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1. Executive Summary

Key features, main findings and next steps of this report include:

· The aim of the investigation was to test the effectiveness of nurture groups in secondary schools and to investigate the fidelity of implementation of nurture groups in secondary schools.

· In order to test impact and effectiveness of nurture groups in the secondary context, each school was asked to provide pre and post Boxall profiles, pre and post SDQ scores and contextual information inclusive of attendance and DHT referrals.

· A positive and significant increase in all but one of the developmental strands of the Boxall Profile between pre and post intervention.

· There was a significant decrease in one of the diagnostic profile strands of the Boxall Profile between pre and post intervention.  All of the other strands did decrease, but not significantly.

· While it would have been beneficial to analyse SDQ data alongside Boxall Profile (pre and post) scores as well as contextual information, this was not possible due to lack of returns.

· Qualitative information, gathered from the questionnaires and interviews were compared to the established Procedures for the Operation of Secondary Nurture Bases in Glasgow to investigate the fidelity of implementation of Nurture Groups.

· The qualitative data gathered via questionnaires and interviews indicates that a high degree of fidelity was achieved when comparing questionnaire responses to the Procedures for the operation of Secondary nurture Bases in Glasgow.  

· There are some notable differences between schools dependent on a number of variables such as the individual needs of the young people attending, and the demographics of the establishment.  

· Supporting factors in implementation of Nurture Groups in Secondary schools included: a collaborative approach both in terms of a whole school ethos and the Nurture team consisting of support from senior management; early identification of suitable pupils; training and network meetings provided by the authority; and a key focus on relationships within the Nurture bases.

· Potential barriers to fidelity of implementation of Nurture Groups in Secondary schools included: timetabling changes/issues; staff turnover; volume of paperwork involved; and little parental involvement.

· Next steps in terms of research include: incorporating more quantitative measures such as pre and post SDQ scores; looking further into the differences of implementation across secondary schools and the effect of these differences to establish what makes nurture in secondary schools successful.

2. Introduction

The following piece of work is an extension of research carried out by a previous Trainee Educational Psychologist (TEP) working in Glasgow City Council, Anne Whyte. The previous research report compiled bits of information from seven schools, however (given the timescale) the TEP was unable to gather all the data necessary to investigate the fidelity of implementation of nurture groups in the secondary context, as well as determine the interventions effectiveness.  

The present report was conducted by two TEPs, Robyn Grantham and Fiona Primrose, from the University of Dundee, currently working in Glasgow City Council.  The aim of the investigation was to:

1. To test the effectiveness of nurture groups in secondary schools.
2. To investigate the fidelity of implementation of nurture groups in secondary schools.

A summary of findings and recommendations can be found at the end of the report.
3. Methods

Schools who had nurture bases were invited to take part in the study.  A total of seven schools participated voluntarily.  In order to test impact and effectiveness of nurture groups in the secondary context, each school was asked to provide the following information for each child who participated in a nurture group in 2014/15:
· Before and after Boxall Profile scores (see appendix 1)
· Before and after Strengths and Difficulties Questionnaires (SDQs) (see appendix 2)
· Contextual information (e.g. number of exclusions) (see appendix 3)

In addition, Nurture Teachers and/ or Nurture Coordinators were invited to take part in an interview to gather their views and experiences of the nurture group that ran in their school (please see appendix 4). This information was triangulated with information gathered from questionnaires (appendix 5) completed at the initial Secondary Nurture Steering Group held on the 19th of November 2014.  The questionnaire gathered information pertaining to how the nurture groups were organised in each school.  Raw data from the study can be found in the appendices. 

Qualitative information, gathered from the questionnaires and interviews will be compared to the established ‘Procedures for the Operation of Secondary Nurture Bases’ compiled by Education Services in Glasgow City Council. The essential components emerging from this document can be found as appendix 6. Therefore, the information will assist in indicating the interventions fidelity in the secondary context – an essential component in determining why a programme has been successful/ unsuccessful and under what conditions.  This information will then be used to inform how, and if, the interventions integrity had impact on the observed outcomes (i.e. Boxall Profile scores).  In order to evaluate the integrity of the intervention, a framework devised by Dane and Schneider (1998) will be used.  This conceptualised programme integrity as consisting of five main components: adherence, exposure, quality of delivery, responsiveness and programme differentiation.

4. Effectiveness of nurture group according to quantitative pre and post Boxall Profile data

Figure 1 provides an overview of the quantitative information provided by each of the seven schools.
	School
	Number of Boxall
Profiles (pre and post) provided
	Date of pre-measure
	Date of post-measure
	Number of SDQs provided


	SA
	8
	Oct ‘14
	March ‘15
	8 (pre and post)

	P
	3
	Oct ‘14
	March ‘15
	0

	HA
	2
	Oct ‘14
	March ‘15
	0

	SP
	6
	Sept ‘14
	March ‘15
	6 (pre only)

	HH
	5
	Oct ‘14
	April ‘15
	0

	B
	0
	/
	/
	0

	K
	0
	/
	/
	0



Figure 1: An overview of the information provided by each school.

In order to test the effectiveness of secondary nurture on the ten developmental strands and the ten diagnostic profile indicators of the Boxall Profile, several paired samples t-tests were conducted using pre and post Boxall Profile scores. 






















4.1 Developmental strands

The SPSS output generated for all ten developmental strands can be found in Appendix 7.  A graphic illustration of this data is presented below.


Figure 2: Illustration of differences in means of pre and post Boxall profile scores for the developmental strands.

Figure 2 shows the differences in the 10 development strands before and after the intervention.  In order to test significance a number of t-tests were conducted.  Subsequently, eight out of ten developmental strands were shown to demonstrate a statistically significant increase. Figure 3 (below) shows this more clearly.

	Developmental strand
	Presentation of analysis (two tailed)
	Significant
	Effect size

	Purposeful attention (A)
	t(24) = -3.961, p< .001
	Yes
	0.4

	Constructive participation (B)
	t(24) = -3.620, p< .001
	Yes
	0.4

	Connects experiences (C)
	t(24) = -4.172, p< .000
	Yes
	0.4

	Insightful involvement (D)
	t(24) = -4.818, p< .000
	Yes
	0.5

	Cognitive engagement (E)
	t(24) = -4.079, p< .000
	Yes
	0.4

	Accommodates to others (F)
	t(24) = -3.630, p< .001
	Yes
	0.4

	Constructive responses (G)
	t(24) = -5.992, p< .000
	Yes
	0.6

	Maintains standards (H)
	t(24) = -4.226, p< .000
	Yes
	0.4

	Emotionally secure (I)
	t(24) = -2.909, p< .008 
	No
	n/a

	Accepts constraints (J)
	t(24) = -2.357, p< .027
	No
	n/a


Figure 3: Overview of paired sample tests highlighting significance and effect size. 
N.B: p< .005; Effect size: .01=small effect, .06=moderate, .14 = large effect.
4.2 Diagnostic Profile

The SPSS output generated for the ten diagnostic profile components can be found in Appendix 7.  A graphic illustration of this data is presented below.


Figure 4: Illustration of differences in means of pre and post Boxall profile scores for the diagnostic profile.

Figure 4 shows the differences in the ten diagnostic profile indicators before and after the intervention.  As it can be seen all ten diagnostic profile indicators demonstrated a decrease.  In order to test the significance of this decrease a number of t-tests were conducted.  The data highlights one out of ten diagnostic profile indicators achieved a statistically significant decrease. Figure 5 (below) shows this more clearly.

	Diagnostic profile
	Presentation of analysis (two tailed)
	Significant
	Effect size

	Disengaged (Q)
	t(24) = 3.406, p< .002
	Yes
	0.3

	Self-negating (R)
	t(24) = .891, p< .382
	No
	n/a

	Undifferentiated attachments (S)
	t(24) = 1.661, p< .110
	No
	n/a

	Inconsequential behavior (T)
	t(24) = 3.041, p< .006
	No
	n/a

	Craves attachment (U)
	t(24) = 1.518, p< .143
	No
	n/a

	Avoids/ rejects attachment (V)
	t(24) = 1.773, p< .089
	No
	n/a

	Insecure sense of self (W)
	t(24) = 2.491, p< .020
	No
	n/a

	Negative towards self (X)
	t(24) = .911, p< .372
	No
	n/a

	Negative towards others (Y)
	t(24) = .194, p< .848
	No
	n/a

	Wants, grabs, disregards others (Z)
	t(24) = 2.983, p< .007
	No
	n/a


Figure 5: Overview of paired sample tests highlighting significance and effect size. 
p = <0.05; Effect size: .01=small effect, .06=moderate, .14 = large effect.
4.3 Summary 
The intervention has had a clear and statistically significant effect on almost all developmental strands, with the exception of ‘emotionally secure.’  However, the same cannot be said for the ten diagnostic profile strands which have all (but ‘disengaged’) resulted in an insignificant result for the pre and post data.  While it would have been beneficial to analyse SDQ data alongside Boxall Profile (pre and post) scores, this was not possible due to lack of returns. 

























5. Fidelity of implementation of nurture groups in secondary schools
The seven schools provided the information presented in Figure 6 to allow the TEPs to consider the fidelity of nurture groups in the secondary context.  It is important to note that school SA had had interviews conducted previously, however this data was not available to the researchers at the time of analysis.

	School
	Questionnaire completed
	Interview completed

	SA
	x
	

	P
	x
	

	HA
	x
	x

	SP
	x
	x

	HH
	x
	x

	B
	x
	x

	K
	x
	x


Figure 6: An overview of qualitative information collected.

5.1 Adaptations made by secondary schools to ensure sustainability              of Nurture Group
Questionnaires administered at the steering group meeting indicated that a high degree of fidelity had been achieved in relation to the five components proposed by Dane and Schneider (1998). These can be found collated under the fidelity criteria regarding these five components as Appendix 8.  However, discussion around the table (see Appendix 9) highlighted a number of factors that had been adapted to suit individual contexts.  The most prominent of these was the completion of the Boxall Profile at certain time points.  Discussion also took place around differences in who completed the Boxall Profile – some schools required the referring teacher to complete it whilst others found this more difficult to achieve.  One school was able to get all teachers together to complete the Boxall Profile.  This adaptation was confirmed by interview data (see Appendix 10).  Appendix 11 includes the data from the initial questionnaire and interviews compared with essential components laid out in the Operation of Secondary Nurture Bases Procedures.  

A number of the schools interviewed had students attending the Nurture Group for the whole academic year.  Interviewees indicated that this is primarily because the students in the group require the full four terms of input.  However, it could also be due to issues with timetabling and support for re-integration.  Re-integration tended to take place in Term 4 within these schools.  For example, School SP undertakes this in June when the school timetable changes.  School HA found that this did not work well for their pupils and now begin re-integration just after the Easter holidays.

School HA have only offered Nurture to pupils in S3 and above whilst all other schools focused on S1/S2 young people.  The Guidelines inform that Nurture is an early intervention strategy that should be offered in early stages of secondary school, while groups in School HA have included S4, S5 and S6 pupils.  The Nurture Coordinator for the school explained that these pupils were previously included as: a) the Boxall Profile indicated a need and b) they were young people who had not had the opportunity to engage in Nurture as the school did not offer it when they were in S1-S3.

Two schools were aware of the pupils they wished to include in the Nurture Group at the start of each academic year and were able to establish the group quickly.  While, the other schools indicated that a settling in period was beneficial before identifying relevant pupils for inclusion.  According to the qualitative data gathered the group is typically established around late September/ early October. This had implications for completion of Boxall Profiles given the short timescale between pre and post measures.  

There are also differences in the activities offered by the Nurture Groups. For example, some schools offer activities centered on discussion of emotions and circle time, whilst others offer outdoor activities.  This is in part due to the experiences and skills of the Nurture Teachers and also the demographics of each group. To illustrate this further, School HA’s group was mixed gender and supported pupils who have additional learning needs, while School SP had two groups running consecutively both of which consisted of male students only. The boys within the group tend to prefer being active and so playing football was incorporated into their Nurture group time.
5.2 Negative and positive and aspects of the programme components identified

The following information outlines recurring themes throughout the qualitative data, with regards to strengths and barriers to fidelity implementation. While these themes are recurring, each statement is not representative of all schools involved.  For example while within school Nurture meetings proved beneficial in some schools, others struggled to make time to attend regular meetings.

5.2.1 Potential barriers to fidelity of implementation
· Timetabling issues resulting in students missing whole subjects/missing Nurture due to college placements
· Staff turnover and timetable changes impacting on completion of outcome measures
· The volume of paperwork involved
· Observations not matching scores on outcome measures
· Transition back to class within a large secondary school
· Other teachers’ understanding and perception of Nurture. One school does not construct group until September but reintegrate in June due to timetable change and end of academic year
· Parental involvement at secondary school stage
· Clashing timetables for staff members involved in terms of trying to organise meetings within Nurture team for peer support and supervision 

5.2.2 Positive aspects supporting implementation
· Key focus on relationships in Nurture base and wider school
· Senior management support, understanding and belief that Nurture is effective
· Personality and attitude of Nurture teacher – flexible, responsive, sense of humour, resilient
· Identifying young people who are vulnerable during transition to high school
· Development of Nurture committee within establishment comprising of staff, senior managers and Support for Learning staff who have received training has helped embed Nurture in wider school. ‘Champions’ based within each department
· Nurture Network meetings have helped build good relationships amongst all secondary schools involved and facilitated solutions to difficulties faced.
· Nurture policy in place within establishment
· Nurture training prior to starting group
· Whole team approach in identifying pupils who would benefit from input at a Nurture Group
· Regular meetings with Nurture team, for both supervision and peer  support

School SP in particular has a strong ethos around building a nurturing school as opposed to offering only a Nurture Group. As such, it has developed a number of practices which may be relevant for other schools when considering implementation issues.

5.3 Summary 

The qualitative data gathered indicates that a high degree of fidelity was achieved when comparing questionnaire responses to the Procedures for the operation of Secondary nurture Bases in Glasgow.  This finding is further supported when considering implementation integrity according to the five components proposed by Dane and Schneider (1998) (please see Appendix 12). However, it is evident that there are some notable differences between schools dependent on a number of variables such as the individual needs of the young people attending, and the demographics of the establishment.  The effect of these differences requires further investigation to establish what makes nurture in secondary schools successful. 

6. Conclusions and recommendations

The present research study explored the effectiveness and fidelity of Nurture Groups in seven secondary schools in Glasgow City Council.  The two strands of the Boxall Profile (developmental and diagnostic) were used as dependent variables, with pre and post Boxall scores being tested for any significant changes using paired samples t-tests.  Data collected indicated that nine out of the ten developmental strands (including, for example, constructive participation and cognitive engagement) had significantly increased since the intervention began.  The same, however, cannot be said for the diagnostic profile data, which demonstrated only one significant change in disengagement, meaning that young people who participated in a Nurture Group were observed as being more engaged at the end of the intervention when compared to pre-intervention.   The reasons for this could be investigated further by referring to existing secondary nurture literature. 

Trends highlighted in Section 3 of this report could have been supported by pre and post SDQ scores and additional contextual information, however this data was extremely difficult to acquire.  One school later disclosed that a large number of schools were unable to complete post SDQs due to a number of factors inclusive of pupil dropout and time allocation to Nurture.   Gathering this data would have permitted triangulation of findings, allowing TEPs to come to a more transparent conclusion.  

Triangulation of questionnaire and interview data enabled the TEPs to investigate the degree of fidelity achieved in implementing Secondary Nurture. Present findings indicated a high degree of fidelity had been accomplished by the schools sampled in relation to the Procedures for the operation of Secondary Nurture Bases in Glasgow.  However, differences were apparent between schools depending on a number of variables, such as the individual needs of the young people, and the demographics of the establishment.  

With these findings in mind, it is recommended that further investigation takes place to establish a better understanding of the effectiveness of nurture groups in the secondary context.  This could be done by gathering additional quantitative data, such as SDQs, and qualitative data, such as the young persons voice.  It may also be advisable to establish the longer-term impact of this intervention to further support its implementation in secondary schools.  With regard to fidelity of implementation it may be advisable to investigate the differences between schools, in the Glasgow authority, to establish what supports implementation of the essential components of nurture, as outlined in the Procedures for the operation of Secondary Nurture Bases in Glasgow.




















8. Appendices
7.1 Appendix 1 – Blank Boxall Profile scores sheet
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7.2 Appendix 2 – Blank Strengths and Difficulties questionnaire
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7.3 Appendix 3 - Blank Additional information template



Name of pupil:


	Referral to DHT/Behavioural support? 
	

	Attendance
	

	Number of exclusions
	Internal:

External:


































7.4 Appendix 4 – Copy of interview questions



1. How often does the group run? (what is the format of the group – time, frequency, staff involved)


2. Reintegration? (How do you assess? Observations? Measures completed?)


3. Involvement of parents?


4. How well do the pupils engage with the Nurture Group? How do you know? How long do they typically stay in Nurture?


5. Referral process? (Classroom observations? Who completes Boxall? Maintains responsibility? How often do you meet?)


6. What training/support do you receive? Are there regular meetings with Co-ordinator/Head teacher?


7.5 Appendix 5 - Template of questionnaire distributed amongst schools

Name:
School:
Date:

	What is the format of your nurture group e.g. time/frequency/how long/how often






	

	How did you select staff to run the nurture groups?





	

	What training did staff undertake?






	

	Do staff receive ongoing support and consultation? Who provides this?





	

	On a scale of 1 to 10, where 1 is not at all and 10 is extremely well, how do pupils engage in the nurture groups? What information tells you this?





	

	Do you have any suggestions for the best way to gather the views of parents of children who are engaged in the nurture groups?




	


7.6 Appendix 6 - Essential Components – as defined by Glasgow City Council Education Services ‘Procedures for the operation of Secondary Nurture Bases in Glasgow’


· Nurture coordinator is a member of the SMT team
· Annual awareness raising training
· Class Teacher remains responsible and works with nurture staff
· All young people are at stage 2 of staged intervention or above
· Two staff members – both receive training
· Weekly meeting between class teacher and nurture teacher
· Regular meeting Head teacher, Nurture coordinator and base staff 
· Referral procedure clear and records kept
· Involvement of parents and carers 
· Completion of Boxall, SDQ and BIOS to assess reintegration
· Initial Boxall completed by Nurture teacher and class teacher
· Classroom observations – twice before admission and twice before return
· No longer than four terms in Nurture group
























7.7 Appendix 7: Raw quantitative data from Boxall profiles

Variable coding for SPSS output for ten developmental strands:

	Pair
	Developmental Strand
	Indicator

	1
	Purposeful attention
	A

	2
	Constructive participation
	B

	3
	Connects experiences
	C

	4
	Insightful involvement
	D

	5
	Cognitive engagement
	E

	6
	Emotionally secure
	F

	7
	Accepts constraints
	G

	8
	Accommodates to others
	H

	9
	Constructive responses
	I

	10
	Maintains standards
	J



Mean and standard deviation of pre and post scores for all ten developmental strands:

	Paired Samples Statistics

	
	Mean
	N
	Std. Deviation
	Std. Error Mean

	Pair 1
	Pre_testA
	9.5417
	24
	4.04302
	.82528

	
	Post_testA
	13.4583
	24
	3.27014
	.66752

	Pair 2
	Pre_testB
	4.9167
	24
	2.30154
	.46980

	
	Post_testB
	7.2917
	24
	2.45798
	.50173

	Pair 3
	Pre_testC
	4.6250
	24
	2.39224
	.48831

	
	Post_testC
	8.4167
	24
	3.32208
	.67812

	Pair 4
	Pre_testD
	8.3750
	24
	4.01965
	.82051

	
	Post_testD
	13.1250
	24
	3.73366
	.76213

	Pair 5
	Pre_testE
	3.3750
	24
	1.43898
	.29373

	
	Post_testE
	5.2500
	24
	1.64845
	.33649

	Pair 6
	Pre_testF
	6.2083
	24
	2.75016
	.56138

	
	Post_testF
	8.3333
	24
	2.27781
	.46496

	Pair 7
	Pre_testG
	8.1250
	24
	3.26127
	.66570

	
	Post_testG
	10.0833
	24
	2.76495
	.56439

	Pair 8
	Pre_testH
	8.3333
	24
	3.40928
	.69592

	
	Post_testH
	12.5833
	24
	4.45184
	.90873

	Pair 9
	Pre_testI
	2.9167
	24
	1.44212
	.29437

	
	Post_testI
	4.8750
	24
	1.65010
	.33683

	Pair 10
	Pre_testJ
	3.3750
	24
	1.58286
	.32310

	
	Post_testJ
	5.0000
	24
	1.31876
	.26919








	
Paired Samples Test

	
	Paired Differences
	t
	df
	Sig. (2-tailed)

	
	Mean
	Std. Deviation
	Std. Error Mean
	95% Confidence Interval of the Difference
	
	
	

	
	
	
	
	Lower
	Upper
	
	
	

	Pair 1
	Pre_testA - Post_testA
	-3.91667
	4.84469
	.98892
	-5.96240
	-1.87093
	-3.961
	23
	.001

	Pair 2
	Pre_testB - Post_testB
	-2.37500
	3.21427
	.65611
	-3.73227
	-1.01773
	-3.620
	23
	.001

	Pair 3
	Pre_testC - Post_testC
	-3.79167
	4.45245
	.90885
	-5.67177
	-1.91156
	-4.172
	23
	.000

	Pair 4
	Pre_testD - Post_testD
	-4.75000
	4.82971
	.98586
	-6.78941
	-2.71059
	-4.818
	23
	.000

	Pair 5
	Pre_testE - Post_testE
	-1.87500
	2.25181
	.45965
	-2.82586
	-.92414
	-4.079
	23
	.000

	Pair 6
	Pre_testF - Post_testF
	-2.12500
	3.57908
	.73058
	-3.63631
	-.61369
	-2.909
	23
	.008

	Pair 7
	Pre_testG - Post_testG
	-1.95833
	4.06982
	.83075
	-3.67687
	-.23980
	-2.357
	23
	.027

	Pair 8
	Pre_testH - Post_testH
	-4.25000
	5.73509
	1.17067
	-6.67172
	-1.82828
	-3.630
	23
	.001

	Pair 9
	Pre_testI - Post_testI
	-1.95833
	1.60106
	.32682
	-2.63440
	-1.28226
	-5.992
	23
	.000

	Pair 10
	Pre_testJ - Post_testJ
	-1.62500
	1.88386
	.38454
	-2.42048
	-.82952
	-4.226
	23
	.000



Table to demonstrate the significance of paired differences of pre and post developmental strands:
Variable coding for SPSS output for ten diagnostic profile indicators: 


	Pair
	Diagnostic profile
	Indicator

	1
	Disengaged
	Q

	2
	Self-negating
	R

	3
	Undifferentiated attachments
	S

	4
	Inconsequential behaviour
	T

	5
	Craves attachment
	U

	6
	Avoids/ rejects attachment
	V

	7
	Insecure sense of self
	W

	8
	Negative towards self
	X

	9
	Negative towards others
	Y

	10
	Wants, grabs, disregards others 
	Z



The SPSS output generated for the ten diagnostic profile indicators is shown below:

	Paired Samples Statistics

	
	Mean
	N
	Std. Deviation
	Std. Error Mean

	Pair 1
	Pre_testQ
	4.5417
	24
	3.64726
	.74449

	
	Post_testQ
	2.9167
	24
	2.22470
	.45411

	Pair 2
	Pre_testR
	5.0833
	24
	3.39970
	.69396

	
	Post_testR
	4.4583
	24
	2.34018
	.47769

	Pair 3
	Pre_testS
	4.5000
	24
	3.34924
	.68366

	
	Post_testS
	3.2917
	24
	2.36789
	.48334

	Pair 4
	Pre_testT
	8.8750
	24
	4.44593
	.90752

	
	Post_testT
	6.0417
	24
	3.53220
	.72101

	Pair 5
	Pre_testU
	2.5417
	24
	2.75016
	.56138

	
	Post_testU
	1.9167
	24
	1.95419
	.39890

	Pair 6
	Pre_testV
	5.0000
	24
	3.83349
	.78251

	
	Post_testV
	3.7083
	24
	3.08544
	.62981

	Pair 7
	Pre_testW
	8.1250
	24
	3.92664
	.80152

	
	Post_testW
	5.8750
	24
	2.70768
	.55270

	Pair 8
	Pre_testX
	5.9167
	24
	3.74069
	.76356

	
	Post_testX
	5.2500
	24
	3.26043
	.66553

	Pair 9
	Pre_testY
	6.6667
	24
	5.05334
	1.03151

	
	Post_testY
	6.4583
	24
	4.96053
	1.01256

	Pair 10
	Pre_testZ
	4.2083
	24
	2.48437
	.50712

	
	Post_testZ
	2.7500
	24
	2.43614
	.49728









Table to demonstrate the significance of paired differences of pre and post diagnostic profile data:


	Paired Samples Test

	
	Paired Differences
	t
	df
	Sig. (2-tailed)

	
	Mean
	Std. Deviation
	Std. Error Mean
	95% Confidence Interval of the Difference
	
	
	

	
	
	
	
	Lower
	Upper
	
	
	

	Pair 1
	Pre_testQ - Post_testQ
	1.62500
	2.33708
	.47706
	.63814
	2.61186
	3.406
	23
	.002

	Pair 2
	Pre_testR - Post_testR
	.62500
	3.43654
	.70148
	-.82612
	2.07612
	.891
	23
	.382

	Pair 3
	Pre_testS - Post_testS
	1.20833
	3.56284
	.72726
	-.29612
	2.71279
	1.661
	23
	.110

	Pair 4
	Pre_testT - Post_testT
	2.83333
	4.56515
	.93186
	.90564
	4.76103
	3.041
	23
	.006

	Pair 5
	Pre_testU - Post_testU
	.62500
	2.01759
	.41184
	-.22695
	1.47695
	1.518
	23
	.143

	Pair 6
	Pre_testV - Post_testV
	1.29167
	3.56894
	.72851
	-.21536
	2.79870
	1.773
	23
	.089

	Pair 7
	Pre_testW - Post_testW
	2.25000
	4.42572
	.90340
	.38118
	4.11882
	2.491
	23
	.020

	Pair 8
	Pre_testX - Post_testX
	.66667
	3.58338
	.73145
	-.84646
	2.17979
	.911
	23
	.372

	Pair 9
	Pre_testY - Post_testY
	.20833
	5.25009
	1.07167
	-2.00858
	2.42525
	.194
	23
	.848

	Pair 10
	Pre_testZ - Post_testZ
	1.45833
	2.43130
	.49629
	.43168
	2.48498
	2.938
	23
	.007








7.8 Appendix 8: Questionnaires administered at Steering Group Meeting – 19/11/14

Collated questionnaires with regards to the five components of Dane, A.V., & Schneider, B. H. (1998). Program integrity in primary and early secondary prevention: Are implementation effects out of control. Clinical Psychology Review, 18, 23 – 45. 


	Fidelity Criteria
	Question
	School
	Response

	Adherence Dosage
	Format of Nurture Group
	P
	2 HOURS/DAY – PERIODS 5/6


	
	
	HA
	First period every morning after pastoral care time – 50 minutes


	
	
	SP
	2 Groups, 1 period per day (Mon-Thurs) 2 periods on Friday

	
	
	S
	About to start 2 hours/day at start of day for rest of term


	
	
	SA
	2 groups 1 period/day

	
	
	HH
	4 pupils – 1 more to be included if dynamic suits 1 period/day and registration


	
	
	B
	3 times a week 
55 minutes
Each one before a break, interval, lunch or end of day

	




	
	K
	5 times a week – period 1 for 50 minutes (this group not started but this is the plan, 2015) 







	Quality of program delivery
	Staff recruitment and selection
	P
	Pupils highlighted staff they wanted to work with 
Discussed with SMT and staff who wanted to do it

	
	
	HA
	HT approached staff. PT pastoral Care Class Teacher who had previous experience in another school

	
	
	SP
	Staff who expressed an interest in pupil support and Nurture and Pastoral care staff

	
	
	SA
	PT learning and behaviour support keen to take forward


	
	
	A
	HIT approached staff that he felt would work well in this area and had shown an interest in supporting pupils

	
	
	HH
	Volunteering – 1 Computer Teacher (has time to see Nurture Class but also teaches) 1 PSA

	
	
	B
	Trained staff. Staff requesting training. Teacher and PSA – looking to build on this

	
	
	K
	Nurture trained staff who have completed the training and assignment. 















	Quality of program delivery
	Training
	P
	4 day Nurture training

	
	
	HA
	4 day training and various twilights

	
	
	SP
	Accredited 4 day nurture training

	
	
	S
	Nurture training

	
	
	SA
	4 day accredited Nurture training, twilights, conferences

	
	
	HH
	Full training

	
	
	B
	2 staff trained and completed, 1 staff trained and not completed as of yet, 1 staff member on next training programme

	
	
	K
	The 4 day nurture training course as well as the assignment. Also follow up awareness training and refresher training.



	Quality of program delivery
	Ongoing support and consultation
	P
	Co-ordinator meetings, network meetings, staff meetings in school

	
	
	HA
	City lead as and when required. Nurture meetings once a week with Nurture. Teacher/Pupil support and nurture coordinator, opportunity to discuss issues

	
	
	SP
	Fortnightly meetings. Trained staff provide mentoring to other staff. Educational psychology training, external training.

	
	
	S
	Principal teacher and Educational Psychology

	
	
	SA
	City Lead School Nurture Co-ordinator Network meetings. Conferences, courses.

	
	
	HH
	Principal teacher for support for learning/DHT. Educational Psychology. Nurture Network.

	
	
	B
	DHT underwent training and meets with staff

	
	
	K
	From the DHT and nurture coordinator as well as the training officer.



	Reach participant responsiveness
	Scale of 1 – 10 where 10 is extremely engaged and 1 is not at all engaged, how well do pupils engage with Nurture? How do you know?
	P
	9 – Pupils attendance is high, participation is very good

	
	
	HA
	10 – One pupil wants to stay until S6. Pupils talk about it in a very positive way. Very engaged with sessions each day. Attendance has picked up. Pupils developing supportive relationships with Nurture teacher and will pop in throughout the day. Pupil who has now left the group talks about it and says that they miss it. 

	
	
	SP
	9 – Pupil interviews, parental feedback, targets MWB profile.

	
	
	S
	7 –  very individual and the group reduced to 4. Some young people not suitable but took a while for the group to settle.

	
	
	SA
	Most pupils 10
2 pupils 6

	
	
	HH
	Early days to be answering this but varies.
Pupil 1 -4
Pupil 2 – 6
Pupil 3 – 4
Pupil 4 – 7

Teacher observation in group

	
	
	B
	7/8 – attendance changes in behaviour. Confidence in some communication

	
	
	K
	On average 8 – established from observed behaviour within school and on nurture trip.









































7.9 Appendix 9 - Secondary School Nurture Group Steering Meeting – 19/11/14


· Secondary schools don’t have ring fenced posts – time is an issue. Particularly in completion of the ‘Boxall profile’ and sticking to the guidelines.
· Secondary guidelines may need to be reviewed. Some schools only doing ‘Boxall’ at entry and exit.
· Discussion around best practice for completing Boxall – should be mid-point but difficult to define what the midpoint is (varies on depending on school/individual)
· If Boxall is completed by person who has raised concerns it should be a Teacher who has only seen them 3 or 4 times from the point that they entered the Nurture Group to when reintegration is taking place. Other schools ask Maths and English teachers because they see pupil most regularly – around 10 periods a week.
· Only attend nurture 2 hours a day 
· Other issues with initial referrer completing profile is that they don’t have time or have left the school
· Suggestion that gaining a holistic picture across the school would enable completion of profile – bringing subject teachers together but can be time consuming and difficult to organize
· Group will meet in May to discuss changing guidelines
· All deliver consistent time for young people but the time varies and is different according to establishment.
· If TEP runs focus group time will be needed
· Consideration of previous Nurture experience in Primary school – does this have an impact?
· Do other interventions e.g. Social work affect outcomes 
· Pre/postdates to be added to context – forward information to lead person to circulate
· Schools manage reintegration differently. Some not doing until June but long summer holidays may compound this – important to have catchup in August.













7.10 Appendix 10 – Transcripts from interviews carried out with Interviews with members of Nurture team for various schools in the Authority

Interview – Nurture Coordinator/Nurture teachers
School HA

1. How often does the group run? (what is the format of the group – time, frequency, staff involved)

Group comprises of first – third years currently. New group just started today.
Previous group was third years and fifth years which posed issues in relation to college placements and timetabling. Students missed some time within nurture due to college visits. 

Small groups at a time – if one student is off it can change the group.
Older students were included because ‘Boxall profile’ indicated a need for Nurture – if group had been made available to them when younger then they probably would have been offered Nurture at that point.

Students attend Tutor time as normal and then attend Nurture every morning for first period, Monday –Friday. Protected time on their timetables. Nurture staff also have the time protected on their timetable. If group doesn’t run then they still have time to complete paperwork and plan. There is quite a lot of paperwork involved.

Always have two staff to run the group. If one member of staff is off then Nurture co-coordinator will support. It’s been very rare that a group has been cancelled. Support for learning worker has also completed the training. 

Room is kept as nurture base as much as possible – other classes do not use the room but occasionally meetings will occur in it. Discussed two pupils who were attached to the base and who would use it as a secure place.

Activities include: breakfast, games and activities around emotions and feelings, circle time and discussion. Some life skills work – rota to prepare food, set table and clean up. All three felt that talking has been an important part of the support offered and helped students in recognising their own feelings and accepting other people’s emotions. 


2. Reintegration? (How do you assess? Observations? Measures completed?)
After each term a ‘Boxall profile’ is completed to assess whether a student still requires Nurture. Observations and feedback from other staff is also collated. ‘Boxall Profiles’ are completed by both the Nurture teacher and the referring class teacher.

Last year’s group (2013 – 2014) were reintegrated in June but this didn’t work – wasn’t long enough before the holidays and was at a time when routines were different. That’s why they have just finished a group – reintegration began after the Easter holidays.

Reintegration starts one day per week then slowly builds up until no longer attending Nurture. 

School are introducing Readiness scale this year to assess reintegration. 
SDQs were completed for first time at the start and end of the groups.
Review meetings and reintegration meetings are held for each student as appropriate.

School feel that completing ‘Boxall profile’ every term is possible and that changes can be seen within weeks but state that there is lots of paperwork involved with the management of the group.

3. Involvement of parents?
Parental consent obtained for child’s involvement in Nurture Group.

Furthermore, parents/carers are invited in before the group takes place. It can be difficult to involve them. Nurture coordinator phones each parent and discussed the support available in Nurture. A leaflet and letter explaining Nurture is also sent to the home. During initial meeting Nurture teacher delivers a power point on the nurture group in the nurture room and answers any questions. Only one carer turned up for the last meeting.

Aim is to invite parents in at the end of term and to ensure follow phone calls and updates. 

A copy of the students targets are sent to the parents so they know what the student is working towards.

Nurture room and staff are available on parents night also if parents/carers want to discuss anything or see the room. 

Students are allowed to invite someone’s for a special breakfast at times, e.g. birthdays and can bring parents – tend to invite other pupils though. Would like to hold some type of event but would need to consider how this was managed and the impact on the students.

Try to work with parents as much as possible but often they don’t make the link between parenting, attachment and the impact on their child.

Students travel far distances to school – buses/taxi etc. it’s harder to get parents to come to the school because of the distance - can involve more than one bus. 
Staff feel that running parenting groups on top is too much and outwith staff remit. Will refer to triple p but often parents do not attend. Planning activities to include and model strategies but too much of a commitment to run a parenting group as well. Discussion is around whether that is the Teacher’s role or not.

4. How well do the pupils engage with the Nurture Group? How do you know? How long do they typically stay in Nurture?

All three have noted differences in terms of the students understanding of social interaction e.g. not interrupting and waiting for a turn. Dynamics of group can influence how long it takes for group to fully engage.

Students are aware of each other’s targets and encouraged to support each other in reaching them. This works quite well.

Attendance depends on the pupil. Gave example of one pupil who struggled to come in to school but would make a real effort so that he could attend Nurture. Staff would help him get his uniform. Staff would help him get his uniform sorted and give him breakfast before class.
Attendance at college placements Impacted on the group dynamic last time. Some pupils would be missing due to college attendance and group would be different.

One child was very quiet within the group but gradually over time developed trusting relationships and opened up more to staff.

Students appear disappointed if group has to be cancelled. Discussed one child who had arrived late on a day that the group wasn’t on. Nurture Co-ordinator and nurture teacher were having a meeting when he arrived. He has always seemed reluctant to attend nurture but when he arrive and realised it wasn’t on he asked if he could stay for a cup of tea. He then began talking to both and remained there the whole period – only real indication that he enjoyed his time there.

Maximum anyone attends is four terms.

Parents report to staff that students speak highly of Nurture at home.
It’s made clear to pupils that they are not in Nurture due to being ‘bad’.

5. Referral process? (Classroom observations? Who completes Boxall? Maintains responsibility? How often do you meet?)
Teacher raises concern in pupil support meeting and fills in Boxall profile. Same teacher is responsible for completing ‘Boxall profile’ at later stages if possible. There can be issue with staff turnover and timetable changes meaning that Teacher no longer sees pupil. If a different teacher fills it in later it can lead to difference in scores due to their perceptions rather than actual changes in behaviours. If this happens then the nurture teacher will try to identify a class where the child behaves similarly.

It’s a small school so often staff will discuss progress/concerns informally. Nurture teacher usually has a good sense of students’ progress as a result.

6. What training/support do you receive? Are there regular meetings with Co-ordinator/Head teacher?

Staff team meet regularly discuss student progress and any issues. Support from other staff and management has been good staff are positive about the nurture group and understand its purpose. 
Staff aren’t always good at highlighting the pupils who need support and completing the referral paperwork. It’s easiest for support for learning workers to do this and they see the students over a range of subjects. 
Teachers and support for learning workers work closely together which is important. Support for learning workers are included in meetings to discuss pupils as the teachers don’t see the pupil in different contexts.
School have supported the group by ensuring that time is ring fenced. Nurture staff have delivered in service training n Nurturing principles to staff and use language when reframing behaviour with staff e.g. ‘wonder what that behaviour is communicating’ etc.



Interview – Nurture Coordinator/Nurture teachers
School HH

1. How often does the group run? (what is the format of the group – time, frequency, staff involved)

While previously the sessions ran every morning with the exception of one day (where it would be third period immediately after P.E.) over registration and period 1, this session it will be period 1 every morning lasting for an hour. All staff are involved in these sessions – 2 nurture teachers and a nurture coordinator.

2. Referral process? (Classroom observations? Who completes Boxall? Maintains responsibility? How often do you meet?)
The pupils are observed within their classrooms by the Nurture team, and these pupils are identified as possibilities prior to transition to secondary school with information passed from the primary school. Support for Learning workers are placed in first year classes and pick up on possible children suitable for Nurture Group. From there, liaison with pastoral care occurs and then one of the Nurture team will conduct an observation, constructed based on the Boxall profile. This Boxall is done by the referrer (member of Nurture team) and the information is collated from many different people’s perspectives. 

3. How well do the pupils engage with the Nurture Group? How do you know? How long do they typically stay in Nurture?

All pupils involved with the Nurture Group can stay a maximum of four terms.

For the first session held for the Nurture Group, the pupils were very interested in participating and were involved in different processes within the group. Additionally, there was a noticeable difference in the pupils at the end of the session.

The second session (and most recent session) was a success for two of the 6 children involved in the Nurture Group – they stayed within the Nurture group for the full four terms and have a trusting relationship with the staff involved. Reasons for difficulty included history from previous primary school being brought into the group, as well as dynamic shifting when people left and returned to group.

4. Involvement of parents?

The previous session included the members of the nurture team being available at parent’s night, parents were invited to come and speak to the staff involved. Consent was also initially obtained from the parents/carers regarding their child’s involvement with the Nurture group.  

This session, consent will be obtained from the parents/carers for involvement of their child in the Nurture Group, along with which a leaflet providing information regarding nurture groups will be included.
Information regarding trips are posted out to ensure they reach the parents. 

Contact is kept with pastoral care as they will have the most up to date information regarding the young person’s home circumstances. 

5. Reintegration? (How do you assess? Observations? Measures completed?

Yes they are observed within their classrooms as well as within the nurture room, where Boxall profile will also take place. When they are reintegrated into the mainstream environment they withdraw from the Nurture room one day at a time. In addition, they have a leaving party to mark the end of their year based in the Nurture room – last session they went to a trampoline park. 

6. What training/support do you receive? Regular meetings with HT/coordinator?
All nurture staff attended accredited 4 day training for Nurture and complete another assignment a year later. There are also awareness raising session that are compulsory for members of the Nurture team to attend. Nurture Networks are also available and attended to by member of the team. The Nurture coordinator is the point of call for the Nurture teachers as a supporter and emotional container – from there the coordinator receives support from a DHT and EP.

Interview – Nurture Coordinator/Nurture teacher 
School K

1. How often does the group run? (what is the format of the group – time, frequency, staff involved)
Last session each group met for a period a week – each group consisted of six pupils who were predominantly 1st year with some 2nd years. In each of these groups a Nurture teacher and a nurture support worker would be present. 

For this session the school plans to hold the nurture group for five periods a week at one a week. Feeling is that with a single group the paperwork will be more manageable (6 Boxalls rather than 12). The staff involved this session will be the same as the previous session; perhaps another teacher will be incorporated into the daily meetings.

2. Referral process? (Classroom observations? Who completes Boxall? Maintains responsibility? How often do you meet?)
Last session the pupils were observed in their classes by both teachers and PSA’s and referred on to Nurture team. From there a discussion takes place, and whichever of the Nurture team knows the pupil best would have filled out the Boxall. However the staff stated that it can be difficult to get the Nurture team together to meet as a group.

Last year, the school staff received in house nurture training regarding nurturing principles and restorative practice. For this session, to raise more awareness amongst staff regarding Nurture, the importance of Nurture and the Nurture Group, a twilight will be held for the staff delivered by the Nurture team. After training it will be expected that teachers fill them out (those that see the child most regularly) rather than the Nurture team. 

3. How well do the pupils engage with the Nurture Group? How do you know? How long do they typically stay in Nurture?
The Nurture group has previously run from the October week through to June. The pupils within the group behave well and appear to enjoy the activities, as well as talking to staff openly. They also play games with one another; one pupil who is normally very quiet also contributes to discussion. They pupils also looked for the Nurture Group to be available and when it wasn’t they would ask why it wasn’t.

For a group activity last year the group coordinated a coffee morning for staff where the pupils welcomed staff, took on the responsibilities and took it seriously. This involved team working and helping one another, and knowing each other’s strengths and built on them. 



4. Involvement of parents?
Letters are sent out to the parents explaining what the Nurture group is along with an opt out form.

5. Reintegration? (How do you assess? Observations? Measures completed?)
Re integration has not been considered before as the pupils were in Nurture group for a period a week. For this session with more periods scheduled the process for re integration will be thought of – followed into classes.

6. What training/support do you receive? Are there regular meetings with Co-ordinator/Head teacher?
All members of the Nurture team have received the four day accredited Nurture training. They have also attended a twilight for Boxalls as well as Nurture awareness raising sessions.
The nurture team themselves are now having more regular meetings with the whole team – however it can be difficult to arrange during the school day and the PSA cannot commit to after school due to childcare. 

Interview – Nurture Coordinator/Nurture teachers
School B

1. How often does the group run? (what is the format of the group – time, frequency, staff involved)
The group consists of the 1st years who meet 3 times a week for a period (one hour) who continue the group up until Christmas time in 2nd year. The nurture coordinator is also a PT pastoral care who attends the group as well as s staff member who is currently undergoing nurture training 

2. Reintegration? (How do you assess? Observations? Measures completed?)
A Boxall is done at the end of the pupils’ time in the Nurture Group to see the progress the children have made. This is triangulated with observations of the children both within the classroom and in the Nurture group where there is a notable difference in how the children are coping. 

PCP is loosely used (structure) for strengths as well as SDQs to help inform their progress.

Input is given on careers and work experience – support in timetable for additional help in specific areas. 

3. Involvement of parents?
Consent from is distributed to parents at the beginning of Nurture Group with information on the overall purpose. Looking to involve the parents more, recent pulsion survey indicated the need for an action plan to involve parents.

4. How well do the pupils engage with the Nurture Group? How do you know? How long do they typically stay in Nurture?
Four terms in total. Recent inspection visits have suggested that the pupils are engaged within the nurture group. While the group were initially very quiet to begin with the pupils have increased in confidence and will talk amongst themselves. This can depend on the group and the program can be adapted to suit the needs of the children involved. The Boxall informs the targets for the group as a whole to ensure it is a focused intervention. 

5. Referral process? (Classroom observations? Who completes Boxall? Maintains responsibility? How often do you meet?)
During the primary to secondary transition children are identified as possible pupils to benefit from attending a Nurture Group, this information is gathered from the HT or CT from previous provision. Pastoral care will identify young people at this stage. the pupils are given time to settle time into their new classes with their new peers before support for learning observe and gather information from different classes before reporting to the Nurture team. The information is fed back to Class teachers who will fill out the Boxall (2 different teachers for each pupil, one for quieter class and one for creative subject). 

6. What training/support do you receive? Are there regular meetings with Co-ordinator/Head teacher?
The nurture coordinator or DHT oversees the aforementioned referral process. Very much a team approach and regular meetings are held. The staff involved have attendee the four day accredited nurture training, attend awareness raising, and a restorative practice conference.

Interview - Nurture Teacher 
School SP 

1. How does the group run? (What is the format of the group – time/ frequency/ how often?/ staff?).

Two groups of three pupils.  All are first years and each group meets once a day.  On a Friday afternoon the two groups come together for a double period to do an activity.  At the moment the group is keen on football.

First time a group took place the timetable meant that they missed a lot of English classes.  Department were supportive and realised that Nurture was important to helping the students reach a place where they could learn.

Second time the group ran the timetable was planned so that they missed about one period of every class – ideal scenario.

This time the timetable means that they have not been in French class which is an issue – need to make a plan for a second year as they are not going to be able to return to a French class after missing so much.

Nurture Teacher feels that after an intense period in Nurture the students are just dropped back into classes.  Presently considering how best to support the transition.  Possibly remain a point of contact for a period of time.  Previous students will still drop in informally.

2. Referral process? (Classroom observations? Who completes Boxall? Maintains responsibility? How often do you meet?)

Students are given the time to settle at Secondary School first and complete the transition from Primary School.  Group isn’t usually formed until Sept/ Oct so completing a second ‘Boxall Profile’ in Dec is too soon.  Next one is typically completed around Feb/ March.

Typically students remain in Nurture for the whole year and require that input.  There have been times where ‘Boxall Profile’ appears to indicate student is ready for reintegration but observation and feedback doesn’t agree with it.

‘Boxall Profiles’ are again completed towards the end of the summer term – June.

Teacher that makes referral to Nurture is the same Teacher who completes all subsequent questionnaires – can be an issue to Teacher changes or timetable changes, e.g. in June when the school moves on to a new timetable.

Attend transition groups at feeder primary schools and are aware of young people who may be vulnerable.  Identify them early and keep a close eye on them at high school. Don’t always end up in Nurture. 

3. What training/ support do you receive?

Nurture Development Committee established within school with a representative from most departments.  This helps with identification of students who may require nurture and to support staff in completing ‘Boxall Profile’.  All on committee have received the training. 

During first year of implementation Nurture Teachers went to visit departments and set out the expectations and principles of Nurture – received a mixed reception from staff.  Some were very keen and some were more cynical.  Helps having colleagues in department who are now trained.  Nurture is included on the departmental meeting agenda so it is discussed regularly.

Support for Learning Worker supports the running of the group.  Did have two Support for Learning Workers trained but one left.  School have identified someone to undertake next round of training.  Another depute Head Teacher is also going to be trained – school plans to continue to increase numbers of trained staff. 

Very important that Head Teacher and Senior Management Team are on board – without their support it’s more difficult to achieve progress.  Need their support and understanding of attachment.  It’s important they understand what the Nurture Group is and isn’t (e.g. it’s not somewhere to send students when they aren’t coping in class).

Network meetings have fallen by the wayside at the moment – school where they usually held is currently being refurbished.

Good relationships with other mainstream secondary schools.  Problem faced by mainstream and additional learning needs sector are different.  The additional support for learning schools tend to include older children and are much smaller schools meaning that there are less issues with timetables and completing ‘Boxall Profiles’.  It’s been useful talking to mainstream secondary colleagues about problems and how to overcome them.

4. How did you get involved? 

Previously a background in working with young people with social, emotional and behavioural needs including residential school.

Room used to be a detention room – punitive.

Three boys from a primary school which wasn’t a feeder primary – first years who were hiding under desks and attempting to climb school fences etc.  School were unsure how best to support them.  Nurture Teacher had heard of Nurture but did not know too much about it so went to visit local Nurture Bases In secondary schools and primary schools.  Met Nurture City Lead and asked to undertake the training in response to the identified need within the school.  Wanted to be pro-active in providing support and had met organisations that were undertaking support work for school transitions.  Began attending groups to get to know students before they came to high school. 

5. What could have gone better? Difficulties faced and overcome?

Timetable has been an issue.

Groups not constructed until Sept.

Teacher changes in June and referring teacher may not have student in class anymore – need to think about who is best placed to complete last ‘Boxall Profile.’  If it a Probationary Teacher then they will leave mid-June.  Staff turnover through the year is also a difficulty.  

Timetable can impact on who completed ‘Boxall Profile’, e.e. French Teacher referred student is no longer attending French as that is his Nurture time, therefore French Teacher has not seen him to be able to complete further ‘Boxall Profile’.  Usually try to get Teacher in another similar class to complete.

Chasing up ‘Boxall Profiles’ can take up a lot of time.

6. Reintegration? (How do you assess? Observation? Measures completed?)

‘Boxall Profile’ and SDQ’s completed.  Also like to complete the Motivational and Wellbeing Profile with students when they first come to group as it helps open up conversation and facilities getting to know them a little. 

Paperwork doesn’t always match observations – difficult to measure softer targets (e.g. manners). 

7. Involvement of parents?

Parents can be more difficult to engage.  Do know them but would be difficult to run parenting group.  Students don’t necessarily want their parents coming into school – particularly as they are adolescents.

Parents are sent a letter to explain Nurture at the start.

Nurture Teacher attends review meetings and any other meeting as appropriate – works with other agencies, such as, social work and CAMHS.  Meet paretns at these meeting and they have reported that they notice differences in their children.  Nurture teachers is also like a pastoral role in some respects.

8. How well do the pupils engage with the Nurture Group?  How do you know?  How long do they typically stay in Nurture?

All students are different in how they show that they enjoy their time – one pupil will run up and smile, others don’t like to show it as much.  Relationships build slowly and they start to relax.  It is difficult to measure though as they would say they don’t like it.

Group does lots of outdoor activities – some wont try anything that they think they might fail at but over time get more confident.  They use strategies to conceal enjoyment but when you know the better you can tell. 

Its important that the Nurture Teacher is flexible and can respond to students – have to adapt to their moods and change plans. Also have to be resilient yourself.

Students are protective of their time in the base and are aware when people start reintegrating back to class etc. 

A group of 4 or 5 is ok, any more is too much.  This year worked out as 3 in each group due to number of referrals – no point chasing referrals for the sake of it but it can affect the dynamics when one person is absent and only two are present. 

7.11 Appendix 11 – Collated questionnaires administered at Steering Group meeting – 19/11/14

Based on: Dane, A.V., & Schneider, B.H. (1998). Program integrity in primary and early secondary prevention: Are implementation effects out of control. Clinical Psychology Review, 18, 23-45.

	Fidelity Criteria
	Question
	School
	Response
	Yes 
	No

	Adherence Dosage
	Format of Nurture Group
	P
	2 hours/day – Periods 5/6

	X
	

	
	
	HA
	First period every morning after pastoral care time – 50 minutes

	X
	

	
	
	SP
	2 Groups, 1 period per day (Mon-Thurs) 2 periods on Friday
	X
	

	
	
	S
	About to start 2 hours/day at start of day for rest of term

	X
	

	
	
	SA
	2 groups 1 period/day
	X
	

	
	
	HH
	4 pupils – 1 more to be included if dynamic suits 1 period/day and registration

	X
	

	
	
	B
	3 times a week 
55 minutes
Each one before a break, interval, lunch or end of day
	X
	



	Quality of program delivery
	Staff recruitment and selection
	P
	Pupils highlighted staff they wanted to work with 
Discussed with SMT and staff who wanted to do it
	X
	

	
	
	HA
	HT approached staff. PT pastoral Care Class Teacher who had previous experience in another school
	X
	

	
	
	SP
	Staff who expressed an interest in pupil support and Nurture and Pastoral care staff
	X
	

	
	
	S
	PT learning and behaviour support keen to take forward

	X
	

	
	
	SA
	HIT approached staff that he felt would work well in this area and had shown an interest in supporting pupils
	X
	

	
	
	HH
	Volunteering – 1 Computer Teacher (has time to see Nurture Class but also teaches) 1 PSA
	X
	

	
	
	B
	Trained staff. Staff requesting training. Teacher and PSA – looking to build on this
	X
	



	Quality of program delivery
	Training
	P
	4 day Nurture training
	X
	

	
	
	HA
	4 day training and various twilights
	X
	

	
	
	SP
	Accredited 4 day nurture training
	X
	

	
	
	S
	Nurture training
	X
	

	
	
	SA
	4 day accredited Nurture training, twilights, conferences
	X
	

	
	
	HH
	Full training
	X
	

	
	
	B
	2 staff trained and completed, 1 staff trained and not completed as of yet, 1 staff member on next training programme
	x
	



	Quality of program delivery
	Ongoing support and consultation
	P
	Co-ordinator meetings, network meetings, staff meetings in school
	X
	

	
	
	HA
	City lead as and when required. Nurture meetings once per week with Nurture. Teacher/Pupil support and nurture coordinator, opportunity to discuss issues
	X
	

	
	
	SP
	Fortnightly meetings. Trained staff provide mentoring to other staff. Educational psychology training, external training.
	X
	

	
	
	S
	Principal teacher and Educational Psychology
	X
	

	
	
	SA
	City Lead School Nurture Co-ordinator Network meetings. Conferences, courses.
	X
	

	
	
	HH
	Principle teacher for support for learning/DHT. Educational Psychology. Nurture Network.
	X
	

	
	
	B
	DHT underwent training and meets with staff
	x
	






	Reach participant responsiveness
	Scale of 1 – 10 where 10 is extremely engaged and 1 is not at all engaged, how well do pupils engage with Nurture? How do you know?
	P
	9 – Pupils attendance is high, participation is very good
	X
	

	
	
	HA
	10 – One pupil wants to stay until S6. Pupils talk about it in a very positive way. Very engaged with sessions each day. Attendance has picked up. Pupils developing supportive relationships with Nurture teacher and will pop in throughout the day. Pupil who has now left the group talks about it and says that they miss it. 
	X
	

	
	
	SP
	9 – Pupil interviews, parental feedback, targets MWB profile.
	X
	

	
	
	S
	7 – very individual and the group reduced to 4. Some young people not suitable but took a while for the group to settle.
	X
	

	
	
	SA
	Most pupils 10
2 pupils 6
	X
	

	
	
	HH
	Early days to be answering this but varies.
Pupil 1 -4
Pupil 2 – 6
Pupil 3 – 4
Pupil 4 – 7

Teacher observation in group
	X
	

	
	
	B
	7/8 – attendance changes in behaviour. Confidence in some communication
	X
	

































7.12 Appendix 12: Program Integrity

Based on: Dane, A.V., & Schneider, B.H. (1998). Program integrity in primary and early secondary prevention: Are implementation effects out of control. Clinical Psychology Review, 18, 23-45.

School HA

	Fidelity Criteria
	School
	Evidence
	Yes
	No

	Adherence
	HA
	Age range – S3 pupils and above
	
	X

	
	HA
	Young people appear to attend for full academic year
	
	X

	
	HA
	Two trained staff run the group
	X
	

	
	HA
	Boxall completed at end of every term
	X
	

	
	HA
	Nurture Co-ordinator is member of SMT
	X
	

	
	HA
	Parental involvement
	
	X

	
	HA
	Boxall completed at end of every term
	
	X

	
	HA
	Referring Teacher remains responsible
	X
	

	Dosage
	HA
	First period every morning after pastoral care time – 50 mins
	X
	

	Quality of programme delivery
	HA
	Staff recruitment – Nurture Teacher had previous experience of Nurture within another school.
HT approached PT Pastoral Care and Nurture Teacher and asked if they would be interested.
	X
	

	
	HA
	Training – completed four day training. Attended twilight sessions and network meetings.
	X
	

	
	HA
	Ongoing support and consultation – meet up in school once a week.
Nurture time is ring fenced.
Support from Nurture City Lead when required.
Other staff in establishment re. positive about group and understand its purpose.
	X
	

	Participant Responsiveness
	HA
	Note improvements in pupil targets.
Pupil seem disappointed when group does not take place.
Parents report that children speak highly of Nurture.
Observation of behaviour (e.g. wanting to spend time in room at other times).
	X
	



School B

	Fidelity Criteria
	School
	Evidence
	Yes
	No

	Adherence
	B
	Age range – S1
	X
	

	
	B
	Young people appear to attend for the full academic year
	x
	

	
	B
	Two trained staff run group
	x
	

	
	B
	Boxall completed three times a year
	x
	

	
	B
	Parental involvement
	
	x

	
	B
	Boxall and SDQ for reintegration MWB profile used to get to know student
	
	x

	
	B
	Referring teacher remains responsible
	x
	

	Dosage
	B
	3 times a week
55 minutes a session
	
	x

	Quality of program delivery
	B
	Staff recruitment – trained staff
	x
	

	
	B
	Training – completed four day training. Attend twilight sessions and Network meetings. 
	x
	

	
	B
	Ongoing support and consultation – DHT has also been trained and regular meetings are held with the team
	x
	

	Participant responsiveness
	B
	Pupils are engaged, as shown by regular attendance, changes in behaviour, increase in confidence in terms of speaking out.
	x
	



School K

	Fidelity Criteria
	School
	Evidence
	Yes
	No

	Adherence
	K
	Age range – S1 and some S2
	X
	

	
	K
	Young people appear to attend for the full academic year
	x
	

	
	K
	Two trained staff run group
	x
	

	
	K
	Boxall completed three times a year
	
	x

	
	K
	Parental involvement
	
	x

	
	K
	Boxall and SDQ for reintegration MWB profile used to get to know student
	
	x

	
	K
	Referring teacher remains responsible
	x
	

	Dosage
	K
	1 period per week
	
	x

	Quality of program delivery
	K
	Staff recruitment – trained staff
	x
	

	
	K
	Training – completed four day training. Attend twilight sessions and Network meetings. 
	x
	

	
	K
	Ongoing support and consultation – DHT has also been trained and meetings are held with the team – can be difficult to organise due to conflicting timetables.
All school staff have attended an in house training on Nurture
	x
	

	Participant responsiveness
	K
	Pupils are engaged, as shown by regular attendance, good behaviour within the group and appearance of enjoying activities, as well as talking with staff openly. The pupils also look for the Nurture Group to be occurring and ask why when it is not.
	x
	



School HH

	Fidelity Criteria
	School
	Evidence
	Yes
	No

	Adherence
	HH
	Age range – S1
	X
	

	
	HH
	Young people appear to attend for full academic year
	X
	

	
	HH
	Two trained staff run the group
	X
	

	
	HH
	Boxall completed at end of every term
	X
	

	
	HH
	Nurture Co-ordinator is member of SMT
	
	X

	
	HH
	Parental involvement
	X
	

	
	HH
	Boxall and SDQ for reintegration plan to introduce readiness questionnaire
	
	X

	
	HH
	Referring Teacher remains responsible
	X
	

	Dosage
	HH
	First period every morning for 1 hour
	X
	

	Quality of programme delivery
	HH
	Staff recruitment – Staff who demonstrated an interest and have completed subsequent training. 

	X
	

	
	HH
	Training – completed four day training. Also, complete another assignment a year later.
	X
	

	
	HH
	Ongoing support and consultation – awareness raising session that are compulsory for members of the Nurture team.
Nurture Networks are also available and attended to by member of the team Nurture coordinator is the point of call for the Nurture teachers as a supporter and emotional container – from there the coordinator receives support from a DHT and EP.
	X
	

	Participant Responsiveness
	HH
	First session, pupils were very interested in participating and were involved in different processes within the group. 
Have developed a trusting relationship with the staff involved. 
Observation of behaviour by teacher in group - noticeable differences in the pupils at the end of the session.
	X
	



School SP

	Fidelity Criteria
	School
	Evidence
	Yes
	No

	Adherence
	SP
	Age range – S1
	X
	

	
	SP
	Young people appear to attend for the full academic year
	
	x

	
	SP
	Two trained staff run group
	X
	

	
	SP
	Boxall completed three times a year
	X
	

	
	SP
	Parental involvement
	
	X

	
	SP
	Boxall and SDQ for reintegration MWB profile used to get to know student
	
	x

	
	SP
	Referring teacher remains responsible
	x
	

	Dosage
	SP
	2 groups
1 period a day (Mon-Thurs)
2 periods on Fri
	X
	

	Quality of program delivery
	SP
	Staff recruitment – nurture teacher has previous experience of SEBN at residential school. Identified need and worked with SMT to develop
	x
	

	
	SP
	Training – completed four day training. Attend twilight sessions and Network meetings. Visited other Nurture bases and groups before starting
	x
	

	
	SP
	Ongoing support and consultation – SMT believe in Nurture and are supportive
Nurture committee established in school
Number of subject teachers now trained
Support for learning worker
	x
	

	Participant responsiveness
	SP
	Difficult to measure softer targets and level of engagement
Observation of behaviour e.g. young people appear to want to attend and over time do develop relationships and open up
	x
	

	
	SP
	
	
	






Pre/ post comparison of Boxall Profile scores (developmental strands)
Pretest A	Post test A	Pretest B	Post test B	Pretest C	Post test c	Pretest D	Post test D	Pretest E	Post test E	Pretest F	Post test F	Pretest G	Post test G	Pretest H	Post test H	Pretest I	Post test I	Pretest J	Post test J	9.5416666666666661	13.45833333333333	4.916666666666667	7.291666666666667	4.6249999999999991	8.4166666666666679	8.375	13.125	3.375	5.25	6.208333333333333	8.3333333333333357	8.125	10.08333333333333	8.3333333333333357	12.58333333333333	2.9166666666666661	4.875	3.375	5	


Pre/ post comparison of Boxall Profile scores (diagnostic profile)
Pretest Q	Post test Q	Pretest R	Post test R	Pretest S	Post test S	Pretest T	Post test T	Pretest U	Post test U	Pretest V	Post test V	Pretest W	Post test W	Pretest X	Post test X	Pretest Y	Post test Y	Pretest Z	Post test Z	4.541666666666667	2.9166666666666661	5.083333333333333	4.333333333333333	4.333333333333333	3.2083333333333339	8.375	5.833333333333333	2.541666666666667	1.9166666666666661	4.833333333333333	3.7083333333333339	7.6249999999999991	5.6249999999999991	5.666666666666667	5.041666666666667	6.666666666666667	6.333333333333333	4.041666666666667	2.7083333333333339	
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Strengths and Difficulties Questionnaire S 1-17

For each item, please mark the box for Not True, Somewhat True or Certainly True. It would help us if you answered all items as
best you can even if you are not absolutely certain or the item seems daft! Please give your answers on the basis of how things
have been for you over the last six months.

D e T \\F: ' o TSP Male/Female

Date of Birth.........cooovvviiiiiiiiiiiiiiiceceeeee e

Not Somewhat Certainly
True True True

I try to be nice to other people. I care about their feelings

I am restless, I cannot stay still for long

I get a lot of headaches, stomach-aches or sickness

T usually share with others (food, games, pens etc.)

I get very angry and often lose my temper

I am usually on my own. I generally play alone or keep to myself
T usually do as I am told

I worry a lot

I am helpful if someone is hurt, upset or feeling ill

I am constantly fidgeting or squirming

I have one good friend or more

I fight a lot. I can make other people do what I want

I am often unhappy, down-hearted or tearful

Other people my age generally like me

I am easily distracted, I find it difficult to concentrate

I am nervous in new situations. I easily lose confidence
I'am kind to younger children

I am often accused of lying or cheating

Other children or young people pick on me or bully me

I often volunteer to help others (parents, teachers, children)
I think before I do things

I take things that are not mine from home, school or elsewhere

I get on better with adults than with people my own age

I O |
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I have many fears, I am easily scared

1 finish the work I'm doing. My attention is good | | | | | |

Do you have any other comments or concerns?

Please turn over - there are a few more questions on the other side
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Overall, do you think that you have difficulties in one or more of the following areas:

emotions, concentration, behaviour or being able to get on with other people?

No

[

If you have answered "Yes", please answer the following questions about these difficulties:

+ How long have these difficulties been present?

Less than
a month

[

+ Do the difficulties upset or distress you?

Not
at all

[

« Do the difficulties interfere with your everyday life in the following areas?

Not

at all
HOME LIFE D
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CLASSROOM LEARNING D
LEISURE ACTIVITIES D
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+ Do the difficulties make it harder for those around you (family, friends, teachers, etc.)?

Not
at all

[

YOUr SINALULE ...cvveveeeieieie e

Today's Date ........cceceeveveveieiereeenene

Thank you very much for your help
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