in its delivery. The toolkit was reviewed 

to take account of COVID-19, but the practice and principles were unchanged 

and are helpful to consider to support recovery and accelerate progress, 

particularly when planning for PEF. 

The pandemic has brought into sharp focus the importance of collaboration to 

deliver against national need. The mission approach to the Scottish Attainment 

Challenge, encourages and supports collaboration, drawing together the 

necessary expertise, across disciplines, and enabling schools and other 

partners to unite on defining and addressing specific target areas. The concept 

of sustainability is about more than survival.

Sustainability should be an active component at every stage of the process of 

implementation and ensures continued quality implementation includes plans 

and activities for:

• Continuing to provide timely and effective training, coaching, and fidelity 

measurement processes making data-driven decisions for continuous 

improvement and problem-solving

• Ensuring that policies and procedures continue to support and facilitate full 

implementation.

. 

© Wren and Greyhound Limited, licensed under the Creative 

Commons Attribution, Non-Commercial, No Derivatives 4.0 

International License

https://www.thelastingdifference.com/wp-content/uploads/2017/07/The-Lasting-Difference-2020-5th-Ed.pdf
https://implementation.fpg.unc.edu/wp-content/uploads/Implementation-Stages-Overview.docx-2.pdf
https://www.thelastingdifference.com/wp-content/uploads/2017/07/The-Lasting-Difference-2020-5th-Ed.pdf
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What can we do to support recovery and accelerate progress?

Sustainability

The Change Paradox

The paradox of change is that it is only by changing that we can sustain things. 

When we think about sustainability we think it means surviving as we are. But 

the world is changing around us, so being sustainable means being prepared 

for change. We need to adapt and evolve in the face of changing needs, 

situations and the environment. Put simply, if we don’t change and adapt we 

will get left behind. Therefore sustainability is not the same as sustained.

sustainability 

sustained

Understanding the challenges and key principles of sustainability and counter-

acting practice.

© Wren and Greyhound Limited, licensed under the Creative Commons 

Attribution, Non-Commercial, No Derivatives 4.0 International License

https://www.thelastingdifference.com/resources/lasting-difference-organisational-sustainability/
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What can we do to support recovery and accelerate progress?

Sustainability

• Integrate social equity into sustainability plans through an inclusive process. 

Leading practice communities invite input from a wide variety of community 

members and emphasise engaging stakeholders from disadvantaged 

communities.

• Collaborate with third sector organisations, CLD, further education 

providers and others to achieve common goals. Benefits include improved 

capacity, increased economies of scale and increased sharing knowledge in 

community development efforts.

• Set equity goals that specifically address the needs of children and young 

people most at risk of disadvantage. This strategy ensures that ramifications 

of specific choices can be thoughtfully considered ahead of developing 

interventions and services and their implementation.

• Use data and establish performance measures to track progress towards 

social equity objectives. Leading practice communities share progress to 

provide evidence as to whether social equity objectives are being achieved. 

This strategy ensures transparency and accountability.

• Advancing social equity requires innovation and leadership.

"Sometimes sustainability is about equipping other 

people not to need us anymore: building the capacity 

of people, communities and other services to sustain 

things for themselves.“

Wren and Greyhound, The Lasting Difference Toolkit, 

version 5

https://www.alford.com/be-a-smartie-an-equity-forward-approach-to-goal-setting/
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Conditions for success and sustainability

Sustainability

The provision of multi-year funding is helpful for sustainability.

Evidence on the most important factors influencing educational attainment 

suggests that it is families, rather than schools, that have the most influence. 

Closer links between schools, the family, and the local community are needed.’ 

Marmot Review, 2010

To work collectively on the refreshed Mission of the Scottish Attainment 

Challenge practitioners should catalyse cross-sector and interdisciplinary 

working to maximise resources, expertise and additional funding as leverage to 

meet the scale of the challenges.

“Some of the greatest innovations of our time have come from the need to 

solve problems. The internet was initially designed to solve the problem of 

satellites communicating GPS to determine the location of military 

equipment.” Mazzucato, M. (2018) (Missions: Mission-Oriented Research & 

Innovation in the European Union. European Commission).

https://www.instituteofhealthequity.org/resources-reports/marmot-review-10-years-on/the-marmot-review-10-years-on-full-report.pdf
https://www.ucl.ac.uk/bartlett/public-purpose/sites/public-purpose/files/mission-oriented_ri_in_the_eu_mazzucato_2018.pdf
https://www.ucl.ac.uk/bartlett/public-purpose/sites/public-purpose/files/mission-oriented_ri_in_the_eu_mazzucato_2018.pdf
https://www.instituteofhealthequity.org/resources-reports/fair-society-healthy-lives-the-marmot-review/fair-society-healthy-lives-full-report-pdf.pdf
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Exemplars - Sustainability

St Ninian’s Primary School, Inverclyde

St Ninian’s were keen to maximise their PEF spend to create a sustainable 

support system for pupils. Find out more about their approach using the link 

below.

• Pupil Equity funding used to empower support staff to close the poverty 

related attainment gap in Inverclyde (education.gov.scot)

https://education.gov.scot/resources/pef-funding-to-empower-support-staff-in-inverclyde/
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Reflective questions - Sustainability

Suitable for local authority staff and senior leadership teams

• In ensuring sustainability, how embedded are our school’s approaches to 

building capacity and improving practice?

• To what extent are we considering and ensuring long-term sustainability as 

part of our planning to achieve equity?

• What procedures do we employ to ensure transparency and equity in the 

use of our financial resources?

• How effectively do we allocate resources to sustain improvement priorities?

• To what extent are local authority and regional approaches to building 

capacity and improving practice embedded to ensure sustainability?
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Useful resources - Sustainability

The resources linked below provide a range of practical strategies, ideas and 

links which you may find useful.
The following articles and research relating to this section are available.

Research and articles - Sustainability

• The Lasting Difference Toolkit by Wren and Greyhound provides 

practical tools to address sustainability

• Finding Sustainability within Active Implementation Frameworks 

(Youtube)

• Voices from the Field Video Series (Sustainability) – AI Hub (unc.edu)

• THE 17 GOALS | Sustainable Development (un.org)

https://www.thelastingdifference.com/
https://www.youtube.com/watch?v=bBnbpz2B5oE
https://implementation.fpg.unc.edu/resource/voices-from-the-field-video-series-sustainability/
https://www.un.org/sustainabledevelopment/sustainable-development-goals/
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Frequently Asked Questions

Got a question? We’re here to answer! If you don’t see your question answered here, please contact us.

Questions Answers

What is Scotland’s 

Equity Toolkit?

Scotland’s Equity Toolkit: supporting recovery and accelerating progress is a live resource, which is being shaped by practitioners, for 

practitioners to support the refreshed mission of the Scottish Attainment Challenge. It is an accessible resource, which provides 

information on what practitioners can do and the conditions required for success and sustainability by ensuring equity throughout the 

learner journey. The toolkit provides information that can be used and adapted in a range of settings to ensure every child and young 

person has the same opportunity to succeed, with a particular focus on closing the poverty-related attainment gap, whilst raising 

attainment for all.

Who is the 

information in 

Scotland’s Equity 

Toolkit for?

The information in the toolkit can be used and adapted across sectors, including primary and secondary schools, early learning and 

childcare, CLD and the Third Sector. The toolkit’s audience is reflective of the diverse roles involved in improving outcomes for children 

and young people most impacted by poverty. This includes, but is not limited to:

• Practitioners (including teachers, Pupil Support Assistants, CLD and third sector)

• Senior Leadership Teams (including headteachers, deputy headteachers, team leaders and managers)

• Local authority staff (including Quality Improvement Officers, Service Leaders and Education Officers).

What can I use the 

information in 

Scotland’s Equity 

Toolkit for?

The information in the toolkit can be used to support a range of activities. For example, it may be useful for:

• Supporting a headteacher to engage with their staff on preparing their School Improvement Plan. 

• A range of practitioners to consider equity within their approach to designing and delivering Professional Learning.

• A range of practitioners involved in the planning and delivery of PEF interventions.

https://forms.office.com/Pages/ResponsePage.aspx?id=oyzTzM4Wj0KVQTctawUZKQtTsipYAYFBr8dll7Mp3WRUQldJSFFFVFg2VzJFU0xSS0dBNUtNNVJKUS4u&wdLOR=c797A6501-539C-4E45-B1E4-A8EB28DDE9C6
https://www.gov.scot/publications/fairer-scotland-duty-assessment-scottish-attainment-challenge-2022-2023-2025-2026/
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Frequently Asked Questions

Questions Answers

Do I have to read 

and research the 

whole resource?

No. Scotland’s Equity Toolkit was not designed to be read from cover to cover. The resource has been designed for users to access 

different parts of the resource for varying needs at different times. The resource has been grouped into thematic sections to reduce time 

spent searching for material. It is likely users will dip in and out of the resource, as required, as a ‘one stop resource’ for the refreshed 

mission of the Scottish Attainment Challenge.

The resource is designed to have all the functionality of a website, within a resource. Please see the short video located on page 2 and 

within the Thinglink for more information on how to use.

What evidence was 

used to inform the 

development of this 

resource?

Evidence underpinning the rationale, purpose and function of the resource was shaped by sources, including:

• Discovery research informing how Education Scotland delivers its digital strategy and how services and resources are designed and 

delivered

• Professor Ken Muir’s report Putting Learners at the Centre: Towards a Vision for Scottish Education (pages 47-50, 56-58, 80, 82, 86, 87)

• Verbal feedback from a range of stakeholders, including practitioners, headteachers, local authority officers and children and young 

people.

How do I locate 

specific sections 

within Scotland’s 

Equity Toolkit?

Please use the Thinglink to locate and access sections within the toolkit and an overview of content. There is also a short video illustrating 

how to use Scotland’s Equity Toolkit within the Thinglink. Content can also be located from the main menu on the home page on page 3. 

From there, please use the thematic tiles and navigation buttons located at the top of each page. The navigation buttons can be used to 

navigate sections and pages, including a Home button to return you to the main menu.

Is there a search 

function within the 

resource?

Yes. There is a search icon within the resource that can be used to locate specific words, which helps to identify content. This will bring up 

all references to the word you are looking for, where you can scroll for specific purposes. You can also use bookmarking within the 

resource. Bookmarking allows easy navigation through pages by simply clicking the bookmark links on the left-hand side of the page 

instead of scrolling.

https://www.youtube.com/watch?v=Ef46wlOczUQ
https://www.thinglink.com/card/1703060336095003237
https://www.gov.scot/binaries/content/documents/govscot/publications/independent-report/2022/03/putting-learners-centre-towards-future-vision-scottish-education/documents/putting-learners-centre-towards-future-vision-scottish-education/putting-learners-centre-towards-future-vision-scottish-education/govscot%3Adocument/putting-learners-centre-towards-future-vision-scottish-education.pdf
https://www.thinglink.com/card/1703060336095003237
https://www.youtube.com/watch?v=Ef46wlOczUQ
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Frequently Asked Questions

Questions Answers

How have children and young people been involved 

and consulted with in designing and developing 

Scotland’s Equity Toolkit?

Children and young people are involved in shaping the content for Scotland’s Equity Toolkit. Children and 

young people participate in focus groups with a set of questions, co-created by them. Their views are 

reflected in the content.

When I navigate to an external link from Scotland’s 

Equity Toolkit, it does not return me to where I left off 

– it takes me back to the beginning of the resource. 

Why does this happen?

This is an inconsistent issue which appears to affect certain browsers. In the event this happens, you can 

use the shortcut keys to toggle back and forth between two locations by pressing the alt button and the left 

or right arrow keys.

How have protected characteristics and examples of 

intersectionality with economic disadvantage, been 

referenced in the resource?

Please see the Introduction, Learning, Teaching, Curriculum and Assessment and Inclusion sections for 

further information on protected characteristics and intersectionality with economic disadvantage. 

How do I know what information is contained within 

each section?

Please see the Thinglink to get an overview of content within each section.

Could the resource be changed to a website? Not at present. Education Scotland will continue to review data analytics, content and feedback to inform 

how user-centric approaches are accessed and embedded across digital resources. 

How will the content on assessment change in light 

of the Hayward Review?

In light of changes, as a result of the Hayward Review, content within the toolkit will be updated to reflect 

those changes. 

How will this resource remain current and not quickly 

date?

The resource will be reviewed regularly and updated where necessary to ensure content is reflective of the 

Scottish educational landscape. 

https://www.thinglink.com/card/1703060336095003237
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Frequently Asked Questions

Questions Answers

Why is content or links repeated in the 

same or different sections?

Depending on the nature of why the user may be accessing the resource, content has been repeated for consistency 

and coherence. For example, if a user were accessing the resource for information on PEF, the information may be 

contained within the PEF: inwards, outwards, forwards document. Similarly, if the user were accessing the resource 

for family learning, examples may also be referenced in the same PEF: inwards outwards forwards document. This 

could be the same for other resources.

How has Scotland’s Equity Toolkit been 

framed within the current policy 

landscape in Scotland and the 

overarching vision for recovery?

Please see the Introduction section for further information on how the toolkit has been framed within the current 

policy landscape in Scotland.

Is there a separate approach to embed 

equity in materials provided by 

Education Scotland?

No. There is not a separate approach to equity across Education Scotland’s resources. The Scottish Attainment 

Challenge Logic Model – Our Theory of Change illustrates, at a high level, the activities that will lead to the short, 

medium and long term outcomes designed to achieve the refreshed mission of the Scottish Attainment Challenge. 

Scotland’s Equity Toolkit provides information that directly informs practice to support achieving those short, medium 

and long-term outcomes.

A link I’ve tried to access is broken. 

How can I make Education Scotland 

aware of this?

Please contact us to make us aware of any broken links or content that has moved, also located in the Feedback and 

FAQ section on pages 194 and 198.

How can I provide feedback or 

suggestions about Scotland’s Equity 

Toolkit?

Please share ideas and feedback through this MS Form, also located in the Feedback and FAQ section on page 198.

https://www.gov.scot/binaries/content/documents/govscot/publications/advice-and-guidance/2022/03/scottish-attainment-challenge-framework-recovery-accelerating-progress/documents/tackling-poverty-related-attainment-gap-theory-change-scottish-attainment-challenge-logic-model/tackling-poverty-related-attainment-gap-theory-change-scottish-attainment-challenge-logic-model/govscot%3Adocument/tackling-poverty-related-attainment-gap-theory-change-scottish-attainment-challenge-logic-model.pdf
https://forms.office.com/Pages/ResponsePage.aspx?id=oyzTzM4Wj0KVQTctawUZKQtTsipYAYFBr8dll7Mp3WRUQldJSFFFVFg2VzJFU0xSS0dBNUtNNVJKUS4u
https://forms.office.com/Pages/ResponsePage.aspx?id=oyzTzM4Wj0KVQTctawUZKQtTsipYAYFBr8dll7Mp3WRUMFZVNkJBSFlKOU42MTFOR1JWM1Q1TTI4NC4u
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Feedback

To ensure Scotland’s Equity Toolkit remains a current and up to date resource 

that is responsive to the needs of Scotland’s learners, it is vital to have an 

ongoing feedback loop with the system of education. 

Please use the MS Form to share your feedback about what is working well in 

the toolkit and any suggested improvements. 

Please also share ideas or information about interesting practice or 

approaches. 

You can also access the feedback form by scanning the QR code opposite on 

a mobile device or tablet

Whilst we endeavour to ensure links in the toolkit are active and accessible, 

content can move location or be removed from web pages. If you come across 

a link that is inaccessible, please contact us to make us aware.

Contact us

https://forms.office.com/Pages/ResponsePage.aspx?id=oyzTzM4Wj0KVQTctawUZKQtTsipYAYFBr8dll7Mp3WRUMFZVNkJBSFlKOU42MTFOR1JWM1Q1TTI4NC4u
https://forms.office.com/Pages/ResponsePage.aspx?id=oyzTzM4Wj0KVQTctawUZKQtTsipYAYFBr8dll7Mp3WRUQldJSFFFVFg2VzJFU0xSS0dBNUtNNVJKUS4u


Scotland's Equity Toolkit: supporting recovery and accelerating progress

199

Acknowledgements

It is important to acknowledge and give thanks to the many colleagues and 

individuals who contributed to the development of Scotland’s Equity Toolkit.

In particular, we would like to thank respondents to the consultation for their 

helpful feedback, the children and young people for sharing their views and to 

the practitioners who shaped the information that is included in the resource. 

A special mention is given to the four Career Ready students who researched 

and developed content on Participatory Budgeting during their internship at 

Education Scotland. We also extend our gratitude to young leaders from The 

Place in Alness and Inspire Highland for supporting the focus groups by co-

constructing questions and their active involvement in the process.

Thanks also to colleagues in Education Scotland and the Scottish Government.


	Front Section
	Slide 1
	Slide 2

	Main Index Page
	Slide 3

	Introduction
	Slide 4
	Slide 5
	Slide 6
	Slide 7
	Slide 8
	Slide 9
	Slide 10
	Slide 11
	Slide 12
	Slide 13
	Slide 14
	Slide 15

	LearningTeachingCurriculumAssessment
	Slide 16
	Slide 17
	Slide 18
	Slide 19
	Slide 20
	Slide 21
	Slide 22
	Slide 23
	Slide 24
	Slide 25
	Slide 26
	Slide 27
	Slide 28
	Slide 29
	Slide 30
	Slide 31
	Slide 32
	Slide 33
	Slide 34
	Slide 35
	Slide 36
	Slide 37
	Slide 38
	Slide 39
	Slide 40
	Slide 41
	Slide 42
	Slide 43
	Slide 44
	Slide 45
	Slide 46
	Slide 47
	Slide 48
	Slide 49
	Slide 50
	Slide 51
	Slide 52
	Slide 53
	Slide 54
	Slide 55
	Slide 56
	Slide 57
	Slide 58
	Slide 59
	Slide 60
	Slide 61
	Slide 62
	Slide 63
	Slide 64
	Slide 65

	Leadership
	Slide 66
	Slide 67
	Slide 68
	Slide 69
	Slide 70
	Slide 71
	Slide 72
	Slide 73
	Slide 74
	Slide 75
	Slide 76
	Slide 77

	FamiliesCommunities
	Slide 78
	Slide 79
	Slide 80
	Slide 81
	Slide 82
	Slide 83
	Slide 84
	Slide 85
	Slide 86
	Slide 87
	Slide 88
	Slide 89
	Slide 90
	Slide 91
	Slide 92
	Slide 93
	Slide 94
	Slide 95
	Slide 96
	Slide 97
	Slide 98
	Slide 99
	Slide 100
	Slide 101
	Slide 102
	Slide 103
	Slide 104
	Slide 105

	MentalHealthandWellbeing
	Slide 106
	Slide 107
	Slide 108
	Slide 109
	Slide 110
	Slide 111
	Slide 112
	Slide 113

	Children'sRights
	Slide 114
	Slide 115
	Slide 116
	Slide 117
	Slide 118
	Slide 119
	Slide 120
	Slide 121
	Slide 122
	Slide 123
	Slide 124
	Slide 125
	Slide 126

	CapturingCYPvoice
	Slide 127
	Slide 128
	Slide 129
	Slide 130
	Slide 131
	Slide 132
	Slide 133
	Slide 134
	Slide 135
	Slide 136
	Slide 137
	Slide 138
	Slide 139
	Slide 140
	Slide 141
	Slide 142
	Slide 143
	Slide 144
	Slide 145
	Slide 146
	Slide 147
	Slide 148
	Slide 149
	Slide 150
	Slide 151
	Slide 152
	Slide 153
	Slide 154

	PupilEquityFunding
	Slide 155
	Slide 156
	Slide 157
	Slide 158
	Slide 159
	Slide 160
	Slide 161
	Slide 162
	Slide 163
	Slide 164
	Slide 165
	Slide 166

	Professional Learning
	Slide 167
	Slide 168
	Slide 169
	Slide 170
	Slide 171
	Slide 172
	Slide 173
	Slide 174

	Implementation
	Slide 175
	Slide 176
	Slide 177
	Slide 178
	Slide 179
	Slide 180
	Slide 181
	Slide 182
	Slide 183
	Slide 184

	Sustainability
	Slide 185
	Slide 186
	Slide 187
	Slide 188
	Slide 189
	Slide 190
	Slide 191
	Slide 192
	Slide 193
	Slide 194
	Slide 195
	Slide 196
	Slide 197
	Slide 198
	Slide 199


