Senior Phase Learning Programme: 
The relationship between memory and Beliefs, Values and Practices and Traditions in RME 
Teacher Introduction

The key principle behind this eight week learning programme is for learners in the Senior Phase to approach beliefs, values and practices and traditions through higher order thinking skills appropriate to their age and stage. In this programme, learners may revisit topics and content explored earlier during their experience of CfE RME, however, the key here is to move learners beyond the level of understanding they currently have of these topics and content, developing investigative and analytical skills, as well as skills of critical reflection. Learners are at the stage of their learning where they are young adults, and their concepts of beliefs, values and practices and traditions should be developing beyond the more simplistic levels of understanding in previous study in CfE RME.

This eight-week learning programme is for pupils in Senior Phase RME. It starts with exploring the concept of memory and ‘rememory’. The learning journey is intended to assist senior pupils in continuing to develop and make sense of their own beliefs, values and attitudes now that they are at the end of their school career and preparing to make the move to the next stage of their lives. It draws parallels between the memories pupils have of their own school life and what has shaped and determined these memories and the oral traditions in world religions and how these have shaped the beliefs, values and practices of world religions. The learning journey facilitates interdisciplinary learning, in particular with English and literacy and also history. There is also considerable scope here for interdisciplinary work with science, psychology and philosophy – in exploring the nature of memory and to what extent it contributes to individual and corporate identity. The learning journey suggests a specific approach to senior phase RME which weaves the learner’s own life experiences so far into an analysis of the role of memory and the oral tradition in world religions. For learners in the senior phase, this programme of learning encourages them to think in a much deeper way about the world’s religions today. How far do these religions depend upon their past to make them what they are today? How far is each religion’s recollection of the past reliable? What about situations where one religion’s recollections of the past conflict with another’s? Are tensions between religions/religious groups a result of differences in memory? Is sectarianism within religions a result of conflicting memories, and how reliable are these memories? Throughout this learning journey, learners will engage in higher order thinking appropriate to their age and stage, thus developing further the skills they have been developing throughout CfE RME. NB: Though each of the following items are termed ‘lessons’ it is quite likely that each ‘lesson’ could be extended over a longer period of time according to the time allocated to senior phase RME in your establishment.
Lesson 1: Rememory: How we make sense of our present through building upon our past
Beloved is a novel by  Toni Morrison. Set after the American Civil War (1861–1865), it is inspired by the true story of an African-American slave, Margaret Garner, who temporarily escaped slavery during 1856 in Kentucky by fleeing to Ohio, a free state. A posse arrived to retrieve her and her children under the Fugitive Slave Act of 1850, which gave slave owners the right to pursue slaves across state borders. Margaret killed her two-year-old daughter rather than allow her to be recaptured.

Beloved's main character, Sethe, slits her daughter’s throat and tries to kill her other three children when the posse arrives in Ohio to return them to Sweet Home, the Kentucky plantation from which Sethe recently fled. A woman presumed to be her daughter, called Beloved, returns years later to haunt Sethe's home at 124 Bluestone Road, Cincinnati. Sethe’s life has been, up until she was freed, one nightmarish scenario after another. Morrison uses the word “rememory” for Sethe as a means of survival. It is a way of recollecting, reassembling and organising the various hurtful and horrible parts of her life into a meaningful, sequential whole. It is a matter of self-discovery through re-living a memory. 

How do we make sense of the world? How do we put together the various strands of what can be a complex and sometimes challenging world? How do your memories contribute to who you are today, and how will they contribute to the person you will become in the years to come?

Lesson 1 Tasks 
Use the quote from Toni Morrison’s novel, “Beloved”
1. Read through the stimulus with pupils and then have some general class discussion about the stimulus

2. Organise pupils into groups, and have each group identify a question raised for them by the stimulus. Once this has been done, each question raised by individual groups should be re-distributed across other groups, who will then discuss this question and agree some possible answers for an open floor session at the end. What are the key questions raised by the stimulus and how do learners in this class respond to these key questions? Are responses given similar, or are there key differences in the responses? What does this tell the learner about him/herself and about others in the class? In what ways do the questions identified and the answers proposed tell us about the beliefs, values and attitudes of learners in this class?
Lesson 2: The reliability of memory

While our present sense of self, community and identity is built upon our memory, the reliability of that memory is subject to considerable interpretation. Who and what we are is dependent upon our story, and our story is dependent upon our recall of that story. How reliable are the foundations upon which we build our beliefs, values and practices, ourselves?

Lesson 2 Tasks
1. This lesson could be started off by asking learners to recall as much detail as they can about the stimulus used in lesson 1. There could then be comparisons made between how much detail each learner recalled and how varied the level of detail was across the class. How reliable is memory after all (This activity could be supplemented by using Bartlett’s ‘War of the Ghosts’ stimulus, which explores memory reliability – see http://www.thinkib.net/psychology/page/8195/bartlett-1932 )

2. Learners can then consider their own school career. What key events stand out for them? How accurate is their memory of these events and how can the reliability of this memory be checked? In relation to recalled events throughout a learner’s school career, how far is there disagreement with others in the class about what really happened, and what are the possible consequences of disagreements about memories?
3. This lesson could be summarised through the creation of a ‘memory reliability meter’ This would be a visual representation of how accurate a range of memories were found to be across the class, and could be graphically represented in pie charts, thermometer-type graphs and other forms of presentation. How reliable is memory, and what are the implications of that level of reliability for our beliefs and values?

Lesson 3: The role of memory in world religions

Memory is vitally important in religion. It is the common theme found in all of the world religions which base their foundations on a largely oral tradition of passing on stories, events and characters to the next generation. How these religious events evoked powerful emotions in the initial few who witnessed them is also handed down to future generations of believers who can carry the religion forward.  Much of life is transmitted in the form of stories, and as you reflect on your stage of life at the moment, you are probably thinking back through the stories of your own school life and how these have shaped and determined the person you are today – and your own beliefs, values and practices. In the same way, the world’s religions owe much to the passing down of stories throughout their history, and what they are today rests heavily on the stories which have shaped their development.

Lesson 3 Tasks
1. Learners should investigate the question ‘How far do the world’s religions today depend upon the transmission of their history through stories passed on by word of mouth?’ Learners should be split into groups and each group allocated a world religion to examine. At the end of this lesson, a plenary session should be held examining similarities and differences between world religions in relation to how far they depend upon oral traditions in the establishment of what they are today. How confident are world religions today in the reliability of the transmission of their own histories through oral traditions? How does this link to the ‘truth’ of each religion? The lesson can be completed by having learners complete a short-answer response to the question: ‘How far do world religions rely on memory of the past to establish their truth today?’
Lesson 4: Memory in Christianity: The Eucharist/Communion and the Last Supper
Many of the pivotal events in world religions rest upon the recall of those who witnessed them. In many cases, these witnesses were few in number, and sometimes in situations of distress. And yet, these events have been recalled and passed down through the ages, many resulting in practices and traditions today which are founded upon specific events. In Christianity today, the celebration of Eucharist/Communion takes many forms across Christian denominations. Regardless of the form this celebration takes, it is based upon the events of the Last Supper shared by Jesus and his closest followers. What is the relationship between modern celebrations of Eucharist/Communion and the events of the Last Supper? How far does Christianity base one of its central celebrations on the events of the Last Supper? What did this event mean to those who experienced it, and how has it been transmitted through time? In the Christian tradition, the Roman Catholic understanding of the Eucharist is a useful context for exploring the importance of ‘rememory’., The Biblical quotation “Do this in remembrance of me” from 1 Corinthians 11:24, highlights the major role that the Eucharist plays, in the Roman Catholic Church, in keeping alive the tradition that Jesus initiated the night before he died when he celebrated the Last Supper with his disciples. Jesus asking his followers to ‘remember him’ has deep sacrificial significance within the Roman Catholic tradition as, also as according to the Catechism of the Catholic Church, paragraph 1366, "The Eucharist is thus a sacrifice because it re-presents (makes present) the sacrifice of the cross, because it is its memorial and because it applies its fruit”.  

Lesson 4 Tasks
1. Learners should read the story of the last supper across a variety of versions of the story in the Christian Bible. They could also explore artwork depictions of the Last Supper and compare this with the Biblical accounts. Are variations just artistic licence or the product of the effects of ‘rememory’ through the ages?
2. Similarities and differences in describing the events of the last supper and other representations of it should then be discussed in class and displayed visually. Learners can discuss the extent to which memories of the last supper – which are likely to have been passed down orally – are reliable across those who attended this event, and how far the events have been interpreted variously throughout time.
3. Learners will then explore, in groups, a variety of versions of the celebration of Eucharist/communion across Christian traditions today and discuss similarities and differences across these traditions. How far is the contemporary practice of Eucharist/communion a reflection of the events and meaning of the last supper?
4. Resulting work could be displayed in class in a variety of formats – artistic or electronic.  

Lesson 5: Memory in Judaism: The first Hanukkah  

Many of the pivotal events in world religions rest upon the recall of those who witnessed them. In many cases, these witnesses were few in number, and sometimes in situations of distress. And yet, these events have been recalled and passed down through the ages, many resulting in practices and traditions today which are founded upon specific events. In Judaism today, the celebration of Hanukkah recalls events from the past. What is the relationship between modern celebrations of Hanukkah and the events upon which it is founded? What did this event mean to those who experienced it, and how has it been transmitted through time?

Lesson 5 Tasks

1. At this stage of learning, it is likely that learners will be familiar with the story of Hanukkah, though if not, then some exploration of the events of the story can take place. See http://www.bbc.co.uk/schools/religion/judaism/hanukkah.shtml 
2. Once learners are confident in their understanding of the story, they can now explore how memory and ‘rememory’ might apply between the events of the story and the modern celebration of, and meaning ascribed to, Hanukkah.
3. Learners can approach the original story and of Hanukkah, and consider how far these events set the scene for contemporary Hanukkah celebrations. Learners could create an academic poster outlining the relationships between contemporary Hanukkah celebrations and the original story upon which it is based. In doing this, they should be able to identify how the story has been recalled through the ages and historical differences in the way the celebration has taken place over the years.

Lesson 6: Memory in World Religion X
Learners have now considered and critically analysed the role of memory of past events upon contemporary events across Christianity and Judaism. A collaborative learning group task should now be engaged in where learners choose an event, belief, series of events, story from a world religion and approach this in the same way that they have approached the materials for Christianity and Judaism. The key question for consideration is how far the role of memory has contributed to the development of the religion and therefore to its beliefs or values, or practices and traditions today.
Lesson 6 Tasks
In collaborative groups, learners should now revisit an aspect of a world religion which they have studied previously during their CfE RME experience. They should devise a presentation on this aspect of the world religion, based on their current study of the role of memory. In this presentation they should outline the story/events upon which their study is based, questions which this story/event raises for critical analysis, and possible views held about these questions within the class. In effect, during this lesson, learners will be questioning the story/events and considering issues which these stories events raise.

An example follows:

Siddartha Guatama in the Palace  
One of the key claims of Buddhism is that the young Siddartha was kept in a palace with every luxury fulfilled. His father would not allow him to leave the palace for fear that he would come to experience the reality of life and turn his back on palace life in order to find meaning

Questions this raises:

· Could his father really shield him from all harm in the palace – if so, how did he prevent Siddartha developing, for example, a cold?

· Did Siddartha never ask to leave the palace before the time he was married and had a child? Surely if he did, and his father refused, then this must have caused him suffering?

· During his childhood and teenage years, can it be true that Siddartha never got frustrated, angry or annoyed? If he did- surely these constitute suffering?

· Siddartha’s father may well have hidden old age from Siddartha’s view – but how did he hide his own ageing (and Siddartha’s for that matter?)

· Eventually, according to the story, Siddartha did leave the palace – abandoning his wife and child – is this a good start for someone regarded as a great religious teacher?

Lesson 7: Divisions within religion

Throughout learners’ study of CfE RME, they will have been able to develop their understanding of the similarities and differences between world religions, as well as some of the differences within religions.  At this stage of learners’ lives, they will become increasingly aware of the existence of varieties of opinion, sects and divisions within religions, all of which could well be tied to differences in memory through time as the religions developed. It is a possible hallmark for Senior Phase RME that learners should be developing a much more nuanced view of beliefs, values and practices and traditions, and that the complexity of religion is more readily recognised and understood. At this stage of learning, learners should be clear that phrases often used in RME, such as “Followers of religion X believe…” are open to a wide range of interpretation and disagreement within religions. In their study of values to this point, learners should be developing their awareness of the variety of viewpoints within religions and religious traditions about moral issues. They should also now be developing their awareness of doctrinal and other differences within religions. The point is not to present religions as fragmented, but to assist learners in developing more nuanced and complete pictures of religion and religious belief.
Lesson 7 Tasks

Individually, or in groups, learners should be set one of the following to explore and report back to the class upon. The format of the report is at the discretion of learners in discussion with staff. It should be noted that there is considerable potential to touch upon sensitive issues in this lesson, and learners should be guided in approaching and reporting on such issues with due sensitivity. The key questions learners should be addressing are: 
· What is the origin of this division within the religion?

· To what extent is this division an issue within the religion?

· Does this division cause, or have the potential to cause, problems for followers of the religion, or for others?

· What evidence is there of the religion within which this division occurs trying to address the division?

· To what extent is this division a product of the aspects of memory/rememory studied during this learning programme?

Possible aspects for study

· Catholics and Protestants within Christianity

· Theravada and Mahayana traditions within Buddhism

· Sunni and Shia traditions within Islam

· Orthodox and reformed Judaism

· It would also be possible to study key moments in the histories of religions – for example, the Great Schism or the Reformation/Counter Reformation in Christianity
Lesson 8: Rememory concerning beliefs, values, practices and traditions in the future 

This lesson will allow learners to bring together their learning in this area through an imaginative task which explores how beliefs, values, practices and traditions might develop in years to come, and be ‘rediscovered’ 1000 years from now in a time capsule buried in 2114. Learners will be required to consider how beliefs, values and practices and traditions might have developed a hundred years from now, and this creative and imaginative task will assist them in reflecting further upon the nature of beliefs, values and practices and traditions and on their own responses to these.
Lesson 8 Task

The class should be split into three groups and each should be given one of the stimuli below. They should then create their time capsule and fill it with whatever they think required. During the completion of the task, learners will be required to justify why they have suggested including an item or idea.
Stimulus 1

It is 2114 and you have been given the task of creating a time capsule which is to be buried in your school grounds with instructions to be dug up again in 3114. In your time capsule, you must leave a record for those opening the capsule one thousand years from now about the beliefs which are commonly held in your local area in 2114.

Stimulus 2

It is 2114 and you have been given the task of creating a time capsule which is to be buried in your school grounds with instructions to be dug up again in 3114. In your time capsule, you must leave a record for those opening the capsule one thousand years from now about the values which are commonly held in your local area in 2114.

Stimulus 3

It is 2114 and you have been given the task of creating a time capsule which is to be buried in your school grounds with instructions to be dug up again in 3114. In your time capsule, you must leave a record for those opening the capsule one thousand years from now about the practices and traditions which are commonly practised in your local area in 2114.
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